











Team Membership Worksheet
Core (©), | agree to
Relationship Exended ®), | | ce VISTA | At VISTA?
Team members’ names to student Resource (SR) | (initials) (Y or N)
Arthur Prior Student C AP Y
Lilian Prior Mother C LP Y
Speech-language
Rose Tooney parhologist (SLP) C RT b4
English
James Laraway feacher C JL Y
Special
Mary Walters educator (SPED) C M/ Y
Employment/
Wendy Barnes fransition Specialist E w8 Y
Occypational
Peter Pringle therapist (OT) E PP Y
Scrence
Katie Abraham feacher E KA N
Social studies
Lia Carrabio feacher E LC N
Math
George_MCNamara feacher E GM NV
Computer
Alonzo Zappia feacher E AZ v
Physical edvcation
Michael! Carrysso feacher E MC v
Health
Ruth Deiter feacher E RD N
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Program-at-a-Glance

General Supports

Physical Needs:
o Meeds appropriate Seating and positioning for handwrifing

Personal Needs:
o Mone identified

Teaching Others About the Student:
« Mone identified

Sensory Needs:
- Mone identified

Providing Access and Opportunities:
. Mone identified

Priority Learning Outcomes

o Speaks and wrifes in complefe sentences

o Composes af least one page of organized writing

o Writes legibly

o Uses appropriate noun/verb agreement in conversation
o Complefes in-school assignments and homework

o Acquires basic word-processing Skills on computer
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Program-at-a-Glance (continued)

Additional Learning Outcomes
(List below by curriculum area.)

e SELF-ADVOCACY
Speaks up for self if fask demands are foo difficult and negotiafes
additional support (e.q., extended timelines)

o SOCIALIZATION
Initiates social inferactions, offers ass/stance fo others, and
mainfains age-appropriate behavior in school and af work

o VOCATIONAL
Develops career plan (eg., ovflines Sfrengths, needs, inferests),
completes job applications, improves job inferviewing Skills, works
cooperatively with co-workers, complefes job tasks independently,
and vses breakfime appropriately

e LANGUAGE ARTS
Composes nofes and lefters, understands main point of wriffen
materials (eq., newspaper artficles), follows written instructions, and
vses print resources (e.q., telephone book)

o MATH/SCIENCE
MakeS purchases with cash, makes purchases by check, maintains
checking account ledger, makes observations and draws conclusions
auring Science experiments, vses calculator fo compute, and
practices environmentally positive tasks (eg., recycling)

o PHYSICAL EDUCATION/HEALTH
Expands leisyre aptions, follows rvles of games/activities,
partficipates with classmates, maintains healthy eafing habirs,
maintains personal hygiene, profects Self against communicable
diseases, and expresses feelings fo close friends and family

o SOCIAL STUDIES
Is knowledgeable about current events and understands voting and
government/citizenship
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VS i Vlil;éoryxorksheet

consider during team discussion:

Af"f‘ /l)(/r pr‘ / or j Are proposed services

educationally necessary?

Student name S L
Mary Walt sx 25 (oo Te Tos e
ary Walirers 26 [55x[ 8x [ & [ 85 /58
“Facilitator §8 S§&¢9 ] g g8 |NE
29 (ol “‘?.9 S'§ g 5\3’)3{
Rose Tooney 9 |552) 55 | g5 [ 22 285
Recorder 2 legs| g5 | 85 | 59 [835§]
7 . SE [Sxg) 29 [ of | 82 (258
Lilian Prior Exfogelfe [BF [ E8 (855
Timekeeper 28 €8S/ 55 | oo | of 888
25 [S5F) S5 <5 |9 [23F]
1} Physical needs all s + - + +
2 feachers
k=
212
=N
=
3
g
£ l4
&
1)
5
. ")
é 6| Speaks/wrifes complete senfences § v + + - *
] ‘ . g
| £ | 7| Composes organized wrifing ® v/ + + - +
£ K 9
T | | 8 Uses noun/verb agreement S 4 + + - +
S1E ) ) g
8 % 9 WI“/?‘@S /eglb/y g 4 o4 o+ 5 +
&
L N
Q1 & |10| Completes assignment's 3 v + + + +
R
:é: & || Word processing on computer /@f/ v + + + +
)
8 12| Self-advocacy ALL | ¢ + -~ + +
g
& | @ 13| Socialization ALL | + + + +
2l €
€ |14| Vocational wB | v . + + +
=]
Q JL
% 15 Language art's o v + + + "
E 16| Math/science f(’;’ v + - + +
-5
wd . .
= |17| Physical edvcation/health f;? s + + + +
&
S . )
£ 18] Socral studies LC s + + + +
3
< 119
20
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ISTA VISTA Team Summary

Write in corresponding numbers .
from VISTA Worksheet: Student name: Arfhur Prior
Service required to assist with:
Type of Mode of Frequency Date to
Support Priority Additonal Service (hours of Location Evaluate
Service General Learning Learning {(indirect/ service per for Service Service
Needed Supports QOutcomes Qutcomes direct) month) Provision Provision*
Initial visit, Mov. Feb
oT / 9 - indirect | then periodic |  school ik
check April
direct and media
SLP - -& - . 4 (2~
@ indirect center 76
Employment o community
- - - / ) e
Specialist “ indirect 2 work Site 76
12,/3 \direct and c/ass
SPED / ~{0 ’ . -4 e [~
6 /5-18 | indirect media center 76
*Regularly review changes in student, family, or team status that might necessitate change in services.
We, the undersigned, have considered the individual needs of this student. We
have collectively explored the potential gaps, overlaps, and contradictions in our
service delivery recommendations. The recommendations listed herein reflect
our consensus opinion regarding the delivery of related services that we believe
are required, yet are only-as-special-as-necessary, in order for the student to
adequately have access to and/or participate in his or her educational program.
Signatures Date
5 =2-95
§-21-75
S=7-9&~
5 -2u-45

5-21-085

5 A0-97
5-91-95

Attach any pertinent reports.
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VISTA VISTA Team Meeting Minutes

Recorder: Kose Tooney Date: 5-2/-95 Page: /

Mumbers refer fo enfries on VISTA Worksheet:

. OT pneeds fo ensyre that feachers know how Arthur Shovld be
Seafed and positioned for most effective handwriting and what
are reasonable expectations. It wa$ agreed that this covld be
done with an initial visit with follow-vp provided by SPED.

OT will do periodic check in Movember, February, and April.

6-8. SPED and SLP will consult with classroom feachers dvring
planning periods and work with Arfhur individvally or in small
groups during Study hall period. Arthur says he doesn’t like
having all the adults come info all his classrooms—he Says it /s
“embarrassing.’

9. Same as #/.

10. Arthur will work with SPED fo develop a plan/contract for
in-school and homework completion.

I1. Arthur will receive computer support from classmates, rather than
Specialists.

(2. Arthur will work with SPED and a small group of close friends
fo role-play self-advocacy skills.

13-18. SPED will provide instructional/curricular adaptation support
fo feachers as needed. Teachers will all participate in creafive
problem-solving staff development series.

14. Employment specialist will support Arthur af jobsites and assist
in esStablishing a co-worker Support model/—then consider fading
Service until new job needs arise.
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INDEX

Page numbers followed by “t” indicate tables.

Additional Learning Outcomes, 26
organization of, 83
sample, 85

Alexander Graham Bell Association for the
Deaf, 110

Ambiguous roles and expectations, 10-11

American Foundation for the Blind, 109

American Occupational Therapy Associa-
tion [AQTA), 106

American Physical Therapy Association
(APTAJ, 107

American Speech-Language-Hearing
Agssociation, 109

AQTA, see American Occupational
Therapy Association

APTA, see American Physical Therapy
Association

Association for Education and Rehabilitation
of the Blind and Visually Impaired, 107

Assumptions, see Beliefs, values, and
assumptions

Authority, 53-56

Autocratic decision making, 54

Beliefs, values, and assumptions
of author, 4-5
on children, 5
on education, 4
on families, 5
on professionals, 5

Collaboration, ensuring, 22-23
Collaborative team, 9-10
configuration of, 22
core, 22
establishing and maintaining a, 21-24
extended, 22-23
self-assessment in, see Assessment
questions
situational, 23
size of, 22-23
Common goals, 23
Consensus
failure to reach, protocol for, 93

false, 55
Consensus decision making, 55
Consultations, 64t
Contradictions among service providers, 48
prevention of, 43
Core team, 22
Council for Exceptional Children, 108

DB-LINK, 110
Democratic decision making, 54
Direct services, 58

in groups, 63t

individual, 63t

location of, 63t
Disjointed/fragmented services, 10
Disorganization, effects of, 10-11

Education, author’s beliefs and values on, 4
Education for All Handicapped Children
Act of 1975, PL 94-142, 9
Educational necessity, 46-47, 47t
Educational program
benefits of, 27-28
defining components of, 25-28
etfective use of, 27-28
interactions with placement and services,
31-34
planning, VISTA in, 79
Educational relevance, 46
Evaluation, 61¢, 71-74
ongoing, methods of, 72-73
outcomes of, 61t
purpose of, 61t
Extended team, 22

Facilitator
guide for, 111-116
role of, 88-89
selection of, 77
Familylies]
author’s beliefs and values on, 5
in development of educational program, 27
expectations from professionals, 36-37
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Familylies}—continued

at VISTA meeting, 78
Frequency of service provision, 58-59
Functions of service providers, 42, 105-110

Gaps among service providers, 48
prevention of, 43

General education classrooms
focusing placement on, 32-33
litigation on, 32
service providers and, 11-12
transferring positive features from

disability-only settings, 12

General Sapports, 26-27
categories of, 27
versus learning outcomes, 27-2.8
organization of, 83
sample, 84

Goals, common, importance of, 2.3

IEP, see Individualized education program

Indirect services, 64t

Individualized education program {IEP), see
Educational program

Individuals with Disabilities Education Act
{IDEA) of 1990, PL 101-476, 9, 32

Integrated environments, 68

Interdependence, lack of, effects of, 10

Interrelationships, 41

Learning outcomes, versus general
supports, 27-28

Mode of service provision, 58

Monitoring, 62t

More-is-better approach to decision
making, 36

National Association of School
Psychologists, 108
National Association of the Deaf, 110

O & M, see Orientation and mobility
instructors

Occupational therapists {OTs), 106

Only-as-special-as-necessary approach to
decision making, 37-38

Orientation and mobility instructors
(0 & M), 106-107

OTs, see Occupational therapists

Overlap{s) among service providers, 48

common areas of, 49t

prevention of, 43
Overservice, effects of, 37

Paraprofessionals, at VISTA meeting, 78
Periodic check, 621
purpose of, 62t
Personal needs, 27
Physical needs, 27
Physical therapists {PTs), 107
PL 94-142, see Education for All Handi-
capped Children Act of 1975
PL 101-476, see Individuals with Disabili-
ties Education Act {IDEA) of 1990
Placement
in general education classrooms, 32-33
interactions with educational program
and services, 31-34
Priority Learning Outcomes, 26
abbreviation of, 83
organization of, 83
sample, 84
Professionals
allegiance to own disciplines, 46
author’s beliefs and values on, 5
role of, 36-37
Program-at-a-Glance
organization of, 83
sample, 84-85, 134-135, 142-143, 150-151
Providing access and opportunities, 27
PTs, see Physical therapists

Recommendations
based on periodic check report, 62t
based on results of screening, 60t
essential criteria for, 45-51, 47¢
for level of service, 58-59
by local educational agency representa-
tive, 93
Recommended readings, 101-102
Recorder, role of, 88
Reevaluation, setting date for, 92
Rehabilitation, values in, 36
Related services, 3
Return-on-investment approach to decision
making, 36-37
Roles, 10
ambiguous, effects of, 10-11
Role overlap, 48, 49t
Role release, 10
Role transition processes, 10

Sacramento City Unified School District v.
Rachel H., 32
School psychologists, 107-108
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Screening, 60t
elements of, 60t
outcomes of, 60t
Self-advocacy, promoting, 50
Sensory needs, 27
Service location
isolated, 68
least restrictive, 67-69, 92
Service providers
functions of, 41-44
and general education classrooms, 11-12
at VISTA meeting, 78
Service provision
matching frequency to function, 57-65,

matching mode to function, 57-65, 92
recommended versus actual, 58-59
socially acceptable approaches to, 68
strategies for, 67-69
Shared framework
in consensus decision making, 55
development of, 4-6
importance of, 23
operationalizing, 26-27
Situational resource, 23
SLPs, see Speech-language pathologists
Special educators (SPEDs), 108
SPEDs, see Special educators
Speech-language pathologists {SLPs),
108-109
Students with disabilities
role in coordinating services, 50
status of, 68
who can benefit from VISTA, 77
Support services
adapting as students age, 42-43
addressed by VISTA, 77
definition of, 3
descriptions of, 106-110
direct, see Direct services
educational necessity of, 46-48
educational relevance of, 46
effective provision of, characteristics of,
14t
evaluation for, 611
evaluation of, 71-74
functions of, 42-43, 89
generalization of, 50
impact on valued life cutcomes,
evaluation of, 72-73
implementation of, 71-74
importance of, 12-13
indirect, 58, 64t
interactions with educational program
and placement, 31-34
interrelatedness of, 41-44, 89

literature on, 9

litigation on, 9

matching to educational program
components, 92

Support services decision making

authority for, 53-56

autocratic, 54

consensus, 55

democratic, 54

existing models of, effects of, 11

formulaic, 59

isolated, 3, 37

models for, 36-38

more-is-better approach, 36

only-as-special-as-necessary approach,
37-38

problems with, 9-12

return-on-investment approach, 36-37

sequence of, 32-33

teamwork on, 3

value system for, 35-39

TASH, see The Association for Persons
with Severe Handicaps
Teachers
of people who are blind or have visual
impairments, 109
of people who are deaf or have hearing
impairments, 109-110
of students who are deaf-blind, 110
Teaching others about the student, 27
Team, see Collaborative team
Team member(s)
competence of, 76
knowledge of student, 76
knowledge of VISTA, 77
knowledge sharing among, 9
roles of, 10-11
synthesis of viewpoints among, 9
Team Membership Worksheet, sample, 81,
133, 141, 149
The Association for Persons with Severe
Handicaps {TASH], 108
Timekeeper, role of, 88
“To Do” lists, 80, 82, 86, 90, 125-130

Value system, see also Beliefs, values, and
assumptions for decision-making
guidance, 35-39

Valued life cutcomes, 72

Vermont Interdependent Services Team
Approach, see VISTA

VISTA (Vermont Independent Services
Team Approach]

adaptation of, 5-6, 76
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VISTA—continued
in individualized education program
planning, 79
preparation for, organization and facilita-
tion of, 77
results of, 19
VISTA examplels)
for high school student with mild
disabilities, 147-154
for kindergarten student who is deaf-
blind, 131138
for middie school student with emotional
disturbance, 139-146
VISTA forms, 117-124
VISTA guidelines, 18t
goal of, 19
VISTA meeting
follow-up to, 94-95

preparation for, 80, 82-83
size of, 78
team members present at, 78
tips for, 88-89
“To Do” lists for, 86, 90
when held, 78-79
where held, 79
VISTA Team Meeting Minutes, 88
sample, 96, 138, 146, 154
VISTA Team Summary
facilitator guide for, 114-116
sample, 91, 137, 145, 153
tips for, 92-93
VISTA Worksheet, 88
facilitator guide for, 112-114
sample, 87, 136, 144, 152
scoring/recording options for, 88-89
tips for, 89
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An essential resource for creating an effective IEP team

Vermont Interdependent V&_
Services Team Approach 5L

A Guide to Coordinating
Educational Support Services

By Michael F. Giangreco, Ph.D.

Support services—and when, where, and how they are provided—are critical to the educational suc-
cess of students with disabilities. To ensure that each student reaches his or her potential in the least
restrictive environment, IEP teams must develop a solid foundation for making support services
decisions—a foundation built upon communication and shared goals.

Vermont Interdependent Services Team Approach (VISTA): A Guide to Coordinating
Educational Support Services provides a practical, step-by-step framework that enables teams to
make support services decisions using a collaborative approach. By progressing through the 10
straightforward guidelines of the VISTA process, [EP team members will learn to:

» establish the components of an educational plan

* determine the educational necessity of support services

» understand the interactions among program, placement, and services
» fulfill the related services provisions of IDEA

* use natural supports appropriately

» foster the acquisition of functional skills

Real-life examples show how this flexible process can support students with a range of characteris-
tics, and reproducible forms ease the implementation of VISTA, Practical, methodical, and detailed,
VISTA enables educators, administrators, support services providers, family members, and other
team members to work together more efficiently to expand students' educational opportunities,

Michael F. Giangreco, Ph.D., is Research Assistant Professor at the University of
Vermont, College of Education and Social Services, the University Afflliated Program of
Vermont, Burlington. He is co-author of the critically acclaimed Choosing Options and
Accommodations for Children (COACH): A Guide to Planning Inclusive Education, and
has done extensive research and fraining regarding educating students with disabilities
in generdl education classes and coordinating support services.




