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C
h

a
p

ter 1
 

In
tro

d
u

ctio
n

 

 
T

h
is stu

d
y
 aro

se fro
m

 m
y
 p

erso
n
al ex

p
erien

ce as a sch
o
o
l co

u
n
selo

r w
o
rk

in
g
 

w
ith

 stu
d
en

ts in
 fo

ster care.  F
u

rth
er, I h

ad
 th

e o
p
p

o
rtu

n
ity

 as a g
rad

u
ate stu

d
en

t at th
e 

U
n
iv

ersity
 o

f V
erm

o
n
t to

 co
n
d
u

ct in
terv

iew
s fo

r a stu
d

y
 ab

o
u
t fo

ster y
o
u
th

s‟ 

p
rep

ared
n
ess fo

r ag
in

g
 o

u
t o

f th
e fo

ster care sy
stem

 (M
acN

eil, 2
0
0
7
).  T

h
ese in

terv
iew

s 

fu
rth

ered
 m

y
 in

terest in
 ex

p
lo

rin
g
 th

e sch
o
o
l p

erfo
rm

an
ce o

f fo
ster y

o
u
th

.  F
o
r th

e 

p
u
rp

o
ses o

f th
is stu

d
y
 th

e term
s fo

ster care, o
u
t-o

f-h
o
m

e p
lacem

en
t an

d
 state cu

sto
d

y
 

are u
sed

 in
terch

an
g
eab

ly
.  E

ach
 is u

sed
 to

 refer to
 th

o
se w

h
o
 ty

p
ically

 h
av

e b
een

 p
laced

 

b
y
 th

e co
u
rt sy

stem
 w

ith
 ad

u
lts o

th
er th

an
 th

eir b
irth

 p
aren

ts as a m
easu

re d
esig

n
ed

 to
 

en
su

re th
e safety

 o
f th

e ch
ild

.  E
d
u
catio

n
al p

erfo
rm

an
ce refers to

 an
y
 m

easu
red

 sch
o
o
l 

o
u
tco

m
e, esp

ecially
 g

rad
es, stan

d
ard

ized
 test sco

res, atten
d
an

ce, reten
tio

n
, an

d
 

b
eh

av
io

r.  T
h
is ch

ap
ter rev

iew
s th

e h
isto

rical co
n
tex

t fo
r th

e stu
d

y
, as w

ell as th
e 

fin
d
in

g
s o

f o
th

er stu
d
ies, w

h
ich

, tak
en

 in
 su

m
, in

d
icate d

ep
ressed

 ed
u
catio

n
al 

p
erfo

rm
an

ce o
n
 th

e p
art o

f stu
d

en
ts b

ein
g
 serv

ed
 b

y
 th

e fo
ster care sy

stem
. 

C
o
n
tex

t 

 
W

h
ile th

is stu
d

y
 fo

cu
ses o

n
 th

e ed
u
catio

n
al p

erfo
rm

an
ce o

f th
o
se b

ein
g
 serv

ed
 

b
y
 ch

ild
 w

elfare ag
en

cies, it is im
p
o
rtan

t to
 u

n
d
erstan

d
 th

e h
isto

rical co
n
tex

t o
f o

u
t-o

f-

h
o
m

e care.  O
u
t-o

f-h
o
m

e care in
 E

u
ro

p
e an

d
 N

o
rth

 A
m

erica h
as lo

n
g
 b

een
 asso

ciated
 

w
ith

 eco
n
o
m

ic m
o
b
ility

 an
d
 access to

 o
p
p
o
rtu

n
ity

.  T
h
e relatio

n
sh

ip
 b

etw
een

 o
u
t-o

f-

h
o
m

e care an
d
 ed

u
catio

n
 o

r v
o
catio

n
al train

in
g
 is lo

n
g
 stan

d
in

g
.  T

h
e earliest m

o
d
el o

f 

o
u
t o

f h
o
m

e care w
as in

d
en

tu
red

 serv
itu

d
e w

h
ere y

o
u
n

g
 fam

ily
 m

em
b
ers w

ere 



 

 
2
 

in
d
en

tu
red

 fo
r a p

erio
d
 o

f tim
e to

 w
o
rk

 o
ff fam

ily
 d

eb
ts (H

acsi, 1
9

9
5
).  In

 th
e b

est 

cases, th
ese ch

ild
ren

 learn
ed

 a trad
e, sim

ilar to
 an

 ap
p
ren

ticesh
ip

 p
ro

g
ram

, w
h
ich

 

w
o
u
ld

 allo
w

 th
em

 access to
 eco

n
o
m

ic o
p
p
o
rtu

n
ity

.  T
h
e first fo

rm
alized

, sy
stem

atic 

ap
p
ro

ach
 to

 o
u
t o

f h
o
m

e care in
 th

e U
n
ited

 S
tates w

as estab
lish

ed
 b

y
 th

e C
h
ild

ren
‟s 

A
id

 S
o
ciety

 in
 N

ew
 Y

o
rk

 in
 1

8
5
3
 (G

ish
, 1

9
9
9
).  In

n
er city

 p
o
v
erty

 w
as ad

d
ressed

 b
y
 

sen
d
in

g
 ch

ild
ren

 to
 th

e ag
rarian

 M
id

w
est.  T

h
is p

ro
g
ram

 w
as so

 effectiv
e in

 creatin
g
 

o
p
p
o
rtu

n
ities fo

r th
ese ch

ild
ren

 th
at so

m
e o

ld
er ch

ild
ren

 w
o
u
ld

 req
u

est th
at th

ey
 b

e 

serv
ed

 b
y
 th

e ch
ild

ren
‟s aid

 so
ciety

.  O
u
r cu

rren
t fo

ster care sy
stem

 fo
r ab

u
sed

 an
d
 

n
eg

lected
 ch

ild
ren

 traces its ro
o
ts to

 th
ese early

 o
u

t o
f h

o
m

e m
o
d
els th

at em
p
h
asized

 

eco
n

o
m

ic an
d
 so

cial m
o
b
ility

. 

O
u
r p

u
b
lic ed

u
catio

n
 sy

stem
 is g

ro
u
n
d
ed

 in
 th

e b
elief th

at access to
 ed

u
catio

n
 is 

a v
ital m

ean
s to

 accessin
g
 eco

n
o
m

ic m
o
b
ility

.  A
s su

ch
, p

u
b
lic sc

h
o
o
ls n

eed
 to

 serv
e all 

stu
d
en

ts.  S
ch

o
o
ls h

av
e sp

ecific strateg
ies fo

r m
an

y
 id

en
tifiab

le p
o
p
u
latio

n
s d

eem
ed

 at 

risk
 fo

r p
o
o
r sch

o
o
l p

erfo
rm

an
ce (e.g

. stu
d

en
ts w

ith
 d

isab
ilities, E

n
g
lish

 lan
g
u
ag

e 

learn
ers).  S

tu
d
en

ts w
h
o
 are in

 th
e fo

ster care sy
stem

 p
resen

t ed
u

cato
rs w

ith
 a u

n
iq

u
e 

co
n
stellatio

n
 o

f n
eed

s an
d
 risk

 facto
rs.  T

h
is stu

d
y
 ex

p
lo

res th
e fro

n
tlin

es o
f ed

u
catio

n
 

w
ith

 reg
ard

s to
 fo

ster ch
ild

ren
.  E

m
p
h
asis is g

iv
en

 to
 th

e classro
o
m

 as th
e m

o
st 

im
m

ed
iate in

tersectio
n
 b

etw
een

 fo
ster y

o
u
th

 an
d
 ed

u
catio

n
.  T

h
e research

 is d
riv

en
 b

y
 

th
ese essen

tial q
u
estio

n
s: W

h
at o

b
serv

ab
le traits d

istin
g
u
ish

 stu
d
en

ts in
 fo

ster care in
 

th
e e

y
es o

f classro
o
m

 teach
ers?

  W
h
at strateg

ies d
o
 classro

o
m

 teach
ers u

se w
h
en

 

w
o
rk

in
g
 w

ith
 stu

d
en

ts in
 fo

ster care?
 

E
d
u
catio

n
al O

u
tco

m
es fo

r F
o
ster C

h
ild

ren
 



 

 
3
 

 
N

u
m

ero
u
s stu

d
ies p

ro
v
id

e q
u
an

titativ
e d

ata o
n
 th

e ed
u
catio

n
al o

u
tco

m
es o

f 

fo
ster y

o
u
th

.  T
h
ese fin

d
in

g
s are co

n
sisten

t, in
d
icatin

g
 th

at ch
ild

ren
 in

 fo
ster care are at 

risk
 fo

r sch
o
o
l failu

re.  M
easu

res o
f sch

o
o
l p

erfo
rm

an
ce in

clu
d

e sch
o
o
l co

m
p
letio

n
 

rates, stan
d
ard

ized
 test sco

res, g
rad

e reten
tio

n
, an

d
 id

en
tificatio

n
 fo

r sp
ecial ed

u
catio

n
. 

 
C

asey
 F

am
ily

 P
ro

g
ram

s, a p
riv

ate o
rg

an
izatio

n
 th

at co
n
tracts w

ith
 state 

ag
en

cies to
 p

ro
v
id

e fo
ster p

lacem
en

ts, is a lead
er in

 research
in

g
 o

u
tco

m
es fo

r ch
ild

ren
 

in
 state‟s cu

sto
d

y
. O

n
e stu

d
y
 rep

o
rt w

as g
eared

 to
w

ard
s raisin

g
 aw

aren
ess o

f th
e n

eed
s 

o
f fo

ster y
o
u
th

 (C
ase

y
 F

am
ily

 P
ro

g
ram

s, 2
0
0
5
).  T

h
e stu

d
y
 rev

iew
ed

 o
v
er 6

5
0
 case 

reco
rd

s o
f ad

u
lts w

h
o
 h

ad
 b

een
 serv

ed
 b

y
 fo

ster care ag
en

cies in
 O

reg
o
n
 an

d
 

W
ash

in
g
to

n
 an

d
 co

n
d
u
cted

 fo
llo

w
-u

p
 in

terv
iew

s w
ith

 n
early

 5
0
0
 p

articip
an

ts.  T
h
e 

fin
d
in

g
s raised

 co
n
cern

s reg
ard

in
g
 th

e ed
u
catio

n
al n

eed
s o

f fo
ster y

o
u
th

, as w
ell as 

m
en

tal h
ealth

 n
eed

s an
d
 em

p
lo

y
m

en
t an

d
 eco

n
o
m

ic o
u
tco

m
es fo

r th
e stu

d
y
 

p
articip

an
ts.  In

 th
is stu

d
y
, 8

4
.4

%
 o

f th
e p

articip
an

ts h
ad

 earn
ed

 th
eir h

ig
h
 sch

o
o
l 

d
ip

lo
m

a o
r receiv

ed
 a G

E
D

.  T
h
is co

m
p
ares to

 an
 8

7
.3

%
 co

m
p
letio

n
 rate in

 th
e g

en
eral 

p
o
p
u
latio

n
.  O

f th
e p

articip
an

ts w
h
o
 co

m
p
leted

 h
ig

h
 sch

o
o
l, 2

8
.5

%
 d

id
 so

 th
ro

u
g
h
 th

e 

G
E

D
 p

ro
g
ram

.   T
h
is rep

resen
ts a h

ig
h
er p

ercen
tag

e o
f G

E
D

 p
articip

an
ts th

an
 fo

u
n
d
 in

 

th
e g

en
eral p

o
p
u
latio

n
.  P

o
st-seco

n
d
ary

 p
ro

g
ram

 co
m

p
letio

n
 rates w

ere also
 d

ep
ressed

; 

1
6
.1

%
 co

m
p
leted

 a v
o

catio
n
al d

eg
ree an

d
 o

n
ly

 1
.8

%
 co

m
p
leted

 a fo
u
r-y

ear d
eg

ree in
 

co
m

p
ariso

n
 to

 2
4
%

 in
 th

e g
en

eral p
o
p
u
latio

n
.  G

iv
en

 th
e co

n
n
ectio

n
 b

etw
een

 ed
u
catio

n
 

an
d
 eco

n
o
m

ic statu
s (M

an
k
iw

, 2
0
0
7
; R

o
u
se, 2

0
0
5
; S

ch
u
ltz, 1

9
6
1
), it is n

o
t su

rp
risin

g
 

th
at em

p
lo

y
m

en
t rates fo

r stu
d

y
 p

articip
an

ts w
ere lo

w
er th

an
 th

e n
atio

n
al av

erag
e 

(8
0
.1

%
 v

s. 9
5
%

), h
o
u
seh

o
ld

 p
o

v
erty

 rates w
ere th

ree tim
es th

e n
atio

n
al av

erag
e, fu

lly
 

o
n
e th

ird
 d

id
 n

o
t h

av
e h

ealth
 in

su
ran

ce (co
m

p
ared

 to
 1

8
%

 in
 th

e g
en

eral p
o
p
u
latio

n
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w
ith

in
 th

e sam
e ag

e ran
g
e) an

d
 n

early
 o

n
e q

u
arter h

ad
 ex

p
erien

ced
 h

o
m

elessn
ess after 

leav
in

g
 care (C

ase
y
 F

am
ily

 P
ro

g
ram

s, 2
0
0
5
). 

 
F

in
d
in

g
s fro

m
 a stu

d
y
 co

n
sistin

g
 o

f fo
cu

s g
ro

u
p
 in

terv
iew

s w
ith

 fo
ster y

o
u
th

, 

fo
ster p

aren
ts, ed

u
cato

rs, an
d
 so

cial serv
ice p

ro
fessio

n
als (Z

etlin
, 2

0
0
6
) also

 raised
 

co
n
cern

s ab
o
u
t th

e su
ccess o

f fo
ster y

o
u
th

 in
 sch

o
o
l.  T

h
is stu

d
y
 fo

u
n
d
 th

at 3
0

-5
0
%

 o
f 

ch
ild

ren
 in

 fo
ster care receiv

ed
 sp

ecial ed
u
catio

n
 serv

ices, co
m

p
ared

 to
 1

0
%

 o
f th

e 

g
en

eral p
o
p
u
latio

n
.  B

ecau
se o

f th
e p

erceiv
ed

 in
ten

se n
eed

s o
f ch

ild
ren

 in
 fo

ster care, 

th
is stu

d
y
 fo

u
n
d
 th

at sch
o
o
ls w

ere m
o
re lik

ely
 to

 ev
alu

ate fo
r sp

ecial ed
u
catio

n
 w

ith
 th

e 

g
o
al o

f p
ro

v
id

in
g
 ad

d
itio

n
al su

p
p
o
rt fo

r stu
d
en

ts.  W
h
ile in

 m
an

y
 in

stan
ces fo

ster y
o
u
th

 

are m
o
re lik

ely
 to

 b
e id

en
tified

 fo
r sp

ecial ed
u
catio

n
, a seco

n
d
ary

 fin
d
in

g
 sh

o
w

ed
 th

at 

h
ig

h
 m

o
b
ility

 rates an
d
 th

e lack
 o

f stro
n

g
 ad

v
o
cacy

 m
ig

h
t resu

lt in
 few

er fo
ster ch

ild
ren

 

b
ein

g
 id

en
tified

 o
r d

ela
y
s in

 th
eir id

en
tificatio

n
 fo

r sp
ecial ed

u
catio

n
 serv

ices. It is 

d
ifficu

lt to
 accu

rately
 d

eterm
in

e th
e d

eg
ree to

 w
h
ich

 fo
ster y

o
u
th

 n
eed

 sp
ecial 

ed
u
catio

n
 b

ecau
se o

f b
o
th

 o
v
er id

en
tificatio

n
 an

d
 u

n
d
er id

en
tificatio

n
.  W

h
at rem

ain
s 

clear, acco
rd

in
g
 to

 th
is stu

d
y
, is th

at th
e rate o

f id
en

tificatio
n
 is u

p
 to

 fiv
e tim

es th
at 

fo
u
n
d
 in

 th
e g

en
eral p

o
p

u
latio

n
. 

 
It is d

ifficu
lt, in

 th
e first d

ecad
e o

f th
e 2

1
st cen

tu
ry

, to
 av

o
id

 th
e im

p
act o

f th
e 

N
o
 C

h
ild

 L
eft B

eh
in

d
 A

ct (N
C

L
B

) ("N
o
 C

h
ild

 L
eft B

eh
in

d
 A

ct o
f 2

0
0
1

", 2
0
0
8
) o

n
 

ed
u
catio

n
 m

o
n
ito

rin
g
 an

d
 rep

o
rtin

g
.  N

L
C

B
 fo

cu
ses o

n
 stan

d
ard

ized
 test sco

res as a 

m
easu

re o
f acco

u
n
tab

ility
.  N

o
tew

o
rth

y
 fo

r th
is stu

d
y
 is th

e fact th
at fo

ster ch
ild

ren
 are 

n
o
t an

 id
en

tified
 at risk

 p
o
p
u
latio

n
 in

 rep
o
rtin

g
 test sco

res.  W
h
ile sch

o
o
ls are req

u
ired

 

to
 rep

o
rt sco

res fo
r su

b
-g

ro
u
p
s su

ch
 as lo

w
-in

co
m

e stu
d
en

ts, m
in

o
rity

 stu
d
en

ts, an
d
 

E
n
g
lish

 lan
g
u
ag

e learn
ers, th

e sam
e is n

o
t tru

e fo
r ch

ild
ren

 in
 state‟s cu

sto
d

y
.  B

ecau
se 
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o
f th

is, few
er d

ata are av
ailab

le reg
ard

in
g
 th

e p
erfo

rm
an

ce an
d
 ach

iev
em

e
n

t o
f fo

ster 

y
o

u
th

 th
an

 fo
r o

th
er id

en
tifiab

ly
 at risk

 p
o
p
u
latio

n
s.  U

sin
g
 a reg

ressio
n
 m

o
d
el an

d
 a 

rev
iew

 o
f th

e ed
u
catio

n
al reco

rd
s o

f fo
ster ch

ild
ren

, o
n
e stu

d
y
 (B

u
rle

y
 &

 H
alp

ern
, 

2
0
0
1
) fo

u
n
d
 th

at fo
ster care statu

s alo
n
e w

as asso
ciated

 w
ith

 a 7
-8

%
 d

ecrease in
 

stan
d
ard

ized
 test sco

res.  F
o
ster y

o
u
th

 sco
red

 1
5

-2
0
 p

o
in

ts b
elo

w
 n

o
n

-fo
ster y

o
u
th

 in
 

statew
id

e tests.  C
o
n
sisten

t w
ith

 th
e C

asey
 F

am
ily

 P
ro

g
ram

‟s stu
d

y
 (2

0
0
5
), th

is stu
d

y
 

fo
u
n
d
 th

at stu
d
en

ts in
 fo

ster care in
 1

1
th g

rad
e co

m
p
leted

 h
ig

h
 sch

o
o
l at a rate o

f 5
9
%

 

co
m

p
ared

 to
 8

6
%

 fo
r th

e g
en

eral p
o
p
u
latio

n
.  S

tu
d
en

ts in
 fo

ster care w
ere retain

e
d
 at 

ap
p
ro

x
im

ately
 tw

ice th
e rate o

f th
e g

en
eral p

o
p
u
latio

n
 (1

5
%

 v
s. 8

%
 in

 g
rad

e 3
 th

e y
ear 

o
f th

e stu
d

y
, 1

3
%

 v
s. 6

%
 in

 g
rad

e 6
, an

d
 1

5
%

 v
s. 7

%
 in

 g
rad

e 9
).  In

 fin
d
in

g
s sim

ilar to
 

th
e Z

etlin
 (2

0
0
6
) stu

d
y
, fo

ster ch
ild

ren
 w

ere id
en

tified
 fo

r sp
ecial ed

u
catio

n
 m

o
re th

an
 

tw
o
 an

d
 a h

alf tim
es th

e rate o
f th

e g
en

eral p
o
p
u
latio

n
 (2

3
%

 v
s. 9

%
 in

 g
rad

e 3
, 2

9
%

 v
s. 

1
0
%

 in
 g

rad
e 6

, an
d
 2

4
%

 v
s. 8

%
 in

 g
rad

e 9
). 

 
T

h
e d

ata in
d
icatin

g
 d

ep
ressed

 ed
u
catio

n
al ach

iev
em

en
t fo

r fo
ster y

o
u
th

 are 

m
o
u
n
tin

g
.  U

sin
g
 su

rv
e
y
 d

ata co
llected

 b
ian

n
u
ally

 o
v
er a 6

 y
ear p

erio
d
 an

d
 track

in
g
 a 

co
h
o
rt o

f stu
d
en

ts (b
eg

in
n
in

g
 th

eir so
p
h
o
m

o
re y

ear) th
ro

u
g
h
o
u
t th

e U
n
ited

 S
tates, 

W
en

d
y
 W

h
itin

g
 B

lo
m

e (1
9
9
7
) co

m
p
ared

 th
e o

u
tco

m
es o

f ap
p
ro

x
im

ately
 1

5
0
 fo

ster 

y
o

u
th

 w
ith

 a g
ro

u
p
 o

f n
o

n
-fo

ster y
o
u
th

 m
atch

ed
 b

y
 g

en
d

er, race, an
d
 ab

ilities in
 read

in
g
 

an
d
 m

ath
.  T

h
is stu

d
y
 fo

u
n
d
 th

at 6
3
%

 o
f th

e fo
ster y

o
u
th

 g
rad

u
ated

 o
n
 tim

e co
m

p
ared

 

to
 8

4
%

 o
f th

e n
o
n
-fo

ster y
o

u
th

 p
articip

an
ts.  W

ith
in

 fo
u
r y

ears o
f th

e in
itial g

rad
u
atio

n
 

d
ate a to

tal o
f 7

7
%

 o
f th

e fo
ster y

o
u
th

 h
ad

 receiv
ed

 th
eir d

ip
lo

m
a o

r G
E

D
 co

m
p
ared

 to
 

9
3
%

 o
f th

e n
o
n
-fo

ster y
o

u
th

.  O
f th

e fo
ster y

o
u
th

, 1
3
%

 w
ere en

ro
lled

 in
 co

lleg
e co

u
rses 

tw
o
 y

ears after g
rad

u
atin

g
 h

ig
h
 sch

o
o
l co

m
p
ared

 to
 2

9
%

 o
f th

e n
o
n

-fo
ster y

o
u
th

.  
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T
h
o
se n

u
m

b
ers ro

se to
 4

5
%

 an
d
 5

4
%

 resp
ectiv

ely
 fo

u
r y

ears after th
e h

ig
h
 sch

o
o
l 

g
rad

u
atio

n
 d

ate w
ith

 fo
ster y

o
u
th

 still lag
g
in

g
 b

eh
in

d
 th

eir p
eers.  F

o
ster y

o
u
th

 rep
o
rted

 

earn
in

g
 m

o
stly

 C
‟s o

n
 th

eir h
ig

h
 sch

o
o
l rep

o
rt card

s.  T
h
e n

o
n

-fo
ster y

o
u
th

 rep
o
rted

 

earn
in

g
 b

o
th

 B
‟s an

d
 C

‟s o
n
 th

eir rep
o
rt card

s. 

 
In

 a m
eta-an

aly
sis o

f 3
1
 stu

d
ies co

n
d
u
cted

 p
rim

arily
 in

 th
e U

n
ited

 S
tates (7

7
%

 

o
f th

e stu
d
ies), as w

ell as G
reat B

rittan
, C

an
ad

a, F
ran

ce, an
d
 A

u
stralia, fin

d
in

g
s reflect 

sim
ilar tren

d
s, w

ith
 fo

ster y
o
u
th

 g
en

erally
 farin

g
 w

o
rse th

an
 th

eir p
eers in

 term
s o

f 

ed
u
catio

n
al o

u
tco

m
es (S

ch
err, 2

0
0
7

).  F
o
ster y

o
u
th

 w
ere 7

 tim
es as lik

ely
 as th

eir p
eers 

to
 b

e retain
ed

 in
 sch

o
o
l at a rate o

f 3
3

%
.  F

o
ster y

o
u
th

 w
ere 5

 tim
es as lik

ely
 to

 q
u
alify

 

fo
r sp

ecial ed
u
catio

n
 at a rate o

f 3
1
%

.  B
eh

av
io

r p
ro

b
lem

s p
lag

u
e fo

ster y
o

u
th

 in
 

sch
o
o
l, resu

ltin
g
 in

 an
 ex

p
u
lsio

n
 rate th

ree tim
es th

at o
f th

e g
en

eral p
o
p
u
latio

n
.  N

early
 

a q
u
arter o

f th
e stu

d
en

ts in
 fo

ster care w
ere su

sp
en

d
ed

 o
r ex

p
elled

 fro
m

 sch
o
o
l at least 

o
n
ce.  In

terestin
g
ly

, th
is stu

d
y
 fo

u
n
d
 th

at sp
ecial ed

u
catio

n
 id

en
tificatio

n
 h

as in
creased

 

stead
ily

 o
v
er th

e 3
0
 y

ears rev
iew

ed
, w

h
ile reten

tio
n
 rates an

d
 su

sp
en

sio
n
 rates p

eak
ed

 

in
 th

e 1
9
8
0
‟s an

d
 h

av
e sin

ce d
eclin

ed
.  

 
T

h
ere is so

m
e ev

id
en

ce th
at fo

ster p
lacem

en
t is asso

ciated
 w

ith
 im

p
ro

v
em

en
ts 

in
 so

m
e sch

o
o
l related

 o
u

tco
m

es fo
r m

altreated
 ch

ild
ren

.  S
tu

d
en

ts in
 fo

ster care h
av

e 

b
etter atten

d
an

ce at sch
o

o
l co

m
p
ared

 w
ith

 m
altreated

 y
o
u
th

 w
h
o
 rem

ain
 at h

o
m

e 

(R
u
n

y
an

 &
 G

o
u
ld

, 1
9
8
5

), w
h
ere m

altreatm
en

t refers to
 an

y
 co

n
firm

ed
 p

h
y
sical, sex

u
al, 

em
o
tio

n
al ab

u
se, o

r n
eg

lect.  T
h
e rate o

f ab
sen

ce im
p
ro

v
ed

 fro
m

 1
5
.6

%
 to

 3
.4

8
%

 fo
r 

y
o

u
th

 o
n
ce p

laced
 in

 a fo
ster h

o
m

e in
 th

is h
isto

rical co
h
o
rt stu

d
y
.  T

h
e im

p
ro

v
ed

 

atten
d
an

ce w
as also

 asso
ciated

 w
ith

 an
 im

p
ro

v
ed

 g
rad

e p
o
in

t av
erag

e.  Y
o

u
th

 in
 fo

ster 

care m
ain

tain
ed

 a 1
.8

4
 g

rad
e p

o
in

t av
erag

e w
h
ile m

altreated
 y

o
u
th

 w
h
o
 rem

ain
ed

 in
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th
eir h

o
m

e m
ain

tain
ed

 a 1
.6

1
 g

rad
e p

o
in

t av
erag

e.  A
t th

e tim
e o

f th
e rep

o
rt o

f 

m
altreatm

en
t, 4

2
%

 o
f th

e y
o
u
th

 w
h
o
 w

ere p
laced

 in
 fo

ster care h
ad

 p
assin

g
 g

rad
es.  

T
h
at rate im

p
ro

v
ed

 to
 4

4
%

 fo
r th

o
se in

 care.  B
y
 co

n
trast, 6

6
%

 o
f th

o
se w

h
o
 w

ere n
o
t 

p
laced

 in
 care h

ad
 p

assin
g
 g

rad
es at th

e tim
e o

f th
e rep

o
rt o

f m
altreatm

en
t.  T

h
eir 

p
assin

g
 rate d

ro
p
p

ed
 d

ram
atically

 after th
e rep

o
rt to

 3
2
%

.  It ap
p
ears fro

m
 th

is stu
d

y
 

th
at, w

h
ile fo

ster p
lacem

en
t p

ro
v
id

es so
m

e co
n
crete su

p
p
o
rt, it is in

su
fficien

t to
 co

u
n
ter 

th
e acad

em
ic d

ifficu
lties o

f m
altreated

 y
o
u
th

.  

P
ro

b
lem

 S
tatem

en
t 

 
C

o
llectiv

ely
, th

ese stu
d
ies rev

eal a critical n
eed

 to
 u

n
d
erstan

d
 th

e relatio
n
sh

ip
 

b
etw

een
 fo

ster care statu
s an

d
 sch

o
o
l p

erfo
rm

an
ce.  S

tu
d
en

ts in
 fo

ster care are an
 easily

 

id
en

tifiab
le, h

ig
h
ly

 at risk
 p

o
p
u
latio

n
 in

 o
u
r sch

o
o
ls.  T

h
is stu

d
y
 ask

s h
ig

h
 sch

o
o
l 

classro
o
m

 teach
ers to

 reflect o
n
 th

eir p
ercep

tio
n
s o

f, ex
p
erien

ces w
ith

, an
d

 w
o
rk

 w
ith

 

fo
ster y

o
u
th

.  
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C
h

a
p

ter 2
 

S
ch

o
o
l P

erfo
rm

an
ce o

f F
o
ster Y

o
u
th

 

T
h
e research

 cited
 in

 C
h

ap
ter 1

 d
em

o
n
strates th

at ch
ild

ren
 in

 fo
ster care are at 

an
 in

creased
 risk

 fo
r sch

o
o
l failu

re.  W
h
ile th

ese stu
d
ies h

av
e b

een
 co

n
sisten

t in
 

id
en

tify
in

g
 d

ep
ressed

 ed
u
catio

n
al o

u
tco

m
es fo

r fo
ster y

o
u
th

, m
an

y
 o

f th
e stu

d
ies 

d
o
cu

m
en

tin
g
 th

is risk
 h

av
e d

o
n
e so

 fro
m

 a p
o
licy

 p
ersp

ectiv
e, o

fferin
g
 ex

p
lan

atio
n
s fo

r 

th
e sch

o
o
l p

erfo
rm

an
ce o

f fo
ster ch

ild
ren

 th
at su

g
g
est p

o
lic

y
 so

lu
tio

n
s.  T

h
is 

d
issertatio

n
 stu

d
y
 tak

es a d
ifferen

t ap
p
ro

ach
 b

y
 fo

cu
sin

g
 o

n
 th

e in
teractio

n
s an

d
 

relatio
n
sh

ip
s o

f fo
ster y

o
u
th

 in
 th

e classro
o
m

.    T
h
e latter p

art o
f th

is ch
ap

ter is 

d
ev

o
ted

 to
 ex

p
lo

rin
g
 th

e literatu
re o

n
 attach

m
en

t th
eo

ry
 an

d
 sp

ecifically
 h

o
w

 

m
altreatm

en
t h

as b
een

 u
n
d
ersto

o
d
 in

 term
s o

f its im
p
act o

n
 th

e fo
rm

atio
n
 o

f 

attach
m

en
ts.  F

u
rth

er, th
e literatu

re reg
ard

in
g
 th

e im
p
act o

f attach
m

en
t o

n
 sch

o
o
lin

g
 is 

ex
p
lo

red
.  T

h
is literatu

re serv
es as a fo

u
n
d
atio

n
 fo

r th
e d

ev
elo

p
m

en
t o

f th
e in

terv
iew

 

p
ro

to
co

ls u
sed

 in
 th

is stu
d

y
.  B

efo
re d

elv
in

g
 in

to
 th

e literatu
re o

n
 attach

m
en

t th
eo

ry
, I 

b
riefly

 rev
iew

 h
o
w

 th
e p

ro
b
lem

 o
f sch

o
o
l p

erfo
rm

an
ce fo

r fo
ster y

o
u
th

 h
as b

een
 

u
n
d
ersto

o
d
, an

d
 w

h
at so

lu
tio

n
s th

at u
n
d
erstan

d
in

g
 h

as o
ffered

. 

M
o
b
ility

 

S
tu

d
en

ts in
 fo

ster care ex
p
erien

ce m
o
re sch

o
o
l tran

sitio
n
s th

an
 th

e g
en

eral 

p
o
p
u
latio

n
 (C

o
n
g
er &

 F
in

k
elstein

, 2
0
0
3
; Z

etlin
, W

ein
b
erg

, &
 S

h
ae, 2

0
0
6

).  T
h
ese 

freq
u
en

t tran
sitio

n
s m

ak
e it ch

allen
g
in

g
 fo

r ed
u

cato
rs to

 accu
rately

 id
en

tify
 th

e 

ed
u
catio

n
al n

eed
s o

f th
e stu

d
en

ts in
 fo

ster care.  T
h
e Z

etlin
 (2

0
0
6
) stu

d
y
 sp

o
k
e
 d

irectly
 

to
 th

e ch
allen

g
e o

f accu
rately

 d
eterm

in
in

g
 sp

ecial ed
u
catio

n
 elig

ib
ility

 fo
r stu

d
en

ts in
 

fo
ster care.  F

req
u

en
t ch

an
g
es in

 p
lacem

en
t fo

r fo
ster y

o
u
th

 an
d
 th

e ch
an

g
es in

 sch
o
o

ls 
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th
at can

 acco
m

p
an

y
 th

ese p
lacem

en
t ch

an
g
es m

ak
e it d

ifficu
lt fo

r ed
u

cato
rs to

 d
ev

elo
p
 

an
 accu

rate u
n
d

erstan
d
in

g
 o

f th
e learn

in
g
 p

ro
file o

f an
 in

d
iv

id
u
al stu

d
en

t in
 fo

ster care. 

H
ig

h
 m

o
b
ility

 also
 creates a ch

allen
g
e fo

r th
e stu

d
en

ts in
 fo

ster care.  E
ach

 

tran
sitio

n
 b

etw
een

 fo
ster h

o
m

es an
d
 sch

o
o
ls is o

ften
 acco

m
p
an

ied
 b

y
 a p

erio
d
 o

f 

ab
sen

ce fro
m

 sch
o
o
l.  E

n
ro

llin
g
 in

 a n
ew

 sch
o
o
l can

 b
e d

ela
y
ed

 as th
e n

ew
 fo

ster p
aren

t 

co
n
tacts th

e sch
o
o
l an

d
 th

e ap
p
ro

p
riate reco

rd
s are lo

cated
 an

d
 fo

rw
ard

ed
 to

 th
e n

ew
 

sch
o
o
l.  S

tu
d
en

ts m
ay

 also
 m

iss tim
e in

 sch
o
o
l as th

ey
 tak

e tim
e to

 m
o
v
e in

to
 a n

ew
 

h
o
m

e.  M
eetin

g
s to

 d
ev

elo
p
 a p

erm
an

en
c
y
 p

lan
, an

d
 p

o
ssib

ly
 m

eetin
g
s w

ith
 a ju

d
g
e if it 

is a co
u
rt o

rd
ered

 p
lacem

en
t ch

an
g
e, can

 acco
m

p
an

y
 su

ch
 m

o
v

es.  S
u
ch

 m
eetin

g
s 

fu
rth

er d
isru

p
t reg

u
lar sch

o
o
l atten

d
an

ce.    In
 seco

n
d
ary

 sch
o
o
ls w

h
ere p

ro
g
ress is 

d
eterm

in
ed

 b
y
 cred

it accu
m

u
latio

n
, p

ro
lo

n
g
ed

 ab
sen

ces an
d
 tran

sitio
n
s m

id
-m

ark
in

g
 

p
erio

d
 can

 resu
lt in

 th
e lo

ss o
f acad

em
ic cred

it.  M
an

y
 o

f th
e stu

d
ies in

clu
d
ed

 in
 th

eir 

reco
m

m
en

d
atio

n
s th

e im
p
lem

en
tatio

n
 o

f p
o
licies an

d
 p

ractices th
at w

o
u
ld

 m
in

im
ize

 

p
lacem

en
t d

isru
p
tio

n
s (A

ltsh
u
ler, 2

0
0
3
; C

asey
 F

am
ily

 P
ro

g
ram

s, 2
0
0
5
; Z

etlin
, 

W
ein

b
erg

, &
 L

u
d

erer, 2
0

0
4
; Z

etlin
, W

ein
b
erg

, &
 S

h
ae, 2

0
0
6
).  F

ed
eral p

o
licies 

reg
ard

in
g
 h

o
m

eless ed
u
catio

n
 h

av
e b

een
 ex

p
an

d
ed

 to
 in

clu
d
e fo

ster ch
ild

ren
 

(H
o
m

eless, 2
0
0
6
).  T

h
e M

cK
in

n
e
y
-V

en
to

 A
ct (H

.R
. 5

4
1
7
) su

sp
en

d
s resid

en
c
y
 

req
u

irem
en

ts fo
r atten

d
an

ce at a p
u
b
lic sch

o
o
l fo

r h
o
m

eless an
d
 fo

ster ch
ild

ren
.  A

 

p
rim

ary
 g

o
al o

f th
e act is to

 m
in

im
ize sch

o
o
l tran

sfers, so
 th

at if a ch
ild

 m
o
v
es in

to
 a 

h
o
m

eless sh
elter o

r fo
ster h

o
m

e in
 a d

ifferen
t d

istrict, th
ey

 are ab
le to

 co
n
tin

u
e 

atten
d
in

g
 th

e sam
e sch

o
o

l. 

In
fo

rm
atio

n
 S

h
arin

g
 



 

 
1
0
 

R
eco

rd
 k

eep
in

g
 is also

 p
ro

b
lem

atic fo
r fo

ster y
o
u
th

.  In
 a stu

d
y
 d

esig
n
ed

 to
 

m
easu

re an
d
 d

escrib
e th

e p
ro

b
lem

 o
f retriev

in
g
 th

e sch
o
o
l reco

rd
s o

f h
ig

h
ly

 m
o
b
ile 

fo
ster y

o
u
th

, research
ers w

o
rk

ed
 w

ith
 sch

o
o
ls an

d
 ch

ild
 w

elfare ag
en

cies to
 retriev

e 

an
d
 rev

iew
 th

e reco
rd

s o
f a sam

p
le o

f fo
ster ch

ild
ren

 (Z
etlin

, W
ein

b
erg

, &
 L

u
d
erer, 

2
0
0
4
).  T

h
e
y
 fo

u
n
d
 th

at it to
o
k
 3

 w
eek

s to
 8

 m
o
n
th

s to
 track

 d
o
w

n
 sch

o
o
l reco

rd
s fo

r 

th
e stu

d
en

ts in
 th

e sam
p
le.  F

ew
er th

an
 2

5
%

 o
f th

e cu
m

u
lativ

e files o
f a ran

d
o
m

 sam
p
le 

o
f stu

d
en

ts w
ere read

ily
 av

ailab
le.  Z

etlin
 an

d
 h

er co
lleag

u
es fo

u
n
d
 th

at m
an

y
 o

f th
e 

case files o
f th

ese stu
d
en

ts co
n
tain

ed
 in

accu
rate in

fo
rm

atio
n
 reg

ard
in

g
 w

h
ich

 sch
o
o
l th

e 

ch
ild

 atten
d
ed

.  M
an

y
 o

f th
e sch

o
o
l files w

ere in
co

m
p
lete.  Im

p
o

rtan
tly

 an
d
 

p
ro

b
lem

atically
, co

m
p
lete an

d
 accu

rate reco
rd

s w
ere least av

ailab
le fo

r th
o

se stu
d
en

ts 

w
h
o
 h

ad
 serio

u
s learn

in
g
 an

d
 b

eh
av

io
ral p

ro
b
lem

s. 

O
th

er stu
d
ies fo

cu
sed

 o
n
 th

e p
ro

b
lem

 o
f in

fo
rm

atio
n
 sh

arin
g
 b

etw
een

 ed
u
cato

rs 

an
d
 so

cial serv
ice p

ro
v
id

ers.  C
o
n
sisten

tly
 criticized

 w
as th

e lack
 o

f u
n
d
erstan

d
in

g
 

b
etw

een
 sch

o
o
ls an

d
 so

cial serv
ice ag

en
cies reg

ard
in

g
 th

e lim
its o

f co
n
fid

en
tiality

 an
d
 

th
e leg

alities o
f each

 sy
stem

 (A
ltsh

u
ler, 2

0
0
3
; B

u
rley

 &
 H

alp
ern

, 2
0
0
1
; C

o
n
g
er &

 

F
in

k
elstein

, 2
0
0
3
; Z

etlin
, W

ein
b
erg

, &
 S

h
ae, 2

0
0
6

).  B
u
rle

y
 an

d
 H

alp
ern

 (2
0
0
1
) 

ad
d
ressed

 th
is issu

e b
y
 ad

v
o
catin

g
 fo

r a p
assp

o
rt ap

p
ro

ach
.  A

 p
assp

o
rt w

o
u
ld

 co
n
tain

 

th
e v

ital in
fo

rm
atio

n
 th

at sh
o
u

ld
 fo

llo
w

 a ch
ild

 in
 th

e fo
ster care sy

stem
.  A

n
y
 

in
fo

rm
atio

n
 req

u
ired

 fo
r sch

o
o
l en

ro
llm

en
t (e.g

. sp
ecial ed

u
catio

n
 o

r d
isab

ility
 

in
fo

rm
atio

n
, g

rad
e lev

el, tran
scrip

t in
fo

rm
atio

n
), im

p
o
rtan

t co
n
tact in

fo
rm

atio
n
, 

in
fo

rm
atio

n
 reg

ard
in

g
 th

e statu
s o

f th
e b

io
lo

g
ical p

aren
ts‟ rig

h
ts an

d
 cu

rren
t p

lacem
en

t 

in
fo

rm
atio

n
 w

o
u
ld

 b
e in

clu
d
ed

 in
 a sin

g
le d

o
cu

m
en

t th
at co

u
ld

 easily
 b

e accessed
 b

y
 

so
cial w

o
rk

ers, sch
o
o
l o

fficials, an
d
 fo

ster p
aren

ts. 



 

 
1
1
 

T
en

sio
n

 B
etw

een
 S

o
cial S

erv
ice an

d
 E

d
u

catio
n
 S

y
stem

s 

S
tu

d
ies rev

eal a p
ersisten

t ten
sio

n
 b

etw
een

 sch
o
o
ls an

d
 so

cial serv
ice ag

en
cies.  

N
eith

er tru
sts th

at th
e o

th
er is au

th
en

tically
 lo

o
k
in

g
 o

u
t fo

r th
e ch

ild
‟s b

est in
terest 

(A
ltsh

u
ler, 2

0
0
3
; Z

etlin
, 2

0
0
6
; Z

etlin
, W

ein
b
erg

, &
 S

h
ae, 2

0
0
6

).  S
an

d
ra A

ltsh
u
ler‟s 

stu
d

y
 (2

0
0
3
) u

tilizin
g
 fo

cu
s g

ro
u
p
 w

ith
 casew

o
rk

ers, ed
u
cato

rs, an
d
 stu

d
en

ts o
ffers a 

th
o
ro

u
g
h
 d

escrip
tio

n
 o

f th
e ten

sio
n
 b

etw
een

 sch
o

o
ls an

d
 so

cial serv
ice ag

en
cies. 

A
ltsh

u
ler (2

0
0
3
) fo

u
n
d
 th

at b
o
th

 casew
o

rk
ers an

d
 ed

u
cato

rs ex
p
ressed

 d
istru

st 

o
f th

e o
th

er.  C
o
m

m
u
n
icatio

n
 b

etw
een

 sch
o
o
ls an

d
 ag

en
cies w

as o
ften

 slo
w

 an
d
 

in
co

m
p
lete.  E

ach
 g

ro
u
p
 b

lam
ed

 th
e o

th
er fo

r th
e p

attern
s o

f m
isco

m
m

u
n
icatio

n
 an

d
 

n
o
n
-co

m
m

u
n
icatio

n
.  B

o
th

 g
ro

u
p
s ex

p
ressed

 d
o
u
b

t th
at th

e o
th

er g
ro

u
p
 w

as effectiv
e in

 

carry
in

g
 o

u
t th

eir p
ro

fessio
n
al resp

o
n
sib

ilities.  C
asew

o
rk

ers d
id

 n
o
t tru

st th
at ed

u
cato

rs 

m
ain

tain
ed

 h
ig

h
 acad

em
ic ex

p
ectatio

n
s fo

r fo
ster y

o
u
th

.  E
d
u
cato

rs, in
 tu

rn
, felt 

casew
o

rk
ers w

ere u
n
reliab

le an
d
 m

ad
e assu

m
p
tio

n
s ab

o
u
t h

o
w

 w
ell th

e ch
ild

re
n
 w

ere 

d
o
in

g
 in

 sch
o
o
l.  B

o
th

 th
e stu

d
en

ts an
d
 th

e ed
u

cato
rs q

u
estio

n
ed

 th
e lev

el o
f 

co
m

m
itm

en
t o

r carin
g
 d

em
o
n
strated

 b
y
 casew

o
rk

ers.  T
h
is stu

d
y
 em

p
h
asized

 th
e n

eed
 

fo
r a co

llab
o

rativ
e atm

o
sp

h
ere b

etw
een

 th
e sch

o
o
ls an

d
 th

e so
cial serv

ice ag
en

cies.  

T
h
ere w

as u
n
an

im
o
u
s ag

reem
en

t am
o
n

g
 stu

d
y
 p

articip
an

ts th
at, in

 sch
o
o
ls w

h
ere 

casew
o

rk
ers w

ere m
ad

e to
 feel w

elco
m

e, in
fo

rm
atio

n
 sh

arin
g
 w

as m
o
re co

n
sisten

t an
d
 

tim
ely

.  T
h
e stu

d
y
 co

n
clu

d
es th

at cro
ss train

in
g
 w

o
u
ld

 b
e h

elp
fu

l in
 d

ev
elo

p
in

g
 a 

sh
ared

 u
n
d
erstan

d
in

g
 o

f th
e resp

ectiv
e ro

les o
f ed

u
cato

rs an
d
 casew

o
rk

ers. 

A
ttach

m
en

t T
h
eo

ry
: A

n
 O

v
erv

iew
 

T
h
is d

issertatio
n
 stu

d
y
 d

ifferen
tiates itself fro

m
 th

e b
u
lk

 o
f th

e literatu
re in

 th
at 

it u
tilizes th

e th
eo

retical fram
ew

o
rk

 o
f attach

m
en

t th
eo

ry
 to

 in
fo

rm
 th

e q
u
estio

n
s it ask

s 



 

 
1
2
 

ab
o
u
t th

e fu
n
ctio

n
in

g
 o

f fo
ster y

o
u
th

 in
 sch

o
o
l.  A

ttach
m

en
t th

eo
ry

 g
ro

u
n
d
s th

is 

in
q
u
iry

, fo
cu

sin
g
 q

u
estio

n
s o

n
 o

b
serv

ed
 in

teractio
n
s rath

er th
an

 m
easu

red
 o

u
tco

m
es to

 

ex
p
lo

re w
ay

s in
 w

h
ich

 fo
ster care statu

s m
a
y
 in

flu
en

ce ed
u
catio

n
al p

ro
cesses. 

D
ev

elo
p
m

en
tal p

sy
ch

o
lo

g
y
 em

p
h

asizes stag
es in

 h
u
m

an
 d

ev
elo

p
m

en
t in

 

u
n
d
erstan

d
in

g
 p

sy
ch

o
lo

g
ical fu

n
ctio

n
.  It d

efin
es n

o
rm

al d
ev

elo
p
m

en
t in

 term
s o

f task
s 

d
o
n
e d

u
rin

g
 certain

 stag
es o

f d
ev

elo
p
m

en
t, an

d
 u

n
d
erstan

d
s p

sy
ch

o
lo

g
ical p

ro
b
lem

s in
 

term
s o

f in
terru

p
tio

n
s to

 th
e co

m
p
letio

n
 o

f th
ese task

s.  A
s a m

o
d
el o

f d
ev

elo
p
m

en
tal 

p
sy

ch
o
lo

g
y
, attach

m
en

t th
eo

ry
 is w

ell situ
ated

 to
 d

escrib
e th

e im
p
act o

f m
altreatm

en
t 

o
n
 th

e d
ev

elo
p
in

g
 ch

ild
.  A

ttach
m

en
t th

eo
ry

 o
ffers an

 u
n
d
erstan

d
in

g
 o

f h
o

w
 

m
altreatm

en
t (p

h
y
sical, sex

u
al, an

d
/o

r em
o
tio

n
al ab

u
se) im

p
acts b

eh
av

io
rs, an

d
 

esp
ecially

 relatio
n
sh

ip
s later in

 life.  In
 th

e d
iscu

ssio
n
 th

at fo
llo

w
s, I b

eg
in

 w
ith

 an
 

o
v
erv

iew
 o

f attach
m

en
t th

eo
ry

, fo
llo

w
ed

 b
y
 a rev

iew
 o

f th
e fin

d
in

g
s reg

ard
in

g
 th

e 

im
p
act o

f m
altreatm

en
t o

n
 attach

m
en

t sty
le.  N

ex
t, I lo

o
k
 at h

o
w

 th
e attach

m
en

t sty
le 

tran
slates in

to
 b

eh
av

io
r, m

o
tiv

atio
n
, an

d
 relatio

n
sh

ip
s.  I d

iscu
ss th

e p
o
ssib

le im
p
act o

f 

th
ese b

eh
av

io
rs, m

o
tiv

atio
n
s an

d
 relatio

n
sh

ip
 sty

les o
n
 sch

o
o
l p

erfo
rm

an
ce.   I co

n
sid

er 

resilien
c
y
 th

eo
ry

 as a fram
ew

o
rk

 co
n

g
ru

en
t w

ith
 attach

m
en

t th
eo

ry
.  F

in
ally

, I b
riefly

 

lo
o
k
 at th

e recen
t ap

p
licatio

n
 o

f n
eu

ro
scien

ce to
 th

e so
cial scien

ces, o
fferin

g
 fu

rth
er 

su
p
p
o
rtin

g
 ev

id
en

ce fo
r an

 attach
m

en
t-b

ased
 u

n
d
erstan

d
in

g
 o

f sch
o
o
l p

erfo
rm

an
ce. 

 
A

ttach
m

en
t th

eo
ry

 fo
cu

ses o
n
 th

e d
ev

elo
p
m

en
t o

f attach
m

en
ts in

 early
 

ch
ild

h
o
o
d
 (in

fan
c
y
 to

 ag
e 3

) w
ith

 th
e ch

ild
‟s p

rim
ary

 careg
iv

er.  T
h
ro

u
g
h
 th

e 

in
teractio

n
s b

etw
een

 th
e p

rim
ary

 careg
iv

er an
d
 th

e y
o
u
n

g
 ch

ild
, an

 in
tern

al w
o
rk

in
g
 

m
o
d
el o

f relatio
n
sh

ip
s is d

ev
elo

p
ed

 w
h
ich

 in
fo

rm
s th

e fu
n
d
am

en
tal assu

m
p

tio
n
s th

e 

ch
ild

 h
o
ld

s ab
o
u
t th

eir o
w

n
 self-w

o
rth

, th
eir ab

ility
 to

 rely
 o

n
 o

th
ers, an

d
 th

eir secu
rity

 



 

 
1
3
 

in
 th

e w
o
rld

 (G
o
ld

b
erg

, 2
0
0
0
).  T

h
is in

tern
al w

o
rk

in
g
 m

o
d
el is th

e b
asis fo

r affect 

reg
u
latio

n
 (co

m
fo

rt seek
in

g
 b

eh
av

io
rs).  E

arly
 research

 o
n
 attach

m
en

t w
as co

n
d
u
cted

 

b
y
 o

b
serv

in
g
 y

o
u
n

g
 ch

ild
ren

‟s reactio
n
s to

 stressfu
l situ

atio
n
s in

 th
e stra

n
g
e situ

a
tio

n
 

eva
lu

a
tio

n
 (A

in
sw

o
rth

 &
 W

ittig
, 1

9
6
9
).  S

itu
atio

n
s in

clu
d
ed

 h
av

in
g
 th

e p
rim

ary
 

careg
iv

er leav
e th

e ch
ild

 alo
n
e w

ith
 th

e research
er/stran

g
er.  O

b
serv

atio
n
s w

ere m
ad

e 

o
f th

e ch
ild

‟s resp
o
n
se to

 th
is stressfu

l ev
en

t, an
d
 th

e ch
ild

‟s reactio
n
 w

h
en

 th
e 

careg
iv

er retu
rn

ed
.  B

ased
 o

n
 th

ese o
b
serv

atio
n
s, B

o
w

lb
y
 d

ev
elo

p
ed

 fo
u
r d

istin
ct 

attach
m

en
t sty

les: secu
re, av

o
id

an
t, resistan

t/am
b
iv

alen
t, an

d
 d

iso
rg

an
ized

/d
iso

rien
ted

 

(H
o
lm

es, 2
0
0
1
). 

S
ecu

re A
ttach

m
en

t 

 
S

ecu
re attach

m
en

t is th
e resu

lt o
f resp

o
n
siv

e care g
iv

in
g
.  T

h
ro

u
g
h
 th

ese 

in
teractio

n
s affect attu

n
em

en
t (sen

sitiv
ity

 to
 th

e em
o
tio

n
s o

r affect o
f o

th
ers) is 

d
ev

elo
p
ed

 (H
u

g
h
es, 2

0
0

4
).  A

ffect attu
n
em

en
t is cen

tral to
 th

e d
ev

elo
p
m

en
t o

f affect 

reg
u
latio

n
 (h

av
in

g
 co

n
tro

l o
v
er o

n
e‟s em

o
tio

n
s an

d
 th

eir ex
p
ressio

n
).  T

h
e careg

iv
er 

reflects an
d
 co

-co
n
stru

cts m
ean

in
g
 o

f th
e in

fan
t o

r y
o

u
n

g
 ch

ild
‟s feelin

g
s.  T

h
e ch

ild
 

sees em
o
tio

n
 reflected

 in
 th

e face o
f h

is/h
er careg

iv
er.  In

 sh
arin

g
 affect, th

e careg
iv

er 

h
elp

s th
e ch

ild
 d

ev
elo

p
 a secu

re attach
m

en
t an

d
 a stro

n
g
, p

o
sitiv

e, in
teg

rated
 self 

id
en

tity
.  T

h
e p

ro
cess o

f attu
n
em

en
t p

ro
v
id

es scaffo
ld

in
g
 w

h
ich

 h
elp

s th
e ch

ild
 d

ev
elo

p
 

a g
ro

w
in

g
 u

n
d
erstan

d
in

g
 o

f th
e d

iv
ersity

 o
f feelin

g
s h

e/sh
e ex

p
erien

ces, allo
w

in
g
 th

e 

ch
ild

 to
 in

teg
rate a b

ro
ad

 ran
g
e o

f affectiv
e states in

to
 a sen

se o
f self.  T

o
g
eth

er, th
e 

careg
iv

er an
d
 ch

ild
 reg

u
late affect th

ro
u

g
h
 tim

es o
f stress, h

elp
in

g
 th

e ch
ild

 to
 d

ev
elo

p
 

in
tern

al affect reg
u
latio

n
.  In

 th
e o

b
serv

atio
n
s m

ad
e b

y
 A

in
sw

o
rth

 (H
o
lm

es, 2
0
0
1
), th

e 

secu
rely

 attach
ed

 in
fan

t/ch
ild

 w
as ab

le to
 to

lerate th
e stress o

f sep
aratio

n
 an

d
 co

n
tin

u
e 
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w
ith

 p
lay

 an
d
 ex

p
lo

ratio
n
.  W

h
en

 th
e p

rim
ary

 careg
iv

er retu
rn

ed
, th

e ch
ild

 

ack
n

o
w

led
g
ed

 th
e retu

rn
 w

ith
 sm

iles, an
d
 m

ay
 h

av
e o

ffered
 an

 in
v
itatio

n
 to

 th
e 

careg
iv

er to
 jo

in
 in

 h
is/h

er p
lay

 an
d
 ex

p
lo

ratio
n
.  In

fan
ts an

d
 careg

iv
ers are co

n
stan

tly
 

co
m

m
u
n
icatin

g
 th

ro
u

g
h
 n

o
n

-v
erb

al cu
es.  T

h
e ch

ild
 w

as effectiv
e in

 reg
u
latin

g
 th

e 

affect asso
ciated

 w
ith

 th
e an

x
iety

 o
f sep

aratio
n
, an

d
 d

raw
in

g
 o

n
 th

e p
o
sitiv

e sen
se o

f 

self, w
as ab

le to
 co

n
tin

u
e w

ith
 p

lay
 an

d
 ex

p
lo

ratio
n
. T

h
e in

tern
al w

o
rk

in
g
 m

o
d
el fo

r 

th
o
se w

ith
 secu

re attach
m

en
ts is o

n
e o

f self-co
m

p
eten

ce an
d
 o

n
e w

h
ere o

th
ers can

 b
e 

co
u
n
ted

 o
n
 fo

r su
p
p
o
rt an

d
 carin

g
.   

In
 m

id
d
le ch

ild
h
o
o
d
 (ag

es 6
 –

 1
2
) p

h
y
sical co

n
tact w

ith
 th

e attach
m

en
t fig

u
re 

(p
rim

ary
 careg

iv
er) is less cen

tral in
 reg

u
latin

g
 affect.  C

o
m

fo
rt m

a
y
 b

e ach
iev

ed
 b

y
 

reco
n
n
ectin

g
 w

ith
 th

e secu
re b

ase u
sin

g
 th

e telep
h

o
n
e o

r a p
h
o
to

g
rap

h
.  S

ecu
rely

 

attach
ed

 ch
ild

ren
 in

 m
id

d
le ch

ild
h
o
o
d
 d

em
o
n
strate th

e ab
ility

 to
 n

am
e an

d
 reco

g
n
ize 

em
o
tio

n
s th

ey
 are h

av
in

g
.  T

h
ey

 ex
p
ress tru

st in
 care-g

iv
in

g
 ad

u
lts b

e
y
o
n
d
 th

eir 

p
rim

ary
 careg

iv
er.  In

 a n
arrativ

e assessm
en

t, a clin
ician

 o
ffers th

e start o
f a sto

ry
 to

 th
e 

clien
t.  T

h
e clien

t is assessed
 b

ased
 o

n
 h

o
w

 h
e/sh

e co
m

p
letes th

e n
arrativ

e.  T
h
e 

secu
rely

 attach
ed

 ch
ild

 co
m

p
letes sto

ries w
ith

 p
o
sitiv

e reso
lu

tio
n
s (th

e ch
ild

ren
 

co
m

p
lete sto

ries o
fferin

g
 h

ap
p

y
 b

u
t realistic en

d
in

g
s), an

d
 th

e sto
ries are co

h
eren

t an
d
 

co
n
g
ru

en
t (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5
).   

In
 ad

u
lth

o
o
d
, secu

re atta
ch

m
en

t is m
ark

ed
 b

y
 co

h
eren

t an
d
 en

g
ag

in
g
 d

ialo
g
, a 

v
alu

in
g
 o

f attach
m

en
ts to

 o
th

er im
p
o
rtan

t p
eo

p
le in

 th
eir liv

es an
d
 an

 ab
ility

 to
 d

escrib
e 

an
y
 in

d
iv

id
u
al ev

en
t o

r relatio
n
sh

ip
 w

ith
 so

m
e o

b
jectiv

ity
.  W

h
en

 d
escrib

in
g
 o

r 

ev
alu

atin
g
 an

 attach
m

en
t related

 ex
p
erien

ce, th
e sty

le an
d
 en

g
ag

em
en

t in
 th

e 
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d
escrip

tio
n
 is co

n
sisten

t, an
d
 ev

alu
atio

n
 criteria are also

 co
n
sisten

t, reg
ard

less o
f 

w
h
eth

er o
r n

o
t th

e ex
p
erien

ce w
as p

o
sitiv

e o
r n

eg
ativ

e (H
o
lm

es, 2
0
0
1
). 

In
secu

re-A
v
o
id

an
t A

ttach
m

en
t 

 
P

rim
ary

 careg
iv

ers o
f av

o
id

an
t in

fan
ts w

ere d
escrib

ed
 as rejectin

g
 (G

o
ld

b
erg

, 

2
0
0
0
).  A

v
o
id

an
t attach

m
en

t is th
e resu

lt o
f in

co
n
sisten

t an
d
 g

en
erally

 slo
w

, o
r n

o
n

-

resp
o

n
siv

en
ess fro

m
 th

e p
rim

ary
 careg

iv
er.  W

h
ile th

ese careg
iv

ers h
ad

 p
o

sitiv
e 

feelin
g
s ab

o
u
t th

eir ch
ild

, th
ese feelin

g
s w

ere o
ften

 o
v
erco

m
e b

y
 an

g
er an

d
/o

r irritatio
n
.  

T
h
e in

tern
al w

o
rk

in
g
 m

o
d
el o

f av
o
id

an
t in

d
iv

id
u
als em

p
h
asizes th

e u
n
reliab

ility
 o

f 

o
th

ers.  It is g
ro

u
n
d
ed

 in
 an

 assu
m

p
tio

n
 th

at o
th

ers d
o
 n

o
t reliab

ly
 care ab

o
u

t h
im

/h
er, 

an
d
 th

at n
eg

ativ
e feelin

g
s are w

eak
n
esses.  T

h
ere is a b

elief th
at relatio

n
sh

ip
s n

eed
 to

 

b
e m

an
ip

u
lated

 b
ecau

se b
ein

g
 cared

 fo
r is n

o
t g

u
aran

teed
.  Y

o
u

n
g
 ch

ild
ren

 w
ith

 an
 

av
o
id

an
t attach

m
en

t sty
le rep

ress n
eg

ativ
e em

o
tio

n
s, h

av
in

g
 learn

ed
 th

at th
e n

o
n

-

resp
o

n
siv

e careg
iv

er w
ill d

ism
iss th

ese em
o
tio

n
s.  A

v
o
id

an
t ch

ild
ren

 o
rg

an
ize th

eir 

b
eh

av
io

rs w
ith

 th
e g

o
al o

f p
ro

x
im

ity
 to

 th
eir careg

iv
er.  T

h
e
y
 d

esire secu
rity

 an
d
 

co
n
n
ectio

n
 w

ith
 th

eir secu
re b

ase (careg
iv

er) an
d
 h

av
e strateg

ies to
 m

ain
tain

 th
is 

co
n
n
ectio

n
.  T

h
ese strateg

ies in
clu

d
e rep

ressin
g
 n

eg
ativ

e affect, m
an

ip
u
latin

g
 th

eir o
w

n
 

affect, an
d
 w

h
en

 p
o
ssib

le, th
e affect o

f th
eir careg

iv
er to

 m
ain

tain
 th

at co
n
n

ectio
n
.  In

 

th
e stra

n
g
e situ

a
tio

n
 eva

lu
a
tio

n
 w

ith
 in

fan
ts, th

e y
o
u
n
g
sters p

la
y
, b

u
t w

ith
 a m

ark
ed

 

lack
 o

f feelin
g
 o

r en
th

u
siasm

.  W
h
en

 th
e p

rim
ary

 careg
iv

er leav
es th

e ch
ild

 w
ith

 a 

stran
g
er, th

e ch
ild

 acts as th
o
u
g
h
 h

e/sh
e d

id
 n

o
t n

o
tice, d

isp
lay

in
g
 in

d
ifferen

ce.  W
h
en

 

th
e careg

iv
er retu

rn
s, th

e ap
p
aren

t in
d
ifferen

ce rem
ain

s.  T
h
e ch

ild
 w

ill n
o
t attem

p
t to

 

en
g
ag

e th
e careg

iv
er, an

d
 m

ay
 ev

en
 lo

o
k
 aw

a
y
 (H

o
w

e, 1
9
9
9
). 
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In

 m
id

d
le ch

ild
h
o
o
d
, av

o
id

an
t attach

m
en

t sty
les co

n
tin

u
e to

 b
e m

ark
ed

 b
y
 lo

w
 

self-esteem
 an

d
 a b

elief th
at th

e p
rim

ary
 careg

iv
er is u

n
lo

v
in

g
 an

d
 d

isin
terested

.  A
s 

rep
o

rted
 b

y
 p

eers, av
o
id

an
t ch

ild
ren

 are lack
in

g
 in

 so
cial sk

ills.  T
h
ey

 lack
 p

ro
-so

cial 

ten
d
en

cies su
ch

 as sh
arin

g
 an

d
 em

p
ath

y
.  T

h
e
y
 are u

n
resp

o
n
siv

e to
 th

e n
eed

s o
f th

eir 

p
eers, m

irro
rin

g
 th

e u
n

resp
o
n
siv

e sty
le o

f th
eir p

rim
ary

 careg
iv

er.  P
eers also

 d
escrib

e 

th
e av

o
id

an
t ch

ild
 as lack

in
g
 ag

en
c
y
.  T

h
e self-relian

ce th
e
y
 d

ev
elo

p
ed

 in
 resp

o
n
se to

 

th
e ap

p
aren

t in
d
ifferen

ce o
f th

eir p
aren

ts d
o

es n
o
t tran

slate in
to

 a stro
n

g
 sen

se o
f 

ag
en

c
y
.  T

h
is is lik

ely
 b

ecau
se self-ad

v
o

catin
g
 b

eh
av

io
rs req

u
ire p

ro
-so

cial b
eh

av
io

rs.  

W
ith

o
u
t a stro

n
g
 co

h
eren

t sen
se o

f self, th
e av

o
id

an
tly

-attach
ed

 ch
ild

 can
n
o

t p
ro

ject 

th
at self in

to
 so

cial in
teractio

n
s (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5
). 

 
In

 ad
u
lth

o
o
d
, w

h
at w

as ch
aracterized

 as av
o
id

an
t attach

m
en

t h
as b

een
 re

-term
ed

 

as d
ism

issin
g
 attach

m
en

t.  T
h
ese ad

u
lts are d

ism
issin

g
 o

f th
eir attach

m
en

t-related
 

ex
p
erien

ces an
d
 relatio

n
sh

ip
s.  W

h
en

 th
ey

 sp
eak

 o
f th

eir attach
m

en
t ex

p
erien

ces (fo
r 

in
stan

ce, o
f th

eir relatio
n

sh
ip

 w
ith

 th
eir m

o
th

er) th
ey

 sp
eak

 in
 b

ro
ad

 g
en

eral term
s, 

fo
cu

sin
g
 o

n
 w

h
at is n

o
rm

al, rath
er th

an
 accu

rately
 d

escrib
in

g
 d

etails o
f th

eir o
w

n
 

ex
p
erien

ce.  O
ften

tim
es th

eir rep
resen

tatio
n
s o

f attach
m

en
t relatio

n
sh

ip
s co

n
trad

ict th
e 

ev
en

ts th
e
y
 reco

u
n
t.  In

 n
arrativ

e assessm
en

ts, th
eir d

escrip
tio

n
s are m

ark
ed

ly
 b

rief, 

in
d
icatin

g
 a lack

 o
f su

b
stan

tiv
e d

etail, o
fferin

g
 in

stead
 th

e g
en

eralities o
f w

h
at is 

stereo
ty

p
ically

 “n
o
rm

al” (H
o
lm

es, 2
0
0
1
). 

In
secu

re-R
esistan

t/A
m

b
iv

alen
t A

ttach
m

en
t 

 
S

im
ilar to

 av
o
id

an
t attach

m
en

t, resistan
t o

r am
b
iv

alen
t attach

m
en

t is m
ark

ed
 b

y
 

in
secu

rity
 in

 th
e resp

o
n
siv

en
ess o

f th
e p

rim
ary

 careg
iv

er.  W
h
ere th

e careg
iv

er o
f th

e 

av
o
id

an
t ch

ild
 lack

ed
 ap

p
aren

t co
m

m
itm

en
t o

r in
terest, th

e careg
iv

er o
f th

e resistan
t 
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ch
ild

 is sig
n
ifican

tly
 d

eficit in
 co

m
m

u
n
icatin

g
 in

terest an
d
 co

m
m

itm
en

t.  T
h
e p

rim
ary

 

careg
iv

ers o
f resistan

t in
fan

ts are in
sen

sitiv
e to

 th
e in

fan
t‟s sig

n
als b

u
t n

o
t rejectin

g
.  

T
h
ey

 sh
o

w
 little o

r n
o
 sp

o
n
tan

eo
u
s affectio

n
 an

d
 seem

 u
n
co

m
fo

rtab
le o

r u
n

sk
illed

 w
ith

 

p
h

y
sical co

n
tact.  In

 th
e stra

n
g
e situ

a
tio

n
 eva

lu
a
tio

n
, th

e resistan
t y

o
u
n

g
 ch

ild
 m

ay
 

ap
p
ear w

ary
 ev

en
 b

efo
re th

e sep
aratio

n
.  T

h
e
y
 are less en

g
ag

ed
 in

 p
la

y
 an

d
 ex

p
lo

ratio
n
 

(H
o
lm

es, 2
0
0
1
).  T

h
ese ch

ild
ren

 m
ax

im
ize th

eir attach
m

en
t seek

in
g
 b

eh
av

io
r in

 o
rd

er 

to
 o

v
erco

m
e th

e careg
iv

er‟s n
eg

lect.  T
h

e
y
 d

isp
la

y
 d

istress w
h
en

 th
e careg

iv
er leav

es 

th
em

 (cry
in

g
, clin

g
in

g
, tan

tru
m

s) an
d
 w

ait im
p
atien

tly
 fo

r th
e careg

iv
er‟s retu

rn
.  U

p
o
n
 

retu
rn

, th
e careg

iv
er is g

reeted
 b

y
 m

o
re o

f th
e sam

e: an
 in

sisten
ce th

at th
e careg

iv
er 

atten
d
 to

 th
em

 im
m

ed
iately

.  T
h
ese ch

ild
ren

 d
o
 n

o
t accep

t th
e co

m
fo

rt o
f th

e careg
iv

er, 

b
u
t co

n
tin

u
e to

 d
em

an
d
 co

m
fo

rtin
g
 ev

en
 after it h

as b
een

 o
ffered

 an
d
 p

ro
v
id

ed
.  T

h
e 

in
tern

al w
o
rk

in
g
 m

o
d
el is g

ro
u
n
d

ed
 in

 a b
elief th

at o
n
e is n

o
t w

o
rth

y
 o

f care so
 th

at o
n
e 

n
eed

s to
 ex

ag
g
erate th

e ex
p
ressio

n
s o

f n
eed

 to
 elicit a resp

o
n
se.  E

x
ag

g
erated

 feelin
g
s 

o
f n

eg
ativ

e em
o
tio

n
s (o

ften
 so

rro
w

 an
d
 an

g
er) are u

sed
 to

 m
an

ip
u
late th

e careg
iv

er so
 

th
at reassu

rin
g
 attach

m
en

t b
eh

av
io

rs are o
ffered

 (H
o
w

e, 1
9
9
9
). 

 
In

 m
id

d
le ch

ild
h
o
o
d
, o

rg
an

ized
 strateg

ies o
f m

an
ip

u
latio

n
 rem

ain
 cen

tral to
 th

e 

relatio
n
sh

ip
 sty

le o
f th

e resistan
t/am

b
iv

alen
t ch

ild
.  T

h
ey

 d
isp

la
y
 an

g
er an

d
 a

g
g
ressio

n
.  

T
h
ey

 th
reaten

 o
th

ers w
ith

 th
eir feelin

g
s, o

ften
 th

reaten
in

g
 eith

er an
 an

g
ry

 resp
o
n
se, o

r 

th
reaten

in
g
 to

 sto
p
 carin

g
 an

d
 to

 w
ith

d
raw

 em
o
tio

n
ally

 fro
m

 th
e relatio

n
sh

ip
.  T

h
ey

 

h
av

e stro
n

g
 m

o
o
d
s an

d
 can

 co
llap

se in
to

 d
esp

air, feelin
g
 u

n
lo

v
ed

 an
d
 h

elp
less (H

o
w

e, 

1
9
9
9
).  R

elatio
n
sh

ip
s w

ith
 p

eers are m
ark

ed
 b

y
 ex

trem
e n

eed
in

ess an
d
 in

secu
rity

.  

O
ften

 th
ere is a crisis o

r d
ram

a at th
e cen

ter o
f w

h
ich

 is th
e resistan

t ch
ild

.  T
h
is crisis 
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is an
 attem

p
t to

 secu
re th

e su
p
p
o
rt an

d
 atten

tio
n
 o

f th
eir frien

d
s, teach

ers, an
d
/o

r 

careg
iv

ers. 

 
In

 ad
u
lth

o
o
d
 th

e resistan
t/am

b
iv

alen
t sty

le is ren
am

ed
 p

reo
ccu

p
ied

, reflectin
g
 

th
e in

d
iv

id
u
al‟s p

reo
ccu

p
atio

n
 w

ith
 p

ast attach
m

en
t relatio

n
sh

ip
s an

d
 ex

p
erien

ces.  In
 

n
arrativ

e assessm
en

ts, th
e p

reo
ccu

p
ied

 ad
u
lt o

ffers lo
n
g
 sen

ten
ces th

at lack
 stru

ctu
re 

an
d
 g

ram
m

ar, an
d
 co

n
g
ru

en
t, clear co

n
ten

t.  T
h
e ad

u
lt sp

eak
s w

ith
 an

g
er, p

assiv
ity

, o
r 

fear (H
o
lm

es, 2
0
0
1
).  R

elatio
n
sh

ip
s co

n
tin

u
e to

 b
e m

ark
ed

 b
y
 m

an
ip

u
latio

n
 an

d
 o

v
er 

d
ep

en
d
en

ce o
n
 o

th
ers.  T

h
ere is an

 ex
p
ressio

n
 o

f d
istru

st in
 th

e au
th

en
ticity

 o
f o

th
ers‟ 

affectio
n
: n

o
 o

n
e lo

v
es th

e p
reo

ccu
p
ied

 ad
u
lt as stro

n
g
ly

 o
r as co

m
p
letely

 as th
ey

 lo
v
e 

o
th

ers (H
o
w

e, 1
9
9
9
).  T

h
ey

 n
eed

, b
u
t d

o
 n

o
t tru

st o
th

ers.  P
reo

ccu
p
ied

 ad
u
lts can

 b
e 

co
n
tro

llin
g
 in

 relatio
n
sh

ip
s in

 an
 effo

rt to
 en

su
re th

eir secu
rity

.  Issu
es o

f co
-

d
ep

en
d
en

ce are fittin
g
 w

ith
 th

is attach
m

en
t sty

le.  

In
secu

re-D
iso

rg
an

ized
 A

ttach
m

en
t 

 
D

iso
rg

an
ized

 attach
m

en
t is m

o
st o

ften
 asso

ciated
 w

ith
 ch

ild
h
o
o
d
 trau

m
a an

d
 

m
altreatm

en
t, as w

ell as w
ith

 b
ein

g
 p

aren
ted

 b
y
 a careg

iv
er w

ith
 m

ajo
r m

en
tal h

ealth
 

an
d
/o

r su
b
stan

ce ab
u
se issu

es.  In
 co

n
trast to

 th
e in

secu
re attach

m
en

t sty
les o

f av
o
id

an
t 

an
d
 resistan

t, th
e d

iso
rg

an
ized

 in
d
iv

id
u
al h

as n
o
 o

rg
an

ized
 b

eh
av

io
ral strateg

y
 to

 

reg
u
late th

eir affect o
r co

n
n
ect w

ith
 th

eir careg
iv

er.  T
h
ese in

d
iv

id
u
als are u

n
ab

le to
 

ad
ap

t th
eir b

eh
av

io
r to

 th
e care-g

iv
in

g
 relatio

n
sh

ip
 (H

o
w

e, 1
9
9
9
).  In

 th
e stra

n
g
e 

situ
a
tio

n
, d

iso
rg

an
ized

 in
fan

ts m
a
y
 freeze w

ith
 th

eir h
an

d
s in

 th
e air, h

o
ld

in
g
 a tran

ce
-

lik
e ex

p
ressio

n
.  T

h
ey

 m
ay

 in
itially

 resp
o
n
d
 to

 th
e p

aren
t‟s retu

rn
, b

u
t th

en
 lay

 o
n
 th

e 

flo
o
r.  T

h
e y

o
u
n

g
, d

iso
rg

an
ized

 ch
ild

 m
ay

 sim
u
ltan

eo
u
sly

 clin
g
 to

 th
e p

aren
t an

d
 cry

, 

w
h
ile lean

in
g
 aw

a
y
 g

azin
g
 elsew

h
ere (H

o
lm

es, 2
0

0
1
).  T

h
e in

tern
al w

o
rk

in
g
 m

o
d
el 



 

 
1
9
 

em
p
h
asizes a n

eg
ativ

e self-v
iew

 an
d
 a co

n
cep

t o
f o

th
ers th

at is m
ark

ed
 b

y
 fear an

d
 

u
n
certain

ty
.  T

h
e in

tern
al w

o
rk

in
g
 m

o
d

el is lim
ited

 in
 th

at it sim
p
ly

 d
o
esn

‟t w
o
rk

.  

T
h
ere is n

o
 m

o
d
el fo

r th
e relatio

n
sh

ip
s o

f th
e d

iso
rg

an
ized

 in
d
iv

id
u
al b

ecau
se o

th
ers 

are frig
h
ten

in
g
, u

n
p

red
ictab

le, an
d
 u

n
av

ailab
le. 

 
In

 m
id

d
le ch

ild
h
o
o
d
 an

g
er o

ften
 b

eco
m

es a cen
tral strateg

y
.  A

n
g
er is 

asso
ciated

 w
ith

 stren
g
th

 an
d
 is p

red
ictab

le (H
o
w

e, 1
9
9
9
).  B

ecau
se o

f th
e p

erp
etu

al 

state o
f an

x
iety

 th
at resu

lts fro
m

 b
ein

g
 u

n
ab

le to
 seek

 carin
g
 su

p
p
o
rt, th

e d
iso

rg
an

ized
 

ch
ild

 lack
s tim

e an
d
 en

erg
y
 to

 en
g
ag

e w
ith

 p
eers, to

 ex
p
lo

re, an
d
 to

 p
lay

.  T
h
ey

 

stru
g
g
le to

 id
en

tify
 th

eir o
w

n
 em

o
tio

n
s an

d
 th

e em
o
tio

n
s o

f o
th

ers.  T
h
is resu

lts in
 

freq
u
en

t m
isu

n
d

erstan
d
in

g
s an

d
 m

is-m
an

ag
ed

 so
cial situ

atio
n
s.  V

ario
u
s em

o
tio

n
al 

states are co
n
fu

sed
 so

 th
at w

h
en

 th
e ch

ild
 is feelin

g
 o

n
e th

in
g
, th

e
y
 d

isp
la

y
 an

o
th

er; 

so
rro

w
 m

a
y
 b

eco
m

e an
g
er.  In

 a self-p
ro

tectiv
e effo

rt, th
e ch

ild
 w

ith
 d

iso
rg

an
ized

 

attach
m

en
t p

ro
jects b

lam
e o

u
tw

ard
ly

.  A
g
g
ressio

n
 m

ig
h
t b

e m
isd

irected
 at irrelev

an
t o

r 

n
o
n
-resp

o
n
sib

le fig
u
res su

ch
 as an

im
als o

r th
e self.  In

 an
 effo

rt to
 reso

lv
e th

e co
n
flict 

o
f h

av
in

g
 b

een
 m

istreated
 b

y
 a careg

iv
er, b

u
t rem

ain
in

g
 attach

ed
 to

 th
at careg

iv
er, th

e 

ch
ild

 w
ill assu

m
e th

ey
 are w

o
rth

less an
d
 th

e p
aren

t is fau
ltless. 

 
In

 ad
u
lth

o
o
d
, d

iso
rg

an
ized

 attach
m

en
t h

as b
een

 lin
k
ed

 to
 d

isso
ciatio

n
.  T

h
e 

d
ich

o
to

m
y
 b

etw
een

 attach
m

en
t an

d
 m

istreatm
en

t seen
 in

 th
e ch

ild
 w

h
o
 p

erceiv
es 

h
im

self as w
o
rth

less an
d
 th

e p
aren

t as p
erfect b

eco
m

es u
n
b
earab

le an
d
 can

n
o
t b

e 

reso
lv

ed
 lead

in
g
 to

 d
isso

ciatio
n
.  T

h
ere are m

u
ltip

le selv
es, allo

w
in

g
 th

e sam
e 

relatio
n
sh

ip
 to

 h
av

e m
u
ltip

le m
ean

in
g
s (B

aco
n
 &

 R
ich

ard
so

n
, 2

0
0
1
).  In

 th
e n

arrativ
e 

assessm
en

t, m
u
ch

 o
f th

e n
arratio

n
 m

atch
es th

e o
th

er attach
m

en
t sty

les, b
u
t 

in
co

n
sisten

tly
.  T

h
e n

arrativ
e so

m
etim

es m
atch

es th
e av

o
id

an
t sty

le, so
m

etim
es th

e 



 

 
2
0
 

secu
re sty

le, an
d
 o

th
er tim

es th
e p

reo
ccu

p
ied

 sty
les.  A

t tim
es, h

o
w

ev
er, th

e d
isco

u
rse 

is m
ark

ed
 b

y
 th

e ab
sen

ce o
f reaso

n
in

g
 m

o
n
ito

rin
g
.  T

h
e ad

u
lt w

ill m
ak

e u
n
reaso

n
ab

le 

cau
sal statem

en
ts. T

h
ere m

ay
 b

e p
erio

d
s o

f p
ro

lo
n
g
ed

 silen
ce o

r eu
lo

g
istic sp

eech
 

(H
o
lm

es, 2
0
0
1
).   

A
ttach

m
en

t an
d
 M

altreatm
en

t 

 
A

ttach
m

en
t is a fu

n
ctio

n
 o

f th
e relatio

n
sh

ip
 b

etw
een

 th
e p

rim
ary

 careg
iv

er an
d
 

th
e in

fan
t.  M

altreatm
en

t (n
eg

lect, em
o
tio

n
al ab

u
se, p

h
y
sical ab

u
se, an

d
/o

r sex
u
al 

ab
u
se) im

p
acts attach

m
en

t sty
le (B

aco
n
 &

 R
ich

ard
so

n
, 2

0
0
1
).  T

h
e p

rim
ary

 careg
iv

er 

ty
p
ically

 serv
es as a secu

re b
ase fo

r th
e y

o
u
n

g
 ch

ild
.  In

 tim
es o

f stress, th
e ch

ild
 

reco
n
n
ects w

ith
 th

at secu
re b

ase as a su
rv

iv
al m

ech
an

ism
 to

 m
an

ag
e an

d
 en

d
u
re th

e 

stressfu
l situ

atio
n
.  T

h
e stran

g
e situ

atio
n
 scen

ario
 is an

 effectiv
e m

easu
re o

f attach
m

en
t 

b
ecau

se it creates a stressfu
l situ

atio
n
 to

 w
h
ich

 th
e y

o
u
n

g
 ch

ild
 resp

o
n
d
s.  It is n

o
t 

su
rp

risin
g
, th

en
, th

at if th
at secu

re b
ase is u

n
resp

o
n
siv

e in
 th

e case o
f n

eg
lect, o

r th
e 

d
irect so

u
rce o

f a th
reat o

r stress in
 th

e case o
f p

h
y
sical ab

u
se, th

e ch
ild

 d
ev

elo
p
s an

 

in
secu

re attach
m

en
t sty

le.  In
 situ

atio
n
s w

h
ere th

e p
rim

ary
 careg

iv
er is n

o
t th

e th
reat, 

b
u
t fails to

 p
ro

tect th
e ch

ild
 fro

m
 a th

reat, secu
rity

 is n
o

t p
ro

v
id

ed
.  T

h
is also

 can
 lead

 

to
 an

 in
secu

re attach
m

en
t sty

le. 

D
iso

rg
an

ized
 attach

m
en

t h
as b

een
 m

o
st freq

u
en

tly
 an

d
 clo

sely
 asso

ciated
 w

ith
 

n
eg

lect.  In
 o

n
e stu

d
y
, o

v
er 8

0
%

 o
f m

altreated
 in

fan
ts w

ere d
escrib

ed
 as h

av
in

g
 

d
iso

rg
an

ized
 attach

m
en

t b
eh

av
io

rs v
ersu

s 2
0

%
 o

f in
fan

ts in
 th

e co
n
tro

l g
ro

u
p
 

(G
o
ld

b
erg

, 2
0
0
0

).  G
o
ld

b
erg

 cites an
o
th

er stu
d

y
 w

h
ich

 fo
u
n
d
 th

at attach
m

en
t sty

les 

p
ersisted

 in
to

 y
ears 3

 an
d

 4
, w

h
ere ag

ain
 8

0
%

 o
f m

altreated
 3

 y
ear o

ld
s w

ere fo
u
n
d
 to

 

h
av

e in
secu

re attach
m

en
t an

d
 9

3
%

 o
f m

altreated
 4

 y
ear o

ld
s.  R

esearch
ers h

av
e 



 

 
2
1
 

o
b
serv

ed
 th

e n
eed

 to
 stu

d
y
 th

e p
o
ssib

le co
rrelatio

n
s b

etw
een

 th
e ty

p
e o

f m
altreatm

en
t 

an
d
 th

e resu
ltin

g
 sp

ecific in
secu

re attach
m

en
t sty

le (B
aer &

 M
artin

ez, 2
0
0
6
).    

In
 cro

ss-cu
ltu

ral co
m

p
arativ

e stu
d
ies, d

escrip
tio

n
s an

d
 ch

aracteristics o
f secu

re 

an
d
 in

secu
re attach

m
en

t sty
les rem

ain
 co

n
sisten

t (H
o
w

e, 1
9
9
9
) in

d
icatin

g
 th

at 

attach
m

en
t is n

o
t a cu

ltu
rally

 b
o
u
n
d
 co

n
stru

ct.  F
u

rth
erm

o
re, b

arrin
g
 u

n
u
su

al an
d
 

d
ram

atic ev
en

ts, th
e attach

m
en

t sty
le d

ev
elo

p
ed

 in
 early

 ch
ild

h
o
o
d
 p

ersists th
ro

u
g
h
 

ad
u
lth

o
o
d
 (G

o
ld

b
erg

, 2
0

0
0
).  T

h
e n

eg
ativ

e im
p
act o

f m
altreatm

en
t o

n
 attach

m
en

t is 

en
d
u
rin

g
. 

A
ttach

m
en

t an
d
 S

ch
o
o
l 

 
S

ch
o
o
ls are fu

n
d

am
en

tally
 so

cial p
laces, an

d
 learn

in
g
 in

 sch
o
o
l is o

ften
 a 

stru
ctu

red
, so

cial activ
ity

.  S
tu

d
en

ts are co
n
stan

tly
 in

teractin
g
 w

ith
 p

eers w
h
eth

er it is 

w
o
rk

in
g
 to

g
eth

er o
n
 a g

ro
u
p
 o

r class p
ro

ject assig
n
ed

 b
y
 th

e teach
er, o

r self-in
itiated

 o
n
 

th
e p

lay
g
ro

u
n
d
 an

d
 in

 th
e lu

n
ch

ro
o
m

.  S
ch

o
o
ls p

ro
v
id

e an
 early

 o
p
p
o

rtu
n
ity

 fo
r 

ch
ild

ren
 to

 fo
rm

 a relatio
n
sh

ip
 w

ith
 an

 ad
u
lt o

u
tsid

e o
f th

e h
o
m

e.  F
o
r so

m
e stu

d
en

ts, 

k
in

d
erg

arten
 m

a
y
 rep

resen
t th

e first o
p
p
o
rtu

n
ity

 to
 fo

rm
 an

 attach
m

en
t relatio

n
sh

ip
 

w
ith

 so
m

eo
n
e o

th
er th

an
 th

e p
rim

ary
 careg

iv
er.  S

ev
eral stu

d
ies h

av
e d

o
cu

m
en

ted
 th

e 

co
rrelatio

n
 b

etw
een

 attach
m

en
t sty

le an
d
 th

e relatio
n
sh

ip
s ch

ild
ren

 d
ev

elo
p

 at sch
o
o
l 

(K
ern

s &
 R

ich
ard

so
n

, 2
0
0
5
).  O

th
ers h

av
e lin

k
ed

 th
ese relatio

n
sh

ip
s to

 sch
o
o
l 

en
g
ag

em
en

t an
d
 p

erfo
rm

an
ce (L

y
n

ch
 &

 C
icch

etti, 1
9
9
7
; T

o
th

 &
 C

icch
etti, 1

9
9
6
). 

 
A

t th
e sam

e ag
e th

at ch
ild

ren
 are startin

g
 sch

o
o
l, th

ey
 are b

eg
in

n
in

g
 to

 seek
 

attach
m

en
ts w

ith
 o

th
ers o

u
tsid

e o
f th

e fam
ily

.  T
h

ro
u
g
h
 m

id
d
le ch

ild
h
o
o
d
 an

d
 

ad
o
lescen

ce, th
e im

p
o
rtan

ce o
f p

eer relatio
n
sh

ip
s is ev

er in
creasin

g
 (K

ern
s &

 

R
ich

ard
so

n
, 2

0
0
5
; L

y
n

ch
 &

 C
icch

etti, 1
9
9
7
).  A

 stu
d
en

t‟s sen
se o

f secu
rity

 b
eco

m
es 



 

 
2
2
 

tied
 to

 frien
d
sh

ip
s in

 ad
d
itio

n
 to

, an
d
 ev

en
tu

ally
 to

 a g
reater d

eg
ree th

an
, attach

m
en

t to
 

th
e p

rim
ary

 careg
iv

er.  H
o
w

ev
er, th

e in
tern

al w
o
rk

in
g
 m

o
d
el d

ev
elo

p
ed

 w
ith

 th
e 

p
rim

ary
 careg

iv
er co

n
tin

u
es to

 co
lo

r th
ese fu

tu
re attach

m
en

ts.   

A
 stro

n
g
 sen

se o
f self-w

o
rth

 is clo
sely

 asso
ciated

 w
ith

 th
e d

ev
elo

p
m

en
t o

f 

secu
re frien

d
sh

ip
s (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5

).  B
o
o
th

-L
aF

o
rce et al. (in

 K
ern

s &
 

R
ich

ard
so

n
, 2

0
0
5
) fo

u
n
d
 th

at attach
m

en
t secu

rity
 w

ith
 p

aren
ts w

as clo
sely

 co
rrelated

 to
 

frien
d
sh

ip
 q

u
ality

, an
d
 th

at self-w
o
rth

 w
as a sig

n
ifican

t m
ed

iato
r.  A

 w
ell-d

ev
elo

p
ed

 

sen
se o

f self-w
o
rth

 estab
lish

ed
 in

 th
e p

aren
t-ch

ild
 b

o
n
d
 serv

es as a stro
n

g
 fo

u
n
d
atio

n
 to

 

q
u
ality

 frien
d
sh

ip
s.  Q

u
ality

 frien
d
sh

ip
s w

ere fo
u
n

d
 to

 co
m

p
en

sate fo
r a lo

w
 sen

se o
f 

secu
rity

 in
 th

e p
rim

ary
 careg

iv
er b

o
n
d
, b

u
t in

 su
ch

 cases, q
u
ality

 frien
d
sh

ip
s are less 

lik
ely

 to
 d

ev
elo

p
 b

ecau
se o

f lo
w

 self-w
o

rth
.  S

elf-w
o
rth

 is a co
rrelate o

f secu
re 

attach
m

en
t. 

 
S

o
cial w

ith
d
raw

al fro
m

 an
d
 ag

g
ressio

n
 to

w
ard

s p
eers h

as b
een

 lin
k
ed

 to
 th

e 

d
iso

rg
an

ized
 attach

m
en

t sty
le (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5
).  B

ecau
se ch

ild
ren

 w
ith

 a 

d
iso

rg
an

ized
 attach

m
en

t sty
le d

o
 n

o
t feel th

e
y
 can

 co
m

p
eten

tly
 en

g
ag

e in
 p

eer 

relatio
n
sh

ip
s, th

ey
 sh

ift b
etw

een
 fig

h
t an

d
 flig

h
t b

eh
av

io
rs (w

ith
d
raw

 an
d
 ag

g
ressio

n
).  

T
h
u
s, it is n

o
t su

rp
risin

g
 th

at ch
ild

ren
 in

 fo
ster care h

av
e a h

ig
h

er n
u
m

b
er o

f rep
o
rted

 

b
eh

av
io

ral issu
es in

 sch
o

o
l (F

an
tu

zzo
 &

 P
erlm

an
, 2

0
0
7
).  A

ttach
m

en
t sty

le m
ay

 h
elp

 to
 

ex
p
lain

 w
h

y
 n

early
 2

5
%

 o
f fo

ster y
o
u
th

 h
av

e b
een

 su
sp

en
d
ed

 o
r ex

p
elled

 d
u
rin

g
 th

eir 

sch
o
o
l career in

 co
m

p
ariso

n
 w

ith
 7

%
 o

f th
e g

en
eral p

o
p
u
latio

n
 (S

ch
err, 2

0
0
7
). 

 
B

eh
av

io
r p

ro
b
lem

s are o
n
e m

an
ifestatio

n
 o

f in
secu

re attach
m

en
t o

b
serv

ab
le in

 

th
e sch

o
o
l settin

g
.  O

n
e stu

d
y
 b

eg
an

 w
ith

 an
 assessm

en
t o

f ch
ild

ren
‟s attach

m
en

ts at 

ag
e six

 an
d
 co

n
clu

d
ed

 w
ith

 an
 acad

em
ic p

erfo
rm

an
ce assessm

en
t at ag

e eig
h
t (K

ern
s &

 



 

 
2
3
 

R
ich

ard
so

n
, 2

0
0
5
).  In

 th
is stu

d
y
 in

secu
rely

 attach
ed

 ch
ild

ren
 sco

red
 lo

w
er o

n
 

co
m

m
u
n
icatio

n
, co

g
n
itiv

e en
g
ag

em
en

t, an
d
 m

astery
 m

o
tiv

atio
n
.   T

o
th

 an
d

 C
icch

etti 

(1
9
9
6
) fo

u
n
d
 th

at m
altreated

 ch
ild

ren
 h

ad
 lo

w
er eg

o
-resistan

ce th
an

 d
id

 n
o

n
-m

altreated
 

ch
ild

ren
.  E

g
o
 resistan

ce d
escrib

es an
 in

d
iv

id
u
al‟s ab

ility
 to

 m
ain

tain
 a h

ealth
y
 self-

im
ag

e w
h
en

 facin
g
 d

ifficu
lt ch

allen
g
es o

r ex
p
erien

cin
g
 criticism

 an
d
/o

r failu
re.  S

ch
o
o
l 

req
u

ires a fo
rm

 o
f risk

-tak
in

g
, w

h
ere stu

d
en

ts are co
n
stan

tly
 su

b
jectin

g
 th

em
selv

es to
 

feed
b
ack

, in
clu

d
in

g
 criticism

, in
 th

eir acad
em

ic w
o
rk

.  R
ed

u
ced

 eg
o

-resistan
ce, a 

fu
n
ctio

n
 o

f in
secu

re attach
m

en
t, m

ak
es su

ch
 risk

-tak
in

g
 esp

ecially
 ch

allen
g
in

g
. 

 
In

secu
rely

 attach
ed

 stu
d
en

ts‟ relatio
n
sh

ip
s w

ith
 th

eir teach
ers can

 serv
e as a 

stro
n
g
 co

u
n
terb

alan
ce, im

p
ro

v
in

g
 ed

u
catio

n
al o

u
tco

m
es (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5
).  

If th
e teach

er is ab
le to

 serv
e as a secu

re b
ase fo

r th
e stu

d
en

t, th
e risk

-tak
in

g
 asso

ciated
 

w
ith

 learn
in

g
 b

eco
m

es in
creasin

g
ly

 p
o
ssib

le.  W
h
ile th

e teach
er-stu

d
en

t relatio
n
sh

ip
 is 

n
o
t th

e sam
e as a p

rim
ary

 careg
iv

er-ch
ild

 relatio
n

sh
ip

, th
e teach

er can
 serv

e as a b
ase 

fo
r affect reg

u
latio

n
.  S

tu
d
en

ts w
ith

 a stro
n
g
 relatio

n
sh

ip
 w

ith
 th

eir teach
er can

 co
n
n

ect 

w
ith

 th
e teach

er (e.g
. h

av
e a co

n
v

ersatio
n
, ask

 a q
u
estio

n
, o

r sim
p
ly

 b
e n

ear th
e teach

er) 

to
 in

crease th
eir ab

ility
 to

 to
lerate stress an

d
 m

an
ag

e th
eir em

o
tio

n
al resp

o
n

ses.  T
h
e 

p
o
w

erfu
l im

p
act o

f th
e stu

d
en

t-teach
er relatio

n
sh

ip
 w

as fu
rth

er d
o
cu

m
en

ted
 in

 a stu
d

y
 

w
h
ich

 fo
u
n
d
 th

at p
eer relatio

n
s at sch

o
o
l w

ere b
est p

red
icted

 b
y
 th

e stu
d
en

t‟s 

relatio
n
sh

ip
 w

ith
 th

e teach
er (K

ern
s &

 R
ich

ard
so

n
, 2

0
0
5
).  W

h
en

 stu
d
en

ts h
ad

 a stro
n

g
 

relatio
n
sh

ip
 w

ith
 th

e teach
er, th

e
y
 o

ften
 m

ain
tain

ed
 stro

n
g
 an

d
 su

p
p
o

rtiv
e p

eer 

relatio
n
sh

ip
s.  G

iv
en

 th
e h

ig
h
 co

rrelatio
n
 b

etw
een

 d
iso

rg
an

ized
 attach

m
en

t an
d
 

b
eh

av
io

ral issu
es, an

d
 in

 tu
rn

 th
e co

rrelatio
n
 b

etw
een

 m
altreatm

en
t an

d
 d

iso
rg

an
ized
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attach
m

en
t, serio

u
s o

b
stacles stan

d
 b

etw
een

 m
altreated

 stu
d
en

ts an
d
 a stro

n
g
 

relatio
n
sh

ip
 w

ith
 th

eir teach
ers. 

F
u
rth

er S
u
p
p
o
rt fo

r A
ttach

m
en

t P
ersp

ectiv
e
 

R
esilien

cy
 T

h
eo

ry
 

 
R

esilien
ce is th

e su
ccessfu

l ad
ap

tatio
n
 o

f th
e in

d
iv

id
u
al to

 o
v
erco

m
e ad

v
ersity

 

(K
lein

, K
u
feld

t, &
 R

id
eo

u
t, 2

0
0
6
).  A

d
v
ersity

 is u
n

d
ersto

o
d
 to

 b
e sig

n
ifican

t trau
m

a o
r 

h
ard

sh
ip

.  C
h
ild

ren
 p

laced
 in

to
 fo

ster care h
av

e u
su

ally
 ex

p
erien

ced
 so

m
e fo

rm
 o

f 

h
ard

sh
ip

 o
r trau

m
a th

at resu
lted

 in
 th

e state tak
in

g
 cu

sto
d

y
 o

f th
e ch

ild
.  R

esilien
cy

 

th
eo

ry
 h

as b
een

 ap
p
lied

 as a fram
ew

o
rk

 to
 ex

am
in

e p
ro

g
ram

m
in

g
 fro

 ch
ild

ren
 an

d
 

y
o

u
th

 (e.g
. th

e d
ev

elo
p
m

en
t o

f after sch
o
o
l p

ro
g
ram

s, m
en

to
rin

g
 p

ro
g
ram

s, an
d
 

su
p
p
o
rtiv

e p
ro

g
ram

s in
 sch

o
o
ls) an

d
 to

 b
etter u

n
d

erstan
d
 th

e o
u
tco

m
es fo

r y
o

u
th

 in
 

state‟s cu
sto

d
y
.  M

o
re resilien

t y
o
u
th

 fare b
etter (F

ern
an

d
ez, 2

0
0
6
).  T

h
e
y
 are ab

le to
 

o
v
erco

m
e ad

v
ersity

 m
o
re easily

, are less lik
ely

 to
 u

se illeg
al d

ru
g
s, are m

o
re lik

ely
 to

 

co
n
tin

u
e in

 sch
o
o
l, an

d
 are less lik

ely
 to

 b
e in

v
o
lv

ed
 in

 th
e leg

al sy
stem

.  T
h
ere is a 

su
b
stan

tial b
o
d

y
 o

f w
o

rk
 d

ev
o
ted

 to
 research

in
g
 th

e im
p
licatio

n
s o

f resilien
cy

 th
eo

ry
 

an
d
 its ap

p
licatio

n
 to

 ch
ild

 w
elfare (see, fo

r ex
am

p
le, B

en
ard

, 2
0
0
4
; B

ro
o
k
s, 2

0
0
6
; 

F
ern

an
d
ez, 2

0
0
6
; H

en
d
erso

n
 &

 B
en

ard
, 2

0
0
7
; K

lein
, K

u
feld

t, &
 R

id
eo

u
t, 2

0
0
6
; 

R
ich

ard
so

n
, 2

0
0
2
; S

earch
-In

stitu
te, 2

0
1
0
).  T

h
is b

o
d

y
 o

f w
o
rk

 in
fo

rm
s p

ractio
n
ers w

h
o
 

seek
 to

 im
p
ro

v
e o

u
tco

m
es b

y
 p

ro
m

o
tin

g
 resilien

c
y
 in

 ch
ild

 w
elfare clien

tele. 

 
R

esilien
t in

d
iv

id
u
als are ty

p
ically

 so
cially

 co
m

p
eten

t, reso
u
rcefu

l, an
d
 

au
to

n
o
m

o
u
s (K

lein
, K

u
feld

t, &
 R

id
eo

u
t, 2

0
0
6
).  T

h
ey

 are ab
le to

 p
ro

b
lem

 so
lv

e w
ith

 a 

sen
se o

f in
d
ep

en
d
en

ce b
u
t are n

o
t iso

lated
.  R

esilien
t in

d
iv

id
u
als are ab

le to
 in

teract 

effectiv
ely

 w
ith

 o
th

ers, in
creasin

g
 th

eir access to
 reso

u
rces (R

ich
ard

so
n
, 2

0
0
2
).  
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In
d
iv

id
u
al resilien

c
y
 is u

n
d
ersto

o
d
 in

 term
s o

f risk
 facto

rs an
d
 p

ro
tectiv

e facto
rs.  T

h
ese 

facto
rs are categ

o
rized

 in
 term

s o
f th

e in
d
iv

id
u
al, fam

ily
, sch

o
o
l, an

d
 co

m
m

u
n
ity

 aren
as 

(B
ro

o
k
s, 2

0
0
6
; S

earch
-In

stitu
te, 2

0
1
0
).  E

x
am

p
les o

f in
d
iv

id
u
al risk

 facto
rs in

clu
d
e: 

d
ifficu

lt tem
p
eram

en
t, b

eh
av

io
r p

ro
b
lem

s, learn
in

g
 d

isab
ility

, p
eers w

h
o
 are in

v
o
lv

ed
 

w
ith

 su
b
stan

ce ab
u
se, an

d
 early

 an
ti-so

cial b
eh

av
io

rs.  F
am

ily
 risk

 facto
rs in

clu
d
e: 

critical an
d
/o

r in
co

n
sisten

t p
aren

tin
g
, ab

u
siv

e o
r co

n
flict-rid

d
en

 fam
ily

, lo
w

 p
aren

tal 

m
o
n
ito

rin
g
 o

f th
e ch

ild
, an

d
 th

e p
resen

ce o
f alco

h
o

l o
r d

ru
g
 ab

u
se.  M

an
y
 o

f th
e 

ch
ild

ren
 serv

ed
 b

y
 ch

ild
 w

elfare p
ro

g
ram

s, esp
ecially

 th
o
se p

laced
 in

 o
u
t-o

f-h
o
m

e care, 

are ex
p
o
sed

 to
 so

m
e o

r all o
f th

ese risk
 facto

rs.  S
ch

o
o
l an

d
 co

m
m

u
n
ity

 risk
 facto

rs 

in
clu

d
e a h

ig
h
 stu

d
en

t/teach
er ratio

, h
ig

h
 d

em
an

d
s w

ith
 in

su
fficien

t su
p

p
o
rts a

t sch
o
o
l, 

p
o
v
erty

 in
 th

e co
m

m
u
n
ity

, an
d
 h

ig
h
 m

o
b
ility

 rates to
 n

am
e a few

.  T
h
e h

ig
h
 m

o
b
ility

 

asso
ciated

 w
ith

 fo
ster care is a risk

 facto
r th

at m
a
y
 im

p
act th

e resilien
c
y
 o

f th
ese y

o
u
th

. 

(F
o
r a m

o
re co

m
p
lete list o

f risk
 facto

rs see K
lein

, K
u
feld

t &
 R

id
eo

u
t, 2

0
0

6
.) 

 
P

ro
tectiv

e facto
rs h

elp
 co

m
p
en

sate fo
r risk

 facto
rs.  B

o
th

 risk
 an

d
 p

ro
tectiv

e 

facto
rs h

av
e a cu

m
u
lativ

e effect; th
e m

o
re risk

 facto
rs, th

e lo
w

er th
e resilien

c
y
; th

e 

m
o
re p

ro
tectiv

e facto
rs, th

e g
reater th

e resilien
c
y
 (K

lein
, K

u
feld

t, &
 R

id
eo

u
t, 2

0
0
6
).  

K
e
y
 p

ro
tectiv

e facto
rs o

n
 th

e in
d
iv

id
u
al lev

el in
clu

d
e: self-relian

ce, in
tern

al lo
cu

s o
f 

co
n
tro

l, sen
se o

f p
u

rp
o
se, fu

tu
re o

rien
tatio

n
, an

d
 stro

n
g
 self-im

ag
e.  F

am
ily

 p
ro

tectiv
e 

facto
rs in

clu
d
e: n

o
n

-au
th

o
ritarian

 p
aren

tin
g
, p

o
sitiv

e attitu
d
e to

w
ard

s th
e ch

ild
‟s 

ed
u
catio

n
, an

d
 en

co
u
rag

em
en

t o
f ch

ild
 in

v
o
lv

em
en

t in
 d

ecisio
n
 m

ak
in

g
.  E

sp
ecially

 

p
ertin

en
t to

 th
is stu

d
y
 are th

e sch
o
o
l p

ro
tectiv

e facto
rs: carin

g
 an

d
 su

p
p
o
rtiv

e teach
ers, 

co
m

p
assio

n
, resp

ect, o
p
p
o
rtu

n
ity

 fo
r in

v
o
lv

em
en

t, an
d
 h

ig
h
 b

u
t ach

iev
ab

le stan
d
ard

s 

(K
lein

, K
u
feld

t, &
 R

id
eo

u
t, 2

0
0
6
). 
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T

h
e m

en
to

rin
g
 m

o
v
em

en
t h

as stro
n
g
 ties to

 resilien
cy

 th
eo

ry
 b

ecau
se o

f th
e 

stro
n
g
 p

ro
tectiv

e facto
r o

f carin
g
 ad

u
lt relatio

n
sh

ip
s (F

ern
an

d
ez, 2

0
0
6
).  A

cco
rd

in
g
 to

 

F
ern

an
d
ez, o

u
tco

m
es fo

r ch
ild

ren
 an

d
 y

o
u
th

 in
 o

u
t-o

f-h
o
m

e care are d
irectly

 related
 to

 

th
e stren

g
th

 o
f th

eir relatio
n
sh

ip
s w

ith
 ad

u
lts.  B

ecau
se th

ese ch
ild

ren
 d

o
 n

o
t h

av
e 

stro
n
g
 fam

ilial relatio
n
sh

ip
s, w

h
at w

o
u
ld

 o
th

erw
ise b

e seen
 as p

erip
h

eral o
r seco

n
d
ary

 

relatio
n
sh

ip
s b

eco
m

e sig
n
ifican

tly
 m

o
re im

p
o
rtan

t.  T
h
e relatio

n
sh

ip
 w

ith
 a teach

er, a 

m
en

to
r, a co

ach
, o

r a n
eig

h
b
o
r m

a
y
 b

eco
m

e a critical p
ro

tectiv
e facto

r in
 term

s o
f th

e 

ch
ild

‟s resilien
c
y
.  S

im
ilarly

, th
e in

flu
en

ce o
f p

eer relatio
n
sh

ip
s is o

ften
 g

reater fo
r 

th
ese ch

ild
ren

 (F
ern

an
d

ez, 2
0
0

6
). 

 
In

 h
er 5

-y
ear lo

n
g
itu

d
in

al stu
d

y
, E

lizab
eth

 F
ern

an
d
ez (2

0
0

6
) fo

u
n
d
 th

at ch
ild

ren
 

in
 th

e fo
ster care sy

stem
 freq

u
en

tly
 rep

o
rted

 h
av

in
g
 d

ifficu
lty

 w
ith

 co
n

cen
tratio

n
 an

d
 

atten
tio

n
.  A

ll o
f th

e ch
ild

ren
 in

 h
er stu

d
y
 rep

o
rted

 an
x

iety
 sy

m
p
to

m
s.  T

h
is an

x
iety

 

m
ay

 b
e attrib

u
tab

le to
 th

e trau
m

a ex
p
erien

ced
 b

y
 y

o
u
th

, an
d
 b

y
 th

e u
n
p

red
ictab

ility
 o

f 

life in
 fo

ster care (F
ern

an
d
ez, 2

0
0
6
).  P

lacem
en

t ch
an

g
es freq

u
en

tly
 are acco

m
p
an

ied
 

b
y
 sch

o
o
l ch

an
g
es, b

o
th

 o
f w

h
ich

 in
h
ib

it th
e d

ev
elo

p
m

en
t o

f carin
g
 relatio

n
sh

ip
s w

ith
 

ad
u
lts. 

R
esearch

 o
f T

rau
m

atic an
d
/o

r C
o
m

p
lex

 S
tress 

 
T

h
e ap

p
licatio

n
 o

f attach
m

en
t th

eo
ry

 in
 u

n
d

erstan
d
in

g
 th

e liv
es o

f ch
ild

ren
 in

 

state‟s cu
sto

d
y
 is cen

tral to
 th

is stu
d

y
.  Its relev

an
ce is su

p
p
o
rted

 b
y
 th

e id
en

tificatio
n
 

o
f carin

g
 ad

u
lt relatio

n
sh

ip
s as a p

ro
tectiv

e facto
r in

 resilien
c
y
 th

eo
ry

.  T
h

e relev
an

c
y
 

o
f relatio

n
sh

ip
s is fu

rth
er su

p
p
o
rted

 b
y
 so

m
e au

th
o
rs in

 th
e field

s o
f n

eu
ro

scien
ce an

d
 

co
m

p
lex

 trau
m

a, w
h
o
 o

ffer lin
k
ag

es b
etw

een
 attach

m
en

t an
d
 th

e im
p
act early

 

ch
ild

h
o
o
d
 ex

p
erien

ces h
av

e th
e stru

ctu
ral d

ev
elo

p
m

en
t o

f th
e b

rain
 (C

icch
etti, 2

0
0
2
; 



 

 
2
7
 

H
aig

h
t, K

ag
le, &

 B
lack

, 2
0
0
3
; V

an
 d

er K
o
lk

, 2
0
0

5
; L

e
e &

 H
o
ak

en
, 2

0
0
7

).  C
h
ild

 ab
u
se 

an
d
 sev

ere n
eg

lect can
 im

p
act th

e p
h

y
sio

lo
g

y
 o

f th
e b

rain
.  S

ev
ere n

eg
lect can

 also
 

im
p
air b

o
th

 th
e em

o
tio

n
al an

d
 co

g
n
itiv

e d
ev

elo
p
m

en
t o

f ch
ild

ren
 (C

icch
etti, 2

0
0
2
; 

D
eb

ellis, 2
0

0
5
; H

aig
h
t, K

ag
le, &

 B
lack

, 2
0
0
3
).  S

im
p
ly

 p
u
t, acco

rd
in

g
 to

 th
ese 

research
ers, ch

ild
ren

 w
h

o
 h

av
e b

een
 ab

u
sed

 an
d
/o

r n
eg

lected
 h

av
e ex

p
erien

ced
 altered

 

b
rain

 d
ev

elo
p
m

en
t, w

h
ich

 h
as a lo

n
g
 lastin

g
 im

p
act o

n
 th

eir ab
ility

 to
 b

u
ild

 

relatio
n
sh

ip
s.  C

arin
g
, th

erap
eu

tic, lo
n

g
 lastin

g
 relatio

n
sh

ip
s can

 h
elp

 to
 h

eal o
r 

co
m

p
en

sate fo
r th

e altered
 b

rain
 d

ev
elo

p
m

en
t (C

icch
etti, 2

0
0
2
).  H

o
w

ev
er, th

e m
o
b
ility

 

asso
ciated

 w
ith

 fo
ster care m

a
y
 in

h
ib

it th
e d

ev
elo

p
m

en
t o

f th
ese relatio

n
sh

ip
s.   

A
p
p
licatio

n
 to

 th
is S

tu
d

y
 

 
T

h
is stu

d
y
 g

ro
u
n
d
s itself in

 attach
m

en
t th

eo
ry

 as a fram
ew

o
rk

 fo
r u

n
d

erstan
d
in

g
 

th
e lo

w
er acad

em
ic ach

iev
em

en
t o

f stu
d
en

ts in
 fo

ster care; stu
d
en

ts w
h
o
 b

y
 d

efin
itio

n
 

h
av

e b
een

 su
b
ject to

 v
ario

u
s fo

rm
s o

f m
altreatm

en
t su

ch
 as n

eg
lect, p

h
y
sical ab

u
se, an

d
 

em
o
tio

n
al ab

u
se.  In

d
iv

id
u
als w

h
o
 h

av
e b

een
 m

altreated
 h

av
e d

ifferen
t strateg

ies fo
r 

m
an

ag
in

g
 an

d
 reg

u
latin

g
 an

x
iety

.  T
h

ese strateg
ies are d

y
sfu

n
ctio

n
al in

 th
at th

ey
 are 

ro
o
ted

 in
 w

ith
d
raw

al an
d

 iso
latio

n
, m

an
ip

u
latio

n
, an

d
/o

r u
n
p
red

ictab
ility

.  

M
altreatm

en
t m

o
st o

ften
 resu

lts in
 in

secu
re attach

m
en

t sty
les, w

h
ich

 lim
it th

e 

in
d
iv

id
u
al‟s ab

ility
 to

 d
ev

elo
p
 m

ean
in

g
fu

l an
d
 tru

stin
g
 relatio

n
sh

ip
s. 

T
h
is stu

d
y
 p

o
sits th

at u
n
d
erstan

d
in

g
 th

e im
p
act o

f m
altreatm

en
t o

n
 so

cial 

b
eh

av
io

rs is cen
tral to

 u
n
d
erstan

d
in

g
 th

e p
erfo

rm
an

ce o
f fo

ster y
o
u
th

 in
 sch

o
o
l.  

L
earn

in
g
 is a risk

-tak
in

g
 b

eh
av

io
r.  O

n
e m

u
st ack

n
o
w

led
g
e a w

eak
n

ess (ab
sen

ce o
f 

k
n
o
w

led
g
e) fo

r learn
in

g
 to

 o
ccu

r.  A
ttach

m
en

t th
eo

ry
 ex

p
lain

s th
e im

p
act m

altreatm
en

t 

h
as o

n
 an

 in
d
iv

id
u
al‟s ab

ility
 to

 in
tern

alize secu
rity

 an
d
 th

ereb
y
 m

an
ag

e an
d
 reg

u
late 
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stress resp
o
n
ses.  F

u
rth

er, attach
m

en
t th

eo
ry

 ex
p
lain

s th
e im

p
act o

f m
altreatm

en
t o

n
 an

 

in
d
iv

id
u
al‟s ab

ility
 to

 en
g
ag

e in
 an

d
 m

an
ag

e relatio
n
sh

ip
s.  I in

clu
d
ed

 a b
rief d

iscu
ssio

n
 

o
f resilien

c
y
 b

ecau
se it em

p
h
asizes th

e p
o
sitiv

e im
p
act o

f ad
u
lt relatio

n
sh

ip
s in

 

su
p
p
o
rtin

g
 th

e in
tern

al reso
u
rces o

f a ch
ild

 to
 en

d
u
re an

d
 o

v
erco

m
e h

ard
sh

ip
s.  It o

ffers 

a su
p
p
o
rtin

g
 th

eo
retical fram

ew
o
rk

 th
at co

m
p
lem

en
ts th

e ex
p
lan

atio
n
s o

ffered
 b

y
 

attach
m

en
t th

eo
ry

.  W
h
ile b

rain
 d

ev
elo

p
m

en
t research

 is still in
 its in

fan
cy

 w
ith

 reg
ard

s 

to
 th

e im
p
act o

f m
altreatm

en
t an

d
 trau

m
a, h

ere to
o
 w

e see sig
n
s o

f su
p
p
o
rt fo

r th
e 

n
o
tio

n
 th

at m
altreatm

en
t resu

lts in
 relatio

n
al ch

allen
g
es an

d
 h

eig
h
ten

ed
 states o

f 

an
x

iety
. A

ttach
m

en
t th

eo
ry

 p
ro

v
id

es a fo
u
n
d
atio

n
 fo

r th
e q

u
estio

n
s ask

ed
 in

 th
is stu

d
y
.  

In
 ask

in
g
 ed

u
cato

rs to
 d

escrib
e th

e ch
allen

g
es stu

d
en

ts in
 fo

ster care face in
 sch

o
o
l, an

d
 

th
e in

teractio
n
s an

d
 in

terv
en

tio
n
s u

sed
 b

y
 th

ese ed
u
cato

rs, th
is stu

d
y
 ask

s ed
u
cato

rs to
 

b
eg

in
 to

 d
escrib

e, in
 term

s o
f sch

o
o
l relatio

n
sh

ip
s, d

istin
g
u
ish

in
g
 ch

aracteristics o
f 

fo
ster y

o
u
th

.  T
h
e stu

d
y
 ask

s teach
ers ab

o
u
t sp

ecific su
p
p
o
rt strate

g
ies u

sed
 w

ith
 fo

ster 

y
o

u
th

 w
ith

 so
m

e em
p
h
asis o

n
 th

e relatio
n
sh

ip
s th

e teach
ers b

u
ild

 w
ith

 fo
ster y

o
u
th

. 
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C
h

a
p

ter 3
 

M
eth

o
d

o
lo

g
y

 

 
I am

 a h
ig

h
 sch

o
o
l co

u
n
selo

r.  M
y
 in

terest in
 th

e ed
u
catio

n
al o

u
tco

m
es o

f 

stu
d
en

ts in
 fo

ster care h
as d

ev
elo

p
ed

 as I w
o
rk

 w
ith

 a n
u
m

b
er o

f stu
d
en

ts w
h
o
 are, o

r 

h
av

e b
een

, in
 fo

ster care.  M
y
 stro

n
g
 id

en
tity

 as a co
u
n
selo

r h
as in

fo
rm

ed
 b

o
th

 m
y
 

research
 q

u
estio

n
s an

d
 m

y
 m

eth
o
d
o
lo

g
y
.  A

s a sch
o
o
l co

u
n
selo

r, I am
 u

n
iq

u
ely

 

p
o
sitio

n
ed

 w
ith

in
 th

e sch
o
o
l sy

stem
, fo

cu
sin

g
 sim

u
ltan

eo
u
sly

 o
n
 issu

es o
f 

p
sy

ch
o
lo

g
ical an

d
 em

o
tio

n
al d

ev
elo

p
m

en
t an

d
 o

n
 ed

u
catio

n
. 

T
h
is stu

d
y
 ex

am
in

es th
e p

ersp
ectiv

es o
f classro

o
m

 teach
ers w

h
o
 w

o
rk

 w
ith

 

stu
d
en

ts in
 fo

ster care.  T
h
ro

u
g
h
 in

terv
iew

s, teach
ers are ask

ed
 to

 reflect o
n
 th

eir 

ex
p
erien

ces w
ith

 fo
ster y

o
u
th

.  T
h
e stu

d
y
 seek

s to
 d

ev
elo

p
 an

 u
n
d
erstan

d
in

g
 o

f th
e 

o
b
serv

ab
le traits th

at d
istin

g
u
ish

 stu
d
en

ts in
 fo

ster care in
 th

e e
y
es o

f classro
o
m

 

teach
ers an

d
 th

e im
p
o
rtan

t teach
er attitu

d
es, u

n
d
erstan

d
in

g
s, an

d
 b

eh
av

io
rs th

at are 

p
erceiv

ed
 as effectiv

e w
h

en
 w

o
rk

in
g
 w

ith
 stu

d
en

ts in
 fo

ster care.  It is an
 ex

p
lo

rato
ry

 

research
 p

ro
ject (P

atto
n
, 2

0
0
2
) b

ecau
se little w

o
rk

 h
as b

een
 d

o
n

e fo
cu

sin
g
 o

n
 

ed
u
cato

rs‟ u
n

d
erstan

d
in

g
 o

f an
d
 resp

o
n
se to

 th
e u

n
iq

u
e co

n
stellatio

n
 o

f n
eed

s p
resen

ted
 

b
y
 stu

d
en

ts in
 fo

ster care.   

W
h
ile n

o
t p

u
rely

 p
h
en

o
m

en
o
lo

g
ical in

 its ap
p
ro

ach
, th

e stu
d

y
 b

ears so
m

e o
f th

e 

ch
aracteristics o

f su
ch

 stu
d
ies.  P

atto
n
 (2

0
0
2
) states th

at p
h
en

o
m

en
o
lo

g
y
 seek

s an
sw

ers 

to
 th

e q
u
estio

n
, “W

h
at is th

e m
ean

in
g
, stru

ctu
re, an

d
 essen

ce o
f th

e liv
ed

 ex
p
erien

ce o
f 

th
is p

h
en

o
m

en
o
n
 fo

r th
is p

erso
n
 o

r g
ro

u
p
 o

f p
eo

p
le?

” (p
. 1

3
2
).  T

h
is stu

d
y
 seek

s to
 

d
escrib

e th
e liv

ed
 ex

p
erien

ce o
f ed

u
cato

rs in
 th

eir w
o
rk

 w
ith

 fo
ster ch

ild
ren

. 

C
o
n

stru
ctiv

ist in
 p

ersp
ectiv

e (G
u
b
a &

 L
in

co
ln

, 2
0

0
5
), th

e stu
d

y
 is d

esig
n
ed

 to
 u

n
co

v
er 
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th
e m

ean
in

g
s co

n
stru

cted
 b

y
 p

ro
fessio

n
al ed

u
cato

rs reg
ard

in
g
 th

e relatio
n
sh

ip
s stu

d
en

ts 

in
 th

e fo
ster care sy

stem
 h

av
e w

ith
 p

eers an
d
 ad

u
lts at sch

o
o
l.  F

u
rth

er, th
is research

 

seek
s to

 ex
p
lo

re th
e resp

o
n
se th

ese ed
u

cato
rs h

av
e to

 th
e p

h
en

o
m

en
o
n
.  T

h
is stu

d
y
 

seek
s to

 u
n
co

v
er th

e u
n
d

erstan
d
in

g
s ed

u
cato

rs b
rin

g
 to

 th
eir w

o
rk

 w
ith

 fo
ster y

o
u
th

 an
d
 

th
e effo

rts teach
ers m

ak
e to

 su
p
p
o
rt th

e acad
em

ic ach
iev

em
en

t o
f fo

ster y
o

u
th

.  

A
 co

n
stru

ctiv
ist research

 p
ersp

ectiv
e is co

n
sisten

t w
ith

 m
y
 acad

em
ic an

d
 

p
ro

fessio
n
al b

ack
g
ro

u
n
d
.  E

arly
 in

 m
y
 u

n
d

erg
rad

u
ate w

o
rk

 in
 th

e h
u
m

an
ities I w

as 

in
tro

d
u
ced

 to
 th

e d
istin

ctio
n
 b

etw
een

 th
e “T

ru
th

” an
d
 “tru

th
s.”  A

s I stu
d
ied

 

co
m

p
arativ

e relig
io

n
, I w

as train
ed

 to
 lo

o
k
 fo

r th
e tru

th
s o

f a g
iv

en
 cu

ltu
re an

d
 set o

f 

relig
io

u
s b

eliefs, rath
e
r th

an
 to

 seek
 a sin

g
u
lar relig

io
u
s tru

th
.  A

s a co
u
n
selo

r, I w
o
rk

 

w
ith

 h
ig

h
 sch

o
o
l stu

d
en

ts as th
ey

 stru
g
g
le to

 id
en

tify
 th

eir tru
th

s an
d
 create m

ean
in

g
 

fro
m

 th
eir ex

p
erien

ces.  M
y
 b

ack
g
ro

u
n
d
 is w

ell su
ited

 to
 q

u
alitativ

e q
u
estio

n
s su

ch
 as 

th
o
se ask

ed
 in

 th
is stu

d
y
. 

I am
 a co

n
stru

ctiv
ist (G

u
b
a &

 L
in

co
ln

, 2
0
0
5

) in
 th

at I b
eliev

e th
at a p

rim
ary

 

task
 fo

r each
 o

f u
s is to

 create m
ean

in
g
 in

 o
u
r liv

es.  T
h
is clo

sely
 p

arallels m
y
 w

o
rk

 as a 

co
u
n
selo

r, w
o
rk

in
g
 w

ith
 h

ig
h
 sch

o
o
l stu

d
en

ts an
d
 th

eir p
erso

n
al n

arrativ
es.  

“Q
u
alitativ

e research
ers seek

 to
 m

ak
e sen

se o
f p

erso
n
al n

arrativ
es an

d
 th

e w
a
y
s in

 

w
h
ich

 th
e
y
 in

tersect” (G
lesn

e, 2
0
0
6
).  A

s a fled
g
lin

g
 research

er, I d
rew

 o
n
 m

y
 

co
u
n
selin

g
 an

d
 h

u
m

an
ities b

ack
g
ro

u
n
d
 to

 w
o

rk
 w

ith
 ed

u
cato

rs as th
e
y
 b

o
th

 d
isco

v
er 

th
e tru

th
s th

ey
 b

rin
g
 to

 th
eir w

o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care, an
d
 as th

e
y
 create 

m
ean

in
g
 w

ith
in

 th
e stru

ctu
re o

f th
is stu

d
y
.  In

 ad
d
itio

n
, I w

o
rk

 w
ith

 m
an

y
 fo

ster y
o
u
th

 

each
 y

ear, an
d
 w

an
t to

 in
crease m

y
 o

w
n
 u

n
d
erstan

d
in

g
 o

f th
e in

teractio
n
s b

etw
een

 

stu
d
en

ts in
 fo

ster care an
d
 sch

o
o
ls. 
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S
ite S

electio
n

 

 
T

h
is stu

d
y
 is n

o
t a case stu

d
y
.  H

o
w

ev
er, th

e literatu
re o

n
 case stu

d
ies p

ro
v
id

ed
 

stro
n
g
 g

u
id

an
ce in

 selectin
g
 th

e site fo
r th

is p
ro

ject.  In
 case stu

d
y
 research

, “T
h
e 

research
er ex

am
in

es v
ario

u
s in

terests in
 th

e p
h
en

o
m

en
o
n
, selectin

g
 a case o

f so
m

e 

ty
p
icality

 b
u
t lean

in
g
 to

w
ard

 th
o
se cases th

at seem
 to

 o
ffer o

p
p
o
rtu

n
ity

 to
 learn

” (S
tak

e, 

2
0
0
5
).  In

 fin
d
in

g
 a su

itab
le site fo

r th
is stu

d
y
, I so

u
g
h
t a h

ig
h
 sch

o
o
l th

at is in
 m

an
y
 

w
a
y
s ty

p
ical o

f V
erm

o
n
t h

ig
h
 sch

o
o
ls in

 size an
d
 settin

g
.  T

h
e stu

d
y
 site is a u

n
io

n
 h

ig
h
 

sch
o
o
l serv

in
g
 6

 to
w

n
s in

 ru
ral n

o
rth

ern
 V

erm
o
n
t.  T

h
e sch

o
o
l serv

es ap
p
ro

x
im

ately
 

6
5
0
 stu

d
en

ts each
 y

ear (N
ew

am
erica.n

et, 2
0
0
8
).  D

em
o
g
rap

h
ics fo

r th
e reg

io
n
 serv

ed
 

b
y
 th

e sch
o
o
l are sim

ilar to
 state d

em
o
g
rap

h
ics in

 term
s o

f racial an
d
 eth

n
ic 

co
m

p
o
sitio

n
 an

d
 u

n
em

p
lo

y
m

en
t rate.  T

h
e m

ed
ian

 in
co

m
e fo

r th
at co

u
n
ty

 is lo
w

er th
an

 

th
e state av

erag
e ($

3
9
,5

3
6
 co

m
p
ared

 to
 $

4
4
,5

4
6
 statew

id
e). 

W
h
ile sim

ilar to
 m

an
y
 ru

ral V
erm

o
n
t h

ig
h
 sch

o
o
ls d

em
o
g
rap

h
ically

, th
e 

selected
 sch

o
o
l is u

n
iq

u
e in

 th
at a lo

cal, n
o
n

-p
ro

fit o
rg

an
izatio

n
 p

ro
v
id

es stro
n
g
 su

p
p
o
rt 

fo
r fo

ster fam
ilies in

 th
e area.  T

h
is o

rg
an

izatio
n
 p

ro
v
id

es ex
ten

siv
e resp

ite su
p
p
o
rt fo

r 

fo
ster fam

ilies. F
o
ster y

o
u
th

 are ab
le to

 sp
en

d
 tim

e (i.e. a w
eek

en
d
) w

ith
 a resp

ite 

fam
ily

 to
 ease stress an

d
/o

r co
n
flict b

etw
een

 th
e fo

ster y
o
u
th

 an
d
 th

e fo
ster fam

ily
.  

T
h
is p

ractice m
a
y
 h

elp
 th

e fam
ilies to

 p
ersist fo

r lo
n
g
 p

erio
d
s o

f tim
e in

 th
e d

ifficu
lt 

task
 o

f fo
sterin

g
 ch

ild
ren

.  T
h
e sch

o
o
l h

as also
 receiv

ed
 g

ran
ts to

 ex
p
an

d
 su

p
p
o
rts fo

r 

stu
d
en

ts, in
clu

d
in

g
 o

fferin
g
 m

u
ltip

le p
ath

w
a
y
s to

 g
rad

u
atio

n
, su

ch
 as altern

ativ
e 

p
ro

g
ram

s, em
p
lo

y
m

en
t b

ased
 ed

u
catio

n
, an

d
 serv

ice learn
in

g
.  T

h
ere is a g

reater 

co
n
cen

tratio
n
 o

f fo
ster ch

ild
ren

 in
 th

is co
m

m
u
n
ity

, w
h
ich

 o
n

e sch
o
o
l co

u
n

selo
r 

su
g

g
ested

 m
a
y
 b

e a resu
lt o

f th
e m

an
y
 su

p
p
o

rts av
ailab

le in
 th

e co
m

m
u
n
ity

 an
d
 at th

e 
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sch
o
o
l.  A

s a p
o
in

t o
f referen

ce, th
is sch

o
o
l h

as tw
ice th

e co
n

cen
tratio

n
 o

f stu
d
en

ts in
 

fo
ster care as th

e h
ig

h
 sch

o
o
l in

 w
h
ich

 I w
o
rk

.  B
o
th

 sch
o
o
ls serv

ed
 ap

p
ro

x
im

ately
 1

5
 

stu
d
en

ts in
 fo

ster care at th
e tim

e o
f th

e stu
d

y
.  H

o
w

ev
er, th

is site‟s stu
d
en

t p
o
p
u
latio

n
 

is ap
p
ro

x
im

ately
 h

alf th
at o

f th
e h

ig
h
 sch

o
o
l w

h
ere I am

 a sch
o
o
l co

u
n
selo

r (6
2
9
 

stu
d
en

ts co
m

p
ared

 to
 1

1
9
9
 (h

ig
h
-sch

o
o
ls.co

m
)).  B

ecau
se o

f th
e in

creased
 d

en
sity

, th
is 

site o
ffers an

 im
p
o
rtan

t o
p
p
o
rtu

n
ity

 to
 learn

 ab
o
u
t th

e in
teractio

n
 b

etw
een

 stu
d
en

ts in
 

fo
ster care an

d
 sch

o
o
ls.  E

d
u
cato

rs in
 th

is sch
o
o
l are lik

ely
 to

 h
av

e m
o

re freq
u
en

t an
d
 

recen
t in

teractio
n
s w

ith
 stu

d
en

ts in
 fo

ster care th
an

 teach
ers in

 o
th

er settin
g
s.  E

ach
 o

f 

th
e p

articip
atin

g
 teach

ers h
ad

 at least tw
o
 an

d
 as m

an
y
 as fifteen

 stu
d

en
ts in

 fo
ster care 

in
 th

eir classro
o
m

s at th
e tim

e o
f th

e stu
d

y
.  T

h
e d

ep
th

 an
d
 p

ersisten
ce o

f th
e teach

ers‟ 

ex
p
erien

ce w
ith

 fo
ster y

o
u

th
 m

ak
es th

is an
 in

fo
rm

atio
n
 rich

 site (P
atto

n
, 2

0
0
2
) fo

r th
is 

stu
d

y
. 

 
E

x
trem

e o
r d

ev
ian

t case sam
p
lin

g
 is a fo

rm
 o

f p
u

rp
o
sefu

l sam
p
lin

g
 th

at allo
w

s 

th
e research

er to
 tak

e ad
v

an
tag

e o
f in

fo
rm

atio
n
 rich

 cases (P
atto

n
, 2

0
0
2
).  S

u
ch

 cases 

d
o
 n

o
t rep

resen
t th

e n
o
rm

, o
r a statistically

 av
erag

e sam
p
le.  In

 th
is stu

d
y
, b

ro
ad

 

rep
resen

tatio
n
 o

f teach
er p

ersp
ectiv

es an
d
 ex

p
erien

ces is ex
ch

an
g
ed

 in
 fav

o
r o

f g
reater 

in
ten

sity
 in

 th
e ex

p
erien

ces o
f th

e teach
ers.  T

h
ese teach

ers h
av

e a w
ealth

 o
f ex

p
erien

ce 

o
n
 w

h
ich

 to
 d

raw
 w

h
en

 reflectin
g
 o

n
 th

e d
istin

g
u
ish

in
g
 ch

aracteristics o
f fo

ster y
o
u
th

.  

T
h
e p

articip
atin

g
 teach

ers h
av

e also
 h

ad
 m

an
y
 o

p
p
o
rtu

n
ities to

 d
isco

v
er an

d
 p

ractice 

effectiv
e su

p
p
o
rt strateg

ies fo
r fo

ster y
o
u
th

.  B
ecau

se th
is is an

 ex
p
lo

rato
ry

 stu
d

y
, su

ch
 

an
 in

fo
rm

atio
n
 rich

 settin
g
 allo

w
s th

is stu
d

y
 to

 fo
cu

s o
n
 th

e p
h
en

o
m

en
o
n
 in

 a settin
g
 

w
h
ere ed

u
cato

rs co
n
fro

n
t th

e ch
allen

g
es o

f ed
u
catin

g
 stu

d
en

ts in
 fo

ster care reg
u
larly

 in
 

th
eir career. 
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T

h
ro

u
g
h
 m

y
 d

o
cto

ral co
u

rsew
o
rk

 at th
e U

n
iv

ersity
 o

f V
erm

o
n
t, I h

ad
 th

e
 

o
p
p
o
rtu

n
ity

 to
 co

n
d
u
ct a p

relim
in

ary
 stu

d
y
 in

 th
is sch

o
o
l sy

stem
, in

terv
iew

in
g
 th

e 

su
p
erin

ten
d
en

t, a sch
o
o
l co

u
n
selo

r, an
d
 a sp

ecial ed
u
cato

r.  T
h

ro
u

g
h
 th

is p
ro

cess I 

learn
ed

 th
at a sp

ecial ed
u

cato
r h

ad
 b

een
 h

ired
 to

 serv
e as a case m

an
ag

er ex
clu

siv
ely

 to
 

fo
ster y

o
u
th

 receiv
in

g
 sp

ecial ed
u

catio
n
 serv

ices in
 th

e sch
o
o
l.  T

h
is p

o
sitio

n
 is g

ran
t 

fu
n
d
ed

 at th
e state lev

el rath
er th

an
 fu

n
d

ed
 b

y
 lo

cal tax
 rev

en
u
es.   S

tate fu
n

d
in

g
 fo

r th
e 

p
o
sitio

n
 reco

g
n
izes th

e fact th
at fo

ster y
o
u
th

 are m
o
re lik

ely
 to

 receiv
e sp

ecial 

ed
u
catio

n
 serv

ices th
an

 th
eir p

eers (3
0

-5
0
%

 o
f fo

ster y
o
u
th

 receiv
e serv

ices co
m

p
ared

 

to
 1

0
%

 in
 th

e g
en

eral p
o
p
u
latio

n
 acco

rd
in

g
 to

 o
n
e W

ash
in

g
to

n
 stu

d
y
 (Z

etlin
, 2

0
0
6
)) 

an
d
 th

at th
e sch

o
o
l h

ad
 a co

m
p
arativ

ely
 h

ig
h
 co

n
cen

tratio
n
 o

f fo
ster y

o
u
th

.  T
h
e h

ig
h
 

n
u
m

b
er o

f stu
d
en

ts in
 fo

ster care an
d
 th

e sp
ecial ed

u
catio

n
 n

eed
s o

f th
is p

o
p
u
latio

n
 

created
 an

 ad
d

ed
 b

u
rd

en
 to

 th
e lo

cal tax
 b

ase fo
r ed

u
catio

n
al su

p
p

o
rt serv

ices, w
h
ich

 

w
as o

ffset b
y
 th

e creatio
n
 o

f th
is state fu

n
d
ed

 sp
ecial ed

u
cato

r p
o
sitio

n
.  T

h
e fin

d
in

g
s 

o
f m

y
 p

relim
in

ary
 stu

d
y
 in

d
icated

 th
at th

is is a sch
o
o
l sy

stem
 th

at h
as co

n
sid

ered
 an

d
 

tried
 to

 ad
d
ress th

e im
p
act th

at serv
in

g
 m

an
y
 fo

ster stu
d
en

ts h
as o

n
 th

e sch
o
o
l an

d
 its 

b
u
d
g
et.  T

h
is d

issertatio
n

 stu
d

y
 u

n
co

v
ers th

e co
n
sid

eratio
n
 g

iv
en

 b
y
 teach

ers to
 th

e 

ch
allen

g
e o

f m
eetin

g
 th

e ed
u
catio

n
al n

eed
s o

f fo
ster y

o
u
th

 in
 th

e classro
o
m

. 

 
Q

u
alitativ

e research
 ask

s th
e research

er to
 carefu

lly
 co

n
sid

er th
e b

en
efits an

d
 

risk
s asso

ciated
 w

ith
 h

is/h
er p

rev
io

u
s k

n
o
w

led
g
e ab

o
u
t th

e su
b
ject (G

lesn
e, 2

0
0
6
; 

P
atto

n
, 2

0
0
2
). In

 selectin
g
 a sch

o
o
l fo

r th
e stu

d
y
, I carefu

lly
 co

n
sid

ered
 m

y
 fam

ilia
rity

 

w
ith

 th
e stu

d
y
 site.  A

 h
ig

h
 sch

o
o
l w

as selected
 b

ecau
se it is a settin

g
 fam

iliar to
 m

e as 

a h
ig

h
 sch

o
o
l co

u
n
selo

r. M
y
 fam

iliarity
 serv

ed
 th

ree p
rim

ary
 fu

n
ctio

n
s.  F

irst, 

co
n
d
u
ctin

g
 a stu

d
y
 in

 a co
n
tex

t th
at is fam

iliar to
 m

e h
elp

ed
 m

e fram
e in

terv
iew
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q
u
estio

n
s. I am

 fam
iliar w

ith
 th

e ro
les an

d
 resp

o
n

sib
ilities classro

o
m

 teach
ers ty

p
ically

 

h
av

e in
 h

ig
h
 sch

o
o
ls.  I h

av
e a p

ro
fessio

n
al u

n
d
erstan

d
in

g
 o

f p
eer relatio

n
sh

ip
s in

 h
ig

h
 

sch
o
o
l an

d
 o

f th
e relatio

n
sh

ip
s h

ig
h
 sch

o
o
l teach

ers ty
p
ically

 h
av

e w
ith

 th
eir stu

d
en

ts.  

I am
 fam

iliar w
ith

 th
e su

p
p
o
rt sy

stem
s co

m
m

o
n
 in

 a p
u
b
lic h

ig
h
 sch

o
o
l.  S

eco
n
d
, 

fam
iliarity

 su
p
p
o
rted

 th
e d

ev
elo

p
m

en
t o

f rap
p
o
rt (G

lesn
e, 2

0
0
6
) w

ith
 stu

d
y
 

p
articip

an
ts.  I w

as ab
le to

 u
se o

u
r sh

ared
 ex

p
erien

ce w
ith

 teen
ag

ers as a fo
u
n
d
atio

n
 fo

r 

th
e research

er-p
articip

an
t relatio

n
sh

ip
.  M

y
 u

n
d
erstan

d
in

g
 o

f sch
o
o
l sy

stem
s an

d
 th

e 

p
ro

fessio
n
al lan

g
u
ag

e an
d
 term

in
o
lo

g
y
 fo

u
n
d
 in

 h
ig

h
 sch

o
o
ls eased

 co
m

m
u
n
icatio

n
 

w
ith

 p
articip

an
ts an

d
 fu

rth
er su

p
p
o
rted

 th
e d

ev
elo

p
m

en
t o

f rap
p
o
rt.  T

h
ird

, fin
d
in

g
s 

fro
m

 th
is stu

d
y
 h

av
e d

ire
ct ap

p
licatio

n
 to

 m
y
 o

w
n
 w

o
rk

.  I en
g
ag

ed
 in

 th
e in

terv
iew

s 

an
d
 in

 th
e research

 p
ro

cess, in
 p

art, b
ecau

se it w
as d

irectly
 relev

an
t to

 m
y
 o

w
n
 w

o
rk

.  I 

am
 a research

er-p
ractitio

n
er, an

d
 as su

ch
, I am

 m
o

tiv
ated

 b
y
 a d

esire to
 in

crease m
y
 

o
w

n
 p

ro
fessio

n
al k

n
o
w

led
g
e.  I ch

o
se a h

ig
h
 sch

o
o
l in

 w
h
ich

 I h
av

e n
o
t w

o
rk

ed
.  T

h
is 

allo
w

ed
 m

e to
 m

ain
tain

 a sin
g
u
lar ro

le as a research
er.  

R
esearch

 p
ro

v
id

es stro
n

g
 d

o
cu

m
en

tatio
n
 o

f th
e ch

allen
g
es facin

g
 y

o
u
th

 w
h

o
 ag

e 

o
u
t o

f fo
ster care (ex

it state‟s cu
sto

d
y
 as in

d
ep

en
d
en

t ad
u
lts, rath

er th
an

 reu
n
itin

g
 as 

d
ep

en
d
en

ts w
ith

 th
eir b

io
lo

g
ical fam

ilies o
r leav

in
g
 cu

sto
d

y
 th

ro
u

g
h
 ad

o
p
tio

n
).  T

h
ese 

ch
allen

g
es in

clu
d
e h

o
m

elessn
ess, u

n
em

p
lo

y
m

en
t, an

d
 p

ersisten
t p

o
v
erty

 (G
o
erg

e, 

B
ilav

er, &
 L

ee, 2
0
0
2
; L

en
z
-R

ash
id

, 2
0
0
6
; M

acN
eil, 2

0
0
7
; C

asey
 F

am
ily

 S
erv

ices, 

2
0
0
1
; T

au
ssig

, C
ly

m
an

, &
 L

an
d
sv

erk
, 2

0
0
1
).  F

o
r a rev

iew
 o

f th
is literatu

re see 

M
acN

eil (2
0
0
7

).  E
d
u
catio

n
 is a k

e
y
 co

m
p
o
n
en

t in
 p

rep
arin

g
 y

o
u
th

 fo
r su

ccessfu
l 

tran
sitio

n
 to

 ad
u
lth

o
o
d
.  H

ig
h
 sch

o
o
l stu

d
en

ts w
ere p

rio
ritized

 fo
r th

is stu
d
y
 b

ecau
se o

f 
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th
eir p

ro
x

im
ity

 to
 ad

u
lth

o
o
d
.  T

h
e im

p
en

d
in

g
 in

d
ep

en
d
en

ce o
f th

ese stu
d
en

ts creates a 

sen
se o

f u
rg

en
c
y
 fo

r th
eir ed

u
catio

n
al su

ccess. 

D
ata C

o
llectio

n
 

 
D

ata co
llectio

n
 in

 q
u
alitativ

e stu
d
ies can

 tak
e m

an
y
 fo

rm
s (G

lesn
e, 2

0
0
6
; 

P
atto

n
, 2

0
0
2
).  In

terv
iew

s are co
m

m
o
n
ly

 u
sed

 in
 q

u
alitativ

e stu
d
ies an

d
 are th

e d
ata 

so
u
rce fo

r th
is stu

d
y
.   

U
sin

g
 a p

u
rp

o
sefu

l sam
p

le (sam
p
lin

g
 w

h
ich

 is aim
ed

 at in
sig

h
t rath

er th
an

 

em
p
irical g

en
eralizatio

n
 ab

o
u
t th

e p
h
en

o
m

en
o
n
 (P

atto
n
, 2

0
0
2
)), p

articip
an

t selectio
n
 

em
p
h
asized

 id
en

tify
in

g
 classro

o
m

 teach
ers w

h
o
 w

ere p
erceiv

ed
 as h

av
in

g
 p

articu
lar 

in
terest an

d
/o

r  effectiv
en

ess in
 w

o
rk

in
g
 w

ith
 fo

ster y
o
u
th

.  D
ata co

llectio
n

 b
eg

an
 w

ith
 

sem
i-stru

ctu
red

 in
d
iv

id
u
al in

terv
iew

s w
ith

 a sch
o

o
l ad

m
in

istrato
r an

d
 a sch

o
o
l 

co
u
n
selo

r w
ith

 a p
rim

ary
 g

o
al o

f id
en

tify
in

g
 classro

o
m

 teach
ers w

h
o
 w

o
u
ld

 b
e ab

le to
 

p
ro

v
id

e in
sig

h
ts ab

o
u
t fo

ster y
o
u
th

.  T
each

ers w
ere id

en
tified

 b
ased

 o
n
 th

eir in
terest in

, 

an
d
 ex

p
erien

ce an
d
 effectiv

en
ess w

ith
, fo

ster y
o
u
th

 as p
erceiv

ed
 b

y
 th

e sch
o
o
l 

ad
m

in
istrato

r an
d
 co

u
n
selo

r.   

T
h
ese in

terv
iew

s also
 serv

ed
 to

 o
rien

t th
e research

er to
 th

e stu
d

y
 site.  T

h
e 

ad
m

in
istrato

r w
as ask

ed
 ab

o
u
t stru

ctu
ral su

p
p

o
rts an

d
 p

ro
fessio

n
al d

ev
elo

p
m

en
t 

sp
ecific to

 th
is p

o
p
u
latio

n
.  T

h
e co

u
n
selo

r w
as ask

ed
 ab

o
u
t n

eed
s th

at h
av

e b
een

 

co
n
sisten

tly
 id

en
tified

 an
d
 th

e su
p
p
o
rt th

e sch
o
o
l o

ffers th
ese stu

d
en

ts an
d
 th

eir 

teach
ers.  T

h
ese in

terv
iew

s p
ro

v
id

ed
 m

e w
ith

 an
 u

n
d
erstan

d
in

g
 o

f th
e co

n
tex

t in
 w

h
ich

 

th
e ed

u
cato

rs, th
e p

rim
ary

 d
ata so

u
rce, w

o
rk

.  In
fo

rm
atio

n
 g

lean
ed

 fro
m

 th
ese 

in
terv

iew
s o

rien
ted

 m
e to

 th
e stu

d
y
 site.  N

o
 d

ata sp
ecific to

 th
e fu

n
ctio

n
in

g
 o

f stu
d
en

ts 

in
 fo

ster care an
d
 th

eir sch
o
o
l relatio

n
sh

ip
s w

ere g
ath

ered
 in

 th
ese in

terv
iew

s. A
 co

p
y
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o
f th

e in
terv

iew
 p

ro
to

co
ls fo

r th
e ad

m
in

istrato
r an

d
 co

u
n
selo

r in
terv

iew
s are fo

u
n
d
 in

 

A
p
p
en

d
ix

 C
.   

T
h
e P

a
rticip

a
n
ts 

T
h
e p

rim
ary

 p
u
rp

o
se o

f th
e ad

m
in

istrato
r an

d
 co

u
n
selo

r in
terv

iew
s w

as 

p
articip

an
t selectio

n
.  T

h
e ad

m
in

istrato
r an

d
 co

u
n

selo
r w

ere ask
ed

 to
 id

en
tify

 classro
o
m

 

teach
ers w

h
o
 h

av
e a h

ig
h

 d
eg

ree o
f ex

p
erien

ce w
ith

, in
terest in

, an
d
 su

ccess w
ith

 

ch
ild

ren
 in

 fo
ster care.  T

w
elv

e teach
ers w

ere id
en

tified
.  T

h
e co

u
n
selo

r p
ro

v
id

ed
 th

e 

n
am

es o
f sev

en
 teach

ers.  T
h
e ad

m
in

istrato
r co

n
firm

ed
 th

is list an
d
 ad

d
ed

 fiv
e m

o
re 

n
am

es.  T
h
e co

u
n
selo

r an
d
 ad

m
in

istrato
r em

p
h
asized

 th
e q

u
ality

 o
f th

e relatio
n
sh

ip
s 

th
ese teach

ers h
ad

 w
ith

 all o
f th

eir stu
d
en

ts an
d

 w
ith

 fo
ster stu

d
en

ts in
 p

articu
lar.  T

h
e
y
 

id
en

tified
 th

ese teach
ers as su

p
p
o
rtiv

e an
d
 co

n
firm

ed
 th

at th
ey

 k
n

ew
 o

f sp
ecific fo

ster 

y
o

u
th

 w
h
o
 h

ad
 en

jo
y
ed

 an
d
/o

r b
een

 su
ccessfu

l in
 classes tau

g
h
t b

y
 th

ese teach
ers.   T

h
e 

id
en

tified
 teach

ers w
ere w

ell p
o
sitio

n
ed

, acco
rd

in
g
 to

 th
e co

u
n
selo

r an
d
 ad

m
in

istrato
r, 

to
 p

ro
v
id

e in
sig

h
t ab

o
u
t fo

ster y
o
u
th

 in
 sch

o
o
l.   

I co
n
tacted

 th
e 1

2
 id

en
tified

 teach
ers o

v
er th

e co
u

rse o
f o

n
e w

eek
.  T

h
ree 

teach
ers d

id
 n

o
t retu

rn
 m

y
 calls.  A

 to
tal o

f n
in

e teach
ers p

articip
ated

, fo
u
r m

ale 

teach
ers an

d
 fiv

e fem
ale teach

ers.  P
articip

an
ts in

clu
d
ed

 teach
ers fro

m
 each

 o
f th

e 

trad
itio

n
al acad

em
ic d

iscip
lin

es (M
ath

, S
cien

ce, E
n
g
lish

 an
d
 S

o
cial S

tu
d
ies) as w

ell as 

F
in

e A
rts, S

p
ecial E

d
u
catio

n
, an

d
 a teach

er w
h
o
 teach

es in
 a su

p
p
o

rt p
ro

g
ram

 fo
r 

reg
u
lar ed

u
catio

n
 stu

d
en

ts.  T
h
e p

articip
an

ts‟ y
ears o

f teach
in

g
 ran

g
ed

 fro
m

 3
 to

 3
0
 

y
ears.  F

o
u
r o

f th
e p

articip
an

ts h
ad

 b
een

 teach
in

g
 fo

r m
o
re th

an
 1

0
 y

ears.  

B
u
ild

in
g
 R

ap
p
o
rt w

ith
 P

articip
an

ts 
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B

ein
g
 a co

u
n
selo

r is cen
tral to

 m
y
 id

en
tity

 an
d
 h

as in
flu

en
ced

 th
e co

n
d
u
ct o

f 

th
is stu

d
y
.  B

ecau
se I am

 a sch
o
o
l co

u
n
selo

r, I fo
u

n
d
 it relativ

ely
 easy

 to
 q

u
ick

ly
 b

u
ild

 

rap
p

o
rt w

ith
 th

e p
articip

an
ts in

 th
is stu

d
y
.  T

h
ere is a co

m
m

o
n
ality

 to
 o

u
r resp

ectiv
e 

id
en

tities as ed
u
cato

rs.  T
h
at co

m
m

o
n
 g

ro
u
n
d
 serv

ed
 as a fo

u
n
d

atio
n
 fo

r th
e in

terv
iew

 

relatio
n
sh

ip
s th

at em
erg

ed
.  S

tro
n
g
 rap

p
o

rt w
ith

 th
e p

articip
an

ts allo
w

ed
 m

e to
 fo

llo
w

-

u
p
 o

n
 co

m
m

en
ts w

ith
 p

ro
b
in

g
 q

u
estio

n
s, an

d
 I b

eliev
e, allo

w
ed

 th
e p

articip
an

ts to
 feel 

h
eard

 an
d
 u

n
d

ersto
o
d
 in

 a w
a
y
 th

at m
a
y
 n

o
t h

av
e b

een
 p

o
ssib

le h
ad

 so
m

eo
n
e w

ith
 a 

d
ifferen

t b
ack

g
ro

u
n
d
 co

n
d
u
cted

 th
e in

terv
iew

s. 

 
H

o
w

ev
er, th

e ease o
f d

ev
elo

p
in

g
 rap

p
o
rt h

ad
 its d

raw
b
ack

s.  I co
n
d
u
cted

 th
e 

b
u
lk

 o
f each

 ro
u
n
d
 o

f in
terv

iew
s in

 a sin
g
le d

a
y
, m

o
v
in

g
 ab

o
u
t th

e sch
o
o
l fro

m
 o

n
e 

teach
er to

 an
o
th

er d
u

rin
g
 th

e tim
e th

ey
 h

ad
 fo

r lesso
n
 p

lan
n
in

g
 an

d
 p

rep
aratio

n
 d

u
rin

g
 

th
e d

a
y
.  H

av
in

g
 m

et w
ith

 th
ree teach

ers in
 th

e m
o
rn

in
g
 o

f m
y
 first d

a
y
 o

f in
terv

iew
s, I 

to
o
k
 a b

reak
 fo

r lu
n
ch

 an
d
 left th

e sch
o
o
l.  A

s I w
as d

riv
in

g
, I w

as stru
ck

 b
y
 h

o
w

 m
u

ch
 

I w
as en

jo
y
in

g
 m

y
 in

teractio
n
s w

ith
 th

e teach
ers I h

ad
 m

et.  I also
 fo

u
n
d
 m

y
self 

co
n
cern

ed
 th

at th
e in

terv
iew

s m
ig

h
t h

av
e stra

y
ed

, at tim
es, in

to
 d

ialo
g
, d

isco
u
rse, o

r 

co
n
v
ersatio

n
.  H

ad
 I stray

ed
 fro

m
 m

y
 research

er ro
le?

  T
h
e teach

ers h
ad

 q
u

estio
n
s 

ab
o
u
t th

e fu
n
ctio

n
 o

f a g
u
id

an
ce co

u
n
selo

r w
ith

 resp
ect to

 stu
d
en

ts in
 fo

ster care: w
h

at 

in
fo

rm
atio

n
 ab

o
u
t stu

d
en

ts in
 fo

ster care d
id

 a co
u

n
selo

r h
av

e?
  D

o
 I tell m

y
 co

lleag
u
es 

th
at a stu

d
en

t is in
 fo

ster care?
  W

h
at d

o
 I th

in
k
 th

e co
u
n
selo

rs sh
o
u
ld

 d
o
 w

h
en

 a 

stu
d
en

t in
 fo

ster care tran
sitio

n
s to

 th
e sch

o
o
l p

art w
a
y
 th

ro
u

g
h
 th

e sch
o
o
l y

ear w
ith

 

reg
ard

s to
 su

p
p
o
rtin

g
 th

e teach
ers w

h
o
 receiv

e th
ese stu

d
en

ts in
 th

eir classro
o
m

s?
  I d

id
 

m
y
 b

est to
 g

iv
e v

ery
 g

en
eral an

sw
ers, an

d
 to

 p
ersisten

tly
, d

o
g
g
ed

ly
, m

ain
tain

 th
at th

e 

sch
o
o
l in

 w
h
ich

 I w
o
rk

 is a d
ifferen

t p
lace, w

ith
 d

ifferen
t p

eo
p
le, an

d
 at tim

es d
ifferen

t 
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sy
stem

s in
 p

lace.  I w
o
rk

ed
 to

 reo
rien

t m
y
self an

d
 th

e in
terv

iew
ee to

 m
y
 ro

le as a 

research
er. A

t th
e sam

e tim
e, I d

id
 n

o
t feel co

m
fo

rtab
le ig

n
o
rin

g
 th

eir q
u
estio

n
s o

r 

m
ain

tain
in

g
 a sterile stan

ce w
h

ere I h
eld

 stro
n

g
 to

 th
e in

terv
iew

 g
u
id

e an
d
 d

id
 n

o
t allo

w
 

th
e p

articip
an

ts latitu
d
e to

 raise th
eir o

w
n
 q

u
estio

n
s ab

o
u
t ed

u
catin

g
 fo

ster y
o
u
th

.  

W
h
en

 I b
eg

an
 to

 co
d
e m

y
 d

ata, m
y
 first step

 w
as to

 rev
iew

 each
 in

terv
iew

 tran
scrip

tio
n
 

lo
o
k
in

g
 o

n
ly

 at w
h
at I said

 an
d
 ask

ed
.  I lo

o
k

ed
 fo

r v
arian

ce th
at w

o
u
ld

 in
d
icate I h

ad
 

cro
ssed

 th
e lin

e fro
m

 research
er to

 p
articip

an
t.  I w

as reliev
ed

 to
 fin

d
 th

at, w
h
ile I w

as 

en
g
ag

ed
, at tim

es, in
 d

ialo
g
 w

ith
 th

e p
articip

an
ts, m

y
 fo

cu
s an

d
 q

u
estio

n
s rem

ain
ed

 tru
e 

to
 th

e stu
d

y
 an

d
 m

y
 resp

o
n
ses n

eu
tral to

 su
ch

 a d
eg

ree th
at th

e
y
 d

id
 n

o
t ap

p
ear to

 lead
 

th
e p

articip
an

ts in
 th

eir th
o
u
g
h
ts o

r resp
o
n
ses. 

 
A

 seco
n
d
 stren

g
th

 I b
ro

u
g
h
t to

 th
e in

terv
iew

 p
ro

cess as a co
u
n
selo

r w
as m

y
 

ap
p
ro

ach
 to

 ask
in

g
 q

u
estio

n
s.  C

o
u

n
selo

rs are train
ed

 to
 ask

 p
ro

b
in

g
, d

irect q
u
estio

n
s 

w
h
ile m

ain
tain

in
g
 an

d
 co

m
m

u
n
icatin

g
 a stan

ce o
f o

p
en

n
ess to

 w
h
atev

er an
sw

er is 

o
ffered

.  It is a critical sk
ill in

 effectiv
e co

u
n
selin

g
.  It is also

 a critical sk
ill fo

r a 

research
er co

n
d
u

ctin
g
 in

terv
iew

s: to
 resp

o
n
d
 w

ith
 g

en
u
in

e in
terest an

d
 en

g
ag

em
en

t, 

w
h
ile n

o
t m

ak
in

g
 an

y
 ju

d
g
m

en
t o

r o
fferin

g
 o

p
in

io
n
.  B

o
th

 th
e co

u
n
selo

r an
d
 th

e 

research
er are in

 p
o
sitio

n
s o

f p
o
w

er w
ith

 reg
ard

 to
 th

eir ro
le: th

e co
u
n
selo

r b
ecau

se o
f 

th
e in

tim
acy

 an
d
 v

u
ln

erab
ility

 in
trin

sic to
 th

e w
o
rk

 o
f co

u
n
selin

g
, th

e research
er 

b
ecau

se o
f th

e ex
p
ertise an

d
 d

eg
ree o

f co
n
tro

l o
v
er th

e stu
d

y
 co

n
ten

t an
d
 p

ro
cess.  In

 

b
o
th

 in
stan

ces, th
e in

terv
iew

ee is v
u

ln
erab

le to
 ju

d
g
m

en
t. 

 
W

h
ile all o

f th
e p

articip
an

ts w
ere ap

p
reciativ

e o
f m

y
 assu

ran
ces o

f 

co
n
fid

en
tiality

, o
n

e in
terv

iew
ee ask

ed
 o

n
 th

ree o
r m

o
re o

ccasio
n
s, “T

h
is is all 

co
n
fid

en
tial, rig

h
t?

”  A
d
d
ressin

g
 co

n
cern

s ab
o
u
t co

n
fid

en
tiality

 w
as an

o
th

er area w
h

ere 
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m
y
 id

en
tity

 as a co
u
n
selo

r w
as h

elp
fu

l.  F
irst, it w

as h
elp

fu
l b

ecau
se th

e p
articip

an
ts, 

w
ell aw

are th
at I am

 a sch
o
o
l co

u
n
selo

r, co
u
ld

 h
av

e co
n
fid

en
ce in

 m
y
 u

n
d

erstan
d
in

g
 o

f 

an
d
 resp

ect fo
r co

n
fid

en
tiality

.  A
s ed

u
cato

rs, th
e
y
 u

n
d
erstan

d
 th

at I d
eal w

ith
 sen

sitiv
e 

an
d
 co

n
fid

en
tial in

fo
rm

atio
n
 d

aily
.  E

x
p
lain

in
g
 co

n
fid

en
tiality

, its lim
its (I can

n
o
t m

ak
e 

p
ro

m
ises fo

r w
h
at o

th
ers m

ay
 sa

y
 o

r d
o
), an

d
 assu

rin
g
 o

th
ers o

f th
e co

n
fid

en
tial n

atu
re 

o
f o

u
r in

teractio
n
s are w

ell w
ith

in
 m

y
 sk

ill set as a co
u
n
selo

r.  It is a sk
ill th

at tran
slated

 

w
ell in

to
 th

e field
 as a q

u
alitativ

e research
er. 

T
h
e In

terv
iew

 P
ro

cess 

S
ev

en
 o

f th
e p

articip
atin

g
 teach

ers w
ere in

terv
iew

ed
 in

d
iv

id
u
ally

 th
ree tim

es.  

T
w

o
 o

th
ers w

ere in
terv

iew
ed

 tw
ice, as sch

ed
u
lin

g
 co

n
flicts p

ro
h
ib

ited
 a th

ird
 in

terv
iew

.  

In
terv

iew
s started

 in
 M

ay
 2

0
0
9

 an
d
 w

ere, w
ith

 tw
o
 ex

cep
tio

n
s, co

n
d
u
cted

 d
u
rin

g
 o

r 

im
m

ed
iately

 after th
e sch

o
o
l d

ay
.  T

h
e d

esig
n
 called

 fo
r th

ree in
terv

iew
s o

f 2
0
 to

 3
0
 

m
in

u
tes in

 reco
g
n
itio

n
 o

f th
e tim

e co
n
strain

ts classro
o
m

 teach
ers face d

u
rin

g
 th

e sch
o
o
l 

d
ay

.  E
ach

 su
ccessiv

e ro
u
n
d
 o

f in
terv

iew
s o

ccu
rred

 th
ree w

eek
s to

 o
n
e m

o
n
th

 after th
e 

p
reced

in
g
 in

terv
iew

.  T
h
is sch

ed
u
le p

ro
v
id

ed
 th

e teach
ers w

ith
 tim

e to
 reflect o

n
 th

e 

p
rio

r in
terv

iew
 an

d
 to

 m
ak

e n
ew

 o
b
serv

atio
n
s w

ith
 th

e h
eig

h
ten

ed
 aw

aren
ess th

at m
ay

 

h
av

e b
een

 p
ro

m
p
ted

 b
y
 th

e p
rev

io
u
s in

terv
iew

(s).  T
h
ey

 th
en

 h
ad

 th
e o

p
p
o

rtu
n
ity

 to
 

sh
are n

ew
 o

r refin
ed

 id
eas in

 su
b
seq

u
en

t in
terv

iew
s. A

t th
e start o

f each
 su

ccessiv
e 

in
terv

iew
 I rev

iew
ed

 k
e
y
 p

o
in

ts raised
 acro

ss th
e in

terv
iew

ee p
o
o
l in

 th
e p

reced
in

g
 

in
terv

iew
 fo

r m
em

b
er ch

eck
in

g
.  M

em
b
er ch

eck
in

g
 is th

e sh
arin

g
 o

f th
em

es an
d
 

an
aly

tic th
o
u
g
h
ts w

ith
 stu

d
y
 p

articip
an

ts (G
lesn

e, 2
0
0
6
; M

ax
w

ell, 1
9
9
6
; P

atto
n
, 2

0
0
2
) 

as a m
ean

s o
f in

su
rin

g
 th

at th
e fin

d
in

g
s accu

rately
 rep

resen
t th

e th
o
u
g
h
ts an

d
 

ex
p
erien

ces o
f th

e p
articip

an
ts.  M

o
st o

f th
e in

terv
iew

s o
ccu

rred
 d

u
rin

g
 teach

ers‟ 



 

 
4
0
 

p
rep

aratio
n
 p

erio
d
s d

u
rin

g
 th

e sch
o
o
l d

a
y
.  T

h
e
y
 w

ere ask
ed

 to
 sh

ift fo
cu

s fro
m

 th
e 

d
aily

 task
s asso

ciated
 w

ith
 teach

in
g
 to

 reflect o
n
 th

eir ex
p
erien

ces w
ith

 stu
d
en

ts in
 

fo
ster care.  In

 ad
d
itio

n
 to

 ch
eck

in
g
 m

y
 u

n
d
erstan

d
in

g
 o

f th
e teach

ers‟ p
ersp

ectiv
es, th

e 

o
p
p
o
rtu

n
ity

 to
 rev

isit id
eas fro

m
 p

reced
in

g
 in

terv
iew

s allo
w

ed
 th

e teach
ers m

o
re tim

e 

to
 reflect o

n
 th

e q
u

estio
n
s in

 ad
d
itio

n
 to

 p
ro

v
id

in
g
 m

em
b
er ch

eck
in

g
 d

u
rin

g
 early

 

p
h
ases o

f d
ata an

aly
sis.   

T
h
e d

ata co
llectio

n
 p

ro
cess is o

u
tlin

ed
 in

 th
e D

ata C
o
llectio

n
 T

ab
le (T

ab
le 3

.1
) 

b
elo

w
.  T

h
e tab

le reflects th
e tim

in
g
 o

f th
e in

terv
iew

s, w
h
ich

 p
articip

an
ts w

ere in
clu

d
ed

 

in
 each

 ro
u
n
d
 o

f in
terv

iew
s, an

d
 th

e p
u
rp

o
se o

f th
e in

terv
iew

s. 
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T
ab

le 3
.1

: D
ata C

o
llectio

n
 T

ab
le 

C
h
ro

n
o
lo

g
y 

D
a
ta

 T
yp

e 
P

a
rticip

a
n
ts 

P
u
rp

o
se 

A
ril 1

3
, 

2
0
0
9

 

In
d
iv

id
u
al 

In
terv

iew
 

1
 S

ch
o
o
l 

A
d
m

in
istrato

r 

1
. 

D
ev

elo
p
 research

er‟s 

u
n
d
erstan

d
in

g
 o

f th
e sch

o
o
l an

d
 

co
n
tex

t o
f stu

d
y
 

2
. 

Id
en

tify
 p

o
ten

tial p
articip

an
ts 

b
ased

 o
n
 p

erceiv
ed

 in
terest an

d
 

effectiv
en

ess w
ith

 stu
d
en

ts in
 

fo
ster care 

A
p
ril 1

3
, 

2
0
0
9

 

In
d
iv

id
u
al 

In
terv

iew
 

1
 S

ch
o
o
l 

C
o
u
n
selo

r 

1
. 

D
ev

elo
p
 research

er‟s 

u
n
d
erstan

d
in

g
 o

f th
e sch

o
o
l an

d
 

co
n
tex

t o
f stu

d
y
 

2
. 

Id
en

tify
 classro

o
m

 teach
ers b

ased
 

o
n
 p

erceiv
ed

 in
terest an

d
 

effectiv
en

ess w
ith

 stu
d
en

ts in
 

fo
ster care 

M
ay

 5
 –

  

1
3
, 2

0
0
9

 

In
d
iv

id
u
al 

In
terv

iew
s 

9
 C

lassro
o
m

 

T
each

ers 

1
. 

T
each

er p
ercep

tio
n
s o

f in
teractio

n
s 

b
etw

een
 stu

d
en

ts in
 fo

ster care an
d
 

p
eers in

 sch
o
o
l 

2
. 

E
x

p
lo

ratio
n
 o

f teach
er 

u
n
d
erstan

d
in

g
 o

f th
ese p

eer 

relatio
n
sh

ip
s 

M
ay

 2
6
 –

 

2
7
, 2

0
0
9

 

In
d
iv

id
u
al 

In
terv

iew
s 

9
 classro

o
m

 

T
each

ers 

1
. 

R
ev

iew
 o

f k
e
y
 p

o
in

ts raised
 d

u
rin

g
 

1
st in

terv
iew

 an
d
 m

em
b
er ch

eck
in

g
 

re: em
erg

in
g
 th

em
es 

2
. 

T
each

er p
ercep

tio
n
s o

f in
teractio

n
s 

b
etw

een
 stu

d
en

ts in
 fo

ster care an
d
 

ad
u
lts in

 sch
o
o
l 

3
. 

E
x

p
lo

ratio
n
 o

f teach
er 

u
n
d
erstan

d
in

g
/in

terp
retatio

n
 o

f 

th
ese stu

d
en

t/ad
u
lt relatio

n
sh

ip
s 

Ju
n
e 1

5
 –

 

2
9
, 2

0
0
9

 

In
d
iv

id
u
al 

In
terv

iew
s 

7
 classro

o
m

 

T
each

ers 

1
. 

R
ev

iew
 o

f 2
n

d in
terv

iew
 an

d
 

m
em

b
er ch

eck
in

g
 re: em

erg
in

g
 

th
em

es 

2
. 

P
erceiv

ed
 im

p
act o

f relatio
n
sh

ip
s 

at sch
o
o
l o

n
 stu

d
en

t learn
in

g
 

3
. 

T
each

er p
ractices w

ith
 reg

ard
 to

 

fo
ster stu

d
en

ts 

Ju
ly

 2
0
, 

2
0
0
9

 

G
ro

u
p
 

m
eetin

g
 

2
 P

articip
atin

g
 

classro
o
m

 

teach
ers 

1
. 

P
resen

t d
ev

elo
p
ed

 th
em

es an
d
 

in
itial fin

d
in

g
s 

2
. 

M
em

b
er ch

eck
in

g
 fo

r v
alid

ity
. 

3
. 

S
h
arin

g
 o

f p
articip

an
t‟s ex

p
erien

ce 

as p
articip

an
ts 
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 A
ll n

in
e teach

ers p
articip

ated
 in

 th
e first tw

o
 in

terv
iew

s.  H
o
w

ev
er, d

u
e to

 

sch
ed

u
lin

g
 ch

allen
g
es, tw

o
 o

f th
e teach

ers w
ere u

n
ab

le to
 p

articip
ate in

 th
e th

ird
 

in
terv

iew
.  T

h
e th

ird
 ro

u
n
d
 o

f in
terv

iew
s co

in
cid

ed
 w

ith
 p

ro
fessio

n
al d

a
y
s at th

e en
d
 o

f 

th
e sch

o
o
l y

ear u
sed

 fo
r co

m
p
letin

g
 g

rad
es an

d
 o

th
er task

s.  O
n
e o

f th
e teach

ers w
as 

n
o
t in

 th
e b

u
ild

in
g
 at th

e tim
e o

f th
e sch

ed
u
led

 in
terv

iew
.  F

o
llo

w
-u

p
 co

n
tact w

as 

attem
p
ted

 b
u
t w

as n
o
t effectiv

e.  S
im

ilarly
, th

e o
th

er teach
er w

h
o
 d

id
 n

o
t p

articip
ate in

 

th
e th

ird
 ro

u
n
d
 o

f in
terv

iew
s ap

p
eared

 to
 h

av
e b

een
 cau

g
h
t u

p
 in

 th
e b

u
sy

 p
ace o

f th
e 

en
d
 o

f th
e sch

o
o
l y

ear.  N
o
 in

terv
iew

 w
as sch

ed
u

led
, as th

is teach
er d

id
 n

o
t resp

o
n
d
 to

 

m
y
 attem

p
ts to

 set an
 ap

p
o
in

tm
en

t.  T
h
e o

rig
in

al stu
d

y
 d

esig
n
 called

 fo
r eig

h
t 

p
articip

an
ts an

d
 to

o
k
 in

to
 co

n
sid

eratio
n
 p

o
ssib

le attritio
n
.  M

y
 d

issertatio
n
 co

m
m

ittee 

an
d
 I d

iscu
ssed

 b
o
th

 th
e n

u
m

b
er o

f in
terv

iew
s an

d
 th

e n
u
m

b
er o

f in
terv

iew
ees at len

g
th

 

to
 en

su
re th

at su
fficien

t d
ata w

as co
llected

 in
 th

e ev
en

t o
f attritio

n
.   

A
ll o

f th
e p

articip
an

ts w
ere in

v
ited

 to
 a g

ro
u
p
 m

eetin
g
 ap

p
ro

x
im

ately
 o

n
e 

m
o
n
th

 after th
e co

m
p
letio

n
 o

f th
e in

d
iv

id
u
al in

terv
iew

s.  P
izza w

as p
ro

v
id

ed
 at th

is 

m
eetin

g
 in

 an
 effo

rt to
 attract p

articip
atio

n
.  O

n
ly

 tw
o
 o

f th
e p

articip
an

ts w
ere ab

le to
 

atten
d
 th

e sch
ed

u
led

 g
ro

u
p
 m

eetin
g
.  T

h
e m

eetin
g
 allo

w
ed

 th
ese p

articip
an

ts to
 rev

iew
 

th
e th

em
es th

at I h
ad

 id
en

tified
 an

d
 p

ro
v
id

e feed
b

ack
 o

n
 th

e th
em

es an
d
 th

e p
ro

cess o
f 

p
articip

atin
g
 in

 th
e stu

d
y
. T

h
e g

ro
u
p
 m

eetin
g
 co

n
tin

u
ed

 th
e p

ractice o
f m

em
b
er 

ch
eck

in
g
.  T

h
e tw

o
 p

articip
an

ts at th
e m

eetin
g
 o

ffered
 ad

d
itio

n
al feed

b
ack

 o
n
 th

e 

th
em

es, w
h
ich

 h
ad

 b
een

 refin
ed

 n
u
m

ero
u
s tim

es b
ased

 o
n
 feed

b
ack

 g
iv

en
 b

y
 

p
articip

an
ts at th

e start o
f each

 ro
u
n
d
 o

f in
terv

iew
s.  T

w
o
 o

th
er p

articip
an

ts w
ere 

co
n
tacted

 v
ia e-m

ail fo
r feed

b
ack

 o
n
 th

e em
erg

in
g
 th

em
es.  O

n
e o

f th
ese p

articip
an

ts 



 

 
4
3
 

w
as g

iv
en

 an
 early

 d
raft o

f th
e fin

d
in

g
s an

d
 o

ffered
 feed

b
ack

 ab
o
u
t th

eir rep
resen

tatio
n
 

in
 w

ritin
g
. 

D
ata A

n
aly

sis 

 
E

ach
 in

terv
iew

 w
as tap

e reco
rd

ed
 an

d
 tran

scrib
ed

 w
ith

in
 d

ay
s o

f th
e in

terv
iew

.  

I read
 an

d
 reread

 th
e in

terv
iew

 tran
scrip

tio
n
s, id

en
tify

in
g
 o

b
serv

a
tio

n
s m

ad
e b

y
 each

 

in
d
iv

id
u
al teach

er, an
d
 th

en
 id

en
tify

in
g
 tren

d
s acro

ss in
terv

iew
 tran

scrip
tio

n
s.  T

h
is 

p
ro

cess w
as co

m
p
leted

 after each
 ro

u
n
d
 o

f in
terv

iew
s so

 th
at th

e p
articip

an
ts co

u
ld

 

p
ro

v
id

e feed
b
ack

 o
n
 th

e em
erg

in
g
 th

em
es at th

e start o
f th

e n
ex

t ro
u
n
d
 o

f in
terv

iew
s.  I 

co
d
ed

 each
 d

ata seg
m

en
t b

ased
 o

n
 th

em
es w

h
o
se accu

rac
y
 h

ad
 b

een
 co

n
firm

ed
 th

ro
u
g
h
 

m
em

b
er ch

eck
in

g
.  I o

rg
an

ized
 th

ese co
d
es in

to
 b

ro
ad

er categ
o

ries o
f related

 th
em

es. 

A
fter co

d
in

g
 an

d
 categ

o
rizin

g
 each

 seg
m

en
t o

f in
terv

iew
 tran

scrip
tio

n
 b

ased
 o

n
 

its co
n
ten

t, I id
en

tified
 p

attern
s an

d
 co

n
n

ectio
n
s th

at o
ccu

rred
 th

ro
u

g
h
o
u
t th

e 

tran
scrip

tio
n
s (C

o
ffe

y
 &

 A
tk

in
so

n
, 1

9
9
6
).  M

iles an
d
 H

u
b
erm

an
 (M

iles &
 H

u
b
erm

an
, 

1
9
9
4
) d

escrib
e an

d
 o

ffer m
an

y
 ex

am
p
les o

f th
e b

en
efit o

f g
rap

h
ically

 rep
resen

tin
g
 

q
u
alitativ

e d
ata d

u
rin

g
 an

aly
sis.  I d

ev
elo

p
ed

 a tab
le (3

.2
) to

 in
d
icate h

o
w

 o
ften

 each
 

th
em

e ap
p
eared

 in
 th

e in
terv

iew
s an

d
 b

y
 w

h
ich

 p
articip

an
ts. 



 

 
4
4
 

T
ab

le 3
.2

 T
h
em

e D
istrib

u
tio

n
 T

ab
le 

P
articip

an
ts 

 
P

1
 

P
2

 
P

3
 

P
4

 
P

5
 

P
6

 
P

7
 

P
8

 
P

9
 

T
O

T
A

LS
 

A
dult C

aring - 
G

eneral 
4
 

2
 

5
 

 
7
 

6
 

7
 

6
 

2
 

39 C
om

m
ents 

8 T
eachers 

A
dult C

aring - 
F

lexibility 
3
 

8
 

 
 

 
 

3
 

 
1
 

15 C
om

m
ents 

4 T
eachers 

A
dult C

aring – 
Listening

 

1
 

 
2
 

 
1
 

1
 

2
 

1
 

 
8 C

om
m

ents 
6 T

eachers 

A
dult C

aring -
R

espect 
 

 
1
 

 
4
 

2
 

6
 

1
 

 
14 C

om
m

ents 
5 T

eachers 

C
ognitive S

pa
ce

 
7
 

1
 

2
 

 
 

2
 

4
 

 
3
 

19 C
om

m
ents 

6 T
eachers 

D
ifferentiation (S

ee 
A

lso A
dult 

F
lexibility) 

7
 

2
 

 
3
 

2
 

2
 

7
 

2
 

 
25 C

om
m

ents 
7 T

eachers 

Intense P
eer 

R
elations 

6
 

1
 

 
5

 
1

1
 

2
 

5
 

 
4

 
3

4
 C

o
m

m
e
n
ts 

7
 T

each
ers 

R
ole of T

raum
a/ 

T
ransference

 

9
 

2
 

6
 

7
 

8
 

 
1

1
 

2
 

2
 

4
6

 C
o

m
m

e
n
ts 

8
 T

each
ers 

S
eeking A

dult 
S

upport 
3

 
 

1
 

 
4

 
6

 
7

 
6

 
1

 
2

8
 C

o
m

m
e
n
ts 

7
 T

each
ers 

S
ystem

ic N
eed – 

Inform
ation

 

8
 

1
 

1
 

 
 

2
 

5
 

3
 

1
 

2
1

 C
o

m
m

e
n
ts 

7
 T

each
ers 

S
ystem

ic N
eed – 

P
rofessional 

D
evelopm

ent 

1
 

 
 

 
 

 
1

 
 

3
 

5
 C

o
m

m
e
n
ts 

3
 T

each
ers 

S
ystem

ic N
eed – 

S
tability 

3
 

 
2

 
2

 
5

 
2

 
3

 
1

 
5

 
2

3
 C

o
m

m
e
n
ts 

8
 T

each
ers 

T
est A

dults 
4

 
 

 
3

 
6

 
 

 
 

6
 

1
9

 C
o

m
m

e
n
ts 

4
 T

each
ers 

 

 U
sin

g
 th

e strateg
y
 o

f m
em

b
er-ch

eck
in

g
 (G

lesn
e, 2

0
0
6
; M

ax
w

ell, 1
9
9
6
; P

atto
n
, 2

0
0
2
), I 

ask
ed

 p
articip

an
ts to

 ch
eck

 th
e accu

rac
y
 o

f th
e th

em
es d

u
rin

g
 th

e earliest stag
es o

f 

co
d
in

g
.  I co

n
firm

ed
 th

at m
y
 u

n
d
erstan

d
in

g
 w

as co
n
g
ru

en
t w

ith
 th

e p
ersp

ectiv
es 

o
ffered

 b
y
 th

e p
articip

an
ts.  T

h
is ch

art w
as rep

eated
ly

 rev
ised

 b
ased

 o
n
 th

e feed
b
ack

 

fro
m

 th
e p

articip
an

ts d
u

rin
g
 m

em
b
er ch

eck
in

g
.  It also

 allo
w

ed
 m

e to
 easily

 see h
o
w

 

m
an

y
 tim

es a th
em

e aro
se d

u
rin

g
 th

e in
terv

iew
s, an

d
 h

o
w

 m
an

y
 o

f th
e p

articip
an

ts 

sp
o
k
e to

 th
at th

em
e.  U

sin
g
 th

is strateg
y
 I w

as ab
le to

 elim
in

ate p
ro

p
o
sed

 th
em

es w
ith

 

little su
p
p
o
rtin

g
 d

ata, su
ch

 as th
e sy

stem
ic n

eed
 fo

r p
ro

fessio
n
al d

ev
elo

p
m

en
t (see 



 

 
4
5
 

listin
g
 in

 tab
le 3

.2
 ab

o
v
e).  Its ap

p
earan

ce early
 in

 th
e an

aly
sis m

a
y
 h

av
e b

een
 

in
flu

en
ced

 b
y
 m

y
 o

w
n
 b

elief in
 p

ro
fessio

n
al d

ev
elo

p
m

en
t.  A

s su
ch

, th
e to

p
ic is 

d
iscu

ssed
 in

 th
e in

terp
retatio

n
 ch

ap
ter, b

u
t th

e n
eed

 fo
r p

ro
fessio

n
al d

ev
elo

p
m

en
t d

id
 

n
o
t su

rface as a fin
d
in

g
 o

f th
is stu

d
y
.   

 
C

o
ffe

y
 an

d
 A

tk
in

so
n
 (1

9
9
6
) d

escrib
e m

etap
h
o
r an

aly
sis as cen

tral to
 n

arrativ
e 

an
aly

sis.  Q
u

alitativ
e research

ers lo
o
k
 fo

r co
m

m
o
n
 lan

g
u

ag
e u

sed
 b

y
 p

articip
an

ts, 

p
articu

larly
 co

m
m

o
n
 m

etap
h
o
rs.  T

h
e research

er q
u
estio

n
s, “w

h
at is th

e sig
n
ifican

ce o
r 

p
o
ssib

le m
ean

in
g
 b

eh
in

d
 th

e m
etap

h
o
rs u

sed
?
”  M

etap
h
o
r an

aly
sis g

iv
es access to

 

v
alu

es an
d
 b

eliefs h
eld

 b
y
 p

articip
an

ts.  H
o
w

 d
o
es sp

ecific lan
g
u

ag
e an

d
 m

etap
h
o
r fit 

w
ith

 th
e th

em
es ex

p
ressed

 m
o
re d

irectly
?
  A

s a m
o
d
ificatio

n
 o

f th
is p

ractice, co
m

m
o
n
 

lan
g
u

ag
e w

as id
en

tified
 in

 th
e in

terv
iew

 tran
scrip

tio
n
s.  C

o
m

m
o
n
 “catch

 p
h
rases” w

ere 

th
en

 u
sed

 to
 eith

er rein
fo

rce o
r ch

allen
g
e th

e d
ev

elo
p
in

g
 th

em
es. 

 
T

rian
g
u
latio

n
 is a m

ean
s o

f en
su

rin
g
 th

at th
e fin

d
in

g
s au

th
en

tically
 rep

resen
t th

e 

p
ersp

ectiv
es an

d
 u

n
d
erstan

d
in

g
s o

f th
e p

articip
an

ts.  T
rian

g
u
latio

n
 co

m
b
in

es an
d
 

co
m

p
ares d

ifferen
t d

ata so
u
rces, in

v
estig

ato
rs, o

r m
eth

o
d
s (G

lesn
e, 2

0
0
6
; M

ax
w

ell, 

1
9
9
6
; P

atto
n
, 2

0
0
2
) to

 test fo
r co

n
sisten

c
y
.  T

h
is stu

d
y
 u

sed
 d

ata trian
g
u
latio

n
, 

co
m

p
arin

g
 a v

ariety
 o

f d
ata so

u
rces to

 ch
eck

 an
d
 cro

ss-referen
ce fin

d
in

g
s.  C

o
n
sisten

cy
 

b
etw

een
 an

d
 am

o
n

g
st d

ata so
u
rces h

elp
s en

su
re th

e fin
d
in

g
s (P

atto
n
, 2

0
0
2
) are 

tru
stw

o
rth

y
.  In

 th
is stu

d
y
, each

 in
terv

iew
 p

articip
an

t an
d
 each

 sep
arate

 in
terv

iew
 w

as 

treated
 as a d

istin
ct d

ata so
u
rce.  T

rian
g
u
latio

n
 am

o
n
g
 d

ata sets serv
es to

 ch
allen

g
e 

an
d
/o

r v
erify

 th
e an

aly
sis o

f each
 d

ata set.  U
sin

g
 trian

g
u
latio

n
, I w

as ab
le to

 ch
eck

 fo
r 

co
n
sisten

c
y
 in

 m
y
 u

n
d

erstan
d
in

g
 o

f each
 in

d
iv

id
u
al p

articip
an

t‟s p
ersp

ectiv
e b

y
 

co
m

p
arin

g
 th

e th
ree in

terv
iew

s w
ith

 each
 p

articip
an

t.  I w
as also

 ab
le to

 ch
eck

 m
y
 



 

 
4
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u
n
d
erstan

d
in

g
 o

f teach
ers‟ ex

p
erien

ces w
ith

 fo
ster y

o
u
th

 b
y
 co

m
p
arin

g
 th

e p
ersp

ectiv
es 

o
ffered

 b
y
 each

 o
f th

e n
in

e p
articip

an
ts.  U

sin
g
 trian

g
u
latio

n
, I lo

o
k

ed
 fo

r an
d
 id

en
tified

 

co
d
ed

 d
ata seg

m
en

ts th
at ap

p
eared

 to
 co

n
trad

ict each
 o

th
er.  I w

as also
 ab

le to
 id

en
tify

 

d
ata seg

m
en

ts fro
m

 m
u
ltip

le in
terv

iew
s th

at rein
fo

rced
 th

e d
ev

elo
p
in

g
 th

em
es. 

 
T

h
ro

u
g
h
 th

e d
ev

elo
p
m

en
t o

f a co
n
cep

t m
ap

, co
n
n

ectio
n
s w

ere m
ad

e b
e
tw

een
 

th
e fin

d
in

g
s o

f th
is stu

d
y
 an

d
 sp

ecific field
s o

f k
n
o

w
led

g
e fam

iliar to
 th

e research
er as 

a sch
o
o
l co

u
n
selo

r.  L
in

k
in

g
 th

e fin
d
in

g
s o

f a q
u

alitativ
e stu

d
y
 to

 o
th

er field
s o

f 

k
n
o
w

led
g
e is a strateg

y
 fo

r in
terp

retin
g
 q

u
alitativ

e d
ata (G

lesn
e, 2

0
0
6
; M

iles &
 

H
u
b
erm

an
, 1

9
9
4
).  T

h
e p

ro
cess o

f d
ev

elo
p
in

g
 th

e co
n
cep

t m
ap

 an
d
 id

en
tify

in
g
 

co
n
n
ectio

n
s b

etw
een

 th
e fin

d
in

g
s an

d
 o

th
er field

s o
f k

n
o
w

led
g
e w

as an
 an

aly
tical 

strateg
y
 th

at in
fo

rm
ed

 m
y
 th

in
k

in
g
 o

n
 th

e in
terp

retatio
n
 o

f th
e fin

d
in

g
s.  A

s th
e 

in
terp

retiv
e p

ro
cess p

ro
g
ressed

, th
e co

n
cep

t m
ap

 b
ecam

e less m
ean

in
g
fu

l in
 

co
m

p
ariso

n
 to

 th
e n

arrativ
e d

escrip
tio

n
 o

f th
e lin

k
ag

es b
etw

een
 th

e fin
d
in

g
s an

d
 

b
ro

ad
er field

s o
f k

n
o
w

led
g
e. 

 
A

n
aly

sis an
d
 in

terp
retatio

n
 also

 in
v
o
lv

es th
e carefu

l reflectio
n
 o

f th
e research

er.  

Q
u
alitativ

e research
 u

ses th
e su

b
jectiv

ity
 o

f th
e research

er (G
lesn

e, 2
0
0
6
).  A

 

research
er‟s su

b
jectiv

ity
 in

fo
rm

s th
e q

u
estio

n
s ask

ed
 in

 a research
 p

ro
ject.  G

lesn
e 

(2
0
0
6
) d

ifferen
tiates b

etw
een

 m
o
n
ito

rin
g
 su

b
jectiv

ity
 an

d
 co

n
tro

llin
g
 fo

r su
b
jectiv

ity
.  

S
h
e states th

at in
 q

u
alitativ

e research
, th

e research
er m

u
st m

o
n
ito

r h
is/h

er su
b
jectiv

ity
 

an
d
 m

ain
tain

 k
een

 aw
aren

ess o
f h

o
w

 th
is su

b
jectiv

ity
 in

fo
rm

s an
d
 in

flu
en

ces th
e 

research
 p

ro
cess.  A

s a sch
o
o
l co

u
n
selo

r, I h
av

e m
y
 o

w
n
 ex

p
erien

ces w
ith

 stu
d
en

ts in
 

fo
ster care th

at req
u
ire ex

am
in

atio
n
.  In

 p
articu

lar, h
o
w

 d
o
 m

y
 ex

p
erien

ces co
lo

r o
r 

d
isto

rt m
y
 an

aly
sis o

f th
e ex

p
erien

ces o
f th

e stu
d

y
 p

articip
an

ts?
  A

s each
 co

d
e an

d
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th
em

e w
as d

ev
elo

p
ed

 I q
u
estio

n
ed

 th
e in

flu
en

ce m
y
 o

w
n
 ex

p
erien

ces an
d
 p

ersp
ectiv

es 

h
ad

 o
n
 th

e d
ev

elo
p
m

en
t o

f th
e th

em
e an

d
 ask

ed
 h

o
w

 th
e th

em
e co

u
ld

 b
e in

terp
reted

 

d
ifferen

tly
.  A

s seen
 ab

o
v
e, o

n
e th

em
e reg

ard
in

g
 a d

esire fo
r p

ro
fessio

n
al d

ev
elo

p
m

en
t 

w
as elim

in
ated

 b
ecau

se th
at th

em
e w

as ro
o
ted

 in
 m

y
 o

w
n
 p

ersp
ectiv

e an
d
 w

as n
o
t 

stro
n
g
ly

 su
p
p
o
rted

 in
 th

e d
ata.  In

 in
stan

ces w
h
ere th

e th
em

e m
o
st clo

sely
 m

a
tch

ed
 m

y
 

o
w

n
 ex

p
erien

ce I ask
ed

, w
h
at o

th
er in

terp
retatio

n
s are p

o
ssib

le?
  H

o
w

 co
u
ld

 th
ese d

ata 

co
n
trad

ict th
e ex

p
erien

ces o
f th

e research
er?

  G
lesn

e (2
0
0
6
) an

d
 P

atto
n
 (2

0
0
2
) d

escrib
e 

n
eg

ativ
e case an

aly
sis as a m

ean
s o

f in
creasin

g
 v

alid
ity

.   N
eg

ativ
e case an

aly
sis 

in
v
o
lv

es id
en

tify
in

g
 d

ata th
at d

isp
ro

v
es o

r co
n
trad

icts th
e em

erg
in

g
 th

em
es.  In

 

m
o
n
ito

rin
g
 m

y
 su

b
jectiv

ity
 an

d
 its im

p
act o

n
 d

ata an
aly

sis, I relied
 o

n
 n

eg
ativ

e case 

an
aly

sis to
 h

elp
 m

e id
en

tify
 th

em
es th

at w
ere su

p
p

o
rted

 b
y
 m

y
 ex

p
erien

ces rath
er th

an
 

b
y
 th

e d
ata g

ath
ered

 d
u
rin

g
 th

e in
terv

iew
s.  W

h
en

 a th
em

e reso
n

ated
 stro

n
g
ly

 w
ith

 m
y
 

ex
p
erien

ce, I rev
iew

ed
 th

e tran
scrip

tio
n
s lo

o
k
in

g
 fo

r d
ata th

at w
o
u
ld

 co
n
trad

ict th
e 

p
ro

p
o
sed

 fin
d
in

g
. 

T
h
ro

u
g
h
 p

erso
n
al reflectio

n
, e-m

ails, an
d
 m

eetin
g
s w

ith
 m

y
 d

issertatio
n
 

ad
v
iso

r, I h
ad

 th
e o

p
p
o

rtu
n
ity

 to
 co

n
sid

er m
y
 su

b
jectiv

ity
.  I also

 relied
 o

n
 p

eer 

d
eb

riefin
g
 (L

in
co

ln
 &

 G
u
b
a, 1

9
8
5
; S

p
illett, 2

0
0
3
) w

ith
 co

lleag
u
es an

d
 fello

w
 g

rad
u
ate 

stu
d
en

ts.  W
ith

 p
eers, I w

as ab
le to

 d
escrib

e an
d
 reflect o

n
 m

y
 an

aly
sis an

d
 in

terp
retiv

e 

p
ro

cess an
d
 m

y
 ro

le in
 th

at p
ro

cess.  P
rim

arily
 th

ro
u
g
h
 d

ialo
g
 w

ith
 m

y
 ad

v
iso

r an
d
 

p
erso

n
al reflectio

n
, I w

as ab
le to

 ex
p
lo

re m
y
 “su

b
jectiv

e-I” (G
lesn

e, 2
0
0
6
).  A

s G
lesn

e 

n
o
tes, th

e su
b
jectiv

e-I is b
o
th

 a stren
g
th

 an
d
 ch

allen
g
e fo

r q
u

alitativ
e research

ers.  It 

fu
els th

e en
tire research

 p
ro

cess an
d
 is “th

e b
asis fo

r th
e sto

ry
 th

at y
o
u
 are ab

le to
 tell” 

(p
. 1

2
3
).  M

y
 in

terest an
d

 en
th

u
siasm

 fo
r th

e stu
d

y
 w

as g
ro

u
n
d
ed

 in
 m

y
 p

erso
n
al 



 

 
4
8
 

ex
p
erien

ce w
ith

 sev
eral o

f m
y
 co

u
n
selees w

h
o
 w

ere in
 fo

ster care.  I w
as ab

le to
 relate, 

th
ro

u
g
h
 p

erso
n
al ex

p
erien

ce, to
 th

e ex
p
erien

ces o
f th

e p
articip

atin
g
 teach

ers, ad
d
in

g
 

p
erso

n
al u

n
d
erstan

d
in

g
 to

 th
e in

terv
iew

 p
ro

cess.  A
s a research

er an
d
 sch

o
o
l co

u
n
selo

r, 

I b
ro

u
g
h
t m

y
 o

w
n
 ex

p
erien

ces to
 th

e an
aly

sis an
d
 in

terp
retatio

n
 p

ro
cess.  M

y
 o

w
n
 

p
ersp

ectiv
e in

fo
rm

ed
 an

d
 sh

ap
ed

 w
h
at I h

eard
 in

 th
e in

terv
iew

s, an
d
 th

e fo
llo

w
-u

p
 

q
u
estio

n
s I ask

ed
.  I ev

alu
ated

 th
e p

ersp
ectiv

es o
f th

e teach
ers in

 an
aly

sis an
d
 

in
terp

retatio
n
, an

d
 m

y
 o

w
n
 ex

p
erien

ces in
flu

en
ced

 th
at ev

alu
atio

n
.  In

 th
is reg

ard
, I am

 

n
o
t o

n
ly

 th
e research

er b
u
t a research

 in
stru

m
en

t (M
ax

w
ell, 1

9
9
6
).  I b

rin
g
 m

y
 o

w
n
 

su
b
jectiv

ity
 to

 v
ario

u
s asp

ects o
f th

e research
 p

ro
cess.  M

y
 p

ro
fessio

n
al ex

p
erien

ce an
d
 

in
terests g

iv
e rise to

 m
y
 research

 q
u
estio

n
s an

d
 to

 a set o
f assu

m
p
tio

n
s an

d
 b

eliefs I 

h
av

e reg
ard

in
g
 th

e ed
u
catio

n
 o

f stu
d
en

ts in
 fo

ster care.   

P
eer d

eb
riefin

g
 (L

in
co

ln
 &

 G
u
b
a, 1

9
8
5
; S

p
illett, 2

0
0
3
) w

as cen
tral to

 

id
en

tify
in

g
 an

d
 reflectin

g
 o

n
 m

y
 su

b
jectiv

ity
.  In

 co
u
n
selin

g
, p

eer su
p
erv

isio
n
 is u

sed
 to

 

su
p
p
o
rt th

e co
u
n
selo

r in
 id

en
tify

in
g
 an

d
 m

an
ag

in
g
 th

e im
p
act o

f h
is/h

er o
w

n
 feelin

g
s 

o
n
 th

e co
u
n
selo

r-clien
t relatio

n
sh

ip
 (M

o
u
rsu

n
d
, 1

9
9
3
).  T

h
ro

u
g
h
 co

n
su

ltatio
n
 w

ith
 

o
th

er co
u
n
selo

rs, a co
u
n
selo

r is ab
le to

 reflect o
n
 h

is/h
er su

b
jectiv

ity
 an

d
 its im

p
act o

n
 

co
u
n
selin

g
.  T

h
is p

ractice is cen
tral to

 m
y
 w

o
rk

 as a sch
o
o
l co

u
n
selo

r.  I freq
u
en

tly
 

sp
en

d
 tim

e w
ith

 m
y
 co

lleag
u

es to
 reflect o

n
 m

y
 w

o
rk

 to
 en

su
re th

at I am
 rem

ain
in

g
 tru

e 

to
 th

e co
u
n
selin

g
 n

eed
s o

f m
y
 stu

d
en

ts.  T
h
ro

u
g
h
 p

erso
n
al reflectio

n
, e

-m
ails an

d
 

d
ialo

g
 w

ith
 m

y
 ad

v
iso

r, an
d
 p

eer d
eb

riefin
g
 (L

in
co

ln
 &

 G
u
b
a, 1

9
8
5
; S

p
illett, 2

0
0
3
) 

w
ith

 co
lleag

u
es an

d
 fello

w
 g

rad
u
ate stu

d
en

ts, I in
creased

 m
y
 aw

aren
ess ab

o
u
t m

y
 o

w
n
 

id
eas an

d
 v

alu
es.   I rev

iew
ed

 m
y
 d

ata an
aly

sis ask
in

g
, “H

o
w

 d
o
es th

is ch
allen

g
e th

e 

assu
m

p
tio

n
s I b

ro
u

g
h
t to

 th
is p

ro
ject?

  W
h
at are th

e d
ata seg

m
en

ts th
at co

n
trad

ict th
e 



 

 
4
9
 

th
em

es th
at I h

av
e fo

u
n
d
 th

ro
u
g
h
 an

aly
sis?

  W
h
at d

o
es m

y
 n

eg
ativ

e case an
aly

sis rev
eal 

ab
o
u
t m

y
 “su

b
jectiv

e I” an
d
 th

e tru
stw

o
rth

in
ess o

f m
y
 fin

d
in

g
s?

 

A
u
th

en
ticity

 

 
A

u
th

en
ticity

 is u
sed

 to
 ju

d
g
e th

e q
u
ality

 an
d
 cred

ib
ility

 o
f a q

u
alitativ

e stu
d

y
 

(P
atto

n
, 2

0
0
2
).  A

u
th

en
ticity

 is u
n

d
ersto

o
d
, in

 p
art, as a d

elib
erate effo

rt to
 en

su
re th

at 

all v
o
ices in

 th
e in

q
u
iry

 are rep
resen

ted
 in

 th
e tex

t (G
u
b
a &

 L
in

co
ln

, 2
0
0
5
).  

A
u
th

en
ticity

 is “reflex
iv

e co
n
scio

u
sn

ess ab
o
u
t o

n
e‟s o

w
n
 p

ersp
ectiv

e, ap
p

reciatio
n
 fo

r 

th
e p

ersp
ectiv

es o
f o

th
ers, an

d
 fairn

ess in
 d

ep
ictin

g
 co

n
stru

ctio
n
s” (P

atto
n
, 2

0
0
2
. p

. 

5
4
6
).  T

h
e p

u
rp

o
se o

f th
is stu

d
y
 is to

 accu
rately

 rep
resen

t th
e ex

p
erien

ces, p
ersp

ectiv
es, 

an
d
 p

ractices o
f p

u
b
lic sch

o
o
l ed

u
cato

rs in
 serv

in
g
 stu

d
en

ts in
 fo

ster care.  C
ritical to

 

th
e cred

ib
ility

 o
f th

is stu
d

y
 is th

e au
th

en
ticity

 w
ith

 w
h
ich

 it p
o
rtra

y
s th

e v
o
ices o

f 

p
articip

atin
g
 ed

u
cato

rs w
ith

 d
iv

erse p
ersp

ectiv
es.  

G
lesn

e (2
0
0
6
) n

o
tes th

at C
resw

ell id
en

tified
 eig

h
t v

erificatio
n
 p

ro
ced

u
res, n

o
t 

all o
f w

h
ich

 n
eed

 to
 b

e u
sed

 in
 a g

iv
en

 stu
d

y
.  A

 co
m

b
in

atio
n
 o

f th
ese p

ro
ced

u
res h

elp
s 

to
 en

su
re au

th
en

ticity
.  S

ev
eral strateg

ies w
ere u

tilized
 to

 en
su

re th
e au

th
en

ticity
 o

f th
e 

fin
d
in

g
s o

f th
is stu

d
y
.  T

rian
g
u
latio

n
, clarificatio

n
 o

f research
er b

ias, an
d
 n

eg
ativ

e case 

an
aly

sis w
ere u

sed
 to

 en
su

re th
e fin

d
in

g
s are an

 au
th

en
tic rep

resen
tatio

n
 o

f th
e 

p
ersp

ectiv
es sh

ared
 b

y
 th

e teach
ers. 

A
s d

escrib
ed

 ab
o
v
e, trian

g
u
latio

n
 am

o
n

g
 m

u
ltip

le d
ata so

u
rces w

as u
sed

 to
 

ch
eck

 th
e v

alid
ity

 o
f th

e fin
d
in

g
s.  T

rian
g
u
latio

n
 w

as u
sed

 b
etw

een
 in

terv
iew

 sessio
n
s 

to
 en

su
re th

at m
y
 u

n
d
erstan

d
in

g
 o

f each
 p

articip
an

t‟s ex
p
erien

ce an
d
 p

ersp
ectiv

e w
as 

accu
rate.  T

rian
g
u
latio

n
 b

etw
een

 p
articip

an
ts w

as u
sed

 to
 in

su
re th

at th
e fin

d
in

g
s 

em
p
h
asized

 co
m

m
o
n
alities b

etw
een

 th
e ex

p
erien

ces an
d
 p

ersp
ectiv

es o
f th

e teach
ers 
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an
d
 to

 en
su

re th
at d

iv
erg

en
t p

o
in

ts o
f v

iew
 w

ere in
clu

d
ed

 in
 th

e fin
d
in

g
s.  P

atto
n
 (2

0
0
2
) 

ex
p
lain

s th
at h

etero
g
en

eity
 w

ith
in

 sm
all sam

p
les is a stren

g
th

 in
 q

u
alitativ

e researc
h
.  

“C
o
m

m
o
n
 p

attern
s th

at em
erg

e fro
m

 g
reat v

ariatio
n
 are o

f p
articu

lar in
terest an

d
 v

alu
e 

in
 cap

tu
rin

g
 th

e co
re ex

p
erien

ces an
d
 cen

tral, sh
ared

 d
im

en
sio

n
s o

f a settin
g
 o

r 

p
h
en

o
m

en
o
n
” (P

atto
n
, 2

0
0
2
, p

. 2
3
5
).  T

h
e d

iv
ersity

 am
o
n

g
st th

e teach
ers in

 th
is stu

d
y
 

(su
b
ject area, g

en
d

er, ten
u
re as a classro

o
m

 teach
er) ad

d
s v

alu
e to

 th
e co

m
m

o
n
 p

attern
s 

th
at ap

p
eared

 in
 th

e p
articip

an
ts‟ p

ercep
tio

n
s an

d
 ex

p
erien

ces w
ith

 fo
ster y

o
u
th

. 

M
y
 o

w
n
 ex

p
erien

ces w
ith

 stu
d
en

ts in
 th

e fo
ster care sy

stem
 m

a
y
 h

av
e led

 to
 

b
iases.  I u

sed
 th

e strateg
y
 o

f clarificatio
n
 o

f research
er b

ias (G
lesn

e, 2
0
0
6
).  I h

av
e 

in
clu

d
ed

 in
 th

e rep
o
rt reflectio

n
s o

n
 m

y
 su

b
jectiv

ity
. W

h
ile I h

ad
 in

ten
d
ed

 to
 u

tilize a 

research
 jo

u
rn

al, m
y
 co

m
fo

rt w
ith

 p
eer su

p
erv

isio
n
 in

 co
u
n
selin

g
 led

 m
e to

 u
tilize a 

sim
ilar m

o
d
el fo

r reflectin
g
 o

n
 m

y
 su

b
jectiv

ity
 d

u
rin

g
 th

e research
 p

ro
cess.  I u

tilized
 

p
eer d

eb
riefin

g
 (L

in
co

ln
 &

 G
u
b

a, 1
9
8
5
; S

p
illett, 2

0
0
3
) to

 reflect o
n
 h

o
w

 m
y
 

ex
p
erien

ces m
ig

h
t co

lo
r m

y
 in

terp
retatio

n
s o

f th
e d

ata. I m
et an

d
 e-m

ailed
 m

y
 ad

v
iso

r 

reg
u
larly

 w
ith

 reflectio
n
s an

d
 q

u
estio

n
s ab

o
u
t m

y
 ro

le as a research
er.  I also

 sp
o
k
e 

w
ith

 fello
w

 g
rad

u
ate stu

d
en

ts w
h
o
 w

ere in
 th

e p
ro

cess o
f co

n
d
u

ctin
g
 d

issertatio
n
 

research
.  I sp

o
k

e w
ith

 m
y
 co

lleag
u
es in

 th
e sch

o
o

l co
u
n
selin

g
 o

ffice to
 reflect o

n
 m

y
 

relatio
n
sh

ip
 w

ith
 th

e stu
d
y
 p

articip
an

ts an
d
 to

 reflect o
n
 m

y
 w

o
rk

 w
ith

 fo
ster y

o
u
th

.   

T
o
 fu

rth
er th

is w
o
rk

 I u
tilized

 n
eg

ativ
e case an

aly
sis (G

lesn
e, 2

0
0
6
; P

atto
n
, 

2
0
0
2
).  I carefu

lly
 co

m
b

ed
 th

e d
ata lo

o
k
in

g
 fo

r ex
am

p
les th

at co
n
trad

icted
 th

e th
em

es I 

fo
u
n
d
.  M

y
 reflectio

n
s o

n
 m

y
 b

iases stren
g
th

en
ed

 th
e n

eg
ativ

e case an
aly

sis.  I w
as ab

le 

to
 ask

, w
h
at d

ata co
n
trad

icts th
e b

eliefs I h
av

e h
eld

 in
 m

y
 o

w
n
 w

o
rk

 w
ith

 fo
ster y

o
u
th

?
  

L
astly

, an
d
 m

o
st im

p
o
rtan

tly
, I u

tilized
 m

em
b
er ch

eck
in

g
 ex

ten
siv

ely
.  T

h
is is a stu

d
y
 



 

 
5
1
 

ab
o
u
t teach

ers‟ p
ercep

tio
n
s, an

d
 o

n
ly

 th
ro

u
g
h
 m

em
b
er ch

eck
in

g
 co

u
ld

 I en
su

re th
at I 

w
as au

th
en

tically
 reflectin

g
 th

eir ex
p
erien

ces an
d
 p

o
in

ts o
f v

iew
.  A

s n
o
ted

 ab
o
v
e, th

e 

seco
n
d
 an

d
 th

ird
 ro

u
n
d
 o

f in
terv

iew
s w

ith
 each

 p
articip

an
t b

eg
an

 w
ith

 m
em

b
er 

ch
eck

in
g
 in

 th
e fo

rm
 o

f clarificatio
n
 an

d
 v

erificatio
n
 o

f th
e em

erg
in

g
 th

em
es.  A

t th
e 

co
n
clu

sio
n
 o

f th
e th

ird
 in

terv
iew

s, I in
v
ited

 th
e p

articip
an

ts to
 m

eet o
n
ce I h

ad
 

co
n
clu

d
ed

 th
e first ro

u
n
d

 o
f d

ata an
aly

sis in
clu

siv
e o

f all o
f th

e in
terv

iew
s to

 en
su

re 

th
at m

y
 em

erg
in

g
 an

aly
sis accu

rately
 reflected

 th
e co

n
ten

t an
d
 in

ten
t ex

p
ressed

 d
u
rin

g
 

th
e in

terv
iew

s.  I ask
ed

 o
n
e o

f th
e stu

d
y
 p

articip
an

ts (w
h
o
 w

as u
n
ab

le to
 jo

in
 th

e g
ro

u
p
 

m
eetin

g
 to

 rev
iew

 th
e fin

d
in

g
s) to

 read
 an

 early
 d

raft o
f th

e fin
d
in

g
s to

 en
su

re th
at th

e 

rep
o

rtin
g
 o

f th
e fin

d
in

g
s rem

ain
ed

 tru
e to

 h
is ex

p
erien

ce an
d
 p

ersp
ectiv

e w
ith

 fo
ster 

y
o

u
th

. 

R
ep

o
rtin

g
 

 
W

h
en

 I co
n
sid

ered
 ap

p
ro

ach
es to

 rep
o
rtin

g
 th

e d
ata, I retu

rn
ed

 to
 m

y
 b

elief as a
 

co
u
n
selo

r an
d
 research

er th
at m

ean
in

g
 is created

 an
d
 co

-created
.  M

y
 o

b
jectiv

e in
 

rep
o

rtin
g
 th

e fin
d
in

g
s o

f th
is stu

d
y
 is to

 in
v
ite th

e read
er (to

 th
e ex

ten
t p

o
ssib

le) in
to

 th
e 

d
ialo

g
 th

at o
ccu

rred
 w

ith
in

 th
e in

terv
iew

s.  M
y
 h

o
p
e is th

at th
e p

o
rtra

y
al o

f th
e 

in
terv

iew
 d

ata p
ro

m
p
ts read

ers w
ith

in
 th

e field
 o

f ed
u
catio

n
 to

 reflect o
n
 th

eir o
w

n
 

p
ractices an

d
 in

teractio
n
s w

ith
 stu

d
en

ts w
h
o
 are serv

ed
 b

y
 th

e fo
ster care sy

stem
.  It is 

im
p
o
rtan

t to
 m

e th
at th

is w
o
rk

 serv
es as m

o
re th

an
 a d

eg
ree req

u
irem

en
t an

d
 learn

in
g
 

o
p
p
o
rtu

n
ity

 fo
r m

e.  B
y
 en

g
ag

in
g
 th

e stu
d

y
 p

articip
an

ts, I h
o
p

e th
is research

 p
ro

ject 

im
p
acted

 th
eir p

ractice an
d
 p

ro
m

o
tes an

 o
n

g
o
in

g
 reflectio

n
 th

at is n
o
t b

o
u
n
d
 b

y
, b

u
t 

rath
er in

itiated
 th

ro
u

g
h
, th

eir p
articip

atio
n
 in

 th
e stu

d
y
.  I h

o
p

e th
e rep

o
rtin

g
 o

f th
is 

stu
d

y
 is effectiv

e in
 allo

w
in

g
 th

e read
er access to

 th
e fin

d
in

g
s in

 su
ch

 a w
ay

 th
at it can
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serv
e as a cataly

st fo
r reflectio

n
 o

n
 o

n
e‟s o

w
n
 ex

p
erien

ces.  I so
u

g
h
t to

 p
ro

v
id

e en
o
u

g
h
 

access to
 th

e raw
 d

ata in
 th

e fo
rm

 o
f q

u
o
tes an

d
 ex

am
p
les to

 allo
w

 read
ers to

 clearly
 

u
n
d
erstan

d
 th

e th
em

es as th
e stu

d
y
 p

articip
an

ts p
resen

ted
 th

em
. 

 
G

lesn
e (2

0
0
6
) n

o
tes th

ree strateg
ies fo

r o
rg

an
izin

g
 tex

t in
 rep

o
rtin

g
 fin

d
in

g
s in

 a 

q
u
alitativ

e stu
d

y
.  S

h
e o

ffers a n
atu

ral h
isto

ry
 ap

p
ro

ach
, a ch

ro
n
o
lo

g
ical ap

p
ro

ach
, an

d
 

a th
em

atic ap
p
ro

ach
.  M

y
 ap

p
ro

ach
 to

 d
ata an

aly
sis an

d
 p

erso
n
al sty

le lead
 m

e to
 fav

o
r 

a th
em

atic rep
resen

tatio
n
 o

f th
e fin

d
in

g
s.  A

ll o
f m

y
 acad

em
ic w

ritin
g
 to

 d
ate h

as b
een

 

ab
o
u
t ex

p
lo

rin
g
 th

em
es an

d
 p

resen
tin

g
 d

ata th
at su

p
p
o
rts a th

em
e o

r id
ea.  A

s I 

reflected
 o

n
 m

y
 d

esire to
 in

v
ite th

e read
er in

to
 a d

ialo
g
, b

o
th

 th
e n

atu
ral h

isto
ry

 an
d
 

ch
ro

n
o
lo

g
ical ap

p
ro

ach
es h

ad
 m

u
ch

 to
 o

ffer.  A
 n

atu
ralistic ap

p
ro

ach
 attem

p
ts to

 

p
o
rtra

y
 th

e research
 p

ro
cess o

f ex
p
lo

ratio
n
 an

d
 d

isco
v
ery

.  S
u
ch

 an
 ap

p
ro

ach
 m

ay
 h

a
v
e 

en
g
ag

ed
 th

e read
er in

 th
e an

aly
sis an

d
 in

terp
retatio

n
 p

ro
cess su

p
p
o
rtin

g
 th

e reflectio
n
 I 

seek
 to

 p
ro

m
o
te.  H

o
w

ev
er, th

e relian
ce o

f th
is stu

d
y
 o

n
 in

terv
iew

 d
ata rath

er th
an

 

o
b
serv

atio
n
 p

reclu
d
es th

e u
se o

f “th
ick

 d
escrip

tio
n
” (G

lesn
e, 2

0
0
6

) th
at w

o
u
ld

 su
p
p
o
rt 

a n
atu

ralistic ap
p
ro

ach
.  S

im
ilarly

, th
e ch

ro
n
o
lo

g
ical tech

n
iq

u
e in

v
ites th

e p
articip

an
t 

in
to

 th
e research

 p
ro

cess.  T
h
is ap

p
ro

ach
 u

sh
ers th

e read
er th

ro
u

g
h
 th

e stu
d

y
 

ch
ro

n
o
lo

g
ically

.  G
lesn

e (2
0
0
6
) n

o
tes th

at th
is ap

p
ro

ach
 is p

articu
larly

 ap
p
ro

p
riate if 

th
e stu

d
y
 in

v
o
lv

es o
b
serv

in
g
 so

m
eth

in
g
 o

v
er tim

e.  W
ere th

is stu
d

y
 a case stu

d
y
, 

fo
llo

w
in

g
 a stu

d
en

t in
 fo

ster care th
ro

u
g
h
 a sch

o
o
l y

ear, su
ch

 an
 ap

p
ro

ach
 w

o
u
ld

 b
e 

ap
p
ro

p
riate.  H

o
w

ev
er, th

e tim
e fram

e o
f d

ata co
llectio

n
 w

as co
m

p
arativ

ely
 b

rief (o
v

er 

a p
erio

d
 o

f th
ree m

o
n
th

s).  T
h
e ch

ro
n
o
lo

g
y
 o

f ev
en

ts in
 th

is stu
d

y
 is o

f relativ
ely

 little 

im
p
o
rtan

ce. 
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T

h
e ap

p
ro

ach
 I u

se in
 w

ritin
g
 an

d
 co

n
v

e
y
in

g
 m

y
 fin

d
in

g
s is th

em
atic, w

o
rk

in
g
 

to
 carefu

lly
 p

resen
t to

 th
e read

er each
 o

f th
e th

em
es th

at are d
ev

elo
p
ed

 th
ro

u
g
h
 d

ata 

co
llectio

n
 an

d
 an

aly
sis.  L

en
g
th

y
 q

u
o
tes fro

m
 th

e in
terv

iew
s are u

sed
 to

 g
iv

e th
e read

er 

access to
 th

e raw
 d

ata.  T
h
ese q

u
o
tes p

ro
v
id

e th
e read

er w
ith

 d
irect access to

 th
e 

p
articip

an
ts‟ p

ersp
ectiv

es. D
irect q

u
o
tes w

ere ed
ited

 fo
r len

g
th

.  E
llip

ses w
ere u

sed
 to

 

in
d
icate w

h
ere p

assag
es w

ere rem
o
v
ed

.  It is im
p

o
rtan

t to
 n

o
te th

at in
terv

iew
ees w

ere 

o
ften

 sp
eak

in
g
 w

h
ile fo

rm
u
latin

g
 th

eir th
o
u

g
h
ts d

u
e to

 th
e n

atu
re o

f th
e in

terv
iew

 

p
ro

cess.  F
o
r m

an
y
 o

f th
e teach

ers, th
is w

as a u
n
iq

u
e o

p
p
o
rtu

n
ity

 to
 reflect sp

ecifically
 

o
n
 stu

d
en

ts in
 fo

ster care.  T
h
e v

o
calized

 p
au

ses an
d
 v

erb
al m

an
n
erism

s th
at freq

u
en

tly
 

acco
m

p
an

y
 “th

in
k
in

g
 alo

u
d
” w

ere rem
o
v

ed
 fro

m
 th

e q
u
o
tes to

 facilitate easy
 read

in
g
. 

 
C

o
lleg

ial rev
iew

 (W
o
lco

tt, 2
0
0
1
) w

as u
sed

 to
 refin

e an
d
 clarify

 th
e rep

o
rtin

g
 o

f 

th
e fin

d
in

g
s an

d
 th

e co
n
n

ectio
n
 o

f th
e fin

d
in

g
s to

 estab
lish

ed
 th

eo
ry

.  R
ev

iew
ers 

in
clu

d
ed

 m
y
 d

issertatio
n
 ad

v
iso

r, a co
lleag

u
e asso

ciated
 w

ith
 a d

ifferen
t u

n
iv

ersity
, a 

fello
w

 d
o
cto

ral stu
d
en

t at th
e U

n
iv

ersity
 o

f V
erm

o
n
t, a sch

o
o
l co

u
n
selin

g
 co

lleag
u

e, 

an
d
 o

n
e o

f th
e p

articip
an

ts w
h
o

 w
as also

 ab
le to

 ch
eck

 th
e leg

itim
ac

y
 o

f th
e fin

d
in

g
s 

an
d
 th

e fairn
ess w

ith
 w

h
ich

 th
eir p

resen
tatio

n
 rep

resen
ted

 h
is ex

p
erien

ces an
d
 

p
ersp

ectiv
es. 

D
ata In

terp
retatio

n
 

 
D

ata in
terp

retatio
n
 w

as in
fo

rm
ed

 b
y
 m

y
 id

en
tity

 as a sch
o
o
l co

u
n
selo

r.  W
h
ere 

an
aly

sis in
v
o
lv

ed
 u

n
d

erstan
d
in

g
 an

d
 accu

rately
 d

escrib
in

g
 w

h
at w

as rep
o
rted

 d
u
rin

g
 

th
e in

terv
iew

s (th
e fin

d
in

g
s), in

terp
retatio

n
 in

v
o
lv

es th
e research

er in
 co

n
n

ectin
g
 th

e 

d
ata to

 o
th

er co
n
stru

cts to
 create m

ean
in

g
 an

d
 u

n
d
erstan

d
in

g
 fro

m
 w

h
at w

as o
b
serv

ed
 

d
u
rin

g
 th

e stu
d

y
 (G

lesn
e, 2

0
0
6
; W

o
lco

tt, 2
0
0
1
).  A

s I w
o
rk

ed
 to

 d
ev

elo
p
 m

y
 o

w
n
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u
n
d
erstan

d
in

g
 o

f w
h

at I h
ad

 learn
ed

 fro
m

 th
e p

articip
an

ts, I tu
rn

ed
 to

 areas co
m

fo
rtab

le 

an
d
 fam

iliar to
 m

e as a sch
o
o
l co

u
n
selo

r.  I ex
p
lo

red
 areas in

 th
e literatu

re th
at h

elp
ed

 

d
eep

en
 m

y
 u

n
d
erstan

d
in

g
 o

f th
e fin

d
in

g
s o

f th
is stu

d
y
 an

d
 rep

o
rt o

n
 th

e lin
k
ag

es an
d
 

p
o
in

ts o
f in

tersectio
n
 I fo

u
n
d
. 

In
 th

e ch
ap

ter o
n
 in

terp
retatio

n
, I rep

o
rt co

n
n

ectio
n
s I d

isco
v

ered
 b

etw
een

 th
e 

fin
d
in

g
s an

d
 estab

lish
ed

 th
eo

ry
 an

d
 d

ev
elo

p
in

g
 field

s o
f k

n
o
w

led
g
e.  F

in
d
in

g
s 

d
escrib

in
g
 th

e ch
aracteristics o

f fo
ster y

o
u
th

 are related
 to

 k
e
y
 co

n
cep

ts d
raw

n
 fro

m
 

attach
m

en
t th

eo
ry

 an
d
 selected

 literatu
re ex

p
lain

in
g
 th

e im
p
act o

f co
m

p
lex

 trau
m

a o
n
 

ad
o
lescen

ts. U
tilizin

g
 th

e len
ses o

f attach
m

en
t th

eo
ry

 an
d
 co

m
p
lex

 trau
m

a to
 in

terp
ret 

th
e fin

d
in

g
s su

p
p
o
rts m

y
 w

o
rk

 as a sch
o
o
l co

u
n
selo

r an
d
 d

raw
s o

n
 m

y
 ex

p
erien

ce 

in
terp

retin
g
 h

u
m

an
 b

eh
av

io
r in

 p
sy

ch
o
lo

g
ical term

s.  L
in

k
ag

es b
etw

een
 fin

d
in

g
s th

at 

d
escrib

ed
 teach

er attitu
d
es an

d
 p

ractices b
eliev

ed
 to

 b
e effectiv

e in
 su

p
p
o
rtin

g
 fo

ster 

y
o

u
th

 in
 sch

o
o
l an

d
 th

e fem
in

ist eth
ic o

f care are ex
p
lo

red
.  P

articip
an

ts freq
u
en

tly
 u

sed
 

th
e term

 care th
ro

u
g
h
o
u
t th

e in
terv

iew
s.  T

h
e literatu

re o
n
 th

e fem
in

ist eth
ic o

f care is 

fam
iliar to

 m
e th

ro
u

g
h
 m

y
 g

rad
u
ate stu

d
ies an

d
 is co

n
g
ru

en
t w

ith
 a stu

d
en

t-sch
o
o
l 

co
u
n
selo

r relatio
n
sh

ip
. 

L
im

itatio
n
s 

 
T

h
is stu

d
y
 h

as a n
u
m

b
er o

f lim
itatio

n
s in

clu
d
in

g
 sev

eral co
m

m
o
n
 to

 q
u
alitativ

e 

research
.  S

o
m

e stu
d
ies seek

 to
 rep

resen
t a larg

er p
o
p
u
latio

n
 b

y
 u

sin
g
 a rep

resen
tativ

e 

sam
p
le o

f th
e p

o
p
u
latio

n
.  S

u
ch

 stu
d
ies req

u
ire a larg

e sam
p
le size to

 en
su

re th
at th

e 

fin
d
in

g
s can

 b
e g

en
eralized

 w
ith

 co
n
fid

en
ce (P

atto
n
, 2

0
0
2
).  T

h
is stu

d
y
 u

sed
 p

u
rp

o
sefu

l 

sam
p
lin

g
 to

 g
ain

 in
sig

h
t in

to
 th

e p
ro

cesses an
d
 in

teractio
n
s th

at m
a
y
 in

flu
en

ce 

ed
u
catio

n
al o

u
tco

m
es o

f fo
ster y

o
u
th

.  T
h
e fin

d
in

g
s d

escrib
e th

e p
ersp

ectiv
es o

f n
in

e 
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classro
o
m

 teach
ers in

 o
n

e V
erm

o
n
t h

ig
h
 sch

o
o
l.  T

h
e p

u
rp

o
sefu

l sam
p
lin

g
 m

eth
o
d
 u

sed
 

en
su

res th
at th

is case is d
ev

ian
t.  S

tu
d
ies co

n
d
u
cted

 in
 o

th
er settin

g
s m

ig
h
t p

ro
d
u
ce 

d
ifferen

t fin
d
in

g
s b

ecau
se o

f th
e u

n
iq

u
e p

o
p
u
latio

n
 d

en
sity

 o
f fo

ster ch
ild

ren
 in

 th
is 

stu
d

y
 an

d
 o

th
er ch

aracteristics o
f th

is site an
d
 p

o
o
l o

f in
terv

iew
ees (e.g

. ru
ral V

erm
o
n
t 

settin
g
, lim

ited
 d

iv
ersity

 o
f stu

d
en

ts).  W
h
ile th

e fin
d
in

g
s o

f th
is stu

d
y
 are in

ten
d
ed

 to
 

fo
ster reflectio

n
 an

d
 d

ialo
g
 in

 o
th

er settin
g
s, th

ere are n
o
 an

sw
ers to

 b
e fo

u
n
d
 h

ere th
at 

can
 b

e read
ily

 an
d
 d

irectly
 ap

p
lied

 to
 o

th
er settin

g
s.   

 
E

v
ery

 effo
rt w

as m
ad

e to
 elim

in
ate b

ias in
 b

o
th

 th
e in

terv
iew

 p
ro

cess an
d
 th

e 

d
ata an

aly
sis p

ro
cess.  H

o
w

ev
er, fiv

e o
f th

e elev
en

 p
articip

an
ts an

d
 I w

ere fam
iliar to

 

each
 o

th
er.  A

s is ty
p
ical in

 sm
all co

m
m

u
n
ities, w

e k
n
ew

 each
 o

th
er th

ro
u

g
h
 m

u
tu

al 

frien
d
sh

ip
s an

d
 o

rg
an

izatio
n
al affiliatio

n
s.  I am

 a co
m

m
u
n
ity

 m
em

b
er w

h
o

se o
w

n
 

ch
ild

ren
 are stu

d
en

ts w
ith

in
 th

e sam
e sch

o
o
l d

istrict (th
o
u
g
h
 n

o
t in

 th
e sam

e sch
o
o
l o

r 

g
rad

e lev
el).  M

y
 w

ife is also
 em

p
lo

y
ed

 at an
 elem

en
tary

 sch
o
o
l w

ith
in

 th
e d

istrict.  

A
lth

o
u
g
h
 I am

 n
o
t an

 em
p
lo

y
ee o

f th
is d

istrict, I am
 a co

lleag
u
e in

 th
e relativ

ely
 sm

all 

p
o
o
l o

f h
ig

h
 sch

o
o
l ed

u
cato

rs in
 n

o
rth

ern
 V

erm
o
n

t.  T
h
ere are risk

s an
d
 b

en
efits 

asso
ciated

 w
ith

 co
n
d
u

ctin
g
 research

 in
 o

n
e‟s o

w
n

 lo
cal co

m
m

u
n
ity

.  A
 d

eg
ree o

f 

fam
iliarity

 b
etw

een
 p

articip
an

ts an
d
 th

e research
er p

ro
m

o
tes th

e d
ev

elo
p
m

en
t o

f 

rap
p

o
rt an

d
 access.  H

o
w

ev
er, th

e sam
e relatio

n
sh

ip
s th

at o
ffer th

e research
er 

fam
iliarity

 o
ffer p

o
ten

tial b
ias.  A

 carefu
l d

ecisio
n
 w

as m
ad

e reg
ard

in
g
 p

o
ten

tial b
iases.  

I co
n

clu
d
ed

 th
at th

e fam
iliarity

 b
etw

een
 th

e research
er an

d
 sev

eral o
f th

e p
articip

an
ts in

 

th
is stu

d
y
 w

o
u
ld

 stream
lin

e access to
 th

e in
terv

iew
ees an

d
 facilitate a relativ

e ease 

d
u
rin

g
 th

e in
terv

iew
 p

ro
cess.  F

am
iliarity

 h
ere is d

istin
g
u
ish

ed
 fro

m
 an

y
 clo

se 

relatio
n
sh

ip
.  I h

ad
 n

o
 so

cial o
r p

ro
fessio

n
al co

n
tact w

ith
 an

y
 o

f th
e p

articip
an

ts fo
r 
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o
v
er tw

o
 y

ears p
rio

r to
 th

e stu
d

y
, th

ereb
y
 m

in
im

izin
g
 th

e p
o
ten

tial fo
r b

ias o
r in

flu
en

ce 

d
u
rin

g
 th

e in
terv

iew
 an

d
 an

aly
sis p

ro
cess.  M

u
ltip

le ro
u
n
d
s o

f m
em

b
er ch

eck
in

g
 also

 

h
elp

ed
 to

 fo
rm

alize th
e h

an
d
lin

g
 o

f th
e d

ata to
 g

u
ard

 ag
ain

st th
e in

flu
en

ce o
f b

ias. 

 
T

h
is stu

d
y
 is also

 lim
ited

 b
y
 th

e attritio
n

 o
f tw

o
 in

terv
iew

ees b
efo

re th
e th

ird
 

ro
u
n
d
 o

f in
terv

iew
s an

d
 th

e attritio
n

 o
f sev

en
 p

articip
an

ts p
rio

r to
 th

e co
n
clu

d
in

g
 ro

u
n
d
 

o
f m

em
b
er ch

eck
in

g
.  M

o
re d

ata w
o
u
ld

 h
av

e b
een

 co
llected

 h
ad

 all n
in

e teach
ers h

ad
 

p
articip

ated
 in

 all th
ree ro

u
n
d
s o

f in
terv

iew
s.  A

 to
tal o

f 2
5
 in

terv
iew

 tran
scrip

tio
n
s 

co
m

p
rise th

e in
terv

iew
 d

ata, rath
er th

an
 th

e 2
7
 tran

scrip
tio

n
s th

at w
o
u
ld

 h
av

e b
een

 

av
ailab

le h
ad

 attritio
n

 n
o
t o

ccu
rred

.  T
h
e fin

al ro
u

n
d
 o

f m
em

b
er ch

eck
in

g
 w

as lim
ited

 

to
 th

ree p
articip

an
ts, tw

o
 w

h
o
 m

et w
ith

 m
e after d

ata an
aly

sis an
d
 a th

ird
 w

h
o
 read

 a 

d
raft o

f th
e fin

d
in

g
s. 
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C
h

a
p

ter 4
 

F
in

d
in

g
s 

 

T
h
is stu

d
y
 ask

ed
 n

in
e ed

u
cato

rs to
 d

escrib
e th

eir ex
p
erien

ces w
ith

 an
d
 

p
ercep

tio
n
s o

f fo
ster y

o
u

th
 in

 p
u
b
lic h

ig
h
 sch

o
o
l classro

o
m

s.  T
h
e o

b
jectiv

e o
f th

is 

ex
p
lo

rato
ry

 stu
d

y
 w

as to
 b

etter u
n
d
erstan

d
 h

o
w

 classro
o
m

 teach
ers u

n
d
erstan

d
 th

e 

ed
u
catio

n
al ex

p
erien

ces o
f fo

ster y
o
u
th

.  T
h
e stu

d
y
 ask

ed
 classro

o
m

 teach
ers to

 reflect 

o
n
 th

e relatio
n
sh

ip
s fo

ster y
o
u
th

 d
ev

elo
p
ed

 an
d
 m

ain
tain

ed
 at sch

o
o
l w

ith
 p

eers an
d
 

ad
u
lts.  T

h
ro

u
g
h
 th

e sch
o

o
l relatio

n
sh

ip
s o

f fo
ster y

o
u
th

, th
e stu

d
y
 ask

ed
: W

h
at h

av
e 

ed
u
cato

rs o
b
serv

ed
 in

 w
o

rk
in

g
 w

ith
 stu

d
en

ts in
 fo

ster care th
at m

ak
e th

is p
o

p
u
latio

n
 

u
n
iq

u
e?

  W
h
at d

o
 ed

u
cato

rs ex
p
erien

ce as th
e d

istin
g
u
ish

in
g
 ch

aracteristics o
f stu

d
en

ts 

in
 fo

ster care?
  A

n
d
 in

 w
h
at w

a
y
s d

o
 ed

u
cato

rs feel th
ey

 are ab
le to

 su
p
p
o
rt fo

ster 

ch
ild

ren
 in

 sch
o
o
l?

   

G
ro

u
n
d
ed

 in
 th

e research
er‟s u

n
d
erstan

d
in

g
 o

f attach
m

en
t th

eo
ry

, th
e in

terv
iew

 

q
u
estio

n
s fo

cu
sed

 o
n
 th

e relatio
n
sh

ip
s stu

d
en

ts in
 fo

ster care fo
rm

ed
 an

d
 m

ain
tain

ed
 

w
ith

 th
eir p

eers an
d
 ad

u
lts at sch

o
o
l, an

d
 ask

ed
 teach

ers to
 d

escrib
e p

ractices th
at th

ey
 

felt w
ere m

o
st effectiv

e in
 th

eir w
o
rk

 w
ith

 fo
ster y

o
u
th

.  T
h
e ex

p
erien

ces, p
ercep

tio
n
s, 

an
d
 u

n
d
erstan

d
in

g
s o

ffered
 b

y
 th

e p
articip

atin
g
 teach

ers fell in
to

 th
ree b

ro
ad

 categ
o
ries: 

stu
d
en

t ch
aracteristics, su

p
p
o
rt strateg

ies fo
r th

is p
o
p
u
latio

n
, an

d
 o

rg
an

izatio
n
al lev

el 

co
n
cern

s.  M
u
ltip

le th
em

es w
ith

in
 each

 categ
o
ry

 are id
en

tified
 in

 th
e fin

d
in

g
s. 

T
h
e categ

o
ry

 o
f stu

d
en

t ch
aracteristics in

clu
d
es th

e p
articip

atin
g
 teach

ers‟ 

o
b
serv

atio
n
s o

f fo
ster y

o
u
th

‟s b
eh

av
io

ral traits, in
teractio

n
s w

ith
 p

eers an
d
 teach

ers, 

an
d
 th

e n
eed

s th
at th

ese stu
d
en

ts b
rin

g
 in

to
 th

e sch
o
o
l settin

g
.  T

h
e su

p
p
o
rt strateg

ies 
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in
clu

d
e th

e teach
er attitu

d
es, q

u
alities, an

d
 b

eh
av

io
rs th

at th
e p

articip
an

ts felt su
p
p
o
rted

 

th
e acad

em
ic ach

iev
em

en
t an

d
 en

g
ag

em
en

t o
f stu

d
en

ts in
 fo

ster care.  W
h
ile th

e 

teach
ers felt th

at th
e
y
 w

ere ab
le to

 o
ffer su

b
stan

tial su
p
p

o
rt to

 stu
d
en

ts in
 fo

ster care 

w
ith

in
 th

eir classro
o
m

s, im
p
o
rtan

t co
n
cern

s rem
ain

ed
.  T

each
ers ex

p
ressed

 co
n
cern

s 

ab
o
u
t th

e freq
u

en
c
y
 w

ith
 w

h
ich

 fo
ster y

o
u
th

 ch
an

g
ed

 fo
ster h

o
m

es an
d
 sch

o
o
ls an

d
 

co
n
cern

s ab
o
u
t w

h
at in

fo
rm

atio
n
 w

as m
ad

e av
ailab

le to
 teach

ers reg
ard

in
g
 p

lacem
en

t 

ch
an

g
es an

d
 o

th
er so

u
rces o

f stress fo
r fo

ster y
o
u
th

.  T
h
ese co

n
cern

s are d
escrib

ed
 in

 

th
e categ

o
ry

 o
f o

rg
an

izatio
n
al lev

el co
n
cern

s. 

S
tu

d
en

t C
h
aracteristics 

 
T

h
e p

articip
atin

g
 teach

ers reco
g
n
ized

 all stu
d
en

ts as u
n
iq

u
e in

d
iv

id
u
als, w

ith
 a 

u
n
iq

u
e set o

f stren
g
th

s an
d
 n

eed
s in

 th
e classro

o
m

.  S
ev

en
 o

f th
e n

in
e p

articip
an

ts 

ex
p
licitly

 stated
 th

at each
 stu

d
en

t, reg
ard

less o
f fo

ster care statu
s, is u

n
iq

u
e.  W

h
en

 

ask
ed

 to
 d

escrib
e stu

d
en

ts in
 fo

ster care, o
n
e teach

er co
m

m
en

ted
, “It‟s h

ard
 b

ecau
se 

th
ey

‟re all so
 d

ifferen
t.”   A

fter teach
ers ex

p
ressed

 a stro
n
g
 b

elief in
 th

e in
d

iv
id

u
ality

 o
f 

all o
f th

eir stu
d
en

ts, an
d
 an

 u
n
d
erstan

d
in

g
 o

f th
e d

iv
ersity

 am
o
n

g
 stu

d
en

ts in
 fo

ster 

care, th
e
y
 articu

lated
 co

m
m

o
n
 traits sh

ared
 b

y
 m

an
y
 o

f th
eir stu

d
en

ts in
 fo

ster care.  

T
ra

u
m

a
 

 
T

h
e ro

le o
f trau

m
a in

 th
e liv

es o
f stu

d
en

ts in
 fo

ster care w
as raised

 b
y
 eig

h
t o

f 

th
e n

in
e in

terv
iew

ees.  In
 each

 ro
u
n
d
 o

f in
terv

iew
s, n

early
 ev

ery
 p

articip
an

t raised
 

co
n
cern

s ab
o
u
t th

e im
p
act a h

isto
ry

 o
f trau

m
a h

ad
 o

n
 th

e stu
d
en

ts‟ p
erfo

rm
an

ce at 

sch
o
o
l, th

o
u
g
h
 n

o
 sp

ecific q
u
estio

n
s reg

ard
in

g
 trau

m
a w

ere ask
ed

.  O
n

e teach
er 

rem
ark

ed
, “A

 lo
t o

f stu
d
en

ts h
av

e h
ad

 so
m

e ty
p
e o

f trau
m

atic situ
atio

n
 h

ap
p
en

 to
 th

em
, 

an
d
 th

at‟s h
o
w

 th
e
y
 en

d
ed

 u
p
 in

 fo
ster care.”  B

y
 d

efin
itio

n
, a stu

d
en

t in
 fo

ster care h
as 
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ex
p
erien

ced
 trau

m
a.  T

rau
m

a is d
efin

ed
 as p

h
y
sical o

r em
o
tio

n
al v

io
len

ce m
ark

ed
 b

y
 

lastin
g
 effects (A

m
erican

 P
sy

ch
o
lo

g
ical A

sso
ciatio

n
, 1

9
9
4
).  T

h
e m

altreatm
en

t 

(p
h

y
sical ab

u
se, sex

u
al ab

u
se, em

o
tio

n
al ab

u
se, o

r n
eg

lect) o
f th

ese stu
d
en

ts h
as b

een
 

co
n
firm

ed
 b

y
 state au

th
o
rities an

d
 resu

lted
 in

 fo
ster p

lacem
en

t.  W
h
ile th

e p
articip

atin
g
 

teach
ers w

ere o
ften

 u
n

aw
are o

f th
e d

etails, th
e
y
 co

n
v
ey

ed
 g

reat sen
sitiv

ity
 to

 th
e 

stu
d
en

ts‟ p
ast m

altreatm
en

t, an
d
 b

eliev
ed

 th
e
y
 saw

 th
e resu

lts o
f a h

isto
ry

 o
f trau

m
a in

 

term
s o

f th
e stu

d
en

ts‟ b
eh

av
io

rs, in
teractio

n
s, an

d
 relatio

n
sh

ip
s in

 sch
o
o
l.   

P
articip

an
ts ex

p
ressed

 a b
elief th

at, b
ecau

se trau
m

a h
as a lastin

g
 effect, ev

en
 

th
o
se stu

d
en

ts p
laced

 in
 stab

le, carin
g
 fo

ster h
o
m

es sh
o
w

ed
 sig

n
s o

f a trau
m

atic p
ast.  

O
n
e teach

er ex
p
lain

ed
, “It w

as a stab
le situ

atio
n
 [th

e fo
ster stu

d
en

t] g
o
t p

u
t in

.  B
u
t 

th
at, still, p

erh
ap

s w
asn

‟t en
o
u
g
h
 to

 o
v

erco
m

e th
e fact th

at th
e
y
‟re aw

a
y
 fro

m
 th

eir 

fam
ily

 an
d
 w

h
at h

as h
ap

p
en

ed
.  It w

as ju
st n

o
t en

o
u
g
h
.”  T

each
ers u

n
d

ersto
o
d
 th

at 

sim
p
ly

 b
ein

g
 rem

o
v
ed

 fro
m

 a d
ifficu

lt h
o
m

e situ
atio

n
 d

id
 n

o
t reso

lv
e m

an
y
 o

f th
e d

eep
 

an
d
 co

m
p
lex

 issu
es th

at resu
lt fro

m
 em

o
tio

n
al trau

m
a.  T

h
e p

articip
an

ts also
 ex

p
ressed

 

co
n
cern

 th
at b

ein
g
 rem

o
v

ed
 fro

m
 o

n
e‟s h

o
m

e resem
b
led

, to
 v

ary
in

g
 d

eg
rees, an

o
th

er 

trau
m

atic ev
en

t in
 th

e liv
es o

f th
ese stu

d
en

ts resu
ltin

g
 in

 n
ew

 ch
allen

g
es an

d
 issu

es. It 

w
as in

terestin
g
 th

at th
e p

articip
an

ts referred
 to

 rem
o
v
al fro

m
 th

eir h
o
m

e rath
er th

an
 

rem
o

v
al fro

m
 th

eir fam
ily

.  W
ith

in
 th

e co
n
tex

t o
f th

e in
terv

iew
s, th

is d
istin

ctio
n
 

reflected
 th

e ch
an

g
e n

o
t o

n
ly

 in
 th

e relatio
n
sh

ip
s th

at d
istin

g
u
ish

 o
n
e fam

ily
 fro

m
 

an
o
th

er, b
u
t also

 in
 th

e ro
u
tin

es an
d
 ritu

als th
at d

istin
g
u
ish

 o
n
e h

o
u
seh

o
ld

 fro
m

 an
o
th

er.  

T
h
is su

d
d
en

 an
d
 p

o
ten

tially
 d

ram
atic ch

an
g
e in

 ro
u
tin

e an
d
 ritu

al w
as seen

 as a 

sig
n
ifican

t ch
allen

g
e an

d
 a m

ajo
r ad

ju
stm

en
t fo

r th
ese stu

d
en

ts. T
h
e rad

ical ch
an

g
e in

 

h
o
m

e life th
at m

a
y
 acco

m
p
an

y
 p

lacem
en

t in
 a fo

ster h
o
m

e is, fo
r so

m
e, an

 em
o
tio

n
al 
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trau
m

a.  C
h
ild

ren
 in

 fo
ster care h

av
e b

een
 tak

en
, o

ften
 su

d
d
en

ly
, fro

m
 a h

o
m

e 

en
v
iro

n
m

en
t th

at w
h
ile u

n
safe, w

as fam
iliar an

d
 w

as th
eir h

o
m

e.  T
h
e stress an

d
 

u
n
certain

ty
 th

at acco
m

p
an

ied
 th

is ch
an

g
e in

 ro
u
tin

es, ritu
als, an

d
 relatio

n
sh

ip
s 

im
p
acted

 th
e stu

d
en

ts‟ b
eh

av
io

r an
d
 fu

n
ctio

n
in

g
 in

 th
e classro

o
m

. 

 
O

n
e p

articip
an

t su
g
g
ested

 th
at th

e tran
sitio

n
 in

to
 care co

u
ld

 b
e a cu

ltu
ral sh

o
ck

.  

E
v
en

 d
y
sfu

n
ctio

n
al fam

ilies p
ro

v
id

e ch
ild

ren
 w

ith
 h

o
u
seh

o
ld

 n
o
rm

s, a set o
f ru

les 

g
u
id

in
g
 b

eh
av

io
r w

ith
in

 a fam
ily

.  W
h
en

 p
laced

 in
 a fo

ster h
o
m

e, th
e teach

er ex
p
lain

ed
, 

th
e h

o
u
seh

o
ld

 n
o
rm

s an
d

 th
e ru

les g
u
id

in
g
 b

eh
av

io
r w

ith
in

 a fam
ily

 can
 ch

an
g
e 

rad
ically

.  R
eg

ard
less o

f th
e p

o
sitiv

e n
atu

re o
f th

e ch
an

g
e, th

e sh
ift is su

d
d
en

 an
d
 

d
ram

atic.  T
h
e teach

er sh
ared

 h
er th

o
u

g
h
ts o

n
 h

o
w

 a su
d
d
en

 ch
an

g
e in

 a stu
d
en

t‟s h
o

m
e 

can
 lead

 to
 feelin

g
s o

f v
u

ln
erab

ility
 in

 th
e classro

o
m

. 

It‟s trau
m

atic to
 b

e tak
en

 fro
m

 y
o
u

r fam
ily

…
. to

 h
av

e to
 ch

an
g
e y

o
u
r 

lifesty
le…

. to
 b

e p
u
t in

to
 a situ

atio
n
 w

h
ere p

eo
p
le actu

ally
 resp

ect y
o
u
, 

[w
h
ere] y

o
u
 d

o
n
‟t h

av
e to

 y
ell to

 b
e h

eard
 an

d
 y

o
u
 d

o
n
‟t h

av
e to

 b
e 

d
isresp

ectfu
l.  T

h
at‟s a to

u
g
h
 tran

sitio
n
…

. I th
in

k
 it‟s im

p
o
rtan

t to
 k

n
o
w

 

th
at th

ey
‟v

e b
een

 th
ro

u
g
h
 th

is life ex
p
erien

ce th
at o

th
er stu

d
en

ts h
av

en
‟t 

b
een

 th
ro

u
g
h
.  T

h
e
y
‟re a little b

it ten
d
er an

d
 y

o
u
 h

av
e to

 g
iv

e th
em

 a 

little b
it o

f allo
w

an
ce.  

T
h
e p

articip
atin

g
 teach

ers em
p
ath

ized
 w

ith
 th

ese stu
d
en

ts b
ecau

se o
f th

eir h
isto

ry
 o

f 

trau
m

a.  T
h
e p

articip
an

ts ex
p
ressed

 th
at stu

d
en

ts in
 fo

ster care are v
ictim

s o
f 

m
isfo

rtu
n
e at b

est, an
d
 p

o
ssib

ly
 v

ictim
s o

f v
io

len
t ab

u
se.  T

h
e teach

ers w
ere 

co
m

p
assio

n
ate, ex

p
ressin

g
 a d

esire to
 o

ffer g
en

tle su
p
p
o
rt to

 th
ese stu

d
en

ts. 



 

 
6
1
 

 
T

w
o
 teach

ers d
escrib

ed
 th

e p
erceiv

ed
 im

p
act o

f a h
isto

ry
 o

f trau
m

a in
 

d
iag

n
o
stic term

s, rev
ealin

g
 a d

eep
 u

n
d

erstan
d
in

g
 o

f th
e im

p
act o

f p
ast ex

p
erien

ces o
n
 

fo
ster y

o
u
th

.  G
iv

en
 th

e in
ten

tio
n
al ab

sen
ce o

f p
sy

ch
o
lo

g
ical an

d
/o

r d
iag

n
o

stic 

lan
g
u

ag
e in

 th
e in

terv
iew

 p
ro

to
co

ls, it w
as tellin

g
 th

at th
ese tw

o
 teach

ers u
sed

 

d
iag

n
o
stic lan

g
u

ag
e in

 d
escrib

in
g
 stu

d
en

ts in
 fo

ster care.  U
sin

g
 a d

isab
ility

 lab
el 

co
m

m
o
n
 in

 sch
o
o
ls fo

r sp
ecial ed

u
catio

n
 elig

ib
ility

 p
u
rp

o
ses, a teach

er w
ith

 a lo
n
g
 

h
isto

ry
 o

f w
o

rk
in

g
 w

ith
 at risk

 y
o
u
th

 in
 b

o
th

 p
u
b
lic an

d
 p

riv
ate ed

u
catio

n
al settin

g
s 

o
b
serv

ed
,  

F
o
r k

id
s w

ith
…

 E
B

D
 [em

o
tio

n
al/b

eh
av

io
ral d

isab
ility

], I th
in

k
 it‟s 

p
ro

b
ab

ly
 th

e stress o
f th

e fam
ily

 situ
atio

n
 th

at created
 it... th

eir p
articu

lar 

p
ro

b
lem

…
.  I‟m

 p
retty

 su
re th

e
y
 w

eren
‟t b

o
rn

 th
at w

ay
. T

h
e
y
 b

ecam
e 

th
at w

a
y
 b

ecau
se o

f th
eir situ

atio
n
. 

T
h
is teach

er in
 p

articu
lar an

d
 sev

eral p
articip

an
ts in

 g
en

eral, d
ifferen

tiated
 b

etw
een

 

m
o
st learn

in
g
 d

isab
ilities an

d
 th

e d
isab

ility
 E

B
D

, w
h
ich

 w
as p

erceiv
ed

 to
 b

e a fu
n
ctio

n
 

o
f th

e stu
d
en

ts‟ trau
m

atic h
isto

ry
.  T

h
e d

ifficu
lty

 stu
d
en

ts w
ith

 an
 em

o
tio

n
al/b

eh
av

io
ral 

d
iso

rd
er h

ad
 in

 sch
o
o
l w

ere d
escrib

ed
 as a fu

n
ctio

n
 o

f th
eir situ

atio
n
s at h

o
m

e an
d
 as 

so
m

eth
in

g
 th

at d
ev

elo
p

ed
 o

v
er tim

e.  T
h
e teach

er q
u
o
ted

 ab
o
v
e d

istin
g
u
ish

ed
 th

ese 

sch
o
o
l d

ifficu
lties fro

m
 o

th
er ty

p
es o

f d
isab

ility
 an

d
 sp

ecial ed
u
catio

n
 elig

ib
ility

 (su
ch

 

as d
y
slex

ia o
r a d

isab
ility

 related
 to

 m
ath

 calcu
latio

n
) b

ased
 o

n
 th

eir p
erceiv

ed
 o

rig
in

.  

H
e b

eliev
ed

 th
at th

ese stu
d
en

ts‟ d
ifficu

lties in
 sch

o
o
l an

d
 th

e acco
m

p
an

y
in

g
 d

iag
n
o
sis 

d
ev

elo
p
ed

 as a resu
lt o

f p
ast trau

m
a, w

h
ereas o

th
er stu

d
en

ts in
 n

eed
 o

f sp
ecial 

ed
u
catio

n
 serv

ices ty
p
ically

 stru
g
g
le fo

r reaso
n
s th

at w
o
u
ld

, in
 h

is m
in

d
, ex

ist 

reg
ard

less o
f th

at in
d
iv

id
u
al‟s situ

atio
n
 at h

o
m

e. 
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A

n
o
th

er teach
er sp

o
k

e o
f th

e im
p
act o

f p
ast trau

m
a in

 term
s o

f p
o
st-trau

m
atic 

stress d
iso

rd
er (P

T
S

D
).  P

o
st-trau

m
atic stress d

iso
rd

er is an
 an

x
iety

 d
iso

rd
er d

irectly
 

resu
ltin

g
 fro

m
 trau

m
atic ex

p
erien

ce(s) in
 w

h
ich

 th
e p

erso
n
 h

as b
een

 ex
p
o
sed

 to
 an

 

ev
en

t w
h
ere th

e th
reat o

f d
eath

, serio
u
s in

ju
ry

, o
r a th

reat to
 th

e p
h

y
sical in

teg
rity

 o
f th

e 

self o
r o

th
ers is p

resen
t.  F

u
rth

er, th
e in

d
iv

id
u
al‟s resp

o
n
se to

 th
e th

reat in
v
o
lv

ed
 

in
ten

se fear an
d
 h

elp
lessn

ess (A
m

erican
 P

sy
ch

o
lo

g
ical A

sso
ciatio

n
, 1

9
9
4
).  T

h
is 

p
articip

an
t b

eliev
ed

 th
at th

e m
altreatm

en
t th

at resu
lted

 in
 a stu

d
en

t‟s p
lacem

en
t in

 

fo
ster care co

u
ld

 also
 lead

 to
 P

T
S

D
 an

d
 P

T
S

D
 related

 sy
m

p
to

m
s.  H

e ex
p
lain

ed
, 

A
 lo

t o
f stu

d
en

ts h
av

e h
ad

 so
m

e ty
p
e o

f trau
m

atic situ
atio

n
 h

ap
p
en

 to
 

th
em

.  A
n
d
 th

at‟s h
o
w

 th
ey

 g
o
t in

to
 fo

ster care.  S
o
 I th

in
k
 it‟s m

o
re 

o
f…

 h
o
w

 th
e
y
‟re d

ealin
g
 w

ith
 th

e P
T

S
D

…
. th

eir b
o
u
n
d
ary

 issu
es, th

eir 

an
g
er m

an
ag

em
en

t.  S
o

 it‟s n
o
t n

ecessarily
 [b

ein
g
 in

] fo
ster care th

at is 

cau
sin

g
 [th

e issu
es]…

.  W
e are seein

g
 th

e [im
p
act o

f] P
T

S
D

 an
d
 it ju

st 

so
 h

ap
p
en

s th
at th

e
y
 are in

 fo
ster care. 

B
o
th

 o
f th

ese teach
ers o

b
serv

ed
 th

at th
e trau

m
atic ev

en
ts in

 th
ese stu

d
en

ts‟ liv
es h

ad
 a 

d
irect im

p
act o

n
 th

eir fu
n

ctio
n
in

g
 at sch

o
o
l.  L

ik
e th

e o
th

er sev
en

 stu
d

y
 p

articip
an

ts, 

th
ese teach

ers d
istin

g
u
ish

ed
 b

etw
een

 a trau
m

atic h
isto

ry
 an

d
 fo

ster care, n
o
tin

g
 th

at 

so
m

e stu
d
en

ts w
h
o
 are n

o
t in

 fo
ster care h

av
e also

 ex
p
erien

ced
 trau

m
a. W

h
ile 

d
escrib

in
g
 d

istin
g
u
ish

in
g
 ch

aracteristics co
m

m
o
n
 to

 stu
d
en

ts in
 fo

ster care, th
e 

p
articip

an
ts ex

p
lain

ed
 th

at th
ese ch

aracteristics w
ere p

rim
arily

 a fu
n
ctio

n
 o

f p
ast 

trau
m

a, an
d
 o

n
ly

 to
 a lesser d

eg
ree a fu

n
ctio

n
 o

f b
ein

g
 in

 fo
ster care.  T

h
e
y
 su

g
g

ested
 

th
at o

th
er stu

d
en

ts n
o
t in

 fo
ster care w

h
o
 h

av
e ex

p
erien

ced
 trau

m
a sh

are sim
ilar 

ch
aracteristics. 
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T

w
o
 o

f th
e teach

ers d
escrib

ed
 sp

ecific in
stan

ces in
 w

h
ich

 stu
d
en

ts in
 fo

ster care 

p
ro

jected
 ch

aracteristics o
f p

ast relatio
n
sh

ip
s an

d
 trau

m
a o

n
to

 th
eir relatio

n
sh

ip
 w

ith
 

th
e teach

er.  In
 th

e field
 o

f co
u
n

selin
g
, th

is fo
rm

 o
f p

ro
jectio

n
 is k

n
o
w

n
 as tran

sferen
ce.  

T
ran

sferen
ce o

ccu
rs w

h
en

 an
 in

d
iv

id
u
al p

ro
jects em

o
tio

n
s, ex

p
erien

ces an
d

 

ex
p
ectatio

n
s fro

m
 o

n
e relatio

n
sh

ip
 in

to
 an

o
th

er relatio
n
sh

ip
 (D

eu
rzen

-S
m

ith
, 1

9
8
8
; 

H
u
g
h

es, 2
0
0
4
).  O

n
e teach

er u
n

d
ersto

o
d
 h

er relatio
n
sh

ip
 w

ith
 th

e stu
d
en

t as a fu
n
ctio

n
 

o
f th

e trau
m

atic relatio
n
sh

ip
 th

e stu
d
en

t h
ad

 w
ith

 h
er o

w
n
 m

o
th

er. 

I h
av

e o
n
e g

irl th
at…

 left h
er m

o
th

er‟s h
o
m

e an
d
 I ju

st feel lik
e sh

e 

really
 d

o
esn

‟t lik
e fem

ales th
at are y

o
u
n

g
er, lik

e h
er m

o
m

‟s ag
e.  

S
o
m

etim
es I feel lik

e th
e b

ru
n
t o

f h
er w

arp
ath

, b
ecau

se all o
f h

er o
th

er 

teach
ers are m

ale.  S
h
e d

o
esn

‟t lik
e fem

ales. 

T
h
is teach

er b
eliev

ed
 th

at h
er w

o
rk

 w
ith

 th
e stu

d
en

t w
as d

irectly
 im

p
acted

 b
y
 th

e 

n
eg

ativ
e relatio

n
sh

ip
 th

e stu
d
en

t h
ad

 w
ith

 h
er m

o
th

er.  B
ecau

se sh
e sh

ared
 th

e g
en

eral 

ch
aracteristics o

f ag
e an

d
 g

en
d

er w
ith

 th
e stu

d
en

t‟s m
o
th

er, th
e teach

er v
iew

ed
 h

er 

relatio
n
sh

ip
 w

ith
 th

e stu
d
en

t as d
istin

ct fro
m

 th
at o

f m
ale teach

ers.  T
h

e stu
d
en

t‟s 

in
teractio

n
s w

ith
 th

e teach
er w

ere m
ark

ed
 b

y
 an

g
er th

at w
as b

eliev
ed

, b
y
 th

e teach
er, to

 

b
e d

isp
laced

.  T
h

e teach
er u

n
d
ersto

o
d
 th

e an
g
er th

e stu
d
en

t ex
p
ressed

 to
w

ard
s h

er as 

an
g
er felt to

w
ard

s th
e m

o
th

er.  B
ecau

se h
er o

w
n
 m

o
th

er freq
u

en
tly

 d
isap

p
o
in

ted
 th

e 

stu
d
en

t, th
e teach

er h
y
p
o

th
esized

 th
at ex

p
ectatio

n
s o

f d
isap

p
o
in

tm
en

t affected
 each

 

in
teractio

n
 b

etw
een

 th
e stu

d
en

t an
d
 teach

er.   T
h

e teach
er b

eliev
ed

 th
at th

e stu
d
en

t 

b
eh

av
ed

 as th
o
u

g
h
 th

e co
n
flict sh

e ex
p
erien

ced
 w

ith
 h

er m
o
th

er ex
isted

 w
ith

 th
e 

teach
er. 

In
ten

se P
eer In

tera
ctio

n
s 
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In

terv
iew

ees w
ere ask

ed
 to

 rep
o
rt w

h
at th

e
y
 n

o
ticed

 ab
o
u
t th

e relatio
n
sh

ip
s 

fo
ster stu

d
en

ts h
ad

 w
ith

 th
eir p

eers.  F
o
r ab

o
u
t h

alf o
f th

e p
articip

an
ts, th

e in
itial 

resp
o

n
se w

as th
at th

ese relatio
n
sh

ip
s w

ere “ty
p
ical.”  H

o
w

ev
er, o

n
ce p

articip
an

ts w
ere 

ask
ed

 to
 d

escrib
e sp

ecific stu
d
en

t in
teractio

n
s, p

attern
s d

ev
elo

p
ed

. T
h
o
u

g
h
 th

e stru
ctu

re 

o
f th

e classro
o
m

 o
ften

 h
id

 th
e in

ten
se p

eer relatio
n
sh

ip
s fro

m
 casu

al o
b
serv

an
ce, w

h
en

 

p
ro

m
p
ted

 to
 d

escrib
e th

e p
eer relatio

n
s m

ain
tain

ed
 b

y
 fo

ster y
o
u
th

, teach
ers w

ere 

co
n
sisten

t as th
ey

 d
escrib

ed
 in

ten
sity

 o
f v

ary
in

g
 ty

p
es.  T

h
e id

en
tified

 p
attern

s reflected
 

p
o
ten

c
y
 in

 th
e relatio

n
sh

ip
s fo

ster y
o
u
th

 h
ad

 w
ith

 th
eir p

eers.  In
 so

m
e in

stan
ces, th

e 

relatio
n
sh

ip
s w

ere seen
 as a g

reat stren
g
th

 fo
r th

e fo
ster y

o
u
th

.  M
o
re o

ften
, th

e 

relatio
n
sh

ip
s w

ere d
escrib

ed
 as tu

m
u
ltu

o
u
s an

d
 m

ad
e it d

ifficu
lt fo

r th
e fo

ster y
o
u
th

 to
 

d
ev

elo
p
 an

 effectiv
e p

eer su
p
p
o

rt n
etw

o
rk

. W
h
ile so

m
e o

f th
e fo

ster y
o
u
th

 d
id

, 

acco
rd

in
g
 to

 th
e teach

ers, m
an

ag
e an

d
 m

ain
tain

 ty
p
ical p

eer relatio
n
s, m

an
y
 o

th
ers 

stru
g
g
led

 in
 th

eir d
aily

 in
teractio

n
s w

ith
 p

eers. 

P
o
sitive in

ten
se p

eer in
tera

ctio
n
s 

S
ev

eral teach
ers sh

ared
 ex

am
p
les o

f in
teractio

n
s w

ith
 p

eers th
at w

ere su
p
p

o
rtiv

e 

an
d
 at tim

es p
ro

tectiv
e in

 n
atu

re.   O
n
e teach

er d
escrib

ed
 a fo

ster stu
d
en

t w
h
o
 lo

o
k
ed

 

o
u
t fo

r o
th

er stu
d
en

ts.  “S
h
e‟ll tak

e o
th

er k
id

s u
n

d
er h

er w
in

g
…

. S
h
e seem

s k
in

d
 o

f 

p
ro

tectiv
e o

f k
id

s sh
e k

n
o
w

s are h
av

in
g
 tro

u
b
le.”  T

h
ese su

p
p
o
rtiv

e in
teractio

n
s w

ere 

m
o
st o

ften
 o

b
serv

ed
 b

etw
een

 tw
o
 stu

d
en

ts w
h
o
 faced

 n
u
m

ero
u
s ch

allen
g
es o

u
tsid

e o
f 

sch
o
o
l.  W

h
ile o

n
ly

 o
n

e o
f th

e tw
o
 stu

d
en

ts m
ay

 h
av

e b
een

 in
 fo

ster care, th
e tw

o
 

sh
ared

 a co
m

m
o
n
 b

o
n
d
 d

u
e to

 fam
ily

 d
y
sfu

n
ctio

n
 o

r stress.  T
h
ro

u
g
h
o
u
t th

e in
terv

iew
s, 

m
an

y
 o

f th
e ch

aracteristics co
m

m
o
n
 to

 fo
ster stu

d
en

ts w
ere u

n
d

ersto
o
d
 as a fu

n
ctio

n
 o

f 

d
ifficu

lty
 in

 th
e fam

ily
 o

f o
rig

in
, an

d
 n

o
t a fu

n
ctio

n
 o

f fo
ster care itself.  In

te
rv

iew
ees 
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n
o
ted

 th
at m

an
y
 o

th
er stu

d
en

ts sh
are sim

ilar fam
ily

 stresso
rs (e.g

. p
o
v

erty
, alco

h
o
l an

d
 

d
ru

g
 ab

u
se, ex

trem
e an

g
er) in

 th
eir h

o
m

es reg
ard

less o
f th

eir fo
ster statu

s.  T
h
ese 

sh
ared

 fam
ily

 stresso
rs so

m
etim

es w
ere rep

o
rted

 as th
e fo

u
n
d
atio

n
 fo

r su
p

p
o
rtiv

e, 

p
ro

tectiv
e frien

d
sh

ip
s. 

A
 teach

er w
arm

ly
 d

escrib
ed

 a su
p
p
o
rtiv

e frien
d
sh

ip
 b

etw
een

 tw
o
 classm

ates, 

o
n
e o

f w
h
o
m

 w
as in

 fo
ster care.  S

h
e ex

p
lain

ed
 th

at if o
n
e stu

d
en

t d
id

n
‟t h

av
e all o

f th
e 

m
aterials n

eed
ed

 fo
r class, th

e o
th

er sh
ared

 h
er m

aterials, o
r h

elp
ed

 sp
eak

 to
 th

e teach
er 

ab
o
u
t th

e n
eed

 fo
r m

aterials. 

T
h
ey

‟re v
ery

 clo
se…

. v
ery

 tig
h
t.  A

n
d
 th

e
y
 seem

 to
 lo

o
k
 o

u
t fo

r each
 

o
th

er.  O
n
e o

f th
em

 isn
‟t in

 fo
ster care, b

u
t h

er h
o

m
e life is really

 

terrib
le, so

 I th
in

k
 th

e
y
 d

o
 h

av
e th

at in
 co

m
m

o
n
.  A

n
d
 th

ey
 seem

 to
 b

e 

really
 clo

se frien
d
s. A

n
d

 y
o

u
 k

n
o
w

, it‟s alm
o
st sisterly

…
. T

h
ere‟s ju

st a 

m
atu

re w
a
y
 o

f d
ealin

g
 w

ith
 each

 o
th

er. 

T
h
is p

articip
an

t d
escrib

ed
 th

e frien
d
sh

ip
 as sisterly

 b
ecau

se o
f th

e p
ro

tectiv
e an

d
 carin

g
 

in
teractio

n
s sh

e o
b
serv

ed
.  T

h
e u

se o
f fam

ilial lan
g
u
ag

e in
 d

escrib
in

g
 th

e p
o
sitiv

e 

frien
d
sh

ip
s m

ain
tain

ed
 b

y
 so

m
e stu

d
en

ts in
 fo

ster care w
as fo

u
n
d
 in

 o
th

er in
terv

iew
s.  

A
n
o
th

er in
terv

iew
ee sp

o
k
e o

f a “b
ro

th
erh

o
o
d

” am
o
n
g
st fo

ster y
o
u
th

, n
o
tin

g
 th

at th
ere 

w
ere a lim

ited
 n

u
m

b
er o

f fo
ster p

lacem
en

ts av
ailab

le fo
r ad

o
lescen

ts.  F
o
ser y

o
u
th

 

o
ften

 h
ad

 th
e sam

e fo
ster p

aren
ts, ev

en
 if n

o
t at th

e sam
e tim

e. S
im

ilarly
, th

e teach
er 

ex
p
lain

ed
, th

ere are a lim
ited

 n
u
m

b
er o

f serv
ice p

ro
v
id

ers w
h
o
 w

o
rk

 w
ith

 ad
o
lescen

ts 

in
 th

e area.  F
o
ster y

o
u
th

 sh
ared

 th
e h

an
d
fu

l o
f so

cial w
o
rk

ers, co
u
n
selo

rs, an
d
 o

th
er 

serv
ice p

ro
v
id

ers w
h
o
 sp

ecialized
 in

 w
o
rk

in
g
 w

ith
 teen

ag
ers.  T

h
e teach

er‟s u
se o

f 

fam
ilial lan

g
u

ag
e cap

tu
red

 w
h
at h

e b
eliev

ed
 w

as th
e clo

se b
o
n
d
 sh

ared
 b

y
 fo

ster y
o
u
th

. 
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T

h
e sh

ared
 ch

aracteristics o
f stressfu

l liv
es w

ere em
p
h
asized

 in
 th

e d
escrip

tio
n
s 

o
f p

o
sitiv

e p
eer relatio

n
s.  F

o
ster y

o
u
th

 su
p
p
o
rted

 each
 o

th
er b

ecau
se, acco

rd
in

g
 to

 o
n
e 

teach
er, “th

e
y
 k

n
o
w

 b
etter th

an
 to

 g
iv

e th
is p

erso
n
 a h

ard
 tim

e, b
ecau

se th
e
y
‟re alread

y
 

h
av

in
g
 a h

ard
 tim

e in
 o

th
er areas.”  T

h
e clo

se b
o
n

d
 b

etw
een

 so
m

e fo
ster y

o
u
th

 an
d
 

p
eers w

as rep
o

rted
 as g

ro
u
n
d
ed

 in
 em

p
ath

y
.  T

h
e fo

u
n
d
atio

n
 fo

r th
ese frien

d
sh

ip
s w

as 

th
e p

erso
n
al u

n
d
erstan

d
in

g
 each

 h
ad

 ab
o
u
t th

e h
ard

sh
ip

s th
e o

th
er faced

.  In
 th

is w
ay

, 

th
ese frien

d
sh

ip
s w

ere d
escrib

ed
 as d

ifferen
t fro

m
 th

o
se m

ain
tain

ed
 b

y
 th

eir p
eers, 

w
h
o
se relatio

n
sh

ip
s w

ere o
ften

 b
ased

 o
n
 a co

m
m

o
n
 in

terest o
r sh

ared
 activ

ity
. 

N
eg

a
tive in

ten
se p

eer in
tera

ctio
n
s 

In
 ad

d
itio

n
 to

 th
e sto

ries cap
tu

rin
g
 p

o
sitiv

e p
eer relatio

n
sh

ip
s, th

e p
articip

atin
g
 

teach
ers o

ften
 d

escrib
ed

 n
eg

ativ
e p

eer relatio
n
sh

ip
s. R

ep
o
rts o

f n
eg

ativ
e p

eer 

relatio
n
sh

ip
s o

u
tn

u
m

b
ered

 rep
o

rts o
f p

o
sitiv

e p
eer relatio

n
sh

ip
s ap

p
ro

x
im

ately
 tw

o
 to

 

o
n
e.  In

terv
iew

ees ex
p
lain

ed
 th

at stu
d
en

ts in
 fo

ster care freq
u
en

tly
 stru

g
g
led

 w
ith

 d
aily

 

so
cial in

teractio
n
s.   A

 teach
er w

h
o
 p

ro
v
id

ed
 ex

tra acad
em

ic, so
cial, an

d
 em

o
tio

n
al 

su
p
p
o
rt fo

r stru
g
g
lin

g
 stu

d
en

ts in
 h

er sm
all classro

o
m

 ex
p
lain

ed
, “I alw

a
y
s feel lik

e 

[stu
d
en

ts in
 fo

ster care] are a little less m
atu

re, th
at th

ey
 stru

g
g
le w

ith
... so

cial cu
es.”

 

Q
u
ick

 g
en

eralizatio
n
s lik

e th
ese w

ere freq
u

en
tly

 o
ffered

 early
 in

 th
e in

terv
iew

s b
efo

re 

th
e teach

ers b
eg

an
 sp

eak
in

g
 at g

reater len
g
th

 ab
o
u
t sp

ecific stu
d
en

ts o
r in

stan
ces.  

T
h
ro

u
g
h
o
u
t th

e in
terv

iew
s su

ch
 co

m
m

en
ts em

p
h
asized

 relatio
n
sh

ip
 d

ifficu
lties m

ark
ed

 

b
y
 p

erceiv
ed

 d
istru

st, an
g
er an

d
 m

o
o
d
in

ess, an
d
 th

e lo
n
elin

ess o
f p

ersisten
tly

 b
ein

g
 th

e 

n
ew

 k
id

 as p
lacem

en
ts rep

eated
ly

 ch
an

g
ed

.   

A
n
o
th

er p
articip

an
t d

escrib
ed

 a y
o
u
n

g
 w

o
m

an
 w

h
o
 w

as q
u
ite ad

ep
t at m

ak
in

g
 

frien
d
s.  A

lth
o
u

g
h
 sh

e h
ad

 m
an

y
 frien

d
s sh

e w
o
u
ld

 g
et an

g
ry

 an
d
 u

n
d

erm
in

e th
ese 
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frien
d
sh

ip
s seem

in
g
ly

 as o
ften

 an
d
 as q

u
ick

ly
 as th

ey
 w

ere fo
rm

ed
.  A

cco
rd

in
g
 to

 h
er 

teach
er, h

er frien
d
sh

ip
s d

id
 n

o
t h

av
e th

e g
iv

e an
d
 tak

e o
f su

p
p
o
rt seen

 in
 o

th
er 

frien
d
sh

ip
s b

ecau
se sh

e stru
g
g
led

 w
ith

 an
g
er.  T

h
e stu

d
en

t‟s u
n
p
red

ictab
le an

d
 at tim

es 

ex
trem

e an
g
er p

rev
en

ted
 h

er p
eers fro

m
 su

p
p
o
rtin

g
 h

er d
u
rin

g
 d

ifficu
lt tim

es.  W
h
ile 

sh
e w

as g
o
o
d
 at m

ak
in

g
 frien

d
s, sh

e stru
g
g
led

 to
 m

ain
tain

 th
ese relatio

n
sh

ip
s. 

S
h
e g

ets in
to

 a lo
t o

f fig
h

ts, o
r…

 b
ad

 arg
u
m

en
ts.  If y

o
u
 g

et o
n
 h

er b
ad

 

sid
e, sh

e‟s g
o
t a tem

p
er…

. I‟v
e seen

 h
er g

et alo
n

g
 real g

o
o
d
 w

ith
 k

id
s 

an
d
 real b

ad
 w

ith
 k

id
s…

 to
 th

e p
o
in

t o
f w

an
tin

g
 to

 g
et in

to
 a fig

h
t…

.  I 

g
u
ess it‟s ju

st m
o
re tu

m
u

ltu
o
u
s.  It d

ep
en

d
s o

n
 h

er m
o
o
d
.  B

ecau
se th

e
y
 

ten
d
 to

 b
e m

o
re m

o
o
d

y
 th

an
 o

th
er k

id
s…

. fo
ster k

id
s‟ relatio

n
sh

ip
s ten

d
 

to
 b

e m
o
re ch

ao
tic d

ep
en

d
in

g
 o

n
 th

e m
o
o
d
. 

N
o
t o

n
ly

 d
id

 th
is p

articip
an

t d
escrib

e o
u
tb

u
rsts o

f an
g
er d

irected
 at p

eers, h
e d

escrib
ed

 

relatio
n
sh

ip
s th

at w
ere u

n
p
red

ictab
le an

d
 at th

e m
erc

y
 o

f th
e fo

ster y
o
u
th

‟s m
o
o
d
 an

d
 

stress lev
el.  F

o
ster stu

d
en

ts‟ reactio
n
s to

 th
eir p

eers, as o
b
serv

ed
 b

y
 th

e p
articip

atin
g
 

teach
ers, o

ften
 seem

ed
 u

n
p
ro

v
o
k
ed

 b
y
, d

isp
ro

p
o
rtio

n
ate to

, an
d
/o

r u
n
related

 to
 th

e 

actio
n
s o

f o
th

ers.  C
h
an

g
es in

 liv
in

g
 situ

atio
n
s, u

n
certain

ty
 ab

o
u
t th

e statu
s o

f th
eir 

cases (esp
ecially

 p
lan

s an
d
 tim

elin
es fo

r reu
n
ificatio

n
 w

ith
 th

eir p
aren

ts), an
d
 u

p
co

m
in

g
 

co
u
rt d

ates related
 to

 th
eir p

lacem
en

t an
d
 statu

s as fo
ster ch

ild
ren

, w
ere d

escrib
ed

 as 

stresso
rs th

at in
terfere w

ith
 th

e d
ev

elo
p
m

en
t o

f h
ealth

y
 p

eer relatio
n
sh

ip
s. 

 
O

n
e teach

er, w
h
o
 w

o
rk

ed
 in

 a sm
all classro

o
m

 to
 p

ro
v
id

e su
p
p
o
rt to

 stu
d
en

ts 

w
ith

 th
eir acad

em
ic su

b
jects, d

escrib
ed

 fo
ster y

o
u

th
 as h

av
in

g
 d

ifficu
lty

 u
n

d
erstan

d
in

g
 

th
eir em

o
tio

n
s an

d
 p

lan
n
in

g
 th

eir resp
o
n
ses to

 ch
allen

g
in

g
 situ

atio
n
s.  S

h
e w

o
rk

ed
 w

ith
 

stu
d
en

ts to
 h

elp
 th

em
 p

ro
cess th

eir th
o
u

g
h
ts an

d
 em

o
tio

n
s an

d
 p

lan
 th

eir w
ay

 th
ro

u
g
h
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ch
allen

g
es.  T

h
e ch

allen
g
es in

clu
d
ed

 co
n
flicts w

ith
 teach

ers, co
m

p
letio

n
 o

f sch
o
o
lw

o
rk

, 

an
d
 m

an
ag

in
g
 b

eh
av

io
rs to

 av
o

id
 d

iscip
lin

ary
 co

n
seq

u
en

ces.  O
th

er ch
allen

g
es in

clu
d

ed
 

p
ro

cessin
g
 an

d
 p

lan
n
in

g
 aro

u
n
d
 p

eer relatio
n
s.  S

h
e d

escrib
ed

 th
e fo

ster y
o
u
th

 as 

lack
in

g
 th

e sk
ills n

eed
ed

 to
 p

ro
cess so

cial in
p
u
t an

d
 p

lan
 an

 ap
p
ro

p
riate resp

o
n
se.  In

 

p
eer in

teractio
n
s, stu

d
en

ts in
 fo

ster care so
m

etim
es m

isu
n
d
ersto

o
d
 th

e actio
n

s, w
o
rd

s, 

an
d
/o

r in
ten

tio
n
s o

f th
eir p

eers.  T
h
e fo

ster y
o
u
th

‟s reactio
n
 w

as o
ften

 seen
 as 

m
isg

u
id

ed
 o

r d
isp

ro
p
o
rtio

n
ate to

 th
e situ

atio
n
.  T

h
e teach

er d
escrib

ed
 th

e co
n
flicts 

stu
d
en

ts in
 fo

ster care h
ad

 w
ith

 th
eir p

eers:  “T
h

e an
g
er co

m
es o

u
t an

d
 [fo

ster y
o
u
th

 

stru
g
g
le] to

 u
n
d
erstan

d
 w

h
at th

e o
rig

in
al p

ro
b
lem

 is.”  A
cco

rd
in

g
 to

 th
e in

terv
iew

ee, 

th
e q

u
ick

, an
d
 at tim

es ex
p
lo

siv
e, reactio

n
 o

f fo
ster y

o
u
th

 p
resen

ted
 a m

ajo
r ro

ad
b
lo

ck
 

to
 th

e d
ev

elo
p
m

en
t o

f su
p
p
o
rtiv

e p
eer relatio

n
sh

ip
s. T

h
e teach

er o
ffered

 th
e fo

llo
w

in
g
 

ex
am

p
le o

f w
h
at a stu

d
en

t in
 fo

ster care m
ig

h
t h

av
e said

, g
iv

en
 a h

y
p
o
th

etical situ
atio

n
 

in
v
o
lv

in
g
 p

eer co
n
flict:  “‟If so

m
eo

n
e d

id
 th

at to
 m

e, I w
o
u
ld

 h
it th

em
‟…

. N
o
th

in
g
 

ab
o
u
t, „I sh

o
u
ld

 th
in

k
 ab

o
u
t w

h
at I‟m

 g
o
in

g
 to

 d
o
.‟”  T

h
e teach

er lam
en

ted
 th

ese 

stu
d
en

ts‟ stru
g
g
le to

 tak
e th

e tim
e an

d
 care n

eed
ed

 to
 fu

lly
 u

n
d
erstan

d
 a situ

atio
n
 an

d
 

d
ev

elo
p
 an

 ap
p

ro
p
riate resp

o
n
se strateg

y
.  T

h
e stu

d
en

ts‟ q
u
ick

 an
d
 u

n
p
lan

n
ed

 reactio
n
s 

w
ere seen

 to
 ex

acerb
ate th

e situ
atio

n
 an

d
 create n

ew
 p

ro
b
lem

s w
ith

 p
eers. 

 
W

h
ile th

e p
articip

an
ts felt th

at so
m

e o
f th

e fo
ster y

o
u
th

 m
ain

tain
ed

 n
o
rm

al p
eer 

relatio
n
sh

ip
s, m

o
st in

terv
iew

ees in
d
icated

 th
at th

e relatio
n
sh

ip
s o

f fo
ster y

o
u
th

 ten
d
ed

 

to
w

ard
 th

e ex
trem

es.  T
h

ese relatio
n
sh

ip
s o

ffered
 eith

er stro
n

g
 su

p
p
o
rt o

r w
ere frau

g
h
t 

w
ith

 co
n
flict an

d
 fru

stratio
n
.  B

ecau
se o

f sh
ared

 stresso
rs th

at d
istin

g
u
ish

ed
 th

ese 

stu
d
en

ts fro
m

 th
eir p

eers, th
e relatio

n
sh

ip
s co

u
ld

 b
e su

p
p
o
rtiv

e an
d
 p

ro
v
id

e a so
u
rce o

f 

relief an
d
 u

n
d

erstan
d
in

g
 in

 stressfu
l tim

es.  M
o
re o

ften
, acco

rd
in

g
 to

 th
e p

articip
an

ts, 
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th
ese sam

e stresso
rs in

terfered
 w

ith
 th

e d
ev

elo
p
m

en
t an

d
 m

ain
ten

an
ce o

f frien
d
sh

ip
s.  

T
h
e stresso

rs p
resen

t in
 fo

ster y
o
u
th

‟s fam
ilies o

f o
rig

in
, as w

ell as th
e stresso

rs o
f 

ad
ap

tin
g
 to

 n
ew

 h
o
m

es, w
ere d

escrib
ed

 as cau
sin

g
 p

eer in
teractio

n
s m

ark
ed

 b
y
 

u
n
ex

p
lain

ed
 an

g
er, im

p
atien

ce, an
d
 o

ften
, th

e m
isin

terp
retatio

n
 o

f so
cial cu

es.  F
o
ster 

y
o

u
th

 w
ere ch

aracterized
 as m

o
o

d
y
, an

d
 th

eir frien
d
s h

ad
 to

 to
lerate th

ese m
o
o
d
s o

r 

lo
o
k
 elsew

h
ere fo

r co
m

p
an

io
n
sh

ip
.  S

ev
eral teach

ers ex
p
lain

ed
 th

at th
e p

eer re
latio

n
s o

f 

fo
ster y

o
u
th

 w
ere frau

g
h
t w

ith
 co

n
flict b

ecau
se th

ese y
o
u
th

 w
ere less sk

illed
 th

an
 th

eir 

p
eers in

 read
in

g
 so

cial cu
es an

d
 p

lan
n
in

g
 resp

o
n
ses. 

In
ten

se S
tu

d
en

t-T
ea

ch
er In

tera
ctio

n
s 

 
T

h
e teach

ers d
escrib

ed
 th

eir o
w

n
 in

teractio
n
s w

ith
 fo

ster y
o
u
th

 in
 ad

d
itio

n
 to

 

th
eir o

b
serv

atio
n
s o

f p
eer in

teractio
n
s.  F

o
ster stu

d
en

ts‟ in
teractio

n
s w

ith
 ad

u
lts w

ere 

rep
o

rted
 as sh

arin
g
 th

e trait o
f in

ten
sity

, an
d
 p

articip
an

ts d
istin

g
u
ish

ed
 th

eir ro
les an

d
 

relatio
n
sh

ip
s w

ith
 fo

ster y
o

u
th

 fro
m

 th
o
se o

f o
th

er ad
u
lts.  S

ev
eral p

articip
an

ts 

ex
p
lain

ed
 th

at th
e stu

d
en

t-teach
er relatio

n
sh

ip
 is w

ell d
efin

ed
 in

 p
u
b
lic sch

o
o
ls, v

ary
in

g
 

in
 relativ

ely
 sm

all d
eg

rees fro
m

 teach
er to

 teach
er an

d
 sch

o
o
l to

 sch
o
o
l.  In

 th
is reg

ard
, 

teach
ers b

eliev
ed

 th
e
y
 p

ro
v
id

ed
 stab

ility
 an

d
 p

red
ictab

ility
 fo

r fo
ster y

o
u
th

. 

R
elatio

n
sh

ip
s w

ith
 teach

ers, ev
en

 n
ew

 teach
ers, w

ere seen
 as b

ein
g
 m

ad
e p

red
ictab

le 

fo
r th

e fo
ster y

o
u
th

 b
y
 th

e ro
u
tin

es o
f sch

o
o
l.  P

articip
an

ts ex
p
lain

ed
 th

at, w
h
ere fam

ily
 

ro
u
tin

es an
d
 ritu

als are u
n
iq

u
e in

 each
 h

o
m

e, p
u
b
lic sch

o
o
ls are m

o
re lik

ely
 to

 sh
are 

ritu
als an

d
 ro

u
tin

es.  T
h
e ro

u
tin

es fro
m

 classro
o
m

 to
 classro

o
m

 are fu
n
d
am

en
tally

 th
e 

sam
e.  T

h
e classro

o
m

s o
f th

e p
articip

atin
g
 teach

ers resem
b
led

 each
 o

th
er, an

d
 

classro
o
m

s in
 o

th
er h

ig
h
 sch

o
o
ls, in

 term
s o

f th
e o

rg
an

izatio
n

 an
d
 u

se o
f th

e p
h

y
sical 

sp
ace.  T

h
e d

esk
s w

ere eith
er in

 ro
w

s o
r in

 sm
all g

ro
u
p
s, o

rien
ted

 to
w

ard
 th

e fro
n
t o

f 
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th
e ro

o
m

 w
h
ere th

e teach
er h

ad
 a d

efin
ed

 teach
in

g
 sp

ace w
ith

 h
is/h

er d
esk

 o
r m

aterials 

an
d
 a b

o
ard

 o
r tech

n
o
lo

g
y
 fo

r sh
arin

g
 in

fo
rm

atio
n
.  T

h
e teach

ers n
o
ted

 th
at th

e ro
u
tin

es 

o
f in

stru
ctio

n
, p

ractice, an
d
 assessm

en
t are fairly

 co
n
sisten

t, ev
en

 as sty
les v

ary
 fro

m
 

teach
er to

 teach
er.  A

s stated
 b

y
 o

n
e p

articip
an

t, “In
 class, th

ere‟s th
e teach

er th
ere 

ev
ery

 d
a
y
.  T

h
e
y
‟re stab

le…
.  T

h
at teach

er‟s alw
ay

s g
o
in

g
 to

 b
e th

ere, sam
e as th

e
y
 

alw
a
y
s are.”  T

h
e ro

le o
f th

e teach
er is d

escrib
ed

 as reliab
le an

d
 p

red
ictab

le fo
r th

e 

stu
d
en

ts.  In
terv

iew
ees co

n
trasted

 th
is to

 th
e ro

les o
f fo

ster p
aren

t, so
cial w

o
rk

er, an
d
 

co
u
n
selo

r, w
h
ich

 w
ere seen

 as n
ew

 an
d
 m

o
re v

aried
 to

 stu
d
en

ts in
 fo

ster care.  It w
as 

b
eliev

ed
 th

at fo
ster y

o
u
th

 w
ere less lik

ely
 to

 h
av

e w
ell d

ev
elo

p
ed

 ex
p
ectatio

n
s fo

r th
eir 

in
teractio

n
s w

ith
 th

ese ad
u
lts.  B

y
 co

n
trast, acco

rd
in

g
 to

 th
is stu

d
y
 p

articip
an

t th
e 

stu
d
en

ts in
 fo

ster care h
ad

 stro
n
g
 sch

em
a reg

ard
in

g
 teach

ers as a resu
lt o

f th
e sh

ared
 

ritu
als an

d
 ro

u
tin

es o
f p

u
b
lic sch

o
o
l classro

o
m

s.  A
s h

ig
h
 sch

o
o
l stu

d
en

ts, th
e fo

ster 

y
o

u
th

 referen
ced

 in
 th

is stu
d

y
 h

ad
 alread

y
 ex

p
erien

ced
 m

an
y
 y

ears o
f sch

o
o
l.  T

h
e 

p
articip

atin
g
 teach

ers w
ere co

n
sisten

t in
 th

eir b
elief th

at th
e clarity

 o
f th

e teach
ers‟ ro

le 

p
ro

v
id

ed
 fo

ster stu
d
en

ts w
ith

 a sen
se o

f safety
.  F

o
ster y

o
u
th

s‟ relatio
n
sh

ip
s w

ith
 

teach
ers w

ere seen
 as p

red
ictab

le b
ecau

se o
f th

e ro
u
tin

es o
f sch

o
o
l.  H

o
w

ev
er, ev

en
 

w
ith

 th
e relativ

e stab
ility

 o
f th

e stu
d
en

t-teach
er relatio

n
sh

ip
, th

e in
teractio

n
s fo

ster 

y
o

u
th

 h
ad

 w
ith

 th
e teach

ers w
as rep

o
rted

 as h
av

in
g
 g

reater in
ten

sity
 th

an
 th

at o
f th

eir 

p
eers.  T

h
e teach

ers su
g
g
ested

 th
at th

e fo
ster y

o
u
th

 relied
 m

o
re o

n
 ad

u
lt relatio

n
sh

ip
s in

 

sch
o
o
l th

an
 th

eir p
eers b

ecau
se o

f th
e d

y
n
am

ics o
f th

eir relatio
n
sh

ip
s w

ith
 ad

u
lts 

o
u
tsid

e o
f sch

o
o
l an

d
 b

ecau
se o

f th
e relativ

e co
m

fo
rt o

f th
e stu

d
en

t-teach
er 

relatio
n
sh

ip
. 

S
eekin

g
 A

d
u
lt S

u
p
p
o
rt 
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A

ll b
u
t tw

o
 o

f th
e stu

d
y
 p

articip
an

ts stated
 th

at stu
d
en

ts in
 fo

ster care activ
ely

 

so
u
g
h
t o

u
t th

e su
p
p
o
rt o

f ad
u
lts in

 th
e b

u
ild

in
g
.  A

ll o
f th

e p
articip

an
ts b

eliev
ed

 th
at 

ad
u
lt su

p
p
o
rt at sch

o
o
l w

as im
p
o
rtan

t to
 th

e acad
em

ic su
ccess an

d
 asp

iratio
n
s o

f 

stu
d
en

ts in
 fo

ster care.  T
h
e teach

ers felt th
at ad

u
lts in

 th
e h

o
m

es o
f m

o
st o

f th
eir 

stu
d
en

ts p
ro

v
id

ed
 th

e su
p
p
o
rt n

eed
ed

 fo
r su

ccess.  F
o
ster y

o
u
th

 d
iffer in

 th
at th

ey
 w

ere 

seen
 as in

 g
reater n

eed
 o

f, an
d
 less lik

ely
 to

 receiv
e, ad

eq
u

ate ad
u
lt su

p
p
o
rt o

u
tsid

e o
f 

sch
o
o
l to

 n
u
rtu

re acad
em

ic asp
iratio

n
 an

d
 su

ccess.  T
each

ers reco
g
n
ized

 th
at th

ey
 co

u
ld

 

n
o
t serv

e as a th
e stro

n
g
 ad

u
lt su

p
p
o
rt to

 each
 o

f th
eir stu

d
en

ts. S
ev

eral p
articip

an
ts 

ex
p
lain

ed
 th

at th
e facu

lty
 fu

n
ctio

n
s lik

e a team
, an

d
 o

n
ly

 as a team
 can

 th
e
y
 p

ro
v
id

e 

carin
g
 su

p
p
o
rt fo

r all stu
d
en

ts.  O
n
e p

articip
an

t n
o
ted

, “I k
n
o
w

 th
ere are so

m
e k

id
s I 

d
o
n
‟t co

n
n
ect w

ith
…

. Y
o

u
 h

o
p
e th

e
y
 h

av
e a b

etter co
n
n
ectio

n
 w

ith
 so

m
eb

o
d

y
 else.”

 

T
h
is p

articip
an

t ex
p
ressed

 h
er h

o
p
e th

at th
e stu

d
en

ts w
h
o
 n

eed
 it m

o
st are ab

le to
 

co
n
n
ect w

ith
 at least o

n
e teach

er in
 th

e b
u
ild

in
g
.   

P
articip

an
ts o

b
serv

ed
 th

at ad
o
lescen

ts w
an

t o
p
p
o
rtu

n
ities to

 co
n
n
ect w

ith
 ad

u
lts 

o
n
 m

an
y
 lev

els. T
een

ag
ers lo

o
k
 b

ey
o
n
d
 th

eir fam
ily

 fo
r ad

u
lt ro

le m
o
d
els as th

ey
 b

eg
in

 

to
 co

n
stru

ct th
eir ad

u
lt id

en
tity

 (G
o
ld

b
erg

, 2
0
0
0
).  P

articip
an

ts u
n

d
ersto

o
d
 th

is as a 

n
o
rm

al d
ev

elo
p
m

en
tal task

 o
f ad

o
lescen

ce.  A
 trad

itio
n
al classro

o
m

 teach
er d

rew
 o

n
 h

is 

3
0
 y

ears o
f ex

p
erien

ce to
 o

b
serv

e, “
I th

in
k
 u

ltim
ately

, w
h

at m
o
st y

o
u
n

g
 p

eo
p
le w

an
t is 

to
 relate [w

ith
 ad

u
lts]…

. A
n
d

 as lo
n
g
 as th

e
y
 h

av
e th

at co
n
n
ectio

n
 w

ith
 an

 ad
u
lt w

h
o
 

th
ey

 feel cares ab
o
u
t th

em
…

. th
at‟s ju

st w
h
at p

eo
p
le are lo

o
k
in

g
 fo

r.” F
o
ster y

o
u
th

 

w
ere p

erceiv
ed

 as h
av

in
g
 few

er stab
le ad

u
lts in

 th
eir liv

es.  A
s th

e teach
er ex

p
lain

ed
 

w
h
at h

e m
ean

t b
y
 stab

le ad
u
lts, h

e n
o
ted

 th
at tw

o
 m

ean
in

g
s fo

r th
e w

o
rd

 stab
le w

ere 

ap
p
ro

p
riate.  C

h
an

g
es in

 fo
ster h

o
m

es an
d
 serv

ice p
ro

v
id

ers w
ere v

iew
ed

 as co
m

m
o
n
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fo
r fo

ster y
o
u
th

.  A
s a resu

lt, th
eir ad

u
lt ro

le m
o
d
els freq

u
en

tly
 ch

an
g
ed

.  A
d
u
lt 

relatio
n
sh

ip
s w

ere n
o
t stab

le in
 th

e sen
se th

at fo
ster y

o
u
th

 d
id

 n
o
t h

av
e a lo

n
g
-term

 

relatio
n
sh

ip
 w

ith
 th

e sam
e ad

u
lt.  H

e n
o
ted

 th
at fo

ster y
o
u
th

 also
 lack

ed
 stab

le ad
u
lt 

ro
le m

o
d
els in

 th
e sen

se th
at th

e p
rim

ary
 ad

u
lts in

 th
eir liv

es (th
eir b

irth
 p

aren
ts) w

ere 

n
o
t co

n
sisten

t in
 th

eir ab
ility

 to
 serv

e as p
o
sitiv

e ro
le m

o
d
els.  F

o
ster y

o
u
th

 cam
e fro

m
 

b
irth

 h
o
m

es w
h
ere, fo

r a m
u
ltitu

d
e o

f reaso
n
s, th

e p
aren

t(s) stru
g
g
led

 to
 p

ro
v
id

e th
e 

co
n
sisten

t su
p
p
o
rt an

d
 care asso

ciated
 w

ith
 p

aren
tin

g
. T

h
ese ad

u
lts stru

g
g
led

 to
 

effectiv
ely

 m
an

ag
e th

eir o
w

n
 liv

es in
 a w

a
y
 th

at allo
w

ed
 th

em
 to

 su
p
p
o
rt an

d
 n

u
rtu

re 

th
e y

o
u
th

.  In
 th

is sen
se, th

ese ad
u
lts w

ere n
o
t seen

 as stab
le ro

le m
o
d
els.  W

h
ile 

p
erh

ap
s th

ese ad
u
lts w

ere stab
le in

 term
s o

f th
e d

u
ratio

n
 o

f th
e relatio

n
sh

ip
, th

e 

relatio
n
sh

ip
 w

as n
o
t b

eliev
ed

 to
 b

e co
n
sisten

t an
d

 stab
le b

ecau
se o

f th
e stru

g
g
les th

ese 

ad
u
lts faced

 in
 th

eir o
w

n
 liv

es.  C
o
n
seq

u
en

tly
, th

e fo
ster y

o
u
th

 w
ere seen

 as m
o
re lik

ely
 

to
 tu

rn
 to

 th
e ad

u
lts at sch

o
o
l fo

r su
p
p
o
rt.   

S
ev

eral p
articip

an
ts co

m
m

en
ted

 th
at it w

as im
p
o
rtan

t fo
r th

e fo
ster y

o
u
th

 to
 

ch
o
o
se th

e ad
u
lt w

ith
 w

h
o
m

 th
ey

 co
n
n

ected
 to

 talk
 ab

o
u
t th

e ch
allen

g
es th

ey
 faced

.  

T
w

o
 teach

ers sp
o
k
e p

articu
larly

 stro
n

g
ly

 o
f th

is n
eed

 fo
r ch

o
ice in

 estab
lish

in
g
 tru

stin
g
 

relatio
n
sh

ip
s w

ith
 ad

u
lts, n

o
tin

g
 th

at fo
ster y

o
u
th

 are to
ld

 to
 tru

st th
eir so

cial w
o
rk

ers, 

to
 o

p
en

 u
p
 to

 th
eir assig

n
ed

 co
u
n
selo

rs, an
d
 to

 tru
st th

eir n
ew

 fo
ster p

aren
ts.  A

t sch
o
o
l, 

th
e y

o
u
th

 saw
 at least eig

h
t d

ifferen
t teach

ers each
 d

ay
, an

d
 co

u
ld

 fo
rm

 a co
n
n
ectio

n
 

w
ith

 a teach
er b

ased
 o

n
 th

eir o
w

n
 sen

se o
f co

m
p
atib

ility
 o

r co
n
n
ectio

n
 w

ith
 th

e teach
er.  

T
h
ese relatio

n
sh

ip
s w

ere seen
 as m

o
re au

th
en

tic an
d
 real fo

r th
e fo

ster y
o
u
th

.  T
h
e 

p
articip

an
ts d

istin
g
u
ish

ed
 b

etw
een

 th
e tru

stin
g
 relatio

n
sh

ip
s th

e fo
ster y

o
u
th

 n
atu

rally
 

fo
rm

ed
 w

ith
 ad

u
lts an

d
 th

o
se relatio

n
sh

ip
s th

at w
ere p

rescrib
ed

 b
y
 sp

ecific ro
les. 
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S
tu

d
en

ts w
ere d

escrib
ed

 as tak
in

g
 ad

v
an

tag
e o

f o
p

p
o
rtu

n
ities an

d
 situ

atio
n
s th

at 

len
t th

em
selv

es to
 o

p
en

in
g
 u

p
 to

 an
 ad

u
lt at sch

o
o
l.  O

n
e teach

er sp
o
k

e o
f h

er 

in
v
o
lv

em
en

t in
 ath

letics.  S
h
e d

escrib
ed

 th
e lo

n
g
 b

u
s rid

es to
 an

d
 fro

m
 ev

en
ts as 

o
p
p
o
rtu

n
ities w

h
en

 stu
d
en

t-ath
letes an

d
 co

ach
es co

n
n
ected

.  “Y
o
u
‟re rid

in
g
 o

n
 a b

u
s 

fo
r tw

o
 h

o
u
rs.  I fin

d
 so

m
e g

irls w
ill seek

 y
o
u
 o

u
t.  T

h
ey

 ju
st w

an
t to

 talk
 to

 y
o
u
 ab

o
u
t 

th
in

g
s o

r let y
o
u
 k

n
o
w

 w
h
at‟s g

o
in

g
 o

n
.”  W

h
ile n

o
t ex

clu
siv

e to
 stu

d
en

ts in
 fo

ster care, 

th
is p

attern
 allo

w
ed

 a teach
er in

v
o
lv

ed
 in

 ath
letics an

d
 o

th
er after sch

o
o
l activ

ities to
 

g
ain

 in
sig

h
ts an

d
 o

ffer su
p
p
o
rt to

 stu
d
en

ts.  T
h
is in

terv
iew

ee also
 d

escrib
ed

 th
e w

ealth
 

o
f in

fo
rm

atio
n
 g

ain
ed

 th
ro

u
g
h
 sim

p
le co

n
v
ersatio

n
s ab

o
u
t w

h
o
 w

as p
ick

in
g
 a stu

d
en

t 

u
p
 after p

ractice o
r sch

ed
u
le co

n
flicts th

at aro
se.  T

h
ro

u
g
h
 th

ese co
n
v

ersatio
n
s sh

e felt 

sh
e w

as m
o
re lik

ely
 to

 k
n
o
w

 th
at a stu

d
en

t w
as in

 fo
ster care an

d
 w

h
at w

as g
o
in

g
 o

n
 in

 

th
e stu

d
en

t‟s life.  T
h
e teach

er ex
p
ressed

 a stro
n

g
 co

m
m

itm
en

t to
 co

-cu
rricu

lar 

activ
ities b

ecau
se sh

e felt it w
as an

 im
p
o
rtan

t o
p
p
o
rtu

n
ity

 to
 id

en
tify

 stu
d
en

ts w
h
o
 

w
o
u
ld

 b
en

efit fro
m

 a su
p

p
o
rtiv

e ad
u
lt relatio

n
sh

ip
.  S

h
e su

g
g
ested

 th
at co

-cu
rricu

lar 

activ
ities also

 p
ro

v
id

ed
 an

 o
p
p
o

rtu
n
ity

 to
 reach

 o
u

t to
 th

ese stu
d
en

ts an
d
 fo

rg
e a 

su
p
p
o
rtiv

e relatio
n
sh

ip
.   

In
terv

iew
ees rep

o
rted

 th
at fo

ster y
o

u
th

 activ
ely

 seek
 th

e su
p
p
o
rt o

f teach
ers 

w
ith

 w
h
o
m

 th
ey

 h
av

e a stro
n
g
 co

n
n
ectio

n
.  O

n
e p

articip
an

t recalled
 an

 in
cid

en
t w

h
ere a 

stu
d
en

t in
 fo

ster care w
as k

ick
ed

 o
u
t o

f h
er h

o
m

ero
o
m

 fo
r arg

u
in

g
 ab

o
u
t h

er atten
d
an

ce 

w
ith

 th
e h

o
m

ero
o
m

 teach
er.  “[S

h
e] w

as in
 tears an

d
 cam

e to
 m

e in
 th

e m
id

d
le o

f first 

p
erio

d
 o

n
e d

a
y
 an

d
 said

 h
er h

o
m

ero
o
m

 teach
er ju

st k
ick

ed
 h

er o
u
t.  A

n
d
 so

 sh
e cam

e 

an
d
 said

, „I ju
st n

eed
 to

 talk
 to

 so
m

eb
o
d

y
.‟”  T

h
is teach

er learn
ed

 th
at th

e stu
d
en

t h
ad

 

ju
st b

een
 m

o
v
ed

 fro
m

 o
n

e fo
ster h

o
m

e to
 an

o
th

er an
d
 w

as feelin
g
 v

ery
 stressed

.  T
h
e 
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h
o
m

ero
o
m

 teach
er d

id
 n

o
t h

av
e a stro

n
g
 relatio

n
sh

ip
 w

ith
 th

e stu
d
en

t an
d
 h

ad
 n

o
t 

u
n
d
ersto

o
d
 th

e situ
atio

n
.  T

h
e stu

d
en

t w
as an

g
ry

 an
d
 fru

strated
 an

d
 fo

u
n
d
 a tru

sted
 

ad
u
lt w

h
o
 w

o
u
ld

 u
n
d
erstan

d
 h

er situ
atio

n
 an

d
 o

ffer su
p
p
o
rt. 

T
h
ree o

f th
e in

terv
iew

ees talk
ed

 ab
o
u
t th

e ch
allen

g
es th

at co
u
ld

 acco
m

p
an

y
 

th
ese im

p
o
rtan

t relatio
n
sh

ip
s b

etw
een

 teach
ers an

d
 fo

ster y
o
u
th

.  A
s n

o
ted

 ab
o
v
e, 

stu
d
en

ts seek
 o

u
t teach

ers th
ey

 tru
st d

u
rin

g
 tim

es o
f stress.  A

 fairly
 stead

y
 d

em
an

d
 fo

r 

su
p
p
o
rt can

 acco
m

p
an

y
 th

ese relatio
n
sh

ip
s.  O

n
e teach

er ex
p
lain

ed
, “S

o
m

e o
f th

em
 are 

v
ery

 n
eed

y
 an

d
 th

e
y
 clin

g
 to

 th
e ad

u
lts.”  P

ro
v
id

in
g
 a su

p
p
o

rtiv
e relatio

n
sh

ip
 to

 

stu
d
en

ts in
 fo

ster care is an
 ad

d
ed

 resp
o
n
sib

ility
 in

 an
 alread

y
 b

u
sy

 d
a
y
.  A

n
o
th

er 

p
articip

an
t d

escrib
ed

 feelin
g
 as th

o
u

g
h
 2

0
%

 o
f h

er jo
b
 w

as to
 teach

 an
d
 8

0
%

 o
f h

er jo
b
, 

at least o
n
 so

m
e d

a
y
s, w

as to
 b

e a co
u
n
selo

r an
d
 m

en
to

r. W
h
ile th

is ro
le w

as rep
o
rted

 

as em
o
tio

n
ally

 tax
in

g
, sh

e v
alu

ed
 th

e relatio
n
sh

ip
s an

d
 felt sh

e h
ad

 th
e sk

ills n
eed

ed
 to

 

su
p
p
o
rt stu

d
en

ts so
cially

 an
d
 em

o
tio

n
ally

 as w
ell as acad

em
ically

.  L
ik

e th
e o

th
er 

p
articip

an
ts, sh

e v
iew

ed
 th

e ro
les o

f co
u
n
selo

r an
d

 m
en

to
r as an

 im
p
o
rtan

t p
art o

f h
er 

jo
b
. T

each
ers reco

g
n
ized

 th
e lim

its in
 th

eir sk
ill an

d
 ex

p
ertise in

 su
p
p
o
rtin

g
 th

ese 

stu
d
en

ts an
d
 so

u
g
h
t ad

d
itio

n
al su

p
p
o
rt fro

m
 th

e sch
o
o
l co

u
n
selo

rs as n
eed

ed
. T

im
e w

as 

rep
o

rted
 as an

o
th

er serio
u
s co

n
strain

t o
n
 teach

ers‟ ab
ility

 to
 fu

lly
 en

g
ag

e in
 th

ese so
rts 

o
f su

p
p
o
rtiv

e relatio
n
sh

ip
s w

ith
 as m

an
y
 stu

d
en

ts as th
ey

 w
o
u
ld

 h
av

e lik
ed

. 

T
estin

g
 a

d
u
lts 

 
In

terv
iew

ees d
escrib

ed
 fo

ster y
o
u
th

 as p
resen

tin
g
 teach

ers w
ith

 ch
allen

g
in

g
 

b
eh

av
io

rs.  T
h
e
y
 u

n
d

ersto
o
d
 th

ese b
eh

av
io

rs in
 term

s o
f d

ifficu
lty

 th
e fo

ster y
o
u
th

 h
ad

 

in
 d

ev
elo

p
in

g
 tru

stin
g
 relatio

n
sh

ip
s w

ith
 ad

u
lts.  T

h
ey

 rep
o
rted

 th
at stu

d
en

ts test th
e 

sin
cerity

 an
d
 co

m
m

itm
en

t o
f su

p
p
o
rt o

ffered
 b

y
 ad

u
lts.  O

n
e teach

er d
escrib

ed
 a 
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stu
d
en

t w
h
o
 rep

eated
ly

 tested
 th

e co
m

m
itm

en
t o

f th
e teach

er‟s su
p
p
o
rt.  “

It to
o
k
 6

 

m
o
n
th

s fo
r h

im
 to

 fig
u
re o

u
t h

e d
id

 h
av

e a su
p
p
o
rt b

ase, [to
] p

u
t u

s th
ro

u
g
h
 th

e tests…
. 

to
 m

ak
e su

re w
e w

ere still g
o
n

g
 to

 b
e h

ere in
 th

e en
d
.” A

n
o
th

er teach
er sh

ared
 a sim

ilar 

scen
ario

.  “W
h
en

 h
e first cam

e to
 u

s h
e d

ro
v

e m
e n

u
ts…

. H
e‟d

 test th
e w

aters ev
ery

 

d
ay

…
. W

ith
 n

o
t ju

st m
e, b

u
t w

ith
 a lo

t o
f d

ifferen
t teach

ers.”  T
h
e n

eed
 to

 test ad
u
lts‟ 

co
m

m
itm

en
t w

as u
n
d
ersto

o
d
 as a reflectio

n
 o

f th
e trau

m
a th

ese stu
d
en

ts ex
p
erien

ced
 

an
d
 freq

u
en

t tran
sitio

n
s asso

ciated
 w

ith
 fo

ster care. A
s n

o
ted

 ab
o
v
e, fo

ster y
o

u
th

 h
av

e 

h
ad

 ex
p
erien

ce w
ith

 ad
u
lts w

h
o
 eith

er failed
 to

 p
ro

tect th
em

 fro
m

 a th
reat o

r w
h
o
 w

ere 

th
e th

reats. O
n
ce in

 fo
ster care, th

ese stu
d
en

ts ex
p
erien

ce w
h
at w

as d
escrib

ed
 as a 

sh
iftin

g
 lan

d
scap

e o
f ad

u
lts. T

h
e p

articip
an

ts b
elie

v
ed

 fo
ster y

o
u
th

 n
eed

ed
 to

 k
n
o
w

 th
at 

an
 ad

u
lt w

as tru
stw

o
rth

y
 an

d
 co

m
m

itted
 to

 th
e stu

d
en

t b
efo

re th
e stu

d
en

t w
o
u
ld

 b
e 

v
u
ln

erab
le an

d
 o

p
en

 in
 th

e relatio
n
sh

ip
.  T

ru
stin

g
 relatio

n
sh

ip
s w

ere b
u
ilt after a p

erio
d
 

o
f testin

g
, w

h
ich

 in
terv

iew
ees d

escrib
ed

 as a tim
e w

h
en

 th
e stu

d
en

ts acted
 o

u
t, w

ere 

d
efian

t to
w

ard
s th

e teach
ers, an

d
 w

ere n
o
t in

v
ested

 in
 th

eir sch
o
o
lw

o
rk

.  T
each

ers 

rep
o

rted
 th

at th
e
y
 h

ad
 to

 b
e p

atien
t w

h
ile a su

p
p
o
rtiv

e relatio
n
sh

ip
 w

as slo
w

ly
 fo

rg
ed

. 

 
T

each
ers sh

ared
 ex

am
p
les o

f testin
g
 b

eh
av

io
rs ex

h
ib

ited
 b

y
 th

e fo
ster y

o
u
th

 th
at 

m
ay

 h
av

e p
rev

en
ted

 th
e d

ev
elo

p
m

en
t o

f su
p
p
o
rtiv

e relatio
n
sh

ip
s w

ith
 o

th
er ad

u
lts.  

O
n
e teach

er d
escrib

ed
 a fo

ster p
lacem

en
t th

at d
id

 n
o
t w

o
rk

 o
u
t. “T

h
is w

as a fam
ily

 th
at 

w
as p

retty
 in

v
ested

, an
d
 th

ey
 g

o
t tired

 o
f h

er b
ein

g
 n

o
n

-co
m

p
lian

t.  I d
o
n
‟t k

n
o
w

 if sh
e 

sab
o
tag

ed
 th

e relatio
n
sh

ip
.”  In

 th
e p

lacem
en

t ch
an

g
e d

escrib
ed

 ab
o
v
e, th

e teach
er 

sp
ecu

lated
 th

at th
e stu

d
en

t sab
o
tag

ed
 th

e relatio
n
sh

ip
 b

ecau
se it w

as to
o
 d

ifficu
lt to

 

fo
rm

 a tru
stin

g
 relatio

n
sh

ip
 w

ith
 th

e fo
ster p

aren
ts.   S

h
e ex

p
lain

ed
 th

at it felt safer fo
r 

th
e stu

d
en

t to
 b

e rejected
 an

d
 rem

o
v
ed

 fro
m

 a h
o

m
e (a fam

iliar ex
p
erien

ce to
 th

e 
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stu
d
en

t) th
an

 to
 fo

rg
e a p

o
sitiv

e relatio
n
sh

ip
 w

ith
 th

e fo
ster fam

ily
.  In

 sab
o

tag
in

g
 th

e 

relatio
n
sh

ip
, th

e stu
d
en

t rem
ain

ed
 in

 co
n
tro

l an
d
 w

as resp
o
n
sib

le fo
r th

e term
in

atio
n
 o

f 

th
e relatio

n
sh

ip
 rath

er th
an

 h
av

in
g
 to

 tru
st an

d
 b

e v
u
ln

erab
le to

 th
e p

o
ssib

ility
 o

f a 

fu
tu

re rejectio
n
 b

y
 th

e fo
ster fam

ily
. 

 
P

articip
an

ts d
escrib

ed
 m

an
ip

u
lativ

e b
eh

av
io

rs d
isp

lay
ed

 b
y
 th

e fo
ster y

o
u
th

.  

S
ev

eral teach
ers u

n
d
ersto

o
d
 th

ese b
eh

av
io

rs as a resu
lt o

f fo
ster y

o
u
th

s‟ d
ifficu

lty
 in

 

tru
stin

g
 ad

u
lts.  S

tu
d
en

ts in
 fo

ster care stru
g
g
led

 to
 m

an
ag

e an
d
 m

ain
tain

 relatio
n
sh

ip
s 

w
ith

 m
an

y
 ad

u
lts in

clu
d
in

g
 teach

ers, fo
ster p

aren
ts, an

d
 so

cial w
o
rk

ers.  T
w

o
 teach

ers 

su
g
g
ested

 th
at fo

ster y
o
u

th
 so

m
etim

es try
 to

 m
an

ip
u
late th

ese ad
u
lts in

 an
 effo

rt to
 

m
an

ag
e th

e relatio
n
sh

ip
s.  O

n
e teach

er d
escrib

ed
 a situ

atio
n
 w

ith
 a stu

d
en

t w
h
o
 h

ad
 a 

h
isto

ry
 o

f co
n
flict w

ith
 fo

ster m
o
th

ers.  A
t th

e tim
e, sh

e w
as liv

in
g
 w

ith
 h

e
r th

ird
 fo

ster 

fam
ily

. In
 h

er cu
rren

t p
lace, sh

e w
as also

 co
n
flictin

g
 w

ith
 th

is m
o
m

.  A
n
d
 sh

e 

[q
u
ick

ly
] created

 a m
ad

e u
p
 d

ram
a w

ith
 m

e, th
e fo

ster m
o
m

, an
d
 h

er.  

S
h
e to

ld
 th

e fo
ster m

o
m

 I said
 th

in
g
s th

at I d
id

n
‟t say

.  A
n
d
 th

e fo
ster 

m
o
m

 cam
e b

ack
, lash

ed
 b

ack
 o

u
t at m

e.  [T
h
e stu

d
en

t] w
as try

in
g
 to

 

create d
ram

a b
etw

een
 th

e th
ree o

f u
s. 

A
fter th

is ev
en

t, it to
o
k
 tim

e fo
r th

e teach
er to

 b
eg

in
 to

 tru
st th

e stu
d
en

t ag
ain

.  S
h
e d

id
 

n
o
t u

n
d
erstan

d
 w

h
y
 th

e stu
d
en

t m
an

ip
u
lated

 th
e situ

atio
n
 an

d
 created

 in
terp

erso
n
al 

d
ram

a, b
u
t v

iew
ed

 it as co
n
sisten

t w
ith

 th
e stu

d
en

t‟s h
isto

ry
 o

f ch
an

g
es in

 fo
ster h

o
m

es 

an
d
 co

n
flicts w

ith
 w

o
m

en
. 

 
A

n
g
er w

as o
ften

 p
aired

 w
ith

 d
istru

st, acco
rd

in
g
 to

 th
e stu

d
y
 p

articip
an

ts.  T
h
e 

an
g
er ex

h
ib

ited
 b

y
 fo

ster y
o

u
th

 in
 p

eer in
teractio

n
s d

e
scrib

ed
 ab

o
v
e w

as also
 p

rev
alen

t 
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in
 relatio

n
sh

ip
s w

ith
 ad

u
lts.  O

n
e teach

er ex
p
lain

ed
 th

at, g
iv

en
 th

e stressfu
l co

n
tex

t in
 

w
h
ich

 m
an

y
 fo

ster ch
ild

ren
 liv

e, th
eir m

o
o
d
s ten

d
 to

 sh
ift q

u
ick

ly
 an

d
 u

n
p
red

ictab
ly

.  

D
escrib

in
g
 th

e ch
allen

g
e o

f co
n
fro

n
tin

g
 a stu

d
en

t ab
o
u
t a sch

o
o
l issu

e, h
e n

o
ted

,  

Y
o
u
 h

av
e to

 really
 tread

 so
ftly

 aro
u
n
d
 h

er b
ecau

se I d
o
n
‟t k

n
o
w

 w
h

at 

k
in

d
 o

f m
o
o
d
 sh

e‟s g
o
in

g
 to

 b
e in

 fro
m

 d
a
y
 to

 d
a
y
…

. If I try
 to

 h
o
ld

 h
er 

acco
u
n
tab

le, sh
e b

lo
w

s u
p
. 

T
h
e sh

ifts in
 m

o
o
d
 o

b
serv

ed
 b

y
 th

is teach
er w

ere attrib
u
ted

 to
 th

e ch
an

g
in

g
 stresso

rs in
 

th
e stu

d
en

t‟s life an
d
 th

e resu
ltin

g
 stru

g
g
le to

 m
an

ag
e th

ese stresso
rs.  T

each
ers 

u
n
d
ersto

o
d
 th

e fo
ster y

o
u

th
s‟ an

g
ry

 resp
o
n
ses as a relian

ce o
n
 a fam

iliar em
o
tio

n
 th

at 

felt co
m

p
arativ

ely
 safe to

 th
ese stu

d
en

ts as a resu
lt.  T

h
e co

m
b
in

atio
n
 o

f h
ig

h
 stress 

lev
els, an

d
 th

e relativ
e fam

iliarity
 an

d
 safety

 o
f an

 an
g
ry

 resp
o
n
se w

as seen
 as a 

p
rim

ary
 cau

se o
f th

e fo
ster y

o
u
th

s‟ stru
g
g
le w

ith
 an

g
er m

an
ag

em
en

t. 

C
o
g

n
itive S

p
a
ce 

 
O

n
e p

articip
an

t u
sed

 th
e term

 “co
g
n
itiv

e sp
ace” to

 d
escrib

e an
 u

n
d
erly

in
g
 cau

se 

o
f th

e fo
ster y

o
u
th

s‟ d
ifficu

lty
 w

ith
 sch

o
o
l task

s.  T
h
e term

 reso
n

ated
 u

n
iv

ersally
 w

ith
 

th
e in

terv
iew

ees d
u
rin

g
 m

em
b
er ch

eck
in

g
 co

n
d
u

cted
 at su

b
seq

u
en

t in
terv

iew
s.  F

o
ster 

y
o

u
th

 w
ere d

escrib
ed

 as facin
g
 so

 m
an

y
 stresso

rs in
 th

eir liv
es th

at th
ey

 h
ad

 lim
ited

 

co
g
n
itiv

e sp
ace, o

r m
en

tal atten
tio

n
, av

ailab
le fo

r sch
o
o
lin

g
.  T

h
ese stu

d
en

ts w
ere seen

 

as d
istracted

 b
y
 th

e stresso
rs asso

ciated
 w

ith
 b

ein
g
 in

 fo
ster care.  T

each
ers ex

p
ressed

 

em
p
ath

y
 an

d
 u

n
d
erstan

d
in

g
 fo

r th
ese ch

allen
g
es an

d
 o

ften
 accep

ted
 th

e lo
w

 p
rio

rity
 

statu
s acad

em
ics freq

u
en

tly
 receiv

ed
.  A

s o
n

e teach
er ex

p
lain

ed
, “I‟d

 sa
y
 sh

e‟s d
ealin

g
 

w
ith

 b
ig

g
er issu

es th
an

 [learn
in

g
 ab

o
u
t] th

e E
u
ro

p
ean

 R
en

aissan
ce.”  T

h
e b

ig
g
er issu

es 

rep
o

rted
 b

y
 p

articip
an

ts in
clu

d
ed

 ad
ap

tin
g
 to

 a n
ew

 fo
ster h

o
m

e p
lacem

en
t an

d
 w

o
rries 
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ab
o
u
t a b

io
lo

g
ical p

aren
t‟s w

h
ereab

o
u
ts an

d
 w

ellb
ein

g
.   S

ev
eral teach

ers sp
o
k
e o

f 

in
carcerated

 p
aren

ts.  F
o
ster y

o
u
th

 w
h
o
se p

aren
ts w

ere in
carcerated

 w
o
rried

 ab
o
u
t th

e 

statu
s o

f th
eir p

aren
ts‟ cases as w

ell as th
eir o

w
n
.  In

terv
iew

ees also
 ex

p
lain

ed
 th

at th
e 

fo
ster y

o
u
th

 w
ere an

x
io

u
s ab

o
u

t reu
n
ificatio

n
 w

ith
 th

eir p
aren

ts.  F
o
ster y

o
u
th

 w
ere 

d
escrib

ed
 as eag

er an
d
 im

p
atien

t fo
r reu

n
ificatio

n
; th

ey
 freq

u
en

tly
 w

o
rried

 ab
o
u
t 

w
h
eth

er o
r n

o
t th

e issu
es th

at resu
lted

 in
 th

eir rem
o
v
al fro

m
 th

e h
o
m

e w
o
u
ld

 b
e fu

lly
 

reso
lv

ed
.  T

each
ers u

n
d
ersto

o
d
 th

at stu
d
en

ts in
 fo

ster care h
av

e a lo
t o

n
 th

eir m
in

d
s. 

 
C

o
g
n
itiv

e sp
ace av

ailab
le fo

r sch
o
o
l related

 m
atters w

as also
 d

escrib
ed

 as 

lim
ited

 b
y
 fo

ster y
o
u
th

s‟ n
eed

 to
 m

an
ag

e liv
in

g
 in

 a n
ew

 h
o
m

e w
ith

 n
ew

 ro
les an

d
 

relatio
n
sh

ip
s.  P

articip
an

ts w
ere aw

are th
at th

ese stu
d
en

ts n
eed

ed
 to

 learn
, u

n
d
erstan

d
, 

an
d
 fu

n
ctio

n
 w

ith
in

 th
e co

m
p
lex

 fo
ster care sy

stem
 w

ith
 m

an
y
 ad

u
lt p

la
y
ers in

clu
d
in

g
 

b
u
t n

o
t lim

ited
 to

: so
cial w

o
rk

ers, ed
u
catio

n
al su

rro
g
ates, fo

ster p
aren

ts, leg
al 

ad
v
o
cates, co

u
n
selo

rs, an
d
 resp

ite fam
ilies.  F

o
ster y

o
u
th

 w
ere p

o
rtra

y
ed

 as d
ealin

g
 

w
ith

 m
an

y
 m

o
re issu

es an
d
 ad

u
lts th

an
 th

eir p
eers.  O

n
e teach

er rem
ark

ed
:   

[F
o
ster y

o
u
th

] co
m

e in
 in

 th
e m

o
rn

in
g
 an

d
 y

o
u
 ask

 th
em

 w
h
at th

e
y
‟re 

th
in

k
in

g
 ab

o
u
t.  A

n
d
 th

ey
‟ll tell y

o
u
 o

n
e th

in
g
.  A

n
d
 y

o
u
 ask

 th
em

 ag
ain

 

at th
e en

d
 o

f th
e d

a
y
; th

ey
‟re still th

in
k
in

g
 ab

o
u
t th

at su
b
ject.  A

n
d
 it‟s 

g
o
t n

o
th

in
g
 to

 d
o
 w

ith
 sch

o
o
l. 

T
h
e stu

d
en

ts in
 fo

ster care w
ere o

ften
 seen

 as b
ein

g
 p

reo
ccu

p
ied

 w
ith

 co
n
cern

s o
u
tsid

e 

o
f sch

o
o
l.  T

h
ese p

reo
ccu

p
atio

n
s freq

u
en

tly
 d

o
m

in
ated

 th
e co

g
n
itiv

e sp
ace o

f th
e fo

ster 

y
o

u
th

 to
 su

ch
 a d

eg
ree th

at th
ey

 are u
n

ab
le to

 ab
so

rb
 an

d
 p

ro
cess th

e in
fo

rm
atio

n
 

sh
ared

 in
 class. 

S
u
p
p
o
rt S

trateg
ies 
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S

tu
d

y
 p

articip
an

ts o
ffered

 w
ell-fo

rm
u
lated

 resp
o
n

ses to
 th

e co
n
stellatio

n
 o

f 

n
eed

s p
resen

ted
 b

y
 stu

d
en

ts in
 fo

ster care. T
h
e teach

ers‟ resp
o
n
ses ap

p
eared

 to
 b

e 

g
ro

u
n
d

ed
 in

 g
en

u
in

e carin
g
 fo

r stu
d
en

ts. D
em

o
n
stratio

n
s o

f carin
g
 in

clu
d
ed

 th
e o

fferin
g
 

o
f em

o
tio

n
al su

p
p
o
rt an

d
 m

en
to

rin
g
, alo

n
g
 w

ith
 th

e d
ifferen

tiatio
n
 o

f acad
em

ic w
o
rk

. 

C
a
rin

g
 

 
In

terv
iew

ees d
escrib

ed
 fo

rg
in

g
 relatio

n
sh

ip
s as cen

tral to
 th

eir w
o
rk

 w
ith

 

stu
d
en

ts in
 fo

ster care.  T
each

ers in
 th

is stu
d

y
 w

ere u
n
an

im
o
u
s in

 th
eir b

elief th
at th

e
y
 

n
eed

ed
 to

 b
e au

th
en

tic an
d
 th

o
u
g
h
tfu

l in
 th

eir ro
le as ed

u
cato

rs.  T
h
e
y
 ex

p
ressed

 care in
 

ev
ery

 lev
el o

f th
eir w

o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care.  T
h
e
y
 felt th

at th
e teach

ers‟ 

in
v
estm

en
t in

 th
e stu

d
en

ts‟ learn
in

g
 an

d
 g

ro
w

th
 n

eed
ed

 to
 b

e real an
d
 o

b
serv

ab
le.  A

s 

o
n
e teach

er n
o
ted

, “Y
o
u
 actu

ally
 read

 th
eir p

ap
ers an

d
 m

ark
 th

em
 u

p
.  Y

o
u
 d

o
n
‟t ju

st 

p
u
t a ch

eck
 at th

e to
p
 o

f th
e p

ag
e…

. Y
o
u
 actu

ally
 h

av
e to

 d
o
 real w

o
rk

.”  E
v
en

 th
e 

seem
in

g
ly

 m
u
n
d
an

e task
 o

f g
rad

in
g
 sen

t a m
essag

e to
 th

e stu
d
en

ts.  T
h
e care tak

en
 to

 

carefu
lly

 rev
iew

 stu
d

en
t w

o
rk

 w
as d

escrib
ed

 as an
 im

p
o
rtan

t o
p
p
o
rtu

n
ity

 to
 ex

p
ress 

carin
g
 an

d
 to

 co
n
n

ect w
ith

 stu
d

en
ts in

 fo
ster care.  G

rad
in

g
 p

ap
ers h

ad
 v

alu
e b

e
y
o
n
d
 

th
e stu

d
en

ts‟ acad
em

ic g
ro

w
th

. T
h
e teach

er ex
p
lain

ed
 th

at, p
articu

larly
 w

ith
 stu

d
en

ts in
 

fo
ster care, th

ese su
b
tle an

d
 p

ersisten
t m

essag
es w

ere critical to
 th

e d
ev

elo
p

m
en

t o
f 

stro
n
g
 an

d
 su

p
p
o

rtiv
e relatio

n
sh

ip
s. 

 
T

h
e in

v
estm

en
t an

d
 carin

g
 o

f th
e teach

ers w
as seen

 as cen
tral to

 stu
d
en

ts‟ 

su
ccess. E

ach
 o

f th
e p

articip
an

ts felt th
ere w

as a critical co
n
n
ectio

n
 b

etw
een

 teach
in

g
 

an
d
 carin

g
.  O

n
e teach

er ex
p
lain

ed
, “If th

e
y
 h

av
e so

m
eo

n
e carin

g
 h

ere, th
eir in

v
estm

en
t 

b
eco

m
es h

ere at sch
o
o
l…

.  [It] m
ak

e[s] th
em

 b
eliev

e th
at it‟s w

o
rth

 b
ein

g
 h

ere.”
  T

h
is 

p
articip

an
t ex

p
ressed

 a b
elief th

at b
ein

g
 ten

acio
u
s in

 carin
g
 ab

o
u
t stu

d
en

ts, ev
en

 w
h
en
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th
e stu

d
en

t is ex
h
ib

itin
g
 th

e testin
g
 b

eh
av

io
rs d

escrib
ed

 ab
o
v
e, en

co
u
rag

es stu
d
en

ts to
 

en
g
ag

e m
o
re fu

lly
 w

ith
 th

eir ed
u
catio

n
.  G

iv
en

 th
e co

g
n
itiv

e sp
ace issu

es also
 d

escrib
ed

 

ab
o
v
e, th

is teach
er u

n
d
ersto

o
d

 th
e d

ifficu
lty

 fo
ster y

o
u
th

 h
av

e fo
cu

sin
g
 o

n
 an

d
 

co
m

m
ittin

g
 to

 th
eir acad

em
ic w

o
rk

.  T
h
e d

ev
elo

p
m

en
t o

f stro
n
g
 relatio

n
sh

ip
s w

ith
 

ad
u
lts in

 th
e sch

o
o
l su

p
p
o
rted

 fo
ster y

o
u
th

 in
 fo

cu
sin

g
 o

n
 th

eir acad
em

ic w
o
rk

.  T
h
is 

in
terv

iew
ee ex

p
lain

ed
 th

at w
h
en

 a teach
er at sch

o
o
l cared

 ab
o
u
t a stu

d
en

t in
 fo

ster care, 

th
at stu

d
en

t cared
 m

o
re ab

o
u
t th

eir su
ccess in

 sch
o

o
l.  C

arin
g
 w

as d
escrib

ed
 as a 

m
ech

an
ism

 fo
r m

u
tu

al in
v
estm

en
t. 

 
T

each
ers in

 th
is stu

d
y
 activ

ely
 so

u
g
h
t o

p
p
o
rtu

n
ities to

 co
n
n
ect w

ith
 stu

d
en

ts in
 

fo
ster care.  F

o
r in

stan
ce, o

n
e teach

er h
ad

 read
 O

rp
h
an

s o
f th

e L
iv

in
g
 (T

o
th

, 1
9
9

7
), a 

b
o
o
k
 o

f case stu
d
ies o

f fo
ster y

o
u
th

.  H
e sh

ared
 th

e b
o
o
k
 w

ith
 a co

u
p
le o

f stu
d
en

ts in
 

fo
ster care: 

[I] ju
st say

, “h
e
y
 Jim

, h
ere‟s o

n
e y

o
u
 m

ig
h
t b

e in
terested

 in
 „cau

se 

y
o

u
‟re in

 th
is situ

atio
n
 rig

h
t n

o
w

.  H
ere‟s so

m
e o

th
er case stu

d
ies o

f k
id

s 

in
 sch

o
o
l an

d
 so

m
e o

f w
h
at th

ey
‟v

e d
o
n
e an

d
 h

av
en

‟t d
o
n
e…

. A
n
d
 

y
o

u
‟re th

ere, y
o
u
‟re o

n
e o

f th
em

…
. A

n
d
 o

n
e k

id
 w

as lik
e, “H

o
ly

 C
o
w

.”  

H
e to

o
k
 th

at th
in

g
 h

o
m

e an
d
 read

 it co
v

er to
 co

v
er in

 th
e co

u
rse o

f fiv
e 

d
ay

s…
. If an

y
th

in
g
, it‟s ju

st an
o
th

er w
a
y
 to

 sh
o
w

 th
at th

e teach
er is 

th
in

k
in

g
 ab

o
u
t w

h
ere y

o
u
 are an

d
 th

at I reco
g
n
ize y

o
u
‟re d

ifferen
t fro

m
 

ev
ery

b
o
d

y
 else. 

In
 sh

arin
g
 th

e b
o
o
k
, th

e teach
er d

em
o
n
strated

 h
is u

n
d
erstan

d
in

g
 o

f th
e ex

p
erien

ce o
f 

b
ein

g
 in

 fo
ster care.  A

s th
ey

 read
 case stu

d
ies th

at reflected
 asp

ects o
f th

eir o
w

n
 

ex
p
erien

ce, th
e
y
 k

n
ew

 h
e h

ad
 read

 th
e sam

e acco
u

n
ts.  A

s th
e p

articip
an

t ex
p
lain

ed
, 
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fo
ster y

o
u
th

 m
a
y
 h

av
e felt less alo

n
e in

 th
eir ex

p
erien

ce b
ecau

se th
e
y
 w

ere ab
le to

 read
 

ab
o
u
t sim

ilar ex
p
erien

ces, an
d
 also

 b
ecau

se th
e
y
 d

isco
v
ered

 th
at a teach

er k
n
ew

 ab
o

u
t 

o
th

er y
o
u
th

 w
ith

 sim
ilar b

ack
g
ro

u
n
d
s.  H

is d
escrip

tio
n
 o

f th
e fo

ster y
o
u
th

s‟ resp
o
n
se to

 

th
e b

o
o
k
 in

d
icates th

at th
ey

 w
ere im

p
ressed

 th
at h

e h
ad

 tak
en

 th
e tim

e to
 read

 a b
o
o
k

 

th
at w

o
u
ld

 g
iv

e h
im

 in
sig

h
t in

to
 th

eir liv
es.  T

h
e teach

er d
em

o
n
strated

 a d
eep

 

co
m

m
itm

en
t to

 learn
in

g
 ab

o
u
t an

d
 u

n
d
erstan

d
in

g
 h

is stu
d
en

ts, an
d
 h

e w
as co

m
m

itted
 to

 

ex
p
ressin

g
 th

is u
n
d
erstan

d
in

g
. 

 
T

each
ers d

escrib
ed

 fin
d
in

g
 o

th
er o

p
p
o
rtu

n
ities to

 co
n
n
ect w

ith
 an

d
 p

ro
m

o
te th

e 

su
ccess o

f stu
d
en

ts in
 fo

ster care in
 sch

o
o
l.  M

an
y
 teach

ers ex
p
lain

ed
 th

at th
ey

 to
o
k
 

ex
tra care w

h
en

 ask
in

g
 fo

ster y
o
u
th

 to
 w

o
rk

 w
ith

 classm
ates.  W

h
en

 assig
n

in
g
 stu

d
en

ts 

to
 w

o
rk

 w
ith

 p
artn

ers, in
terv

iew
ees rep

o
rted

 p
airin

g
 fo

ster y
o
u
th

 w
ith

 stu
d

y
 p

artn
ers 

w
h
o
 w

o
u
ld

 b
e p

atien
t an

d
 su

p
p
o
rtiv

e.  P
articip

an
ts ex

p
lain

ed
 th

at d
u
rin

g
 g

ro
u
p
 w

o
rk

, 

th
ey

 m
ad

e su
re th

e stu
d
en

ts in
 fo

ster care w
o
u
ld

 b
e co

m
fo

rtab
le w

ith
 at least o

n
e o

f th
e 

g
ro

u
p
 m

em
b

ers.  T
h
e teach

ers also
 talk

ed
 ab

o
u
t m

ak
in

g
 su

re th
e
y
 sp

o
k
e in

d
iv

id
u
ally

 

w
ith

 stu
d
en

ts in
 fo

ster care o
n
 a m

o
re freq

u
en

t b
asis an

d
 m

o
n
ito

red
 th

eir p
ro

g
ress m

o
re 

clo
sely

 th
an

 th
e
y
 d

id
 fo

r o
th

er stu
d
en

ts.  T
h
e
y
 sp

o
k
e o

f th
e im

p
o
rtan

ce o
f 

ack
n

o
w

led
g
in

g
 fo

ster y
o

u
th

 in
 th

e h
allw

ay
 o

r lu
n
ch

ro
o
m

 b
y
 u

sin
g
 th

eir n
am

e an
d
 

say
in

g
 h

ello
.  P

articip
an

ts felt th
at fo

cu
sin

g
 o

n
 d

etails su
ch

 as th
ese w

as v
ital in

 

su
p
p
o
rtin

g
 th

e su
ccess o

f th
e fo

ster y
o
u
th

. 

 
T

each
ers u

n
d
ersco

red
 th

e im
p
o
rtan

ce o
f sen

sitiv
ity

 to
w

ard
s fo

ster y
o
u
th

.  M
an

y
 

p
articip

an
ts em

p
h
asized

 th
e n

eed
 to

 sp
eak

 p
riv

ately
 w

ith
 th

ese stu
d
en

ts ab
o

u
t 

b
eh

av
io

ral o
r acad

em
ic co

n
cern

s so
 th

eir p
eers w

o
u
ld

 n
o
t h

ear.  M
o
re th

an
 h

alf o
f th

e 

stu
d

y
 p

articip
an

ts sp
o
k
e o

f th
e im

p
o
rtan

ce o
f ask

in
g
 q

u
estio

n
s b

efo
re d

raw
in

g
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co
n
clu

sio
n
s ab

o
u
t m

issin
g
 assig

n
m

en
ts o

r ab
sen

ces. A
sk

in
g
 q

u
estio

n
s h

elp
ed

 th
e 

teach
ers av

o
id

 m
istak

in
g
 a m

issin
g
 assig

n
m

en
t th

at w
as th

e resu
lt o

f a situ
atio

n
 at h

o
m

e 

th
e n

ig
h
t b

efo
re as d

isin
terest in

 sch
o
o
l o

r lazin
ess o

n
 th

e p
art o

f th
e stu

d
en

t in
 fo

ster 

care.  O
n
e teach

er co
m

m
en

ted
, 

I th
in

k
…

 first…
 y

o
u
‟v

e g
o
t to

 ask
.  Y

o
u
 alw

a
y
s…

 p
reface y

o
u
r criticism

 

w
ith

 q
u
estio

n
s o

f…
 h

as so
m

eth
in

g
 b

een
 g

o
in

g
 o

n
?
  Is ev

ery
th

in
g
 o

k
a
y
?
  

If th
ere‟s an

 acad
em

ic p
ro

b
lem

, th
ere m

ig
h
t b

e so
m

eth
in

g
 else th

at‟s 

cau
sin

g
 it. 

T
h
e teach

ers in
 th

e stu
d

y
 w

ere w
ell p

racticed
 in

 ch
eck

in
g
 th

eir assu
m

p
tio

n
s ab

o
u
t th

eir 

stu
d
en

ts.  T
h
ey

 ex
p
ressed

 an
 u

n
d
erstan

d
in

g
 o

f an
d
 ap

p
reciatio

n
 fo

r th
e co

m
p
lex

 fo
rces 

th
at act o

n
 stu

d
en

ts in
 fo

ster care.  S
eek

in
g
 in

fo
rm

atio
n
 an

d
 th

en
 resp

o
n
d
in

g
 w

ith
 

u
n
d
erstan

d
in

g
 w

as a cen
tral strateg

y
 id

en
tified

 b
y
 th

e p
articip

atin
g
 teach

ers. 

L
isten

in
g
 

 
In

terv
iew

ees d
escrib

ed
 listen

in
g
 m

o
re th

an
 an

y
 o

th
er sin

g
le activ

ity
 as a m

ean
s 

o
f co

n
n
ectin

g
 w

ith
 an

d
 su

p
p
o
rtin

g
 stu

d
en

ts in
 fo

ster care.  O
n

e teach
er sp

o
k
e at len

g
th

 

o
f a relatio

n
sh

ip
 th

at w
as im

p
o
rtan

t to
 h

er an
d
 th

e stu
d
en

t in
 fo

ster care: 

H
e h

ad
 m

y
 first p

erio
d
 class.  S

o
 w

h
en

 I g
o
t h

ere at 8
A

M
 h

e w
as alw

a
y
s 

alread
y
 h

ere, w
aitin

g
 to

 g
et in

 th
e d

o
o
r.  H

e sat h
ere ev

ery
 m

o
rn

in
g
 an

d
 

talk
ed

 an
d
 talk

ed
 an

d
 talk

ed
.  E

v
ery

 stu
d

y
 h

all p
erio

d
 h

e w
o
u
ld

 co
m

e in
 

h
ere an

d
 talk

 an
d
 talk

 an
d
 talk

 an
d
 talk

.  A
n
d
 I sp

en
t a lo

t o
f tim

e w
ith

 

h
im

.  Ju
st listen

in
g
 to

 h
im

.  A
n
d
 y

o
u
 k

n
o
w

, w
ith

 h
im

, h
e w

as o
n
e o

f 

th
ese k

id
s th

at felt lik
e n

o
 o

n
e h

ad
 ev

er listen
ed

 to
 h

im
, n

ev
er cared

 

ab
o
u
t h

im
, n

ev
er d

id
 w

h
at w

as b
est fo

r h
im

. 
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L
isten

in
g
 w

as th
e sin

g
le m

o
st p

o
w

erfu
l to

o
l sh

e h
ad

 to
 co

n
n
ect w

ith
 an

d
 su

p
p
o
rt th

is 

stu
d
en

t.  A
fter sev

eral m
o
n
th

s o
f listen

in
g
 sh

e w
as ab

le to
 en

co
u
rag

e h
im

 to
 m

ak
e so

m
e 

frien
d
s an

d
 co

n
n
ect w

ith
 p

eers.  G
iv

en
 th

e safety
 o

f h
is relatio

n
sh

ip
 w

ith
 th

is teach
er, 

h
e w

as ab
le to

 d
o
 so

, an
d

 h
is teach

er rep
o
rted

 seein
g
 a stead

y
 im

p
ro

v
em

en
t in

 h
is 

in
v
estm

en
t in

 sch
o
o
l, h

is g
rad

es, an
d
 h

is o
v

erall affect as a resu
lt. 

 
L

isten
in

g
 req

u
ired

 p
atien

ce o
n
 th

e p
art o

f th
e teach

ers.  M
an

y
 in

terv
iew

ees 

d
escrib

ed
 in

teractio
n
s as m

o
st effectiv

e w
h

en
 th

e stu
d
en

t in
itiated

 th
e co

n
v
ersatio

n
s.  

T
each

ers n
eed

ed
 to

 b
e p

rep
ared

 to
 d

ro
p
 th

e task
 at h

an
d
 w

h
en

 th
e stu

d
en

t w
as read

y
 to

 

talk
.  P

articip
an

ts reco
g
n
ized

 th
ese stu

d
en

ts‟ v
u
ln

erab
ility

 an
d
 th

e ch
allen

g
e th

ey
 faced

 

in
 lettin

g
 d

o
w

n
 th

eir g
u
ard

.  T
h
e p

articip
atin

g
 teach

ers w
ere p

atien
t an

d
 w

aited
 fo

r th
e
 

stu
d
en

ts to
 in

itiate th
e co

n
v
ersatio

n
s.  S

ev
eral teach

ers n
o
ted

 th
at it felt d

isresp
ectfu

l 

an
d
 in

effectiv
e to

 b
arrag

e th
e stu

d
en

ts w
ith

 q
u
estio

n
s b

ey
o
n
d
 th

o
se d

irectly
 related

 to
 

sch
o
o
lw

o
rk

.  P
articip

an
ts o

ffered
 d

escrip
tio

n
s o

f th
em

selv
es as activ

e liste
n
ers, n

o
t in

 

th
eir p

u
rsu

it o
f co

n
v
ersatio

n
 w

ith
 stu

d
en

ts in
 fo

ster care, b
u
t in

 th
eir o

p
en

 p
o
stu

re o
f 

p
atien

t p
rep

ared
n
ess, w

h
ich

 allo
w

ed
 th

e stu
d
en

ts to
 co

m
fo

rtab
ly

 ap
p
ro

ach
 th

em
. 

 
In

terv
iew

ees ex
p
lain

ed
 th

at th
ey

 in
ten

tio
n
ally

 m
ain

tain
ed

 an
 attitu

d
e o

f n
o

n
-

ju
d
g
m

en
t w

h
en

 th
e
y
 listen

ed
 to

 fo
ster y

o
u
th

.  T
h
ey

 felt th
e stu

d
en

ts alread
y
 h

ad
 a 

n
u
m

b
er o

f ad
u
lts in

 th
eir liv

es w
h
o
 to

ld
 th

em
 w

h
at th

ey
 sh

o
u
ld

 d
o
, h

o
w

 th
ey

 m
u
st feel, 

o
r w

h
at th

e
y
 o

u
g
h
t to

 b
e th

in
k
in

g
.  T

h
e classro

o
m

 teach
ers o

ffered
 a safe sp

ace fo
r 

stu
d
en

ts to
 v

o
calize th

eir co
n
cern

s an
d
 stru

g
g
les.  O

n
e teach

er d
escrib

ed
 h

er 

relatio
n
sh

ip
 w

ith
 fo

ster y
o
u
th

, n
o
tin

g
, “I‟m

 th
ere to

 listen
 a lo

t, to
 k

in
d
 o

f h
ear th

em
 

an
d
 n

o
t in

terru
p
t th

em
…

. K
n
o
w

in
g
 th

at y
o
u

‟re n
o
t ju

d
g
in

g
 th

em
.  Y

o
u
‟re th

ere to
 

listen
.”  In

terv
iew

ees co
n

sisten
tly

 sp
o
k

e to
 th

e im
p
o
rtan

ce o
f resp

ectin
g
 th

e stu
d
en

t‟s 
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ag
en

d
a.  T

h
e
y
 felt th

at ad
u
lts, p

articu
larly

 ad
u
lts in

 p
o
sitio

n
s o

f au
th

o
rity

 su
ch

 as 

teach
ers, can

 easily
 an

d
 u

n
in

ten
tio

n
ally

 sq
u
elch

 th
e th

o
u
g
h
t p

ro
cess o

f th
e fo

ster y
o
u

th
 

b
y
 im

p
o
sin

g
 th

eir so
lu

tio
n
s, su

g
g
estio

n
s, an

d
 criticism

s.  L
isten

in
g
 to

 fo
ster y

o
u
th

, as 

d
escrib

ed
 b

y
 th

e teach
ers, p

ro
v
id

ed
 th

e stu
d
en

ts w
ith

 an
 o

p
p
o
rtu

n
ity

 to
 ex

p
lo

re th
eir 

th
o
u
g
h
ts an

d
 feelin

g
s. 

 
L

isten
in

g
 w

as seen
 as essen

tial fo
r co

n
n

ectin
g
 w

ith
 all stu

d
en

ts, b
u
t esp

ecially
 

stu
d
en

ts in
 fo

ster care.  T
h
ese co

n
n
ectio

n
s w

ere v
iew

ed
 as cen

tral to
 th

e su
ccess o

f 

fo
ster y

o
u
th

 in
 sch

o
o
l.  L

isten
in

g
 also

 serv
ed

 an
o
th

er v
ital ro

le in
 su

p
p
o
rtin

g
 stu

d
en

ts in
 

fo
ster care. T

h
ro

u
g
h
 activ

e listen
in

g
 an

d
 a d

em
o
n

strated
 h

isto
ry

 o
f in

terest in
 th

e 

stu
d
en

ts, teach
ers w

ere ab
le to

 g
ain

 accu
rate in

fo
rm

atio
n
 ab

o
u
t th

e ch
allen

g
es th

e 

stu
d
en

ts faced
.  T

each
ers resp

o
n
d
ed

 acco
rd

in
g
ly

 o
n
ce th

e in
fo

rm
atio

n
 w

as g
ain

ed
.  

G
ath

erin
g
 in

fo
rm

atio
n
, as n

o
ted

 ab
o
v
e, b

efo
re reactin

g
 w

as seen
 as an

 im
p
o
rtan

t asp
ect 

o
f carin

g
, an

d
 listen

in
g
 w

as rep
o
rted

 as cru
cial fo

r g
ath

erin
g
 th

at in
fo

rm
atio

n
.  T

h
e 

im
p
o
rtan

ce o
f ask

in
g
 q

u
estio

n
s sen

sitiv
ely

 w
h

en
 raisin

g
 a co

n
cern

 is also
 an

 im
p
o
rtan

t 

p
art o

f listen
in

g
.  A

 d
ifferen

t teach
er, d

escrib
in

g
 th

e im
p

o
rtan

ce o
f listen

in
g
 in

 

g
ath

erin
g
 in

fo
rm

atio
n
, raised

 th
e issu

e as w
ell.  If an

 assig
n
m

en
t is m

issin
g
, late, o

r n
o
t 

o
f th

e ex
p
ected

 q
u
ality

, 

Y
o
u
‟v

e g
o
t to

 ask
…

 [If y
o
u
 ju

m
p
 to

 co
n
clu

sio
n
s] th

ey
‟ll g

et m
ad

 an
d
 

start “w
ell, y

o
u
 k

n
o
w

 w
h

y
 I d

id
n
‟t d

o
 it, „cau

se I h
ad

 to
 m

o
v
e to

 

so
m

ep
lace, I h

av
en

‟t b
een

 ab
le to

 g
et m

y
 b

o
o
k
s”…

 [T
h
at h

ap
p
en

s] if 

th
ey

 m
o
v
e aro

u
n
d
 a lo

t. 

L
isten

in
g
 w

as critical to
 u

n
d
erstan

d
in

g
 th

e stu
d
en

t‟s situ
atio

n
 b

efo
re m

ak
in

g
 

ju
d
g
m

en
ts.  T

h
is in

terv
iew

ee em
p
h

asized
 th

e im
p
o
rtan

ce o
f listen

in
g
 b

efo
re co

m
in

g
 to
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a co
n

clu
sio

n
.  H

e ex
p
lain

ed
 th

at if p
ro

p
er care w

ere n
o
t tak

en
 to

 fu
lly

 u
n
d

erstan
d
 a 

situ
atio

n
 b

efo
re resp

o
n
d
in

g
, th

e stu
d
en

t w
o
u
ld

 react w
ith

 an
g
er.  A

s n
o
ted

 b
y
 th

e 

p
articip

an
t ab

o
v
e, th

e teach
ers‟ in

v
estm

en
t w

as u
n

d
ersto

o
d
 to

 d
irectly

 im
p
act th

e 

in
v
estm

en
t o

f th
e stu

d
en

t.  If a teach
er ju

m
p
ed

 to
 co

n
clu

sio
n
s w

ith
o
u
t u

n
d
erstan

d
in

g
 

th
ro

u
g
h
 activ

e listen
in

g
, th

e in
v
estm

en
t o

f th
e stu

d
en

t (an
d
 th

erefo
re th

e acad
em

ic 

su
ccess o

f th
e stu

d
en

t) co
u
ld

 w
ell b

e jeo
p
ard

ized
. Q

u
estio

n
in

g
 an

d
 listen

in
g
, 

p
articu

larly
 in

 th
e co

n
tex

t o
f a carin

g
 relatio

n
sh

ip
, p

ro
v
id

ed
 th

e teach
ers w

ith
 th

e 

in
fo

rm
atio

n
 th

ey
 n

eed
ed

 to
 ap

p
ro

p
riately

 resp
o
n
d
 to

 th
e stu

d
en

t an
d
 m

ain
tain

 th
e 

stu
d
en

t‟s en
g
ag

em
en

t in
 sch

o
o
l.  It also

 allo
w

ed
 th

e teach
ers to

 o
ffer n

eed
ed

 flex
ib

ility
 

w
ith

 assig
n
m

en
ts as d

iscu
ssed

 in
 m

o
re d

etail b
elo

w
. 

C
o
n

sisten
t, A

u
th

en
tic R

esp
ect 

 
P

articip
an

ts fo
u
n
d
 a v

ariety
 o

f w
a
y
s to

 co
n
sisten

tly
 an

d
 au

th
en

tically
 ex

p
ress 

resp
ect to

 stu
d
en

ts in
 fo

ster care.  T
h

ese stu
d
en

ts w
ere seen

 as b
ein

g
 m

o
re sen

sitiv
e to

 

criticism
 th

an
 th

eir p
eers.  B

efo
re teach

ers co
m

m
en

ted
 o

n
 an

 acad
em

ic co
n

cern
, th

e
y
 

in
d
icated

 th
e
y
 g

av
e carefu

l co
n
sid

eratio
n
 to

 h
o
w

 fo
ster y

o
u
th

 m
a
y
 in

terp
ret th

e 

co
m

m
en

t.  O
n
e teach

er ex
p
lain

ed
 th

at th
e p

lay
fu

l sarcasm
 an

d
 teasin

g
 u

sed
 to

 m
o
tiv

ate 

so
m

e stu
d
en

ts d
id

 n
o
t w

o
rk

 w
ell w

ith
 stu

d
en

ts in
 fo

ster care.  “T
h

e
y
 see it as y

o
u
 

g
ettin

g
 d

o
w

n
 o

n
 th

em
, an

d
 o

th
er p

eo
p
le h

av
e really

 b
een

 d
o
w

n
 o

n
 th

em
 b

efo
re…

. It‟s 

m
o
re o

f a co
ach

in
g
 ro

le, try
in

g
 to

 em
p
o
w

er th
e stu

d
en

t to
 d

o
 b

etter.”  E
m

p
o
w

erin
g
 

stu
d
en

ts in
 fo

ster care to
 d

o
 b

etter w
as seen

 as b
o
th

 th
e resu

lt o
f an

d
 a co

m
p
o
n
en

t to
 

m
ain

tain
in

g
 a resp

ectfu
l p

o
stu

re to
w

ard
s th

e stu
d
en

ts.  A
 p

ro
n
o
u
n
ced

 d
isp

lay
 o

f resp
ect 

w
as rep

o
rted

 as co
u
n
terin

g
 th

e h
eig

h
ten

ed
 sen

sitiv
ity

 o
f fo

ster y
o
u
th

.   
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S

ev
eral in

terv
iew

ees em
p
h

asized
 th

e im
p
o
rtan

ce o
f co

m
m

u
n
icatin

g
 faith

 in
 th

e 

fo
ster y

o
u
th

s‟ ab
ility

 to
 fin

d
 an

d
 fo

llo
w

 th
ro

u
g
h
 w

ith
 so

lu
tio

n
s to

 issu
es at sch

o
o
l. 

M
u
ch

 o
f th

e resp
ect ex

p
ressed

 to
 fo

ster y
o
u
th

 in
v

o
lv

ed
 w

h
at o

n
e teach

er d
escrib

ed
 as 

“[p
u

ttin
g
] it in

 th
eir co

u
rt.”  T

h
e teach

ers co
ach

ed
 an

d
 en

co
u
rag

ed
 th

e fo
ster y

o
u
th

 to
 

d
ev

elo
p
 th

eir o
w

n
 so

lu
tio

n
s to

 p
ro

b
lem

s rath
er th

an
 tellin

g
 th

e fo
ster y

o
u
th

 w
h
at to

 d
o
. 

M
an

y
 p

articip
an

ts em
p
h

asized
 th

e im
p
o
rtan

ce o
f resp

ectin
g
 th

e stu
d
en

ts‟ 

p
riv

ac
y
 an

d
 allo

w
in

g
 th

em
 to

 d
ecid

e w
h
at th

e
y
 w

o
u
ld

 sh
are an

d
 w

ith
 w

h
o

m
.  A

s n
o
ted

 

ab
o
v
e, teach

ers ask
ed

 q
u

estio
n
s sp

ecifically
 related

 to
 assig

n
m

en
ts an

d
 w

o
rk

 

co
m

p
letio

n
 w

h
en

 n
eed

ed
, b

u
t em

p
h
asis w

as g
iv

en
 to

 stu
d
en

t-in
itiated

 co
n
v
ersatio

n
.  

O
n
e teach

er, w
h
o
 ex

p
ressed

 a p
articu

larly
 stro

n
g
 co

m
m

itm
en

t to
 fo

rg
in

g
 relatio

n
sh

ip
s 

w
ith

 h
er stu

d
en

ts ex
p
lain

ed
, “I‟m

 n
o
t g

o
in

g
 to

 try
 to

 p
u
sh

 o
n
 h

er an
d
 try

 to
 b

e h
er b

est 

frien
d
 an

d
 try

 to
 g

et h
er to

 talk
 an

d
 o

p
en

 u
p
.”  T

h
e ad

v
an

tag
e th

at p
articip

an
ts felt th

ey
 

h
ad

 o
v
er o

th
er ad

u
lts in

 th
ese stu

d
en

ts‟ liv
es w

as th
at th

e stu
d
en

ts h
ad

 ch
o
ice ab

o
u
t th

e 

n
atu

re o
f th

eir relatio
n
sh

ip
 w

ith
 a teach

er.  S
tu

d
en

ts co
u
ld

 m
ain

tain
 a strictly

 acad
em

ic 

relatio
n
sh

ip
, o

r th
e
y
 co

u
ld

 ch
o
o
se to

 co
n
n
ect o

n
 a m

o
re p

erso
n
al lev

el w
ith

 a teach
er, 

sh
arin

g
 th

eir ex
p
erien

ces an
d
 feelin

g
s.  In

terv
iew

ees felt th
at th

e elem
en

t o
f ch

o
ice 

d
istin

g
u
ish

ed
 th

eir ro
le an

d
 relatio

n
sh

ip
 to

 th
e fo

ster y
o
u
th

 fro
m

 th
at o

f th
e assig

n
ed

 

ro
les an

d
 relatio

n
sh

ip
s o

f co
u
n
selo

rs, so
cial w

o
rk

ers, an
d
 fo

ster p
aren

ts.  T
h

ey
 felt th

at 

fo
ster y

o
u
th

 w
ere o

ften
 to

ld
 to

 tru
st co

u
n
selo

rs an
d
 fo

ster p
aren

ts an
d
 to

 sh
are 

in
fo

rm
atio

n
.  F

o
ster y

o
u
th

 h
ad

 m
an

y
 teach

ers at sch
o
o
l, an

d
 co

u
ld

 ch
o
o
se w

h
eth

er o
r 

n
o
t to

 sh
are in

fo
rm

atio
n
 w

ith
 so

m
e, all, o

r n
o
n
e o

f th
eir teach

ers.  M
an

y
 p

articip
an

ts 

felt th
at th

e fact th
at fo

ster y
o
u
th

 ch
o
se w

h
at to

 sh
are an

d
 w

ith
 w

h
o
m

, at sch
o
o
l, 

resu
lted

 in
 fo

ster y
o
u
th

 ch
o
o
sin

g
 to

 fo
rg

e stro
n

g
 relatio

n
sh

ip
s w

ith
 certain

 teach
ers. 
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F
lexib

ility/D
ifferen

tia
tio

n
 

 
T

h
e d

ev
elo

p
m

en
t o

f stro
n
g
 relatio

n
sh

ip
s w

ith
 stu

d
en

ts in
 fo

ster care, an
d
 th

e 

listen
in

g
 d

escrib
ed

 ab
o
v
e, p

o
sitio

n
ed

 th
e teach

ers to
 b

etter u
n
d
erstan

d
 th

e n
eed

s o
f th

e 

stu
d
en

ts in
 fo

ster care.  P
articip

an
ts w

ere sp
ecifically

 ask
ed

 ab
o
u
t w

a
y
s in

 w
h
ich

 th
e
y
 

m
ig

h
t d

ifferen
tiate in

stru
ctio

n
 an

d
/o

r classro
o
m

 p
ractices in

 resp
o
n
se to

 th
e n

eed
s o

f 

fo
ster y

o
u
th

.  T
h
e
y
 w

ere co
n
sisten

t in
 th

eir resp
o
n

ses. T
h
e fo

ster stu
d

en
ts th

e 

in
terv

iew
ees sp

o
k

e o
f req

u
ired

 n
o
 ch

an
g
e in

 in
stru

ctio
n
 o

r cu
rricu

lu
m

 an
d
 th

e teach
ers 

d
id

 n
o
t m

ak
e an

y
 m

o
d
ificatio

n
s fo

r stu
d
en

ts b
ased

 so
lely

 o
n
 fo

ster statu
s.  T

h
ey

 

rep
o

rted
 m

ak
in

g
 m

o
d
ificatio

n
s o

r ad
ju

stm
en

ts to
 assig

n
m

en
ts fo

r stu
d
en

ts in
 fo

ster care 

as th
ey

 w
o
u
ld

 fo
r an

y
 o

f th
eir stu

d
en

ts, b
ased

 o
n
 sp

ecific, ex
p
ressed

 n
eed

.  M
an

y
 

teach
ers sp

o
k
e o

f acco
m

m
o
d
atin

g
 p

o
o
r atten

d
an

ce p
attern

s.  S
tu

d
en

ts in
 fo

ster care 

w
ere rep

o
rted

 to
 h

av
e m

o
re ab

sen
ces th

an
 th

eir p
eers.  T

h
is w

as p
resu

m
ed

 to
 b

e a resu
lt 

o
f m

eetin
g
s an

d
 ch

an
g
es at h

o
m

e related
 to

 th
e fact th

at th
ey

 w
ere in

 fo
ster care.  

T
each

ers resp
o
n
d
ed

 to
 freq

u
en

t an
d
 at tim

es p
ro

lo
n
g
ed

 ab
sen

ces as th
e
y
 w

o
u
ld

 fo
r 

stu
d
en

ts w
ith

 a m
ed

ical co
n
d
itio

n
.  A

cco
m

m
o
d
atio

n
s in

clu
d
ed

 ex
ten

d
ed

 tim
e to

 

co
m

p
lete assig

n
m

en
ts an

d
 altern

ativ
es to

 th
e assig

n
m

en
ts g

iv
en

 to
 th

eir p
eers.  O

n
e 

teach
er ex

p
ressed

 th
e im

p
o
rtan

ce o
f b

ein
g
 flex

ib
le w

h
ile still h

o
ld

in
g
 th

e stu
d
en

t 

acco
u
n
tab

le fo
r th

e m
aterial. 

If a stu
d
en

t co
m

es in
 an

d
 d

o
esn

‟t h
av

e so
m

eth
in

g
 d

o
n
e, o

r h
as to

 leav
e 

fo
r so

m
e reaso

n
, I still ex

p
ect th

at th
e
y
‟ll g

et th
e w

o
rk

 d
o
n
e, o

r g
et an

 

eq
u
iv

alen
t am

o
u
n
t o

f w
o

rk
 d

o
n
e u

n
d
er a d

ifferen
t tim

elin
e o

r 

circu
m

stan
ce. 
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P
articip

an
ts felt it w

as im
p
o
rtan

t to
 h

av
e en

o
u

g
h
 in

fo
rm

atio
n
 reg

ard
in

g
 th

e stu
d
en

t‟s 

circu
m

stan
ces to

 u
n
d
erstan

d
 th

e n
eed

 fo
r altern

ativ
es.  T

h
is allo

w
ed

 teach
ers to

 b
e w

h
at 

o
n
e p

articip
an

t called
 “fair, b

u
t u

n
eq

u
al” in

 th
eir treatm

en
t o

f stu
d
en

ts.  F
o
ster stu

d
en

ts 

w
ere so

m
etim

es g
iv

en
 assig

n
m

en
ts o

r d
u
e d

ates th
at w

ere d
ifferen

t fro
m

 th
eir 

classm
ates, an

d
 teach

ers felt th
at so

m
e ju

stificatio
n
 w

as n
eed

ed
 to

 su
p
p
o
rt th

o
se 

m
o
d
ificatio

n
s. 

 
O

n
e teach

er sp
o
k

e at len
g
th

 ab
o
u
t h

er p
ractice o

f d
ifferen

tiatin
g
 assig

n
m

en
ts.  

S
h
e o

ffered
 ch

o
ices to

 all stu
d
en

ts reg
ard

in
g
 h

o
w

 th
ey

 d
em

o
n
strated

 th
eir k

n
o
w

led
g
e o

r 

m
astery

 o
f co

n
ten

t.  S
h
e felt th

at o
fferin

g
 ch

o
ice in

 assig
n
m

en
ts fo

r all stu
d
en

ts allo
w

ed
 

stu
d
en

ts in
 fo

ster care, as w
ell as stu

d
en

ts o
n

 fo
rm

al p
lan

s su
ch

 as In
d
iv

id
u

al E
d
u
catio

n
 

P
lan

s o
r 5

0
4
 P

lan
s (req

u
ired

 b
y
 law

 fo
r stu

d
en

ts w
ith

 d
o
cu

m
en

ted
 d

isab
ilities th

at 

im
p
acted

 th
eir ed

u
catio

n
) to

 d
o
 w

o
rk

 ap
p
ro

p
riate to

 th
eir n

eed
 an

d
 ab

ility
 w

ith
o
u
t 

h
av

in
g
 to

 b
e sin

g
led

 o
u
t o

r id
en

tified
 in

 th
e classro

o
m

. A
s n

o
ted

 ab
o
v
e, p

articip
an

ts 

v
iew

ed
 fo

ster y
o

u
th

 as b
ein

g
 p

articu
larly

 sen
sitiv

e.  T
h
is teach

er felt th
at assig

n
m

en
t 

ch
o
ice fo

r all stu
d
en

ts in
 th

e class w
as p

articu
larly

 im
p
o
rtan

t fo
r stu

d
en

ts in
 fo

ster care 

as it g
iv

es th
em

 access to
 acco

m
m

o
d
atio

n
s w

ith
o
u
t feelin

g
 th

e
y
 are b

ein
g
 treated

 

d
ifferen

tly
 th

an
 th

eir classm
ates.  S

h
e n

o
ted

 th
at it also

 allo
w

ed
 fo

ster y
o
u
th

 access to
 

th
e sam

e acco
m

m
o
d
atio

n
s m

ad
e fo

r stu
d
en

ts o
n
 fo

rm
alized

 p
lan

s w
ith

o
u
t n

eed
in

g
 to

 

m
eet all o

f th
e elig

ib
ility

 req
u
irem

en
ts o

f o
th

er p
ro

g
ram

s.  

 
A

n
o
th

er teach
er ad

ju
sted

 certain
 assig

n
m

en
ts to

 acco
m

m
o
d
ate stu

d
en

ts in
 fo

ster 

care.  S
tu

d
en

ts in
 h

is class w
ere ask

ed
 to

 in
terv

iew
 a p

aren
t ab

o
u
t m

ed
ia p

o
rtray

als 

d
u
rin

g
 th

eir ch
ild

h
o
o
d
.  H

e ex
p
lain

ed
 th

e n
eed

 to
 ad

ju
st th

is assig
n
m

en
t fo

r stu
d
en

ts in
 

fo
ster care, 
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T
h
at w

as a real p
ro

b
lem

.  [F
o
ster] k

id
s w

ere eith
er real late w

ith
 th

at, o
r 

…
 y

o
u
 really

 n
eed

ed
 to

 b
e aw

are o
f w

h
at‟s g

o
in

g
 o

n
.  I h

ad
 o

n
e k

id
 in

 

fo
ster care th

at d
id

n
‟t d

o
 it.  A

n
o
th

er w
as late…

. S
o
 [if I k

n
o
w

 th
at a 

stu
d
en

t is in
 fo

ster care], w
h
en

 I g
iv

e th
e in

stru
ctio

n
s to

 th
e w

h
o
le class I 

tell th
em

 it ju
st h

as to
 b

e an
 ad

u
lt.  I sa

y
 it co

u
ld

 b
e an

y
o
n
e; it‟s ju

st g
o
t 

to
 b

e so
m

eo
n
e fro

m
 a d

ifferen
t g

en
eratio

n
…

 b
ecau

se I k
n
o
w

 th
at‟s 

g
o
in

g
 to

 b
e an

 issu
e [fo

r th
e fo

ster y
o
u
th

]. 

T
h
is teach

er o
ffered

 flex
ib

ility
 to

 th
e w

h
o
le class w

h
en

 h
e k

n
ew

 th
ere w

ere stu
d
en

ts in
 

th
e class th

at are n
o
t liv

in
g
 w

ith
 th

eir p
aren

ts.  In
 ad

d
itio

n
 to

 su
g
g
estin

g
 th

ey
 in

terv
iew

 

an
y
 ad

u
lt ab

o
u
t p

o
p
u
lar m

ed
ia fo

r th
e p

ro
ject, h

e d
escrib

ed
 tak

in
g
 tim

e w
ith

 in
d
iv

id
u
al 

stu
d
en

ts to
 th

in
k
 o

f ad
u
lts th

ey
 w

o
u

ld
 b

e co
m

fo
rtab

le in
terv

iew
in

g
. 

 
T

each
ers co

n
sisten

tly
 rep

o
rted

 b
ein

g
 flex

ib
le w

ith
 stu

d
en

ts in
 fo

ster care.  

M
o
d
ificatio

n
s in

 th
e co

n
ten

t an
d
 tim

elin
es fo

r assig
n
m

en
ts w

ere m
ad

e to
 acco

m
m

o
d
ate 

p
o
o
r atten

d
an

ce p
attern

s an
d
 to

 en
su

re th
at stu

d
en

ts co
u
ld

 co
m

p
lete assig

n
m

en
ts 

reg
ard

less o
f th

eir liv
in

g
 situ

atio
n
. 

O
rg

an
izatio

n
al L

ev
el C

o
n
cern

s 

 
T

h
e teach

ers w
h
o
 p

articip
ated

 in
 th

is stu
d

y
 rep

eated
ly

 sp
o
k

e o
f co

n
cern

s at th
e 

o
rg

an
izatio

n
al lev

el, ev
en

 th
o
u
g
h
 th

e in
terv

iew
s fo

cu
sed

 o
n
 o

b
serv

atio
n
s an

d
 

ex
p
erien

ces in
 th

e classro
o
m

.  In
terv

iew
ees sp

o
k
e o

f th
e im

p
act larg

er o
rg

an
izatio

n
s 

(sch
o
o
ls an

d
 so

cial serv
ice ag

en
cies) h

ad
 o

n
 th

eir ex
p
erien

ces w
ith

 fo
ster y

o
u
th

 in
 th

eir 

classro
o
m

s.  T
h
ese co

m
m

en
ts w

ere b
rief as th

e teach
ers rem

ain
ed

 fo
cu

sed
 o

n
 th

e 

in
terv

iew
 q

u
estio

n
s, b

u
t th

e freq
u

en
c
y
 w

ith
 w

h
ich

 th
ese co

n
cern

s w
ere raised

 w
arran

ted
 

th
eir in

clu
sio

n
 in

 th
e fin

d
in

g
s.  In

terv
iew

ees felt th
ey

 w
ere n

o
t g

iv
en

 th
e in

fo
rm

atio
n
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th
ey

 n
eed

ed
 to

 ap
p
ro

p
riately

 su
p
p
o
rt fo

ster y
o
u
th

 in
 th

eir classro
o
m

s.  T
each

ers w
an

ted
 

to
 b

e in
fo

rm
ed

 ab
o
u
t sig

n
ifican

t ev
en

ts in
 th

e liv
es o

f fo
ster y

o
u
th

 o
u
tsid

e o
f sch

o
o
l so

 

as to
 q

u
ick

ly
 an

d
 accu

rately
 id

en
tify

 th
e n

eed
s o

f th
ese stu

d
en

ts an
d
 to

 ap
p
ro

p
riately

 

b
alan

ce flex
ib

ility
 an

d
 acco

u
n
tab

ility
.   T

h
e
y
 also

 felt th
at th

e stu
d
en

ts‟ co
n

n
ectio

n
 w

ith
 

p
eers an

d
 ad

u
lts at sch

o
o

l, an
d
 th

e co
n
tin

u
ity

 o
f th

eir acad
em

ic d
ev

elo
p
m

en
t, su

ffered
 

b
ecau

se o
f th

e tran
sien

t n
atu

re o
f b

ein
g
 in

 fo
ster care.  T

each
ers rep

o
rted

 th
at ch

an
g
es 

in
 fo

ster h
o
m

e p
lacem

en
t resu

lted
 in

 tim
e o

u
t o

f sch
o
o
l, so

m
etim

es m
ean

t tran
sfers 

b
etw

een
 sch

o
o
ls, an

d
 co

n
trib

u
ted

 to
 th

e d
ifficu

lty
 fo

ster y
o
u
th

 h
ad

 in
 fo

cu
sin

g
 o

n
 th

eir 

acad
em

ics. 

D
esire fo

r In
fo

rm
a
tio

n
 

 
P

articip
an

ts w
ere ask

ed
 h

o
w

 m
an

y
 o

f th
eir stu

d
en

ts w
ere in

 fo
ster care.  E

ach
 

teach
er resp

o
n
d

ed
 w

ith
 th

e cav
eat th

at th
e
y
 d

o
 n

o
t alw

a
y
s k

n
o
w

 if a stu
d
en

t is in
 fo

ster 

care.  O
n
e teach

er lam
en

ted
, “I can

 h
av

e h
alf m

y
 k

id
s in

 fo
ster care an

d
 n

ev
er ev

en
 

k
n
o
w

 it.”  B
ecau

se th
e in

terv
iew

s o
ccu

rred
 in

 th
e last tw

o
 m

o
n
th

s o
f th

e sch
o
o
l y

ear, 

teach
ers h

ad
 ap

p
ro

x
im

ately
 n

in
e m

o
n
th

s to
 learn

 ab
o
u
t th

e h
o
m

e life o
f th

eir stu
d
en

ts.  

H
ad

 th
e stu

d
y
 b

een
 co

n
d

u
cted

 early
 in

 th
e sch

o
o
l y

ear, rath
er th

an
 in

 M
a
y
 an

d
 Ju

n
e, 

teach
ers m

a
y
 h

av
e b

een
 less ab

le to
 sa

y
 h

o
w

 m
an

y
 o

f th
eir stu

d
en

ts w
ere in

 fo
ster care.  

T
each

ers n
o
ted

 th
at b

ein
g
 n

o
tified

 th
at a stu

d
en

t w
as in

 fo
ster care w

as th
e ex

cep
tio

n
, 

n
o
t th

e n
o
rm

.  O
n
e teach

er rela
y
ed

, “U
n
less y

o
u
 w

ere to
ld

 fo
r so

m
e sp

ecific reaso
n
, 

th
ere are a lo

t o
f k

id
s y

o
u

 m
ay

 h
av

e [in
 fo

ster care] an
d
 y

o
u
 ju

st d
o
n
‟t k

n
o
w

.”  T
h
is 

co
m

m
en

t ty
p
ifies th

e cav
eat o

ffered
 b

y
 in

terv
iew

ees w
h
en

 ask
ed

 ab
o
u
t th

e n
u
m

b
er o

f 

stu
d
en

ts in
 fo

ster care th
ey

 tau
g
h
t.  A

s n
o
ted

 ab
o
v
e, th

e p
articip

an
ts ex

p
ressed

 a stro
n

g
 

co
m

m
itm

en
t to

 k
n
o
w

in
g
 an

d
 co

n
n
ectin

g
 w

ith
 th

eir stu
d
en

ts.  T
h
is teach

er im
p
lied

 th
at 
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h
er co

lleag
u

es w
h
o
 d

o
 n

o
t m

ak
e th

e sam
e effo

rt to
 k

n
o
w

 th
eir stu

d
en

ts w
o
u
ld

 b
e less 

aw
are o

f w
h
o
 is in

 fo
ster care.  

T
each

ers w
ere clear an

d
 articu

late in
 resp

ectin
g
 th

e p
riv

ac
y
 o

f stu
d
en

ts.  T
h
ey

 

d
id

 n
o
t w

an
t to

 k
n
o
w

 th
e d

etails th
at led

 to
 state p

lacem
en

t.  T
h

e
y
 w

an
ted

 to
 k

n
o
w

 w
h
o
 

w
as in

 state p
lacem

en
t an

d
 ju

st en
o
u
g
h
 in

fo
rm

atio
n
 to

 u
n
d
erstan

d
 an

y
 issu

es th
at m

ig
h
t 

im
p
act th

e stu
d
en

ts‟ p
erfo

rm
an

ce in
 th

e classro
o

m
.  T

h
ey

 w
an

ted
 to

 fin
d
 a m

id
d
le 

g
ro

u
n
d
 in

 w
h
ich

 th
e stu

d
en

ts‟ p
riv

ac
y
 w

as resp
ected

 w
ith

 reg
ard

s to
 th

e p
erso

n
al d

etails 

o
f th

eir situ
atio

n
, y

et en
o

u
g
h
 in

fo
rm

atio
n
 w

as sh
ared

 fo
r th

e teach
ers to

 b
e 

ap
p
ro

p
riately

 resp
o
n
siv

e.  O
n
e teach

er o
ffered

 th
e fo

llo
w

in
g
 su

g
g
estio

n
: 

I th
in

k
 th

e
y
 sh

o
u
ld

 h
av

e a m
eetin

g
 w

h
ere th

e
y
 [fo

ster y
o
u
th

, teach
ers, 

co
u
n
selo

rs, fo
ster p

aren
ts, an

d
 so

cial w
o
rk

ers] sit d
o
w

n
…

. I‟v
e b

een
 to

 

case m
eetin

g
s w

ith
 so

m
e o

f th
ese k

id
s…

. I d
o
n
‟t k

n
o
w

 w
h

y
 I h

av
e th

em
 

w
ith

 so
m

e an
d
 n

o
t o

th
ers.  It w

o
u
ld

 b
e n

ice to
 h

av
e a m

eetin
g
 ab

o
u
t 

[each
 stu

d
en

t in
 fo

ster care] an
d
 see ex

actly
 w

h
at [is g

o
in

g
 o

n
]. 

H
e n

o
ted

 th
at su

ch
 m

eetin
g
s w

ere co
m

m
o
n
 fo

r stu
d
en

ts o
n

 sp
ecific p

lan
s o

r in
 

p
articu

lar sch
o
o
l p

ro
g
ram

s.  T
each

ers w
an

ted
 to

 k
n
o
w

 w
h
en

 tran
sitio

n
s w

ere o
ccu

rrin
g
 

b
etw

een
 fo

ster h
o
m

es, an
d
 w

h
en

 th
ere w

ere o
th

er sig
n
ifican

t ch
an

g
es in

 th
e stu

d
en

ts‟ 

liv
es o

u
tsid

e o
f sch

o
o
l so

 th
ey

 co
u
ld

 resp
o
n
d
 ap

p
ro

p
riately

 to
 an

y
 acco

m
p
an

y
in

g
 

b
eh

av
io

ral an
d
/o

r acad
em

ic ch
an

g
es. T

h
e team

 m
eetin

g
 an

d
 co

o
rd

in
atio

n
 su

g
g
ested

 b
y
 

th
e p

articip
an

t ab
o
v

e w
o

u
ld

 h
av

e allo
w

ed
 in

v
o
lv

ed
 sch

o
o
l p

erso
n
n
el an

d
 so

cial serv
ice 

ag
en

cies to
 fo

cu
s o

n
 th

e in
tersectio

n
 b

etw
een

 w
h

at is h
ap

p
en

in
g
 fo

r a stu
d
en

t o
u
tsid

e o
f 

sch
o
o
l an

d
 th

eir relativ
e su

ccess in
 sch

o
o
l. 
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In

fo
rm

atio
n
 ab

o
u
t ch

an
g
es in

 a stu
d
en

t‟s fo
ster p

lacem
en

t w
as p

erceiv
ed

 as 

cen
tral to

 th
e d

aily
 in

teractio
n
s b

etw
een

 th
e teach

er an
d
 th

e stu
d
en

t.  L
ack

in
g
 ac

cu
rate 

in
fo

rm
atio

n
 ab

o
u
t a ch

an
g
e in

 p
lacem

en
t, o

n
e teach

er d
escrib

ed
 h

is fru
stratio

n
 w

h
en

 h
e 

b
lam

ed
 a stu

d
en

t fo
r h

er p
o
o
r atten

d
an

ce. 

I d
id

n
‟t k

n
o
w

 sh
e h

ad
 b

een
 k

ick
ed

 o
u
t o

f h
er fo

ster h
o
m

e an
d
 re-p

laced
 

in
 an

o
th

er p
art o

f th
e co

u
n
ty

…
. It w

as an
 issu

e fo
r h

er to
 g

et to
 sch

o
o
l.  

A
n
d
 n

o
b
o
d

y
 to

ld
 m

e ab
o

u
t it u

n
til I h

ad
 alread

y
 g

o
tten

 p
issed

 o
ff at h

er. 

T
h
e teach

er w
as fru

strated
 b

y
 h

is an
g
ry

 resp
o
n
se to

 th
e stu

d
en

t‟s atten
d
an

ce, b
u
t felt h

e 

w
as n

o
t fu

lly
 resp

o
n
sib

le fo
r b

eco
m

in
g
 fru

strated
 w

ith
 h

er b
ecau

se
 h

e w
as n

o
t in

fo
rm

ed
 

o
f h

er situ
atio

n
.  T

h
is sam

e teach
er sp

o
k
e o

f th
e im

p
o
rtan

ce o
f ask

in
g
 q

u
estio

n
s to

 fin
d
 

o
u
t if th

ere are u
n
seen

 facto
rs in

v
o
lv

ed
 in

 a stu
d
en

t‟s p
o
o
r acad

em
ic p

erfo
rm

an
ce o

r 

atten
d
an

ce b
efo

re criticizin
g
 a stu

d
en

t.  H
e teach

es 8
0

-1
0
0
 stu

d
en

ts each
 d

ay
 an

d
 

m
an

ag
es a lo

t o
f d

etails.  W
h
ile h

e feels it is im
p
o
rtan

t to
 ask

 fo
ster stu

d
en

ts q
u
estio

n
s 

b
efo

re co
m

in
g
 to

 co
n
clu

sio
n
s, h

e ack
n
o
w

led
g
ed

 th
at h

e d
id

 n
o
t alw

a
y
s rem

em
b
er o

r 

h
av

e th
e tim

e to
 d

o
 so

.  H
ad

 h
e k

n
o
w

n
 sh

e h
ad

 ju
st ch

an
g
ed

 p
lac

em
en

ts, h
e w

o
u
ld

 h
av

e 

b
een

 m
o
re carefu

l in
 h

is reactio
n
.  T

h
e teach

er su
g
g
ested

 th
at h

is relatio
n
sh

ip
 w

ith
 th

is 

stu
d
en

t w
as d

am
ag

ed
 b

y
 th

is in
teractio

n
.  H

e felt th
at if h

e k
n
ew

 h
er circu

m
stan

ces, h
e 

w
o
u
ld

 h
av

e resp
o
n
d

ed
 d

ifferen
tly

, an
d
 th

at a m
o
re sen

sitiv
e resp

o
n
se m

ig
h
t h

av
e 

stren
g
th

en
ed

 th
eir relatio

n
sh

ip
 an

d
 th

e stu
d
en

t‟s en
g
ag

em
en

t in
 sch

o
o
l. 

 
T

h
ree in

terv
iew

ees n
o
ted

 th
at th

ey
 felt th

at less in
fo

rm
atio

n
 ab

o
u
t in

d
iv

id
u
al 

stu
d
en

ts w
as p

resen
tly

 sh
ared

 w
ith

 teach
ers co

m
p
ared

 to
 ten

 o
r m

o
re y

ears ag
o
.  T

h
e
y
 

su
g
g
ested

 th
at th

e efficien
cy

 o
f e-m

ail an
d
 its asso

ciated
 risk

s w
ith

 reg
ard

s to
 

co
n
fid

en
tiality

, an
d
 p

erh
ap

s an
 in

creased
 aw

aren
ess o

f p
riv

ac
y
 law

s, resu
lted

 in
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co
lleag

u
es an

d
 ad

m
in

istrato
rs w

ith
h
o
ld

in
g
 in

fo
rm

atio
n
 in

 fear o
f law

su
its.  T

h
ese 

teach
ers sp

o
k
e n

o
stalg

ically
 o

f p
ast ex

p
erien

ces w
h
en

 a co
lleag

u
e o

r g
u
id

an
ce 

co
u
n
selo

r p
u
lled

 th
em

 in
to

 th
e h

all to
 q

u
ietly

 an
d
 d

iscretely
 p

ass o
n
 in

fo
rm

atio
n
 ab

o
u
t a 

stu
d
en

t.   

It is so
 m

u
ch

 m
o
re h

elp
fu

l w
h
en

 y
o
u
 h

av
e eith

er a case m
an

ag
er o

r 

so
m

eb
o
d

y
 clu

e y
o
u
 in

 o
n
 th

is stu
ff.  Ju

st so
m

eo
n
e to

 p
u
ll y

o
u
 asid

e in
 

th
e h

allw
a
y
 an

d
 sa

y
, “H

ey
, I ju

st w
an

ted
 to

 let y
o
u

 k
n
o
w

, -------, th
e 

p
o
lice cam

e an
d
 th

e
y
 h

ad
 to

 ch
an

g
e h

o
u
ses so

 th
ere‟s so

m
e stu

ff g
o
in

g
 

o
n
.”  It seem

s lik
e th

e
y
 u

sed
 to

 d
o
 th

at a lo
t m

o
re 1

0
 o

r 1
2
 y

ears ag
o
 

th
an

 th
ey

 d
o
 n

o
w

…
It u

sed
 to

 b
e m

o
re, “I‟m

 n
o
t n

ecessarily
 su

p
p
o
sed

 to
 

tell y
o
u
 th

is b
ecau

se its su
p
p
o
sed

 to
 b

e co
n
fid

en
tial, b

u
t y

o
u
 sh

o
u
ld

 

k
n
o
w

.” 

T
h
is teach

er w
en

t o
n
 to

 su
g
g
est th

at th
e u

se o
f e

-m
ail rath

er th
an

 p
riv

ate co
n
v
ersatio

n
s 

to
 co

m
m

u
n
icate w

ith
 teach

ers m
ig

h
t b

e o
n
e cau

se fo
r th

e ch
an

g
e.  H

e also
 su

g
g
ested

 

th
at th

ere are n
ew

 sch
o
o
l p

erso
n
n
el in

v
o
lv

ed
 w

h
o
 m

ay
 b

e less co
m

fo
rtab

le w
ith

 th
e 

in
fo

rm
al sh

arin
g
 o

f in
fo

rm
atio

n
.   

 
In

 ed
u
catio

n
, co

n
fid

en
tial in

fo
rm

atio
n
 is sh

ared
 if th

e teach
er h

as a n
eed

 

an
d
 a rig

h
t to

 k
n
o
w

 th
e in

fo
rm

atio
n
.  N

o
n
e o

f th
e p

articip
an

ts h
ad

 a clear 

u
n
d
erstan

d
in

g
 o

f w
h

at in
fo

rm
atio

n
 th

e
y
 h

ad
 a rig

h
t to

 k
n
o
w

, b
u
t felt th

ey
 h

ad
 

th
e n

eed
 to

 k
n
o
w

 m
o
re in

fo
rm

atio
n
 ab

o
u
t stu

d
en

ts‟ fo
ster statu

s th
an

 w
as 

p
ro

v
id

ed
.  F

req
u
en

tly
, in

terv
iew

ees ask
ed

 fo
r clarificatio

n
 ab

o
u
t th

e lim
its o

f 

co
n
fid

en
tiality

 in
 th

e co
u

rse o
f th

e in
terv

iew
 b

ecau
se o

f m
y
 ro

le as a sch
o
o

l 

co
u
n
selo

r an
d
 as a research

er fo
cu

sin
g
 o

n
 fo

ster y
o
u
th

.  I w
as u

n
ab

le to
 p

ro
v
id

e 
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th
e req

u
ested

 clarificatio
n
. T

each
ers ex

p
ressed

 stro
n
g
 feelin

g
s ab

o
u
t th

e n
eed

 to
 

k
n
o
w

 so
m

e th
in

g
s, so

m
etim

es, ab
o
u
t so

m
e stu

d
en

ts, esp
ecially

 th
o
se in

 fo
ster 

care.  O
n
e teach

er lik
en

ed
 asp

ects o
f b

ein
g
 in

 fo
ster care to

 a h
ealth

 issu
e, 

T
h
ere m

ig
h
t b

e certain
 th

in
g
s, b

u
tto

n
s I w

o
n
‟t p

u
sh

 b
ecau

se o
f th

is, ju
st 

lik
e I w

o
u
ld

n
‟t ask

 a k
id

 w
ith

 a b
ro

k
en

 leg
 to

 ru
n
 1

0
0
 y

ard
s…

.  It w
o
u
ld

 

m
ak

e a d
ifferen

ce in
 h

o
w

 y
o
u
 teach

 so
m

etim
es an

d
 I th

in
k
 so

m
etim

es 

p
eo

p
le g

et so
 h

u
n

g
 u

p
 o

v
er co

n
fid

en
tiality

 th
at th

ey
‟re relu

ctan
t [to

 sh
are 

in
fo

rm
atio

n
]. 

K
n
o
w

in
g
 a little ab

o
u
t a stu

d
en

t‟s b
ack

g
ro

u
n
d
 in

clu
d
in

g
 ch

an
g
es asso

ciated
 w

ith
 b

ein
g
 

in
 fo

ster care allo
w

ed
 teach

ers to
 b

e m
in

d
fu

l in
 th

e d
ev

elo
p
m

en
t an

d
 co

m
m

u
n
icatio

n
 o

f 

ex
p
ectatio

n
s.  T

h
is teach

er w
an

ted
 th

e o
p
p
o
rtu

n
ity

 to
 ad

ju
st h

is ex
p
ectatio

n
s an

d
 

in
teractio

n
s w

ith
 a fo

ster stu
d
en

t, ju
st as a p

h
y
sical ed

u
catio

n
 teach

er w
o
u
ld

 ad
ju

st th
e 

ex
p
ectatio

n
s fo

r a stu
d
en

t w
ith

 a b
ro

k
en

 leg
.  F

o
r in

stan
ce, if th

e stu
d
en

t w
as stay

in
g
 in

 

a resp
ite h

o
m

e fo
r th

e w
eek

en
d

, th
e teach

er m
a
y
 n

o
t ex

p
ect th

e stu
d
en

t to
 h

av
e all o

f 

h
is/h

er assig
n
m

en
ts co

m
p
leted

 o
n
 th

e fo
llo

w
in

g
 M

o
n
d
ay

. 

A
s n

o
ted

 ab
o
v
e, o

n
e in

terv
iew

ee sp
o
k

e at len
g
th

 ab
o
u
t ad

ju
stin

g
 ex

p
ectatio

n
s 

fo
r fo

ster stu
d
en

ts w
ith

 an
 assig

n
m

en
t in

v
o
lv

in
g
 in

terv
iew

in
g
 a p

aren
t.  P

articip
an

ts 

ex
p
ressed

 a stro
n

g
 b

elief th
at th

is so
rt o

f flex
ib

ility
 w

as su
p
p
o
rted

 o
r lim

ited
 b

y
 th

e 

am
o
u
n
t o

f in
fo

rm
atio

n
 th

ey
 h

ad
 ab

o
u
t stu

d
en

ts in
 fo

ster care.  E
ach

 teach
er in

 th
e stu

d
y
 

m
ad

e a p
o
in

t o
f ad

v
o

catin
g
 fo

r m
o
re in

fo
rm

atio
n
, so

m
e o

fferin
g
 sp

ecific ex
am

p
les to

 

illu
strate th

e p
o
in

t.  O
th

ers sim
p
ly

 stated
 th

at an
 im

p
o
rtan

t p
o
ssib

le o
u
tco

m
e o

f th
is 

stu
d

y
 co

u
ld

 b
e clarificatio

n
 ab

o
u
t th

e co
n
strain

ts o
f p

riv
ac

y
 an

d
 co

n
fid

en
tiality

 

p
ro

tectio
n
 fo

r fo
ster y

o
u
th

.  M
an

y
 h

o
p

ed
 th

e stu
d

y
 w

o
u
ld

 resu
lt in

 in
creased
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co
m

m
u
n
icatio

n
 an

d
 in

fo
rm

atio
n
 sh

arin
g
 w

ith
in

 an
d
 b

etw
een

 sch
o
o
ls an

d
 so

cial serv
ice 

ag
en

cies. 

P
la

cem
en

t S
ta

b
ility 

 
A

 seco
n
d
 o

rg
an

izatio
n
al lev

el co
n
cern

 raised
 b

y
 th

e p
articip

an
ts w

as related
 to

 

freq
u
en

t p
lacem

en
t ch

an
g
es.  W

h
ile th

e first co
n

cern
 fo

cu
sed

 o
n
 co

m
m

u
n
icatio

n
 

sy
stem

s w
ith

in
 th

e sch
o
o

l, th
is co

n
cern

 fo
cu

sed
 o

n
 so

cial serv
ice ag

en
cies.  W

h
en

 

d
escrib

in
g
 w

h
at m

ak
es fo

ster stu
d
en

ts u
n
iq

u
e in

 th
eir p

eer relatio
n
sh

ip
s, o

n
e teach

er 

sim
p
ly

 stated
 th

at a stu
d
en

t in
 fo

ster care is alw
a
y
s th

e n
ew

 k
id

.  T
h
is teach

er felt th
at 

stu
d
en

ts in
 fo

ster care are in
 a p

erp
etu

al state o
f tran

sitio
n
.  H

is co
lleag

u
e, sp

eak
in

g
 o

f 

th
e relatio

n
sh

ip
 th

at ex
ists b

etw
een

 a stu
d

en
t an

d
 a sch

o
o
l n

o
ted

, 

I feel lik
e o

n
e o

f th
e b

ig
g
est p

ro
b
lem

s I d
eal w

ith
 in

 th
e fo

ster care 

sy
stem

 is th
at th

e
y
 m

o
v
e so

 m
u
ch

.  It‟s h
ard

 to
 b

u
ild

 th
at lo

n
g
-term

 

relatio
n
sh

ip
, lik

e w
ith

 th
e sch

o
o
l…

. O
v
er th

e p
erio

d
 o

f y
ears in

 th
at 

to
w

n
, th

e sch
o
o
l, ev

ery
b

o
d

y
 is ab

le to
 m

ak
e a g

o
o

d
 relatio

n
sh

ip
 w

ith
 th

e 

k
id

. T
h
at‟s im

p
o
ssib

le [w
ith

 stu
d
en

ts in
 fo

ster care] b
ecau

se th
e m

o
v
e so

 

m
u
ch

. 

T
h
is in

terv
iew

ee felt th
at, in

 ad
d
itio

n
 to

 relatio
n
sh

ip
s w

ith
 th

eir in
d
iv

id
u
al teach

ers, 

stu
d
en

ts b
eco

m
e fam

iliar to
 th

e b
ro

ad
er sch

o
o
l co

m
m

u
n
ity

 th
at ex

ten
d
s b

ey
o

n
d
 th

e 

classro
o
m

 w
alls.  B

ecau
se fo

ster y
o
u
th

 freq
u
en

tly
 ch

an
g
ed

 sch
o

o
ls, th

is teach
er felt 

th
ey

 w
ere n

ev
er fu

lly
 in

teg
rated

 in
to

 th
e sch

o
o
l co

m
m

u
n
ity

. 

 
T

each
ers rep

o
rted

 ch
an

g
es in

 fo
ster y

o
u
th

s‟ b
eh

av
io

r an
d
 acad

em
ic 

p
erfo

rm
an

ce w
h

en
 ch

an
g
es o

ccu
rred

 in
 th

e stu
d
en

ts‟ fo
ster h

o
m

e p
lacem

en
t.  T

h
ese 

ch
an

g
es in

 sch
o
o
l b

eh
av

io
r an

d
 p

erfo
rm

an
ce w

ere rep
o
rted

 ev
en

 if th
e ch

an
g
e in

 fo
ster 
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h
o
m

e w
as n

o
t acco

m
p
an

ied
 b

y
 a ch

an
g
e in

 sch
o
o
l.  T

h
ey

 also
 rep

o
rted

 tru
st issu

es th
at 

resu
lted

 fro
m

 w
h

at o
n
e teach

er called
 th

e “tran
sito

ry
 n

atu
re” o

f th
e fo

ster care sy
stem

.  

T
h
e freq

u
en

t m
o
v
es b

etw
een

 sch
o
o
ls th

at so
m

etim
es acco

m
p

an
y
 ch

an
g
es in

 fo
ster 

h
o
m

es m
ad

e it ch
allen

g
in

g
 fo

r fo
ster y

o
u
th

 to
 in

v
est in

 th
eir relatio

n
sh

ip
s at sch

o
o
l an

d
 

in
 th

eir acad
em

ic p
ro

g
ress.  O

n
e in

terv
iew

ee su
g
g
ested

 th
at p

lacem
en

t ch
an

g
es fu

rth
er 

in
creased

 th
e n

eed
 fo

r teach
ers to

 d
ev

elo
p
 stro

n
g
 relatio

n
sh

ip
s w

ith
 stu

d
en

ts in
 fo

ster 

care.  A
s n

o
ted

 ab
o
v

e, in
v
estm

en
t o

n
 th

e p
art o

f th
e teach

er en
co

u
rag

es stu
d
en

ts in
 

fo
ster care to

 in
v
est in

 sch
o
o
l.  B

ecau
se fo

ster y
o
u

th
 m

ay
 b

e less co
n
n
ected

 to
 th

e 

b
ro

ad
er sch

o
o
l co

m
m

u
n
ity

, th
e in

v
estm

en
t o

f an
d
 relatio

n
sh

ip
 w

ith
 in

d
iv

id
u
al teach

ers 

is p
articu

larly
 im

p
o
rtan

t.  C
arefu

l relatio
n
sh

ip
 b

u
ild

in
g
 w

as o
n

e w
a
y
 th

e teach
ers 

su
p
p
o
rted

 fo
ster y

o
u
th

 to
w

ard
s acad

em
ic su

ccess.   

A
n
o
th

er p
articip

an
t rein

fo
rced

 th
e n

o
tio

n
 th

at it w
as p

articu
larly

 ch
allen

g
in

g
 to

 

co
n
n
ect w

ith
 th

ese stu
d
en

ts b
ecau

se o
f th

eir freq
u

en
t m

o
v
es.  S

h
e ex

p
lain

ed
 w

h
at sh

e 

b
eliev

es th
e stu

d
en

ts m
u
st th

in
k

, “‟W
ell in

 fiv
e m

o
n
th

s [I m
ig

h
t m

o
v
e] an

y
w

a
y
.  I‟ll b

e 

b
ack

 at [th
e o

th
er sch

o
o
l] n

ex
t y

ear, so
 w

h
at d

o
 I care?

  W
h

y
 am

 I ev
en

 g
o
in

g
 to

 try
?
‟”  

T
h
e stu

d
en

ts‟ in
terest in

 co
n
n
ectin

g
 w

ith
 th

e sch
o

o
l co

m
m

u
n
ity

 an
d
 p

erso
n

n
el w

as 

d
escrib

ed
 as h

am
p
ered

 b
y
 th

e b
elief th

at th
e
y
 w

o
u

ld
 b

e tran
sitio

n
in

g
 ag

ain
 so

o
n
 

an
y
w

a
y
.  A

n
o
th

er in
terv

iew
ee d

escrib
ed

 th
e im

p
act in

 term
s o

f fo
ster y

o
u
th

s‟ 

co
n
n
ectio

n
 w

ith
 th

e p
eo

p
le at sch

o
o
l.  “If th

e
y
‟re o

n
ly

 [h
ere] a co

u
p
le m

o
n

th
s, th

ey
‟re 

m
o
re d

istan
t…

. T
h
e
y
‟re g

o
in

g
 to

 b
e m

o
re self-co

n
tain

ed
…

.  T
h
e
y
‟re ju

st [th
in

k
in

g
], 

„I‟m
 ju

st h
ere fo

r a little b
it‟ an

d
 p

u
t u

p
 th

eir p
ro

tectiv
e sh

ield
.”

  S
tab

le p
lacem

en
ts 

w
ere seen

 as assets in
 th

at th
ey

 p
ro

m
o
ted

 lo
n

g
-term

, p
red

ictab
le relatio

n
sh

ip
s w

ith
 

teach
ers, p

eers, an
d
 fo

ster fam
ilies.  S

tab
le p

lacem
en

ts allo
w

ed
 th

e su
p
p
o
rtin

g
 



 

 
9
7
 

in
stitu

tio
n
s (sch

o
o
ls an

d
 th

e D
ep

artm
en

t o
f C

h
ild

ren
 an

d
 F

am
ilies) to

 k
n
o
w

 an
d
 

u
n
d
erstan

d
 fo

ster y
o
u
th

 as in
d
iv

id
u
als.  P

lacem
en

ts th
at are su

b
ject to

 freq
u

en
t an

d
 

so
m

etim
es su

d
d
en

 ch
an

g
es w

ere rep
o

rted
 to

 in
terfere w

ith
 th

o
se relatio

n
sh

ip
s.   

 
C

h
an

g
es in

 p
lacem

en
t w

ere also
 rep

o
rted

 to
 im

p
act th

e stu
d
en

ts‟ o
rg

an
izatio

n
al 

ab
ilities in

 v
ery

 co
n
crete w

a
y
s.  R

eg
ard

less o
f th

e im
p
act o

f p
lacem

en
t stab

ility
 o

n
 th

e 

d
ev

elo
p
m

en
t o

f relatio
n
sh

ip
s an

d
 in

v
estm

en
t at sch

o
o
l, it im

p
acted

 th
e stu

d
en

ts‟ ab
ility

 

to
 fo

llo
w

 th
ro

u
g
h
 o

n
 assig

n
m

en
ts.  O

n
e teach

er ex
p
lain

ed
 th

e im
p
act w

h
en

 d
escrib

in
g
 a 

stu
d
en

t w
h
o
 co

u
ld

 n
o
t fin

d
 h

er tex
tb

o
o
k
. 

S
h
e w

as lo
o
k

in
g
 fo

r a b
o

o
k
.  A

n
d
 sh

e w
as lik

e, “W
ell I d

o
n
‟t h

av
e m

y
 

b
o
o
k
.  It‟s at m

y
 o

th
er h

o
m

e.”  A
n
d
 I‟m

 lik
e, “Y

o
u
r o

th
er h

o
m

e?
”  

“W
ell I w

as tak
en

 o
u
t o

f m
y
 fo

ster h
o
m

e, an
d
 so

 it‟s at m
y
 o

ld
 fo

ster 

h
o
m

e, an
d
 I h

ad
 to

 leav
e so

 q
u
ick

ly
, I d

id
n
‟t g

et an
y
 o

f th
e b

o
o
k
s, b

u
t I 

th
in

k
 I‟m

 g
o
in

g
 b

ack
 th

ere in
 a w

eek
.”  S

o
 it‟s th

is u
n
certain

ty
 o

f…
 

w
h
ere‟s sh

e g
o
in

g
 to

 b
e n

ex
t w

eek
?
 

T
h
is so

rt o
f u

n
certain

ty
 co

n
trib

u
ted

 to
 th

e stu
d
en

t‟s d
ifficu

lty
 in

 fo
cu

sin
g
 o

n
 sch

o
o
l.  

T
h
is u

n
certain

ty
 o

n
 th

e p
art o

f fo
ster y

o
u
th

 reg
ard

in
g
 w

h
ere th

e
y
 w

ill b
e stay

in
g
 w

as 

id
en

tified
 as a m

ajo
r facto

r co
n
trib

u
tin

g
 to

 th
e d

ifficu
lty

 fo
ster y

o
u
th

 h
ad

 en
g
ag

in
g
 w

ith
 

th
eir acad

em
ics..  In

 ev
en

 m
o
re p

ractical term
s, th

is p
articu

lar stu
d
en

t w
as n

o
t ab

le to
 

k
eep

 p
ace w

ith
 h

er sch
o
o

lw
o
rk

 b
ecau

se sh
e d

id
 n

o
t h

av
e access to

 all o
f h

er m
aterials.  

M
an

y
 o

f th
e teach

ers sh
ared

 co
n
cern

s ab
o
u
t th

e fo
ster y

o
u
th

‟s ab
ility

 to
 m

ain
tain

 th
e 

o
rg

an
izatio

n
 n

eed
ed

 to
 su

cceed
 in

 sch
o
o
l.  P

articip
an

ts d
escrib

ed
 o

rg
an

izatio
n
al 

d
ifficu

lties as d
irectly

 lin
k
ed

 to
 ch

an
g
es in

 p
lacem

en
t. 

S
u
m

m
ary
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In

terv
iew

ees id
en

tified
 ch

aracteristics th
at th

e
y
 felt d

istin
g
u
ish

ed
 fo

ster y
o

u
th

 

fro
m

 th
eir p

eers in
 sch

o
o

l.  T
h
ey

 n
o
ted

 d
ifferen

ces in
 th

e relatio
n
sh

ip
s fo

ster y
o
u
th

 

m
ain

tain
ed

 at sch
o
o
l w

ith
 b

o
th

 p
eers an

d
 ad

u
lts.  T

each
ers d

escrib
ed

 th
e im

p
act th

at a 

h
isto

ry
 o

f trau
m

a an
d
 in

v
o
lv

em
en

t in
 w

h
at w

as seen
 as a co

m
p
lex

 so
cial serv

ice 

n
etw

o
rk

 h
ad

 o
n
 th

e fo
ster y

o
u
th

s‟ relatio
n
sh

ip
s an

d
 fo

cu
s at sch

o
o
l.  T

each
ers 

ex
p
lain

ed
 th

e attitu
d
es, u

n
d
erstan

d
in

g
s, an

d
 actio

n
s th

at th
ey

 relied
 o

n
 to

 su
p
p
o
rt 

stu
d
en

ts in
 fo

ster care. T
h
ey

 n
o
ted

 th
e
y
 w

ere u
n
iq

u
ely

 p
o
sitio

n
ed

 to
 d

ev
elo

p
 su

p
p
o
rtiv

e 

relatio
n
sh

ip
s w

ith
 fo

ster y
o

u
th

 b
ecau

se o
f th

eir clearly
 d

efin
ed

 an
d
 p

red
ictab

le ro
le as 

teach
ers, an

d
 b

ecau
se fo

ster y
o
u
th

 co
u
ld

 ch
o
o
se w

h
eth

er o
r n

o
t th

e
y
 w

an
ted

 to
 receiv

e 

n
o
n
-acad

em
ic su

p
p
o
rt fro

m
 th

ese teach
ers.  E

m
p

h
asis w

as g
iv

en
 to

 carin
g
, activ

e 

listen
in

g
, an

d
 in

ten
tio

n
ally

 an
d
 carefu

lly
 resp

ectin
g
 th

e fo
ster y

o
u
th

.  P
articip

an
ts 

ex
p
lain

ed
 th

e n
eed

 to
 m

o
d
ify

 assig
n
m

en
ts an

d
 tim

elin
es to

 acco
m

m
o
d
ate fo

ster y
o
u
th

.  

T
h
o
u
g
h
 fo

cu
sin

g
 o

n
 ex

p
erien

ces an
d
 o

b
serv

atio
n
s in

 th
eir classro

o
m

s, th
e teach

ers 

raised
 o

rg
an

izatio
n
al lev

el co
n
cern

s ab
o
u
t th

e im
p
act th

at lim
ited

 in
fo

rm
atio

n
 sh

arin
g
 

(at th
e sch

o
o
l lev

el), an
d
 freq

u
en

t p
lacem

en
t ch

an
g
es an

d
 tran

sitio
n
s (a so

cial serv
ice 

ag
en

c
y
 co

n
cern

) h
ad

 o
n
 teach

ers‟ ab
ilities to

 serv
e th

e n
eed

s o
f fo

ster y
o
u
th

 an
d
 

su
p
p
o
rt th

eir fu
ll en

g
ag

em
en

t w
ith

 sch
o
o
l. 
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C
h

a
p

ter 5
 

C
o
n

sid
erin

g
 th

e S
tu

d
y
 F

in
d

in
g
s in

 L
ig

h
t o

f E
sta

b
lish

ed
 T

h
eo

ry
:  

A
 P

ra
ctitio

n
e
r/R

esea
rc

h
er P

ersp
e
ctiv

e
 

 
T

h
e fin

d
in

g
s o

f th
is stu

d
y
 reflect th

e ex
p
erien

ces an
d
 p

ercep
tio

n
s o

f n
in

e 

classro
o
m

 teach
ers in

 o
n

e ru
ral h

ig
h
 sch

o
o
l in

 V
erm

o
n
t.  In

 in
d
iv

id
u
al in

terv
iew

s 

teach
ers w

ere ask
ed

 to
 o

ffer th
eir o

b
serv

atio
n
s b

ased
 o

n
 th

eir classro
o
m

 in
teractio

n
s 

w
ith

 stu
d
en

ts in
 fo

ster care.  T
h
e fin

d
in

g
s rep

resen
t a classro

o
m

 p
ersp

ectiv
e.  

P
articip

an
ts d

escrib
ed

 th
eir ex

p
erien

ces w
ith

 fo
ster y

o
u
th

, an
d
 th

eir p
ercep

tio
n
s o

f th
is 

p
o
p
u
latio

n
, w

h
ich

 p
o
in

ted
 to

 sev
eral d

istin
g
u
ish

in
g
 ch

aracteristics o
f fo

ster y
o
u
th

 in
 

sch
o

o
l.  T

h
ese ch

aracteristics w
ere u

n
d

ersto
o
d
 as resu

ltin
g
 fro

m
 a h

isto
ry

 o
f trau

m
a an

d
 

in
clu

d
ed

 relatio
n
sh

ip
 d

ifficu
lties w

ith
 b

o
th

 p
eers an

d
 ad

u
lts an

d
 ch

allen
g
es w

ith
 

fo
cu

sin
g
 o

n
 sch

o
o
l an

d
 th

e related
 task

s o
f sch

o
o
lin

g
.  P

articip
atin

g
 teach

ers also
 

d
escrib

ed
 w

h
at th

e
y
 p

erceiv
ed

 to
 b

e effectiv
e strateg

ies fo
r su

p
p
o
rtin

g
 stu

d
en

ts in
 fo

ster 

care, in
clu

d
in

g
 o

fferin
g
 flex

ib
ility

 w
ith

 assig
n
m

en
ts an

d
 b

u
ild

in
g
 relatio

n
sh

ip
s th

ro
u
g
h
 

listen
in

g
, p

atien
ce an

d
 m

ain
tain

in
g
 a resp

ectfu
l p

o
stu

re to
w

ard
s th

e stu
d
en

ts.  

 
T

h
is stu

d
y
 w

as b
u
ilt o

n
 th

e su
p
p
o
sitio

n
 th

at p
u
b
lic ed

u
catio

n
, w

h
ile im

p
erfect, 

is in
ten

d
ed

 to
 g

u
aran

tee th
at all stu

d
en

ts ach
iev

e a m
in

im
al lev

el o
f ed

u
catio

n
.  A

n
y
o
n

e, 

reg
ard

less o
f ag

e, can
 access free p

u
b
lic ed

u
catio

n
 u

n
til a h

ig
h
 sch

o
o
l d

ip
lo

m
a is earn

ed
 

(R
eed

y
 &

 C
ern

o
sia, 2

0
0
6

).  F
o

ster y
o
u
th

 are an
 id

en
tifiab

le p
o
p
u
latio

n
 th

at d
o
es n

o
t 

fu
lly

 an
d
 co

n
sisten

tly
 realize th

e o
u
tco

m
e p

u
b
lic ed

u
catio

n
 is in

ten
d
ed

 to
 g

u
aran

tee (as 

in
d
icated

 in
 th

e literatu
re rev

iew
ed

 in
 C

h
ap

ter 1
).  T

h
e p

articip
atin

g
 teach

ers in
 th

is 

stu
d

y
 n

o
ted

 th
at o

th
er stu

d
en

ts m
ig

h
t sh

are m
an

y
 o

f th
e sam

e ch
aracteristics an

d
 n

eed
s 

o
f fo

ster y
o
u
th

.  H
o
w

ev
er, fo

ster statu
s o

ffers a clear in
d
icatio

n
 th

at a stu
d

en
t m

ay
 



 

 
1
0
0
 

ex
h
ib

it certain
 ch

aracteristics o
r h

av
e p

articu
lar n

eed
s, d

istin
ct fro

m
 th

e g
en

eral 

p
o
p
u
latio

n
.  T

h
e fin

d
in

g
s o

f th
is stu

d
y
, w

h
en

 p
aired

 w
ith

 relev
an

t in
sig

h
ts o

ffered
 in

 th
e 

literatu
re o

n
 attach

m
en

t, trau
m

a, an
d
 carin

g
, allo

w
 ed

u
cato

rs to
 co

n
n

ect th
eir in

d
iv

id
u
al 

ex
p
erien

ces w
ith

 b
ro

ad
er co

n
cep

ts. 

In
terp

retatio
n
 o

f stu
d

y
 fin

d
in

g
s in

v
o

lv
es ask

in
g
 w

h
at th

e fin
d
in

g
s m

ean
, 

co
n
n
ectin

g
 fin

d
in

g
s to

 p
erso

n
al ex

p
erien

ce, an
d
/o

r co
n
n
ectin

g
 fin

d
in

g
s to

 th
eo

ry
 

(G
lesn

e, 2
0
0
6
).  C

o
n

n
ectio

n
s b

etw
een

 th
e fin

d
in

g
s o

f th
is stu

d
y
 an

d
 k

e
y
 co

n
cep

ts in
 

b
ro

ad
er field

s o
f stu

d
y
 are ex

p
lo

red
 in

 th
is ch

ap
ter.  W

h
at fo

llo
w

s is m
y
 in

terp
retatio

n
 

o
f th

e fin
d
in

g
s relativ

e to
 k

ey
 co

n
cep

ts fro
m

 attach
m

en
t th

eo
ry

, research
 o

n
 trau

m
atic 

stress resp
o
n
ses in

 ad
o
lescen

ts, an
d
 th

e literatu
re o

n
 carin

g
.  M

y
 g

o
al is to

 co
n
n
ect th

e 

ex
p
erien

ces o
f th

e stu
d

y
 p

articip
an

ts w
ith

 b
ro

ad
er field

s o
f k

n
o
w

led
g
e. 

R
esea

rch
er a

s In
terp

reter 

Q
u
alitativ

e research
 ten

d
s to

 raise m
o
re q

u
estio

n
s th

an
 it an

sw
ers (P

atto
n
, 

2
0
0
2
).  T

h
is stu

d
y
 w

as d
esig

n
ed

 as an
 ex

p
lo

ratio
n
 o

f th
e ex

p
erien

ces o
n
e g

ro
u
p
 o

f h
ig

h
 

sch
o
o
l teach

ers h
av

e h
ad

 in
 w

o
rk

in
g
 w

ith
 stu

d
en

ts in
 fo

ster care.  In
 in

terp
retin

g
 th

e 

fin
d
in

g
s, I co

n
tin

u
ed

 th
e th

em
e o

f ex
p
lo

ratio
n
.  I ex

p
lo

red
 areas o

f in
terest an

d
 

relev
an

ce to
 m

e as a co
u

n
selo

r to
 d

eep
en

 m
y
 u

n
d

erstan
d
in

g
 o

f th
e fin

d
in

g
s.  A

s n
o
ted

 

in
 th

e in
tro

d
u
ctio

n
 to

 th
is stu

d
y
, I am

 a research
er/p

ractitio
n
er.  M

y
 in

te
rp

retiv
e w

o
rk

 

fo
cu

ses o
n
 co

n
n

ectin
g
 th

e sp
ecific ex

p
erien

ces o
f th

e p
articip

atin
g
 teach

ers w
ith

 

b
ro

ad
er u

n
d

erstan
d
in

g
s to

 fu
rth

er m
y
 w

o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care.  M
y
 w

o
rk

 w
ith

 

fo
ster y

o
u
th

 req
u
ires co

llab
o
ratio

n
 w

ith
 teach

ers.  C
o
n
n
ectin

g
 th

e fin
d
in

g
s o

f th
is stu

d
y
 

w
ith

 attach
m

en
t th

eo
ry

, an
 em

erg
in

g
 u

n
d
erstan

d
in

g
 o

f co
m

p
lex

 trau
m

a, an
d
 th

e 

literatu
re o

n
 carin

g
 w

ill allo
w

 m
e to

 th
in

k
 b

ro
ad

ly
 w

h
en

 co
n
cep

tu
alizin

g
 th

e n
eed

s o
f 



 

 
1
0
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m
y
 stu

d
en

ts an
d
 w

ill su
p

p
o
rt m

y
 co

llab
o

ratio
n
 w

ith
 co

lleag
u
es.  A

s a 

p
ractitio

n
er/research

er, th
is w

o
rk

 w
ill in

fo
rm

 m
y
 co

llab
o
ratio

n
 w

ith
 co

lleag
u
es ab

o
u
t 

th
e n

eed
s o

f sp
ecific stu

d
en

ts an
d
 w

ill p
ro

m
o
te th

e d
ev

elo
p
m

en
t o

f p
ro

fessio
n
al 

k
n
o
w

led
g
e.  P

ro
fessio

n
al k

n
o
w

led
g
e is d

ifferen
tiated

 fro
m

 o
th

er fo
rm

al fo
rm

s o
f 

k
n
o
w

led
g
e.  It is k

n
o
w

led
g
e g

en
erated

 b
y
 p

ro
fessio

n
als as th

ey
 m

ak
e m

ean
in

g
 o

f th
eir 

ex
p
erien

ces (E
rau

t, 1
9
9
4

).  

A
s a d

o
cto

ral stu
d
en

t in
 th

e E
d
u
catio

n
al L

ead
ersh

ip
 an

d
 P

o
licy

 S
tu

d
ies p

ro
g
ram

 

at th
e U

n
iv

ersity
 o

f V
erm

o
n
t, I am

 w
o

rk
in

g
 to

w
ard

s a p
ro

fessio
n
al p

ractice d
eg

ree.  

T
h
e co

u
rsew

o
rk

 in
 th

e d
o

cto
ral p

ro
g
ram

 em
p
h
asizes th

e ro
le o

f lead
ersh

ip
 in

 th
e 

d
ev

elo
p
m

en
t o

f co
m

m
u
n

ities o
f p

ractice.  A
 co

m
m

u
n
ity

 o
f p

ractice is a p
ro

fessio
n
al 

co
m

m
u
n
ity

 th
at em

p
h
asizes sh

ared
 learn

in
g
 as a m

ean
s o

f in
creasin

g
 o

rg
an

izatio
n
al 

effectiv
en

ess (N
iesz, 2

0
1
0
).  T

h
is stu

d
y
 o

ffers fin
d

in
g
s an

d
 ex

p
lo

res th
eo

retical 

lin
k
ag

es th
at can

 in
fo

rm
 d

ialo
g
 w

ith
in

 ed
u
catio

n
al co

m
m

u
n
ities o

f p
ractice.  It h

as 

in
fo

rm
ed

, an
d
 w

ill co
n
tin

u
e to

 in
fo

rm
, m

y
 o

w
n
 p

ractice an
d
 p

ro
fessio

n
al d

ialo
g
 as a 

sch
o
o
l co

u
n
selo

r an
d
 m

em
b
er o

f a p
ro

fessio
n
al sch

o
o
l co

m
m

u
n
ity

.  A
s a 

research
er/p

ractitio
n
er, u

sin
g
 m

y
 n

ew
 k

n
o
w

led
g
e to

 su
p

p
o
rt m

y
 w

o
rk

 as an
 in

fo
rm

al 

lead
er w

ith
in

 m
y
 co

m
m

u
n
ity

 o
f p

ractice h
as b

een
 cen

tral in
 m

ak
in

g
 m

y
 research

 

m
ean

in
g
fu

l to
 m

e.  T
h
is stu

d
y
 h

as p
o
sitio

n
ed

 m
e to

 sh
are m

y
 n

ew
ly

 ex
p
an

d
ed

 

p
ro

fessio
n
al k

n
o
w

led
g
e w

ith
 th

e co
m

m
u
n
ity

 o
f ed

u
cato

rs w
ith

 w
h
o
m

 I w
o

rk
. 

T
h
e fin

d
in

g
s o

f th
is stu

d
y
 reflect an

d
 relate to

 k
e
y
 co

n
cep

ts in
 th

e literatu
re o

n
 

attach
m

en
t th

eo
ry

, trau
m

atic stress, an
d
 to

 th
e fem

in
ist eth

ic o
f care.  A

s a sch
o
o
l 

co
u
n
selo

r an
d
 research

er, I h
av

e a u
n
iq

u
e p

ersp
ectiv

e.  I am
 p

ro
fessio

n
ally

 alig
n
ed

 w
ith

 

classro
o
m

 teach
ers an

d
 th

eir p
ersp

ectiv
es.  W

e sh
are th

e co
m

m
o
n
 g

o
al o

f ed
u
catin

g
 



 

 
1
0
2
 

ad
o
lescen

ts in
 a p

u
b
lic h

ig
h
 sch

o
o
l.  W

h
ile classro

o
m

 teach
ers fo

cu
s o

n
, an

d
 h

av
e 

ex
p
ertise in

 cu
rricu

lu
m

, p
ed

ag
o

g
y
, an

d
 assessm

en
t, m

y
 ex

p
ertise as an

 ed
u
cato

r 

em
p

h
asizes th

e so
cial an

d
 em

o
tio

n
al d

ev
elo

p
m

en
t o

f ad
o
lescen

ts.  M
y
 train

in
g
 an

d
 

b
ack

g
ro

u
n
d
 are d

ifferen
t, allo

w
in

g
 m

e to
 co

n
n

ect th
e ex

p
erien

ces an
d
 p

ercep
tio

n
s o

f 

th
e classro

o
m

 teach
ers to

 certain
 asp

ects o
f o

th
er field

s o
f k

n
o
w

led
g
e in

clu
d
in

g
 

attach
m

en
t th

eo
ry

 an
d
 th

e literatu
re o

n
 trau

m
atic stress resp

o
n
ses in

 ad
o
lescen

ts.  I 

so
u
g
h
t to

 co
n
n
ect th

e fin
d
in

g
s to

 b
ro

ad
er field

s o
f u

n
d
erstan

d
in

g
, d

ev
elo

p
in

g
 m

y
 

p
ro

fessio
n
al k

n
o
w

led
g
e an

d
 u

n
d
erstan

d
in

g
 as a sch

o
o
l co

u
n
selo

r w
h
o
 w

o
rk

s w
ith

 

stu
d
en

ts in
 fo

ster care.  I ex
p
lo

red
 th

e in
tersectio

n
s an

d
 areas o

f p
o
ten

tial alig
n
m

en
t 

w
ith

in
 th

e p
sy

ch
o
lo

g
ical literatu

re as a p
ractitio

n
er/research

er, g
iv

in
g
 em

p
h
asis to

 th
e 

d
ev

elo
p
m

en
t o

f p
rag

m
atic u

n
d
erstan

d
in

g
 as is n

eed
ed

 b
y
 th

e p
ractitio

n
er, as w

ell as to
 

th
e d

ev
elo

p
m

en
t o

f k
n
o
w

led
g
e w

ith
in

 th
e acad

em
ic trad

itio
n
.   

B
eg

in
n
in

g
 w

ith
 th

e rev
iew

 o
f th

e literatu
re o

n
 attach

m
en

t th
eo

ry
 I co

n
d
u
cted

 in
 

p
rep

aratio
n
 fo

r th
is stu

d
y
, I lo

o
k
ed

 fo
r k

e
y
 co

n
cep

ts th
at in

tersected
 w

ith
 th

e fin
d
in

g
s o

f 

th
is stu

d
y
. I id

en
tified

 co
n
n
ectio

n
s th

at o
ffered

 in
sig

h
t reg

ard
in

g
 th

e relatio
n
sh

ip
 

p
attern

s o
f fo

ster y
o
u
th

 as d
escrib

ed
 b

y
 th

e in
terv

iew
ees an

d
 cap

tu
red

 in
 th

e fin
d
in

g
s 

(in
 th

e sectio
n
s o

n
 in

ten
se p

eer in
teractio

n
s an

d
 in

ten
se ad

u
lt in

teractio
n
s).  A

d
d
itio

n
al 

su
p
p
o
rtiv

e lin
k
ag

es w
ere fo

u
n
d
 b

etw
een

 attach
m

en
t th

eo
ry

 an
d
 th

e d
ifficu

lty
 fo

ster 

y
o

u
th

 h
ad

 fo
cu

sin
g
 o

n
 th

eir acad
em

ics. 

T
h
ere is a v

ast, rap
id

ly
 g

ro
w

in
g
, an

d
 in

terd
iscip

lin
ary

 w
eb

 o
f research

 d
ev

o
ted

 

to
 th

e d
iag

n
o
sis an

d
 treatm

en
t o

f trau
m

a as w
ell as th

e relatio
n
sh

ip
s b

etw
een

 trau
m

a, 

n
eu

ro
lo

g
y
, m

em
o
ry

, learn
in

g
, an

d
 h

u
m

an
 d

ev
elo

p
m

en
t.  E

x
p
lo

rin
g
 all th

at is av
ailab

le 

in
 th

e literatu
re related

 to
 trau

m
a an

d
 trau

m
atic stress w

o
u
ld

 far ex
ceed

 th
e sco

p
e o

f 
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th
is stu

d
y
.  In

stead
, I fo

cu
sed

 o
n
 th

e w
o
rk

 o
f B

essel v
an

 d
er K

o
lk

, a lead
in

g
 trau

m
a 

ex
p
ert w

h
o
 h

as co
m

m
itted

 h
im

self to
 im

p
artin

g
 p

ractitio
n
ers (co

u
n
selo

rs, ed
u
cato

rs, 

h
ealth

 w
o
rk

ers, etc.) w
ith

 an
 u

n
d
erstan

d
in

g
 o

f trau
m

atic stress.  I tu
rn

ed
 to

 th
e literatu

re 

rev
iew

 an
d
 su

m
m

ary
 o

ffered
 in

 a w
o

rk
 ed

ited
 b

y
 lead

ers in
 th

e field
 (v

an
 d

er K
o
lk

, 

M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  F

o
cu

sin
g
 o

n
 th

e co
n
ten

t ad
d
ressin

g
 trau

m
atic 

ex
p
erien

ce an
d
 ad

o
lescen

ce I fo
u
n
d
 co

re co
n
cep

ts th
at su

p
p

o
rt th

e p
articip

a
n
ts‟ 

o
b
serv

atio
n
s reg

ard
in

g
 th

e im
p
act th

at a trau
m

atic p
ast h

as o
n
 stu

d
en

ts in
 fo

ster care 

an
d
 th

e o
v
erw

h
elm

ed
 an

d
 d

istracted
 p

resen
tatio

n
 o

f th
ese stu

d
en

ts th
at th

e teach
ers 

ch
aracterized

 as lim
ited

 co
g
n
itiv

e sp
ace.  M

y
 u

n
d
erstan

d
in

g
 o

f th
ese co

n
cep

ts w
a
s 

fu
rth

er d
ev

elo
p
ed

 b
y
 an

 article th
at o

ffered
 g

u
id

an
ce in

 th
e d

iag
n
o
sis o

f ch
ild

ren
 an

d
 

ad
o
lescen

ts w
ith

 h
isto

ries o
f co

m
p
lex

 trau
m

a (m
u
ltip

le, ch
ro

n
ic an

d
 p

ro
lo

n
g
ed

 trau
m

a). 

T
h
is article o

ffered
 d

escrip
tio

n
s o

f th
e im

p
act co

m
p
lex

 trau
m

a h
as o

n
 th

e relatio
n
sh

ip
s, 

b
eh

av
io

rs, an
d
 th

e em
o
tio

n
al state o

f th
ese ch

ild
ren

 an
d
 ad

o
lescen

ts (v
an

 d
er K

o
lk

, 

2
0
0
5
). T

h
e article fo

cu
sed

 o
n
 sy

m
p
to

m
o
lo

g
y
 an

d
 in

 d
o
in

g
 so

, o
ffered

 d
escrip

tio
n
s o

f 

o
b
serv

ab
le ch

aracteristics asso
ciated

 w
ith

 a h
isto

ry
 o

f trau
m

a.  I w
as ab

le to
 id

en
tify

 

m
an

y
 in

tersectio
n
s b

etw
een

 th
e sy

m
p
to

m
s o

f co
m

p
lex

 trau
m

a d
escrib

ed
 b

y
 v

an
 d

er 

K
o
lk

 an
d
 th

e ch
aracteristics o

f fo
ster y

o
u
th

 d
escrib

ed
 b

y
 th

e teach
ers in

 th
is stu

d
y
. 

T
h
e literatu

re o
n
 trau

m
a an

d
 attach

m
en

t p
ro

v
id

ed
 to

o
ls fo

r co
n
cep

tu
alizin

g
 an

d
 

u
n
d
erstan

d
in

g
 th

e ch
aracteristics o

f fo
ster y

o
u
th

 as d
escrib

ed
 in

 th
e fin

d
in

g
s o

f th
is 

stu
d

y
.  T

h
e su

p
p
o
rt strateg

ies o
ffered

 in
 th

is stu
d

y
 can

 b
e sim

ilarly
 co

n
cep

tu
alized

 

u
tilizin

g
 co

n
cep

ts an
d
 ap

p
ro

ach
es o

ffered
 b

y
 th

e literatu
re o

n
 th

e fem
in

ist eth
ic o

f care. 

It is in
terestin

g
 to

 n
o
te th

at in
 m

an
y
 resp

ects, th
e trau

m
a ex

p
erien

ced
 b

y
 fo

ster y
o
u
th

 is 

a resu
lt o

f relatio
n
sh

ip
s th

at w
ere h

u
rtfu

l o
r failed

 to
 p

ro
tect th

e y
o
u
th

 fro
m

 h
arm

.  
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C
arin

g
 relatio

n
sh

ip
s, as d

escrib
ed

 b
y
 b

o
th

 th
e p

articip
an

ts an
d
 th

e literatu
re o

n
 carin

g
, 

serv
e as stro

n
g
 co

u
n
terp

o
in

ts to
 th

e relatio
n
sh

ip
s th

at resu
lted

 in
 a stu

d
en

t en
terin

g
 

fo
ster care.  T

h
ro

u
g
h
 m

y
 d

o
cto

ral co
u
rse w

o
rk

, I w
as in

tro
d
u
ced

 to
 th

e co
n
cep

t o
f a 

fem
in

ist eth
ic o

f care. T
h

e fem
in

ist eth
ic o

f care em
p
h
asizes th

e u
se o

f carin
g
 

relatio
n
sh

ip
s to

 su
p
p
o
rt stu

d
en

ts an
d
 o

th
ers (N

o
d
d

in
g
s, 2

0
0
5
).  A

s a m
o
d
el o

f so
cial 

ju
stice, th

e fem
in

ist eth
ic o

f care em
p
h
asizes eq

u
ity

 o
f o

u
tco

m
es, rath

er th
an

 th
e eq

u
ity

 

o
f in

p
u
ts asso

ciated
 w

ith
 o

th
er m

o
d
els o

f fairn
ess (S

treitm
atter, 1

9
9
6
).  T

h
e 

p
articip

an
ts‟ freq

u
en

t u
se o

f th
e term

 care w
h

en
 d

escrib
in

g
 su

p
p
o
rt strateg

ies th
ey

 

fo
u
n
d
 effectiv

e led
 m

e to
 retu

rn
 to

 th
e literatu

re o
n
 care.  I ex

p
lo

red
 th

e literatu
re o

n
 

care an
d

 sp
ecifically

 th
e literatu

re th
at d

escrib
ed

 carin
g
 relatio

n
sh

ip
s an

d
 carin

g
 

b
eh

av
io

rs to
 id

en
tify

 areas o
f in

tersectio
n
 w

ith
 th

e ch
aracteristics an

d
 b

eh
av

io
rs stu

d
y
 

p
articip

an
ts d

escrib
ed

 as effectiv
e in

 su
p
p
o
rtin

g
 stu

d
en

ts in
 fo

ster care.  T
h

ese 

in
tersectio

n
s b

ecam
e a to

o
l to

 o
rg

an
ize an

 u
n
d

erstan
d
in

g
 o

f p
o
ten

tially
 effectiv

e teach
er 

b
eliefs, attitu

d
es, an

d
 b

eh
av

io
rs in

 su
p
p
o
rt o

f th
e ed

u
catio

n
al ex

p
erien

ces o
f fo

ster 

y
o

u
th

. 

F
o
cu

s o
f th

e In
terp

reta
tio

n
 

 In
tersectio

n
s b

etw
een

 th
e fin

d
in

g
s o

f th
is stu

d
y
 an

d
 k

ey
 co

n
cep

ts fro
m

 th
e 

literatu
re o

n
 attach

m
en

t th
eo

ry
, trau

m
atic stress resp

o
n
se in

 ad
o
lescen

ts, an
d
 carin

g
 

relatio
n
sh

ip
s an

d
 b

eh
av

io
rs as d

escrib
ed

 b
y
 th

e fem
in

ist eth
ic o

f care are h
ig

h
lig

h
ted

 in
 

th
is ch

ap
ter.  P

rim
ary

 fo
cu

s is g
iv

en
 to

 th
e stu

d
en

t ch
ara

cteristics (su
ch

 as in
ten

se 

relatio
n
sh

ip
s, trau

m
atic h

isto
ries, an

d
 issu

es w
ith

 co
g
n
itiv

e sp
ace) o

b
serv

ed
 b

y
 th

e 

p
articip

an
ts an

d
 teach

er ch
aracteristics (in

clu
d
in

g
 carin

g
, listen

in
g
, resp

ect, an
d
 

flex
ib

ility
) th

at th
e p

articip
an

ts id
en

tified
 as effectiv

e strateg
ies in

 th
eir w

o
rk

 w
ith
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fo
ster y

o
u
th

.  T
h
ese areas w

ere th
e fo

cu
s o

f th
e stu

d
y
.  L

ess atten
tio

n
 is g

iv
en

 to
 th

e 

o
rg

an
izatio

n
al lev

el co
n
cern

s id
en

tified
 b

y
 th

e p
articip

an
ts in

 th
is stu

d
y
.  W

h
ile th

ese 

co
n
cern

s are im
p
o
rtan

t, th
ey

 lie o
u
tsid

e th
e classro

o
m

.  T
h
e em

p
h
asis g

iv
en

 to
 th

ese 

co
n
cern

s b
y
 th

e p
articip

an
ts w

arran
ted

 th
eir in

clu
sio

n
 in

 th
e fin

d
in

g
s.  H

o
w

ev
er, th

is 

stu
d

y
 fo

cu
ses o

n
 th

e classro
o
m

.  In
 co

n
n
ectin

g
 th

e fin
d
in

g
s w

ith
 attach

m
en

t th
eo

ry
, 

trau
m

a stu
d
ies, an

d
 carin

g
 in

 th
is ch

ap
ter, I seek

 to
 id

en
tify

 co
n

cep
ts th

at w
ill d

irectly
 

h
elp

 classro
o
m

 ed
u
cato

rs in
 th

eir w
o
rk

 w
ith

 fo
ster y

o
u
th

.  I leav
e in

terp
retatio

n
 o

f th
e 

o
rg

an
izatio

n
al lev

el co
n
cern

s fo
r th

o
se stu

d
y
in

g
 th

e ed
u
catio

n
al ex

p
erien

ce o
f fo

ster 

y
o

u
th

 fro
m

 a b
ro

ad
er sy

stem
s p

ersp
ectiv

e rath
er th

an
 a classro

o
m

 p
ersp

ectiv
e. 

C
h

aracteristics o
f F

o
ster Y

o
u
th

 

 
T

h
e teach

ers in
 th

is stu
d

y
 o

ffered
 m

an
y
 ex

am
p
les an

d
 d

escrip
tio

n
s cap

tu
rin

g
 th

e 

o
b
serv

ab
le ch

aracteristics o
f fo

ster y
o
u
th

 in
 sch

o
o

l.  T
h
ey

 d
escrib

ed
 w

h
at th

ey
 felt w

as 

th
e im

p
act o

f th
e trau

m
a th

ese stu
d
en

ts h
ad

 ex
p
erien

ced
 in

 term
s o

f co
g
n
itiv

e sp
ace 

lim
itatio

n
s th

at affected
 th

e stu
d
en

t‟s ab
ility

 to
 fo

cu
s o

n
 sch

o
o
l an

d
 relatio

n
sh

ip
 

stru
g
g
les th

ese stu
d
en

ts h
ad

 w
ith

 p
eers an

d
 ad

u
lts.  A

sp
ects o

f b
o
th

 attach
m

en
t th

eo
ry

 

an
d
 co

m
p
lex

 trau
m

a stu
d
ies o

ffer in
sig

h
t in

to
 th

e teach
ers‟ d

escrip
tio

n
s o

f fo
ster y

o
u
th

. 

 
It is im

p
o
rtan

t to
 restate th

at w
h
ile th

e in
terv

iew
 p

ro
to

co
ls w

ere in
fo

rm
ed

 b
y
 th

e 

research
er‟s u

n
d
erstan

d
in

g
 o

f attach
m

en
t th

eo
ry

, th
e p

articip
an

ts w
ere n

o
t ask

ed
 ab

o
u
t 

attach
m

en
t th

eo
ry

 o
r th

e attach
m

en
t sty

le o
f fo

ster y
o
u
th

.  O
n
ly

 o
n
e teach

er m
ad

e 

referen
ce to

 attach
m

en
t, referrin

g
 to

 R
eactiv

e A
ttach

m
en

t D
iso

rd
er as a d

isab
ility

 lab
el 

carried
 b

y
 so

m
e o

f th
e stu

d
en

ts w
ith

 w
h
o
m

 h
e w

o
rk

ed
.  In

 th
e p

ro
cess o

f an
aly

zin
g
 th

e 

d
ata, I u

sed
 co

d
es an

d
 th

em
es th

at em
p
h
asized

 th
e lan

g
u
ag

e u
sed

 b
y
 th

e p
articip

an
ts to

 

m
in

im
ize th

e im
p
act m

y
 u

n
d
erstan

d
in

g
 o

f attach
m

en
t th

eo
ry

 h
ad

 o
n
 th

e d
ev

elo
p
m

en
t o

f 
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th
em

es (C
o
ffe

y
 &

 A
tk

in
so

n
, 1

9
9
6
).  T

h
is allo

w
ed

 th
e th

em
es to

 arise o
rg

an
ically

 fro
m

 

th
e in

terv
iew

 d
ata an

d
 to

 accu
rately

 reflect th
e u

n
d

erstan
d
in

g
s o

f th
e teach

ers.  T
o
 

u
tilize attach

m
en

t th
eo

ry
 at th

at stag
e in

 th
e stu

d
y
 w

o
u
ld

 b
e to

 im
p
o
se a th

eo
retical 

co
n
stru

ct o
n
to

 th
e m

ean
in

g
s co

n
stru

cted
 b

y
 th

e p
articip

an
ts.  S

im
ilarly

, I in
v
estig

ated
 

ch
aracteristics asso

ciated
 w

ith
 ch

ild
ren

 an
d
 ad

o
lescen

ts w
h
o
 h

av
e ex

p
erien

ced
 co

m
p
lex

 

trau
m

a an
d
 trau

m
atic stress after th

e co
m

p
letio

n
 o

f co
d
in

g
 an

d
 an

aly
sis as a m

ean
s o

f 

b
ro

ad
en

in
g
 th

e co
n
tex

t o
f th

e fin
d
in

g
s o

f th
is stu

d
y
 rath

er th
an

 im
p
o
sin

g
 th

ese 

co
n
stru

cts o
n
 th

e an
aly

sis o
f th

e d
ata. 

Im
p
a
ct o

f T
ra

u
m

a
 

  

 
In

 h
is w

ritin
g
 o

n
 th

e d
iag

n
o
sis o

f th
e co

m
p
lex

 an
d
 in

teractiv
e sy

m
p
to

m
s o

f 

trau
m

atic stress an
d
 co

m
p
lex

 trau
m

a, B
essel v

an
 d

er K
o
lk

 (2
0
0
5
) d

escrib
es o

b
serv

ab
le 

ch
aracteristics o

f ch
ild

ren
 an

d
 ad

o
lescen

ts w
h
o

 h
av

e ex
p
erien

ced
 trau

m
a.  M

an
y
 o

f 

th
ese d

escrip
to

rs w
ere co

n
sisten

t w
ith

 th
e o

b
serv

atio
n
s m

ad
e b

y
 th

e teach
ers.  H

e 

ex
p
lain

s th
at th

e m
u
ltip

le, o
b
serv

ab
le sy

m
p
to

m
s ten

d
ed

 to
 b

e p
erv

asiv
e, im

p
actin

g
 all 

areas o
f a y

o
u
th

‟s life.  H
e ex

p
lain

ed
 th

at th
ere is n

o
 sin

g
u
lar co

llectio
n
 o

f sy
m

p
to

m
s 

th
at cap

tu
res th

e im
p
act o

f trau
m

a; in
stead

, th
ere are m

an
y
 ch

aracteristics th
at m

ay
 o

r 

m
ay

 n
o
t b

e tru
e fo

r a p
articu

lar ad
o
lescen

t w
h
o
 h

as ex
p
erien

ced
 co

m
p
lex

 trau
m

a.  

T
h
ese ch

aracteristics m
ay

 in
clu

d
e d

ep
ressio

n
, m

ed
ical issu

es, an
d
 im

p
u
lsiv

e an
d
 at 

tim
es self-d

estru
ctiv

e b
eh

av
io

rs.  H
e arg

u
es th

at th
ere is a h

ig
h
ly

 sig
n
ifican

t 

relatio
n
sh

ip
 b

etw
een

 “ad
v
erse ch

ild
h
o
o
d
 ex

p
erien

ces” (v
an

 d
er K

o
lk

, 2
0
0
5

, p
.2

) an
d
 

issu
es su

ch
 as d

ep
ressio

n
, su

icid
ality

, d
ru

g
 an

d
 alco

h
o
l ab

u
se, an

d
 risk

y
 b

eh
av

io
rs, 

in
clu

d
in

g
 sex

u
al p

ro
m

iscu
ity

, cig
arette sm

o
k

in
g
, p

h
y
sical in

activ
ity

 an
d
 o

b
esity

.  W
h
ile 

th
e teach

ers w
ere n

o
t d

iag
n
o
sin

g
 o

r id
en

tify
in

g
 th

ese sp
ecific issu

es, th
e
y
 d

id
 id

en
tify

 a 
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h
isto

ry
 o

f trau
m

a as a m
ajo

r co
n
trib

u
tin

g
 facto

r to
 th

e ch
allen

g
es facin

g
 fo

ster y
o
u
th

 in
 

sch
o
o
l.  T

h
e p

articip
an

ts‟ b
elief th

at th
e trau

m
atic o

r ad
v
erse ex

p
erien

ces o
f stu

d
en

ts in
 

fo
ster care im

p
acted

 th
eir cu

rren
t fu

n
ctio

n
in

g
 in

 sc
h
o
o
l w

as co
n
sisten

t w
ith

 v
an

 d
er 

K
o
lk

‟s d
escrip

tio
n
 o

f th
e p

erv
asiv

e an
d
 lastin

g
 effects o

f co
m

p
lex

 trau
m

a. 

It is n
o
t p

o
ssib

le to
 d

irectly
 lin

k
 th

e o
b
serv

atio
n
s m

ad
e d

u
rin

g
 th

e in
terv

iew
s 

w
ith

 p
red

ictab
le ch

aracteristics o
f y

o
u
th

 w
h
o
 h

av
e ex

p
erien

ced
 trau

m
atic stress.  A

s 

n
o
ted

 b
y
 th

e p
articip

an
ts, each

 stu
d
en

t is an
 in

d
iv

id
u
al, an

d
 B

essel v
an

 d
er K

o
lk

 (2
0
0
5
) 

tells u
s th

at co
m

p
lex

 trau
m

a w
ill m

an
ifest itself in

 a d
iv

erse an
d
 co

m
p
lex

 n
etw

o
rk

 o
f 

resp
o

n
ses.  N

o
t all stu

d
en

ts in
 fo

ster care sh
are th

e sam
e ch

aracteristics, n
o

r d
o
 all 

ad
o
lescen

ts w
h
o
 h

av
e ex

p
erien

ced
 trau

m
a sh

are th
e sam

e ch
aracteristics.  In

 b
o
th

, th
ere 

are co
m

m
o
n
 co

n
stellatio

n
s o

f ch
aracteristics as d

escrib
ed

 b
y
 th

e teach
ers an

d
 in

 a 

sam
p
lin

g
 o

f th
e literatu

re o
n
 trau

m
atic stress.  T

h
o

se co
m

m
o
n
 ch

aracteristics are 

h
ig

h
lig

h
ted

 in
 th

e fo
llo

w
in

g
 d

iscu
ssio

n
. 

 
A

 h
isto

ry
 o

f trau
m

a is u
n

d
ersto

o
d
 to

 n
eg

ativ
ely

 im
p
act th

e cap
acity

 to
 in

teg
rate 

sen
so

ry
, em

o
tio

n
al, an

d
 co

g
n
itiv

e in
fo

rm
atio

n
 in

to
 a co

h
esiv

e w
h
o
le (v

an
 d

er K
o
lk

, 

2
0
0
5
).  T

h
e h

isto
ry

 o
f trau

m
a asso

ciated
 w

ith
 b

ein
g
 in

 fo
ster care m

a
y
 m

ak
e it 

ch
allen

g
in

g
 fo

r fo
ster y

o
u
th

 to
 d

ev
elo

p
 a co

h
esiv

e u
n
d
erstan

d
in

g
 o

f th
eir ex

p
erien

ces, 

th
eir feelin

g
s, an

d
 in

fo
rm

atio
n
 to

 create a co
h

esiv
e u

n
d
erstan

d
in

g
.  O

n
e teach

er in
 

p
articu

lar n
o
ticed

 th
e im

p
act o

f trau
m

a in
 th

ese term
s.  S

h
e d

escrib
ed

 th
e d

ifficu
lty

 

m
an

y
 o

f h
er stu

d
en

ts in
 fo

ster care ex
h
ib

it in
 th

in
k
in

g
 th

ro
u

g
h
 a p

ro
b
lem

 an
d
 

d
ev

elo
p
in

g
 an

 ap
p
ro

p
riate resp

o
n
se strateg

y
. S

h
e n

o
ted

 th
at th

ey
 w

o
u
ld

 resp
o
n
d
, 

u
su

ally
 w

ith
 an

g
er, b

u
t n

o
t b

e ab
le to

 id
en

tify
 o

r ex
p
lain

 th
e th

o
u
g
h
t p

ro
cess th

ey
 u

sed
 

to
 d

ev
elo

p
 th

at resp
o
n
se to

 an
 issu

e.  S
h
e felt it w

as im
p
o
rtan

t to
 w

o
rk

 w
ith

 th
ese 
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stu
d
en

ts to
 d

ev
elo

p
 p

ro
cessin

g
 sk

ills b
ecau

se th
e
y
 so

 o
ften

 lack
ed

 th
e ab

ility
 to

 

in
teg

rate m
u
ltip

le so
u
rces o

f in
fo

rm
atio

n
 in

to
 a w

h
o
le th

at co
u
ld

 effectiv
ely

 g
u
id

e th
eir 

resp
o

n
se. 

 
M

an
y
 o

f th
e teach

ers d
escrib

ed
 fo

ster y
o
u
th

 as stru
g
g
lin

g
 w

ith
 issu

es o
f an

g
er, 

sp
ecifically

, an
d
 w

ith
 m

an
ag

in
g
 th

eir em
o
tio

n
s in

 m
o
re g

en
eral term

s.  S
ev

eral 

p
articip

an
ts d

escrib
ed

 fo
ster y

o
u
th

 as m
o
o

d
y
.  O

n
e teach

er o
b
serv

ed
 th

at a stu
d
en

t o
ften

 

w
o
u
ld

 b
e frien

d
ly

 w
ith

 a p
eer o

n
e m

o
m

en
t, an

d
 th

e n
ex

t, b
e so

 an
g
ry

 th
at sh

e w
an

ted
 to

 

g
et in

to
 a fig

h
t w

ith
 th

at sam
e p

eer.  V
an

 d
er K

o
lk

 (2
0
0
5
) ex

p
lain

s, “A
t th

e co
re o

f 

trau
m

atic stress is a b
reak

d
o
w

n
 in

 th
e cap

acity
 to

 reg
u
late in

tern
al states” (p

. 5
).  H

e 

arg
u
es th

at a cen
tral issu

e fo
r y

o
u
th

 w
ith

 a h
isto

ry
 o

f trau
m

atic stress is an
 in

ab
ility

 to
 

m
an

ag
e th

eir em
o
tio

n
s.  T

h
ese stu

d
en

ts ex
p
erien

ce stro
n
g
 em

o
tio

n
s, an

d
 can

n
o
t co

n
tro

l 

o
r im

p
act th

eir o
w

n
 em

o
tio

n
al state.  F

o
ster y

o
u
th

 w
ere d

istin
g
u
ish

ed
 fro

m
 th

eir p
eers 

b
y
 p

articip
atin

g
 teach

ers b
ecau

se ty
p
ical ad

o
lescen

ts w
ere seen

 to
 h

av
e m

o
re effectiv

e 

strateg
ies fo

r o
v

erco
m

in
g
 an

d
/o

r m
an

ag
in

g
 feelin

g
s o

f so
rro

w
, an

g
er, o

r jealo
u
sy

 to
 

n
am

e a few
. F

o
ster y

o
u
th

, b
ecau

se o
f trau

m
atic stress, w

ere seen
 to

 en
d
u

re an
d
/o

r act 

o
n
 th

ese stro
n

g
 em

o
tio

n
s, so

m
etim

es seek
in

g
 a v

io
len

t reso
lu

tio
n
 to

 a p
erceiv

ed
 

co
n
flict.  P

articip
an

ts v
iew

ed
 fo

ster y
o
u
th

 as stru
g
g
lin

g
 to

 u
n
d
erstan

d
 an

d
 in

flu
en

ce 

th
eir em

o
tio

n
s an

d
 resu

ltin
g
 b

eh
av

io
rs. 

 
W

h
en

 ask
ed

 ab
o
u
t p

eer relatio
n
s, sev

eral in
terv

iew
ees d

escrib
ed

 fo
ster y

o
u
th

 as 

m
issin

g
 so

cial cu
es.  T

each
ers d

escrib
ed

 fo
ster y

o
u
th

 as stru
g
g
lin

g
 to

 m
an

ag
e p

eer 

relatio
n
s b

ecau
se th

e
y
 d

id
 n

o
t alw

a
y
s resp

o
n
d
 to

 so
cial cu

es, o
r resp

o
n
d
ed

 in
 w

a
y
s th

at 

w
ere seen

 as in
ap

p
ro

p
riate.  C

o
m

p
lex

 trau
m

a in
 in

fan
c
y
 an

d
 ch

ild
h
o
o
d
 is asso

ciated
 

w
ith

 d
ev

elo
p
m

en
tal d

elay
s in

 m
an

y
 areas in

clu
d
in

g
 co

g
n
itiv

e an
d
 so

cializatio
n
 sk

ills 
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(v
an

 d
er K

o
lk

, 2
0
0
5
).  V

an
 d

er K
o
lk

‟s research
 raises in

terestin
g
 q

u
estio

n
s ab

o
u
t th

e 

p
articip

an
ts‟ o

b
serv

atio
n
 th

at fo
ster y

o
u
th

 ap
p
eared

 to
 m

isu
n
d

erstan
d
 o

r failed
 to

 

resp
o

n
d
 ap

p
ro

p
riately

 to
 so

cial cu
es.  T

h
e literatu

re o
n
 trau

m
a su

g
g
ests th

at ed
u
cato

rs 

an
d
 sch

o
o
l co

u
n
selo

rs m
ay

 w
an

t to
 co

n
sid

er th
e im

p
act o

f co
m

p
lex

 trau
m

a o
n
 th

e so
cial 

d
ev

elo
p
m

en
t o

f th
eir stu

d
en

ts.  

C
o
g

n
itive S

p
a
ce 

 
In

 attach
m

en
t th

eo
ry

, th
e fo

rm
 o

f in
secu

re attach
m

en
t k

n
o
w

n
 in

 ch
ild

h
o
o
d
 as 

resistan
t/am

b
iv

alen
t attach

m
en

t is re-lab
eled

 in
secu

re-p
reo

ccu
p
ied

 attach
m

en
t in

 

ad
u
lth

o
o
d
 (H

o
lm

es, 2
0
0
1
).  T

h
is ch

an
g
e in

 n
am

e reflects th
e p

reo
ccu

p
atio

n
 th

ese ad
u
lts 

h
av

e w
ith

 p
ast, p

resen
t, an

d
 fu

tu
re attach

m
en

ts.  In
secu

rely
 attach

ed
 ad

u
lts can

 b
e 

p
reo

ccu
p
ied

 w
ith

 relatio
n

sh
ip

s in
 th

eir p
ast an

d
 th

eir sh
o
rtco

m
in

g
s, an

d
 w

ith
 th

e 

p
o
ten

tial fo
r su

p
p
o
rt an

d
/o

r d
isap

p
o
in

tm
en

t o
ffered

 b
y
 fu

tu
re relatio

n
sh

ip
s.  T

h
e 

ad
o
lescen

ts in
 fo

ster care d
escrib

ed
 b

y
 th

e teach
ers in

 th
is stu

d
y
 are tran

sitio
n
in

g
 to

 

ad
u
lth

o
o
d
.  G

iv
en

 th
e stro

n
g
 co

rrelatio
n
 b

etw
een

 m
altreatm

en
t an

d
 in

secu
re attach

m
en

t 

(H
o
w

e, 1
9
9
9
), it is lik

ely
 th

at so
m

e o
f th

e stu
d
en

ts in
 fo

ster care are p
reo

ccu
p
ied

 w
ith

 

attach
m

en
t relatio

n
sh

ip
s.  T

h
e p

ast attach
m

en
t relatio

n
sh

ip
s o

f th
ese stu

d
en

ts m
ay

 h
av

e 

b
een

 sig
n
ifican

tly
 flaw

ed
, resu

ltin
g
 in

 fo
ster p

lacem
en

t.  L
ik

e th
e in

secu
re

-p
reo

ccu
p
ied

 

ad
u
lt, fo

ster y
o
u
th

 m
a
y
 freq

u
en

tly
 retu

rn
 to

 th
o
u

g
h

ts o
f p

ast relatio
n
sh

ip
s w

ith
 reg

rets 

an
d
 d

esires fo
r th

e relatio
n
sh

ip
s to

 h
av

e b
een

 d
ifferen

t.  F
o
ster y

o
u
th

 also
 ex

p
erien

ce 

m
an

y
 n

ew
 relatio

n
sh

ip
s w

ith
 teach

ers, p
eers, fo

ster fam
ilies, an

d
 so

cial serv
ice 

p
ro

v
id

ers.  T
h
ese stu

d
en

ts en
co

u
n
ter m

an
y
 relatio

n
sh

ip
s th

at h
av

e p
o
ten

tial to
 b

e eith
er 

h
u
rtfu

l to
 th

e fo
ster y

o
u
th

 o
r v

ery
 su

p
p
o
rtiv

e an
d
 carin

g
. T

h
e p

o
ten

tial an
d

 u
n
certain

ty
 

o
f th

ese relatio
n
sh

ip
s m

ay
 p

reo
ccu

p
y
 fo

ster y
o
u
th

.  T
h
is fo

rm
 o

f p
reo

ccu
p
atio

n
 m

ay
 



 

 
1
1
0
 

co
n
trib

u
te to

 th
e seem

in
g
ly

 d
istracted

 state o
f th

e fo
ster y

o
u
th

 d
escrib

ed
 b

y
 th

e 

p
articip

an
ts. 

 
T

rau
m

atic stress is asso
ciated

 w
ith

 lo
n
g
-term

 su
scep

tib
ility

 to
 seco

n
d
ary

 

stresses (v
an

 d
er K

o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  S

eco
n
d
ary

 stresses o
r 

seco
n
d
ary

 ad
v
ersities are in

cid
en

ts th
at fu

rth
er co

m
p
licate th

e stress resp
o

n
se o

f th
e 

ch
ild

 o
r ad

o
lescen

t.  F
o
r th

e in
d
iv

id
u
al w

h
o
 h

as ex
p
erien

ced
 trau

m
atic stress, th

ese 

in
cid

en
ces can

 in
d
u
ce stress resp

o
n
ses th

at are in
ten

se an
d
 u

n
m

an
ag

eab
le.  S

eco
n
d
ary

 

stresses in
clu

d
e ch

an
g
es in

 care tak
in

g
 (e.g

. a ch
an

g
e in

 fo
ster h

o
m

e), an
d
 th

e stress o
f 

m
an

ag
in

g
 relatio

n
sh

ip
s w

ith
 p

eers an
d
 ad

u
lts w

h
en

 th
ese relatio

n
sh

ip
s are d

irectly
 

im
p
acted

 b
y
 th

e trau
m

atic ex
p
erien

ce (e.g
. resp

o
n

d
in

g
 to

 q
u
estio

n
s ab

o
u
t liv

in
g
 

situ
atio

n
s).  P

ro
tectin

g
 th

em
selv

es fro
m

 th
ese seco

n
d
ary

 stresses is a cen
tral task

 fo
r 

ad
o
lescen

ts w
h
o
 h

av
e ex

p
erien

ced
 trau

m
atic stress.  S

tu
d

y
 p

articip
an

ts‟ o
b

serv
atio

n
 

th
at fo

ster y
o
u
th

 ap
p
eared

 to
 h

av
e less co

g
n
itiv

e sp
ace av

ailab
le fo

r sch
o
o
l task

s m
ig

h
t 

b
e fu

rth
er u

n
d

ersto
o
d
 in

 term
s o

f th
e v

u
ln

erab
ility

 o
f fo

ster y
o
u
th

 to
 seco

n
d

ary
 stress.  

T
h
e seco

n
d

ary
 stresso

rs n
o
ted

 ab
o
v
e m

a
y
 b

e p
resen

t in
 th

e sch
o
o
l settin

g
.  R

ath
er th

an
 

fo
cu

sin
g
 o

n
 th

e E
u
ro

p
ean

 R
en

aissan
ce, as n

o
ted

 b
y
 o

n
e teach

er, th
ese stu

d
en

ts m
ay

 b
e 

p
reo

ccu
p
ied

 w
ith

 self-p
ro

tectio
n
 fro

m
 seco

n
d

ary
 stresso

rs. 

 
O

n
e p

articip
an

t ex
p
lain

ed
 th

e p
reo

ccu
p
ied

 state o
f a stu

d
en

t in
 term

s o
f a stro

n
g
 

fo
cu

s o
n
 th

e sam
e n

o
n

-sch
o
o
l issu

e all d
ay

.  C
h
ild

ren
 an

d
 ad

o
lescen

ts w
ith

 a h
isto

ry
 o

f 

co
m

p
lex

 trau
m

a h
av

e h
eig

h
ten

ed
 reactiv

ity
 to

 stress, in
 term

s o
f th

eir m
en

tal, 

em
o
tio

n
al, an

d
 p

h
y
sical resp

o
n

ses (v
an

 d
er K

o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  T

h
e
y
 

also
 reco

v
er m

o
re slo

w
ly

 th
an

 th
eir p

eers w
h
en

 th
is stress resp

o
n
se is aro

u
sed

.  If a 

stu
d
en

t in
 fo

ster care ex
p
erien

ces a seco
n
d
ary

 stress (su
ch

 as a ch
an

g
e in

 p
lacem

en
t, a 



 

 
1
1
1
 

b
ad

 g
rad

e in
 sch

o
o
l related

 to
 tim

e m
issed

 b
ecau

se o
f p

ast trau
m

a, o
r a n

eg
ativ

e 

in
teractio

n
 w

ith
 a p

eer), th
ey

 are m
o

re lik
ely

 th
an

 m
o
st o

f th
eir p

eers to
 h

av
e a 

h
eig

h
ten

ed
 stress resp

o
n
se an

d
 w

ill b
e slo

w
er th

an
 th

eir p
eers to

 reco
v

er fro
m

 th
is 

stress resp
o

n
se.   F

o
cu

s o
n
 seco

n
d
ary

 stress an
d
 effo

rts to
 m

an
ag

e th
e resp

o
n
se to

 th
at 

stresso
r m

a
y
 resu

lt in
 th

e teach
er‟s o

b
serv

atio
n
 th

at a stu
d
en

t w
ill fo

cu
s o

n
 a sin

g
le 

th
o
u
g
h
t all d

a
y
 rath

er th
an

 atten
d
 to

 sch
o
o
l task

s.  T
h
ese ty

p
es o

f seco
n
d
ary

 stresso
rs 

can
 co

m
p
licate th

e y
o
u
th

s‟ effo
rts to

 ad
ju

st to
 ch

an
g
e, in

itiate m
alad

ap
tiv

e co
p
in

g
 

strateg
ies, an

d
 in

terfere w
ith

 th
eir ab

ility
 to

 access so
cial su

p
p

o
rts an

d
 to

 rein
teg

rate 

w
ith

 th
eir p

eers (v
an

 d
er K

o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  F

o
ster y

o
u
th

 stru
g
g
le to

 

ad
ju

st to
 ch

an
g
e an

d
 m

an
ag

e p
eer relatio

n
sh

ip
s b

ecau
se o

f th
e ty

p
es o

f seco
n
d
ary

 

stresses n
o
ted

 ab
o
v

e.  F
u

rth
er, th

ese y
o
u
th

 m
a
y
 stru

g
g
le to

 effectiv
ely

 acc
ess su

p
p
o
rts 

th
at co

u
ld

 h
elp

 th
em

 m
an

ag
e th

eir stress resp
o
n
ses.  F

o
ster y

o
u
th

 n
eed

 to
 ex

ert a g
reater 

effo
rt th

an
 th

eir p
eers to

 ad
ju

st to
 ch

an
g
es.  M

alad
ap

tiv
e co

p
in

g
 strateg

ies an
d
 d

ifficu
lty

 

in
teg

ratin
g
 w

ith
 th

eir p
eer g

ro
u

p
 at sch

o
o
l m

a
y
 fu

rth
er d

istract th
ese stu

d
en

ts fro
m

 

sch
o
o
lw

o
rk

.  T
h
e lim

ited
 co

g
n
itiv

e sp
ace o

f fo
ster y

o
u
th

 o
b
serv

ed
 b

y
 in

terv
iew

ees m
a
y
 

b
e u

n
d
ersto

o
d
 in

 term
s o

f th
ese stu

d
en

ts‟ v
u
ln

erab
ility

 an
d
 co

m
p
lex

 resp
o
n
se to

 

seco
n
d
ary

 stress. 

 
T

rau
m

atic stress is also
 asso

ciated
 w

ith
 a fear o

f th
e recu

rren
ce o

f trau
m

a an
d

 

in
creased

 an
x

iety
 ab

o
u
t th

e safety
-o

f-self an
d
 th

e safety
 o

f fam
ily

 m
em

b
ers (v

an
 d

er 

K
o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  S

tu
d
en

ts w
h
o
 h

av
e ex

p
erien

ced
 th

e h
isto

ry
 o

f 

trau
m

a asso
ciated

 w
ith

 fo
ster statu

s m
ay

 b
e p

reo
ccu

p
ied

 w
ith

 feelin
g
s o

f an
x

iety
.  

W
h
en

 d
iscu

ssin
g
 th

e co
n

cern
s o

f stu
d
en

ts in
 fo

ster care, sev
eral in

terv
iew

ees talk
ed

 

ab
o
u
t stu

d
en

ts w
o
rry

in
g
 ab

o
u
t th

e w
ell-b

ein
g
 o

f fam
ily

 m
em

b
ers, p

articu
larly

 



 

 
1
1
2
 

in
carcerated

 p
aren

ts.  T
h
e teach

ers also
 sp

o
k
e o

f th
e eag

ern
ess w

ith
 w

h
ich

 so
m

e fo
ster 

y
o

u
th

 an
ticip

ated
 reu

n
ificatio

n
 w

ith
 th

eir p
aren

ts, talk
in

g
 ab

o
u
t th

eir p
lan

s to
 m

o
v
e 

b
ack

 h
o
m

e w
h

en
 th

e
y
 ag

e o
u
t o

f th
e fo

ster care sy
stem

, if n
o
t so

o
n
er. T

h
e teach

ers‟ 

o
b
serv

atio
n
s o

f th
e lim

ited
 co

g
n
itiv

e sp
ace th

at fo
ster y

o
u
th

 seem
 to

 h
av

e av
ailab

le fo
r 

th
e task

s o
f sch

o
o
lin

g
 m

ay
 b

e lin
k
ed

 to
 w

h
at v

an
 d

er K
o
lk

 an
d
 h

is co
lleag

u
es d

escrib
ed

 

as in
creased

 an
x

iety
 asso

ciated
 w

ith
 trau

m
atic stress.  H

eig
h
ten

ed
 an

x
iety

 resu
ltin

g
 

fro
m

 safety
 co

n
cern

s m
ay

 co
n
trib

u
te to

 a d
ifficu

lty
 in

 fo
cu

sin
g
 o

n
 sch

o
o
l related

 task
s. 

P
eer In

tera
ctio

n
s 

 
T

h
e teach

ers in
 th

is stu
d

y
 d

escrib
ed

 th
e p

eer in
teractio

n
s an

d
 relatio

n
sh

ip
s o

f 

fo
ster y

o
u
th

 as tu
m

u
ltu

o
u
s.  T

h
ese relatio

n
sh

ip
s w

ere m
ark

ed
, at tim

es, b
y
 stro

n
g
 

su
p
p
o
rt; m

o
re o

ften
 th

e
y
 w

ere fu
eled

 b
y
 an

g
er an

d
 fru

stratio
n
.  T

h
e ch

aracteristics 

asso
ciated

 w
ith

 trau
m

atic stress o
ffer in

sig
h
t in

to
 th

ese fin
d
in

g
s.  T

rau
m

atic stress m
ay

 

h
av

e a n
eg

ativ
e im

p
act o

n
 p

eer relatio
n
s (v

an
 d

er K
o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 1
9
9
6
).  

R
esearch

ers h
av

e asso
ciated

 ab
ru

p
t ch

an
g
es in

 ad
o

lescen
t relatio

n
sh

ip
s w

ith
 trau

m
atic 

stress.  T
h
e
y
 asso

ciate su
d
d
en

 term
in

atio
n
 o

f so
cial ties w

ith
 h

isto
ries o

f co
m

p
lex

 

trau
m

a. T
h
is d

escrip
tio

n
 alig

n
s w

ith
 th

e o
b
serv

atio
n
 th

at o
n
e teach

er o
ffered

 reg
ard

in
g
 

a stu
d
en

t w
h
o
 w

as v
ery

 sk
illed

 at fo
rm

in
g
 frien

d
sh

ip
s, b

u
t w

o
u
ld

 ju
st as q

u
ick

ly
 g

et 

an
g
ry

 to
 th

e p
o
in

t o
f w

an
tin

g
 to

 g
et in

 a fig
h
t w

ith
 a p

eer. 

 
Id

en
tificatio

n
 w

ith
 a p

eer g
ro

u
p
 as a p

ro
tectio

n
 o

r d
efen

se ag
ain

st trau
m

atic 

stress w
as also

 asso
ciated

 w
ith

 co
m

p
lex

 trau
m

a (v
an

 d
er K

o
lk

, M
cF

arlan
e, &

 W
eisaeth

, 

1
9
9
6
).  In

 ad
d
itio

n
, ad

o
lescen

ts ex
p
erien

cin
g
 trau

m
atic stress ten

d
ed

 to
 in

v
o
lv

e 

th
em

selv
es in

 aty
p
ical relatio

n
sh

ip
s.  T

h
e in

ten
sity

 in
 p

eer relatio
n
sh

ip
s th

at led
 o

n
e 

p
articip

an
t to

 refer to
 a “b

ro
th

erh
o
o
d
” am

o
n
g
st fo

ster y
o
u
th

, an
d
 an

o
th

er to
 d

escrib
e a 



 

 
1
1
3
 

frien
d
sh

ip
 as b

ein
g
 “sisterly

”, p
arallels th

is research
.  T

h
e fam

ilial lan
g
u
ag

e m
ay

 h
av

e 

cap
tu

red
 th

e p
ro

tectiv
e n

atu
re o

f th
ese relatio

n
sh

ip
s.  O

n
e teach

er ex
p
lain

ed
, as n

o
ted

 

ab
o
v
e, th

at a stu
d
en

t in
 fo

ster care seem
ed

 to
 tak

e o
th

ers “u
n
d
er h

er w
in

g
.”  T

h
is 

co
m

m
o
n
 m

etap
h
o
r d

escrib
es a m

o
th

er b
ird

 p
ro

tectin
g
 h

er y
o

u
n

g
.  T

h
e teach

er cap
tu

red
 

th
e p

ro
tectiv

e attitu
d
e th

is fo
ster y

o
u
th

 h
ad

 w
ith

 so
m

e o
f h

er p
eers.  T

h
e em

p
h
asis 

g
iv

en
 to

 th
e p

erceiv
ed

 fam
ily

 d
y
sfu

n
ctio

n
 co

m
m

o
n
 to

 th
is p

eer g
ro

u
p
in

g
 su

g
g
ests th

at 

th
e relatio

n
sh

ip
s fo

ster y
o
u
th

 fo
rg

ed
 w

ith
 p

eers w
ere w

ith
in

 a sm
all su

b
set o

f stu
d
en

ts 

an
d
 th

u
s aty

p
ical.  A

s n
o
ted

 b
y
 o

n
e p

articip
an

t, th
ese relatio

n
sh

ip
s w

ere u
n
iq

u
e in

 th
at 

th
ey

 w
ere frien

d
sh

ip
s b

ased
 o

n
 sh

ared
 h

ard
sh

ip
 rath

er th
an

 sh
ared

 in
terests. 

 
C

o
m

p
lex

 trau
m

a an
d
 trau

m
atic stress are asso

ciated
 w

ith
 d

ifficu
lty

 in
 reg

u
latin

g
 

b
o
th

 em
o
tio

n
 an

d
 b

eh
av

io
r.  “N

u
m

ero
u
s stu

d
ies o

f trau
m

atized
 ch

ild
ren

 fin
d
 p

ro
b
lem

s 

w
ith

 u
n
m

o
d
u
lated

 ag
g
ressio

n
 an

d
 im

p
u
lse co

n
tro

l, an
d
 d

ifficu
lty

 n
eg

o
tiatin

g
 

relatio
n
sh

ip
s w

ith
 careg

iv
ers an

d
 p

eers” (v
an

 d
er K

o
lk

, 2
0
0
5
).  T

h
e p

eer relatio
n
sh

ip
s 

d
escrib

ed
 b

y
 th

e p
articip

atin
g
 teach

ers w
ere m

ark
ed

 b
y
 b

u
rsts o

f ag
g
ressio

n
 as seen

 in
 

th
e d

escrip
tio

n
 o

f a stu
d
en

t w
an

tin
g
 to

 g
et in

 a fig
h
t w

ith
 a frien

d
.  T

h
e d

ifficu
lty

 w
ith

 

im
p
u
lse co

n
tro

l rep
o
rted

 b
y
 v

an
 d

er K
o
lk

 is co
n
sisten

t w
ith

 th
e n

o
tio

n
 th

at th
ese 

stu
d
en

ts w
ill h

av
e su

d
d
en

 ch
an

g
es in

 th
eir relatio

n
sh

ip
s.  S

tu
d

y
 p

articip
an

ts freq
u
en

tly
 

d
escrib

ed
 fo

ster y
o
u
th

 as m
o
o
d

y
.  T

h
e m

o
o
d
in

ess o
f fo

ster y
o
u
th

 w
as o

b
serv

ed
 as d

a
y
-

to
-d

ay
 ch

an
g
es in

 th
eir relatio

n
sh

ip
s w

ith
 p

eers.  T
h
e in

terv
iew

ees‟ d
escrip

tio
n
s o

f p
eer 

relatio
n
s p

arallel th
e fin

d
in

g
s o

f m
an

y
 stu

d
ies su

m
m

arized
 b

y
 v

an
 d

er K
o
lk

. 

 
A

ttach
m

en
t th

eo
ry

 also
 o

ffers in
sig

h
t in

to
 th

e in
ten

se p
eer relatio

n
s o

f fo
ster 

y
o

u
th

.  T
h
ro

u
g
h
 th

e d
ev

elo
p
m

en
t o

f secu
re attach

m
en

ts, y
o
u
n

g
 ch

ild
ren

 learn
 affect 

reg
u
latio

n
 th

ro
u

g
h
 affect attu

n
em

en
t (H

u
g
h
es, 2

0
0

4
).  T

h
e p

rim
ary

 careg
iv

er attu
n
es 



 

 
1
1
4
 

h
im

self/h
erself to

 th
e affect o

f th
e ch

ild
, reflects th

at ch
ild

‟s affect an
d
, in

 co
n
cert w

ith
 

th
e ch

ild
, sh

ifts a n
eg

ativ
e affect (i.e. fru

stratio
n
) in

to
 a p

o
sitiv

e o
n
e (i.e. co

n
fid

en
ce).  

A
ffect attu

n
em

en
t su

p
p
o
rts th

e ch
ild

 as h
e/sh

e learn
s an

d
 d

ev
elo

p
s an

 u
n
d

erstan
d
in

g
 o

f 

th
e d

iv
erse an

d
 co

m
p
lex

 em
o
tio

n
s h

e/sh
e ex

p
erien

ces.  F
o
ster y

o
u
th

 m
a
y
 stru

g
g
le w

ith
 

affect reg
u
latio

n
 as a resu

lt o
f an

 in
secu

re attach
m

en
t sty

le.  S
ev

eral o
f th

e p
articip

an
ts 

n
o
ted

 th
at fo

ster y
o
u
th

 ex
h
ib

it freq
u
en

t an
d
 at tim

es rap
id

 sh
ifts in

 m
o
o
d
, w

h
ich

 

n
eg

ativ
ely

 im
p
acted

 relatio
n
sh

ip
s at sch

o
o
l.  T

h
is m

o
o
d
in

ess m
ay

 reflect p
o
o
r affect 

reg
u
latio

n
 resu

ltin
g
 fro

m
 in

secu
re attach

m
en

t. 

 
A

ll th
ree o

f th
e in

secu
re attach

m
en

t sty
les (av

o
id

an
t, am

b
iv

alen
t/resistan

t, an
d
 

d
iso

rg
an

ized
) resu

lt in
 d

eficits in
 term

s o
f relatio

n
sh

ip
 d

ev
elo

p
m

en
t.  T

h
e in

secu
re

-

av
o
id

an
t in

d
iv

id
u
al is d

escrib
ed

 b
y
 p

eers as lack
in

g
 so

cial sk
ills an

d
 is u

n
resp

o
n
siv

e to
 

th
e n

eed
s o

f h
is/h

er p
eers (H

o
w

e, 1
9
9
9
).  T

h
is attach

m
en

t sty
le m

a
y
 co

n
trib

u
te to

 th
e 

m
issin

g
 so

cial cu
es id

en
tified

 b
y
 stu

d
y
 p

articip
an

ts.  T
h
e in

secu
re-am

b
iv

alen
t/resistan

t 

in
d
iv

id
u
al d

isp
lay

s an
g
er an

d
 ag

g
ressio

n
.  H

e/sh
e th

reaten
s to

 sto
p
 carin

g
.  T

h
is is th

e 

resu
lt o

f a m
alad

ap
tiv

e w
o
rk

in
g
 m

o
d
el th

at em
p
h

asizes th
e u

n
p
red

ictab
ility

 o
f o

th
ers.  

In
terv

iew
ees d

escrib
ed

 in
cid

en
ts o

f an
g
er an

d
 ag

g
ressio

n
 o

n
 th

e p
art o

f fo
ster y

o
u
th

 in
 

p
eer relatio

n
s.  M

o
st n

o
tab

ly
, o

n
e teach

er talk
ed

 ab
o
u
t a fo

ster y
o
u
th

 resp
o

n
d
in

g
 w

ith
 

an
g
er to

 th
e p

o
in

t o
f w

an
tin

g
 to

 g
et in

 a fig
h
t.  T

h
e in

secu
re-d

iso
rg

an
ized

 in
d
iv

id
u
al 

lack
s a w

o
rk

in
g
 m

o
d
el o

n
 w

h
ich

 to
 b

ase th
eir relatio

n
sh

ip
 b

eh
av

io
rs.  T

h
is in

d
iv

id
u
al 

stru
g
g
les to

 id
en

tify
 h

is/h
er o

w
n
 em

o
tio

n
s an

d
 th

e em
o
tio

n
s o

f o
th

ers.  T
h
e 

d
iso

rg
an

ized
 in

d
iv

id
u
al m

ay
 feel o

n
e th

in
g
 an

d
 d

isp
lay

 an
o
th

er.  T
h
ere m

ay
 b

e a 

lin
k
ag

e b
etw

een
 in

secu
re

-d
iso

rg
an

ized
 attach

m
en

t an
d
 th

e ap
p
aren

t m
o
o
d
in

ess o
f fo

ster 

y
o

u
th

 as d
escrib

ed
 b

y
 th

e teach
ers.  T

h
e ap

p
aren

t sh
ifts in

 m
o
o
d
 m

ay
 b

e related
 to
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d
ifficu

lty
 in

 id
en

tify
in

g
 an

d
 reg

u
latin

g
 th

eir o
w

n
 em

o
tio

n
s.  E

ach
 o

f th
ese attach

m
en

t 

sty
les p

resen
ts m

ajo
r o

b
stacles to

 th
e d

ev
elo

p
m

en
t o

f su
p
p
o
rtiv

e p
eer relatio

n
sh

ip
s. 

In
tera

ctio
n
s w

ith
 A

d
u
lts 

 
P

articip
an

ts d
escrib

ed
 fo

ster y
o
u
th

 as seek
in

g
 ad

u
lt su

p
p
o
rt, as w

an
tin

g
 

atten
tio

n
 fro

m
 su

p
p
o
rtiv

e ad
u
lts at tim

es, an
d
 as testin

g
 ad

u
lts‟ tru

stw
o
rth

in
ess.  A

s 

n
o
ted

 ab
o
v
e, trau

m
atic stress stu

d
ies p

o
in

t to
 d

ifficu
lties in

 relatio
n
sh

ip
s w

ith
 

careg
iv

ers as w
ell as w

ith
 p

eers fo
r in

d
iv

id
u
als w

h
o
 h

av
e ex

p
erien

ced
 trau

m
atic stress.  

C
h
ild

ren
 an

d
 ad

o
lescen

ts w
h
o
 h

av
e ex

p
erien

ced
 co

m
p
lex

 trau
m

a stru
g
g
le w

ith
 

em
o
tio

n
al reg

u
latio

n
, an

d
 as a resu

lt th
e
y
 rely

 o
n
 o

th
ers to

 h
elp

 th
em

 reg
u
late th

eir 

em
o
tio

n
al states (v

an
 d

er K
o
lk

, 2
0
0
5
).  T

h
e p

articip
an

ts d
escrib

ed
 th

e fo
ster y

o
u
th

 as 

seek
in

g
 su

p
p
o

rt fro
m

 ad
u

lts in
 sch

o
o
l.  S

eek
in

g
 ad

u
lt su

p
p
o
rt m

ig
h
t b

e asso
ciated

 w
ith

 

th
e n

eed
 fo

r o
th

ers to
 h

elp
 reg

u
late th

e em
o
tio

n
al resp

o
n
ses o

f fo
ster y

o
u
th

.  L
ik

e o
th

ers 

w
h
o
 h

av
e ex

p
erien

ced
 co

m
p
lex

 trau
m

a, th
ese stu

d
en

ts “ex
p
erien

ce ex
cessiv

e an
x

iety
, 

an
g
er an

d
 lo

n
g
in

g
s to

 b
e tak

en
 care o

f” (v
an

 d
er K

o
lk

, 2
0
0
5
, .p

5
).  S

tu
d
en

ts in
 fo

ster 

care m
a
y
 clin

g
 to

 su
p
p
o
rtiv

e ad
u
lts in

 an
 effo

rt to
 calm

 th
eir an

x
iety

.  T
h
e p

articip
an

ts 

d
escrib

ed
 fo

ster y
o
u
th

 as seek
in

g
 o

u
t ad

u
lts fro

m
 w

h
o
m

 th
ey

 co
u
ld

 receiv
e su

p
p
o
rt at 

sch
o
o
l. 

 
A

ttach
m

en
t th

eo
ry

 o
ffers a slig

h
tly

 d
ifferen

t ex
p
lan

atio
n
 fo

r th
e clin

g
y
 b

eh
av

io
r 

o
b
serv

ed
 b

y
 stu

d
y
 p

articip
an

ts.  T
h
e w

o
rk

in
g
 m

o
d

el o
f in

secu
re-av

o
id

an
t in

d
iv

id
u
als 

em
p

h
asizes th

e n
eed

 to
 m

an
ip

u
late affect in

 o
rd

er to
 m

ain
tain

 a carin
g
 relatio

n
sh

ip
. 

T
h
ese in

d
iv

id
u
als m

an
ip

u
late th

eir o
w

n
 affect, as w

ell as th
e affect o

f o
th

ers, to
 en

su
re 

a carin
g
 resp

o
n
se an

d
 to

 co
n
tin

u
e to

 receiv
e a carin

g
 resp

o
n
se (H

o
w

e, 1
9
9
9

).  

S
im

ilarly
, th

e in
secu

re-am
b
iv

alen
t/resistan

t in
d
iv

id
u
al b

eliev
es th

e
y
 m

u
st co

n
tin

u
e to
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d
em

o
n
strate th

eir n
eed

 to
 b

e cared
 fo

r in
 o

rd
er to

 elicit reassu
rin

g
 attach

m
en

t b
eh

av
io

rs.  

T
h
e in

ten
se d

esire fo
r ad

u
lt su

p
p
o
rt d

escrib
ed

 b
y
 th

e teach
ers in

 so
m

e fo
ster y

o
u
th

 m
a
y
 

reflect th
ese tw

o
 attach

m
en

t sty
les an

d
 th

eir asso
ciated

 affect m
an

ip
u
latio

n
.  

P
articip

an
ts d

escrib
ed

 so
m

e fo
ster y

o
u
th

 as w
an

tin
g
 freq

u
en

t co
n
tact w

ith
 su

p
p
o
rtiv

e 

ad
u
lts at sch

o
o
l, w

h
ich

 m
ay

 reflect m
an

ip
u
lativ

e b
eh

av
io

rs in
ten

d
ed

 to
 en

su
re carin

g
 

resp
o

n
ses fro

m
 th

e teach
ers.  T

h
e su

m
m

aries o
f trau

m
atic stress stu

d
ies an

d
 attach

m
en

t 

th
eo

ry
 o

ffer u
n
d
erstan

d
in

g
s o

f th
e p

h
en

o
m

en
o
n
 o

f seek
in

g
 ad

u
lt su

p
p
o
rt d

escrib
ed

 b
y
 

th
e p

articip
an

ts.  T
h
ese fin

d
in

g
s fro

m
 th

e b
ro

ad
er literatu

re m
ig

h
t in

fo
rm

 th
e w

a
y
 th

at 

ed
u
cato

rs ap
p
ro

ach
 th

eir in
teractio

n
s w

ith
 fo

ster y
o
u
th

. 

 
T

each
ers also

 d
escrib

ed
 fo

ster y
o
u
th

s‟ stru
g
g
le to

 tru
st th

em
.  O

n
e teach

er 

d
escrib

ed
 a six

-m
o
n
th

 testin
g
 p

erio
d
 b

efo
re th

e stu
d
en

t tru
sted

 th
at th

e teach
er really

 

d
id

 care an
d
 w

an
ted

 to
 su

p
p
o
rt th

e stu
d
en

t.  In
secu

re attach
m

en
t is a resu

lt o
f eith

er 

u
n
resp

o
n
siv

e care-g
iv

in
g
 in

 th
e case o

f n
eg

lect (w
h
eth

er d
u
e to

 w
ill o

r ab
ility

), o
r a 

careg
iv

er w
h
o
 is a th

reat to
 th

e in
d
iv

id
u
al‟s safety

 in
 th

e case o
f ab

u
se (H

o
lm

es, 2
0
0
1
).  

W
h
en

 teach
ers attem

p
ted

 to
 step

 in
to

 a care
-g

iv
in

g
 ro

le an
d
 o

ffer su
p
p
o
rt, a y

o
u
th

‟s 

n
eg

ativ
e p

ast ex
p
erien

ces m
ay

 in
terfere w

ith
 th

eir ab
ility

 to
 tru

st th
e teach

er.  In
 

in
stan

ces o
f ab

u
se an

d
 n

eg
lect th

e careg
iv

er h
as eith

er h
u
rt th

e ch
ild

, o
r failed

 to
 p

ro
tect 

th
e ch

ild
 fro

m
 h

arm
.  C

arin
g
 h

ad
 b

een
 asso

ciated
 w

ith
 h

u
rtin

g
 (D

an
fo

rth
 &

 S
m

ith
, 

2
0
0
5
) fo

r m
altreated

 ch
ild

ren
.  T

h
e su

p
p
o
rt teach

ers o
ffer m

a
y
 b

e lin
k
ed

 to
 a feelin

g
 o

f 

th
reat th

ro
u

g
h
 p

ast ex
p
erien

ce, p
o
ssib

ly
 resu

ltin
g
 in

 h
eig

h
ten

ed
 an

x
iety

 an
d

 d
istru

st.  

C
o
m

p
lex

 trau
m

a is asso
ciated

 w
ith

 “u
n
certain

ty
 ab

o
u
t th

e reliab
ility

 an
d
 

p
red

ictab
ility

 o
f o

th
ers” (v

an
 d

er K
o
lk

, 2
0
0
5
).   T

h
e d

ifficu
lty

 fo
ster y

o
u
th

 h
ad

 in
 

tru
stin

g
 ad

u
lts at sch

o
o
l (as o

b
serv

ed
 b

y
 th

e p
articip

an
ts), an

d
 its relatio

n
sh

ip
 to

 th
e 
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stu
d
en

ts‟ h
isto

ry
 o

f trau
m

atic o
r ad

v
erse ex

p
erien

ces, is co
n
sisten

t w
ith

 th
e 

ch
aracteristics v

an
 d

er K
o
lk

 an
d
 h

is co
lleag

u
es d

escrib
e in

 ad
o
lescen

ts w
h

o
 h

av
e 

ex
p
erien

ced
 co

m
p
lex

 trau
m

a.  B
o
th

 trau
m

atic stress stu
d
ies an

d
 attach

m
en

t th
eo

ry
 

su
g
g
est th

at tru
st is an

 ex
p
ected

 ch
allen

g
e fo

r m
an

y
 fo

ster y
o
u
th

. 

 
F

o
ster y

o
u
th

‟s b
eh

av
io

rs th
at test th

e teach
ers m

a
y
 b

e an
 effo

rt to
 elicit an

 an
g
ry

 

resp
o

n
se.  A

s n
o
ted

 ab
o
v

e, in
secu

re attach
m

en
t is asso

ciated
 w

ith
 m

an
ip

u
latio

n
 o

f th
e 

in
d
iv

id
u
al‟s affect an

d
 th

e affect o
f o

th
ers.  In

 th
e in

secu
re-d

iso
rg

an
ized

 in
d
iv

id
u
al, 

an
g
er is v

iew
ed

 as a relativ
ely

 a safe em
o
tio

n
.  It is k

n
o
w

n
 an

d
 p

red
ictab

le (H
o
lm

es, 

2
0
0
1
). A

n
y
th

in
g
 n

ew
 is v

iew
ed

 b
y
 ad

o
lescen

ts w
ith

 a h
isto

ry
 o

f trau
m

atic stress as a 

p
o
ten

tial th
reat.  “W

h
at is fam

iliar ten
d
s to

 b
e ex

p
erien

ced
 as safer, ev

en
 if it is a 

p
red

ictab
le so

u
rce o

f terro
r” (v

an
 d

er K
o
lk

, 2
0
0
5
, p

7
).  A

s a resu
lt, carin

g
 teach

ers m
a
y
 

p
arad

o
x

ically
 trig

g
er resp

o
n
ses o

f an
x

iety
 (esp

ecially
 d

u
rin

g
 th

e testin
g
 stag

es o
f th

e 

relatio
n
sh

ip
) m

o
re th

an
 teach

ers w
h
o
 ap

p
ear in

d
ifferen

t an
d
 u

n
su

p
p
o
rtiv

e.  T
h
e care 

o
ffered

 b
y
 th

e teach
ers in

 th
is stu

d
y
 m

a
y
 b

e, at first, a n
ew

 an
d
 th

erefo
re p

o
ten

tially
 

th
reaten

in
g
 ex

p
erien

ce fo
r fo

ster y
o
u
th

.  T
h
ese stu

d
en

ts are u
n

certain
 h

o
w

 to
 m

an
ag

e 

an
d
 resp

o
n
d
 to

 relatio
n
sh

ip
s o

f th
is so

rt.  T
h
ey

 m
ay

 b
e m

u
ch

 m
o
re co

m
fo

rtab
le w

ith
 

an
g
ry

 em
o
tio

n
s an

d
 reactio

n
s.  B

y
 testin

g
 th

e ad
u
lts, th

ey
 m

a
y
 b

e w
o
rk

in
g
 to

 

m
an

ip
u
late th

e relatio
n
sh

ip
 in

to
 fam

iliar territo
ry

.  T
h
e six

-m
o
n
th

 testin
g
 p

erio
d
 n

o
ted

 

b
y
 o

n
e teach

er m
a
y
 b

e u
n
d
ersto

o
d
 as an

 ad
ju

stm
en

t p
erio

d
 fo

r th
e fo

ster y
o
u
th

 as 

h
e/sh

e ad
ap

ts to
 a n

ew
 carin

g
 relatio

n
sh

ip
.  T

h
e relatio

n
sh

ip
 w

ith
 th

e carin
g
 teach

er 

d
iffers fro

m
 earlier relatio

n
sh

ip
s in

 th
at th

e carin
g
 ad

u
lt is n

o
t also

 asso
ciated

 w
ith

 h
arm

 

o
r a failu

re to
 p

ro
tect th

e y
o

u
th

 fro
m

 h
arm

. 

E
ffectiv

e S
u
p
p
o
rt S

trateg
ies 



 

 
1
1
8
 

C
a
rin

g
, A

tta
ch

m
en

t, a
n
d
 R

esilien
cy

 

 
T

h
e ad

u
lts in

 th
is stu

d
y
 d

escrib
ed

 th
eir effo

rts to
 w

o
rk

 w
ith

 an
d
 su

p
p
o
rt stu

d
en

ts 

in
 fo

ster care.  T
h
e
y
 u

n
d

ersto
o
d
 th

e im
p
o
rtan

t, p
o
sitiv

e im
p
act stu

d
en

t-teach
er 

relatio
n
sh

ip
s can

 h
av

e an
d
 tried

 to
 resp

o
n
d
 in

 w
a
y
s th

at are co
n
sisten

t w
ith

 m
y
 read

in
g
 

o
f th

e literatu
re o

n
 th

e fem
in

ist eth
ic o

f care.  C
arin

g
 ad

u
lts are im

p
o
rtan

t in
 th

e liv
es o

f 

y
o

u
n

g
 p

eo
p
le in

 g
en

eral, an
d
 esp

ecially
 so

 fo
r th

o
se w

ith
 in

secu
re attach

m
en

t sty
les.  

O
n
e stu

d
y
 fo

u
n
d
 th

at th
e relatio

n
sh

ip
 a stu

d
en

t w
ith

 an
 in

secu
re-attach

m
en

t sty
le h

as 

w
ith

 h
is/h

er teach
er serv

es as a stro
n

g
 co

u
n
terb

alan
ce to

 in
secu

re attach
m

en
t (K

ern
s &

 

R
ich

ard
so

n
, 2

0
0
5
).  S

im
ilarly

, resilien
c
y
 th

eo
ry

 d
escrib

es th
e cu

m
u
lativ

e effect o
f all 

p
ro

tectiv
e facto

rs in
 co

u
n

terin
g
 risk

 facto
rs su

ch
 as m

altreatm
en

t (K
lein

, K
u

feld
t, &

 

R
id

eo
u
t, 2

0
0
6
).  C

arin
g
 an

d
 su

p
p
o
rtiv

e teach
ers are o

n
e o

f th
e p

ro
tectiv

e facto
rs 

id
en

tified
 b

y
 resilien

c
y
 th

eo
ry

.  T
h
e m

en
to

rin
g
 m

o
v
em

en
t is stro

n
g
ly

 lin
k
ed

 to
 

resilien
c
y
 th

eo
ry

.  A
cco

rd
in

g
 to

 o
n
e research

er w
h
o
 w

rites ab
o
u
t th

e im
p
o
rtan

ce o
f 

m
en

to
rin

g
, th

e lo
n

g
-term

 o
u
tco

m
es (e.g

. ed
u

catio
n
 co

m
p
letio

n
, em

p
lo

y
m

en
t rates, 

em
p
lo

y
m

en
t d

u
ratio

n
, av

erag
e earn

in
g
s, stab

le h
o

u
sin

g
) o

f fo
ster y

o
u
th

 are d
irectly

 

related
 to

 th
e relatio

n
sh

ip
s th

ese y
o
u
th

 h
av

e w
ith

 ad
u
lts (F

ern
an

d
ez, 2

0
0
6
).   

R
esilien

cy
 th

eo
ry

 an
d
 attach

m
en

t th
eo

ry
 su

g
g
est th

at carin
g
 ad

u
lts o

u
tsid

e o
f 

th
e h

o
m

e can
 d

ram
atically

 im
p
ro

v
e o

u
tco

m
es fo

r ch
ild

ren
 an

d
 y

o
u
th

 w
h
o
se 

circu
m

stan
ces (i.e. p

o
v
erty

 an
d
 m

altreatm
en

t) p
lace th

em
 at risk

.  T
h
e p

ro
tectiv

e facto
rs 

d
ev

elo
p
ed

 at sch
o
o
l b

u
ild

 resilien
ce in

 at risk
 y

o
u

th
.  T

h
is is d

o
cu

m
en

ted
 to

 su
ch

 a 

d
eg

ree th
at research

ers are ad
v
o

catin
g
 fo

r p
ractices an

d
 p

o
licies th

at m
ax

im
ize 

o
p
p
o
rtu

n
ities to

 b
u
ild

 assets at sch
o
o
l (B

ro
o
k
s, 2

0
0
6
).  W

h
en

 stu
d
en

ts are ask
ed

 in
 

q
u
alitativ

e stu
d
ies to

 d
escrib

e w
h
at is im

p
o
rtan

t to
 th

em
 in

 sch
o
o
l, carin

g
 teach

ers are 



 

 
1
1
9
 

cen
tral (P

h
elan

, D
av

id
so

n
, &

 C
ao

, 1
9
9
2
; W

h
itn

ey
, L

eo
n

ard
, L

eo
n
ard

, C
am

elio
, &

 

C
am

elio
, 2

0
0
5
).  S

tu
d
en

ts d
escrib

e a stro
n

g
 d

esire to
 b

e reco
g
n
ized

 as in
d
iv

id
u
als, to

 b
e 

listen
ed

 to
, an

d
 to

 b
e cared

 ab
o
u
t.  P

h
elan

, D
av

id
so

n
 an

d
 C

ao
 (1

9
9
2
) n

o
te th

at carin
g
 

can
 b

e “ex
p
ressed

 b
y
 a teach

er w
h
o
 tak

es th
e tim

e to
 read

 an
d
 critiq

u
e a p

ap
er clo

sely
 

an
d
 to

 w
rite co

m
m

en
ts (p

. 6
9
8
).”  T

h
is d

irectly
 p

arallels th
e co

m
m

en
t m

ad
e b

y
 a 

teach
er in

 th
is stu

d
y
, w

h
o
 n

o
ted

 th
e im

p
o
rtan

ce o
f d

o
in

g
 th

e “real w
o
rk

” o
f read

in
g
 an

d
 

m
ark

in
g
 u

p
 stu

d
en

t p
ap

ers.  T
h
is effo

rt rep
resen

ted
 o

n
e w

a
y
 o

f reco
g
n
izin

g
 an

d
 v

alu
in

g
 

th
e effo

rts o
f each

 in
d
iv

id
u
al stu

d
en

t.  F
u
rth

er su
p

p
o
rt fo

r th
e im

p
o
rtan

ce o
f carin

g
 

teach
ers is fo

u
n
d
 in

 a stu
d

y
 ex

p
lo

rin
g
 p

attern
s o

f sch
o
o
l p

ersisten
ce in

 at-risk
 y

o
u
th

 

(K
n
estin

g
 &

 W
ald

ro
n
, 2

0
0
6
).  T

h
is stu

d
y
 id

en
tified

 m
ean

in
g
fu

l co
n
n
ectio

n
s w

ith
 

teach
ers w

h
o
 b

eliev
ed

 th
e stu

d
en

ts co
u
ld

 g
rad

u
ate an

d
 w

h
o
 o

ffered
 su

p
p
o

rt an
d
 care as 

o
n
e o

f th
ree in

teractiv
e featu

res critical to
 th

e stu
d
en

ts‟ su
ccess. T

h
is fin

d
in

g
 alig

n
s 

w
ith

 th
e o

b
serv

atio
n
 o

f a p
articip

an
t in

 th
is stu

d
y
 w

h
o
 ex

p
lain

ed
 p

assio
n
ately

 th
at w

h
en

 

th
e teach

ers ex
p
ressed

 an
 in

v
estm

en
t in

 th
e stu

d
en

ts in
 fo

ster care, th
o
se stu

d
en

ts 

b
ecam

e in
v

ested
 in

 sch
o

o
l. 

A
n
 E

th
ic o

f C
a
re 

 
T

h
e fem

in
ist eth

ic o
f care em

p
h
asizes th

e in
d
iv

id
u
ality

 o
f each

 stu
d
en

t.  O
th

er 

m
o
d
els o

f ju
stice em

p
h
asize eq

u
ality

 o
f in

p
u
t, w

h
ere a “fair” teach

er treats each
 stu

d
en

t 

th
e sam

e.  C
arin

g
 em

p
h
asizes o

u
tco

m
e eq

u
ity

.  E
ach

 stu
d
en

t‟s in
d
iv

id
u
al n

eed
s m

u
st b

e 

m
et if sim

ilar o
u
tco

m
es are to

 b
e ach

iev
ed

 b
y
 all stu

d
en

ts (S
treitm

atter, 1
9
9

6
).  It is th

is 

eth
ic th

at is o
b
serv

ed
 in

 th
e cu

rren
t stu

d
y
.  T

each
ers in

 th
is stu

d
y
 em

p
h
asized

 th
e 

in
d
iv

id
u
ality

 o
f each

 stu
d
en

t an
d
 th

e im
p
o
rtan

ce o
f k

n
o
w

in
g
 w

h
at facto

rs w
ere at p

la
y
 

in
 th

e stu
d
en

ts‟ liv
es so

 th
at tailo

red
 resp

o
n
ses co

u
ld

 b
e o

ffered
.  T

h
e teach

ers 



 

 
1
2
0
 

d
escrib

ed
 th

e im
p
o
rtan

ce o
f ask

in
g
 q

u
estio

n
s an

d
 resistin

g
 q

u
ick

 co
n

clu
sio

n
s in

 th
eir 

w
o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care, striv
in

g
 to

 g
et th

e w
h
o
le p

ictu
re b

efo
re d

raw
in

g
 a 

co
n
clu

sio
n
 ab

o
u
t h

o
w

 b
est to

 resp
o
n
d
. 

 
A

n
 eth

ic o
f care em

p
h
asizes th

e n
eed

s o
f th

e stu
d
en

t (N
o
d
d
in

g
s, 2

0
0
5
).  

S
p
ecifically

, an
 eth

ic o
f care fo

cu
ses first o

n
 ex

p
ressed

 n
eed

s, w
h
ich

 are n
eed

s 

id
en

tified
 b

y
 th

e stu
d

en
t. N

o
d
d
in

g
s d

ifferen
tiates b

etw
een

 ex
p
ressed

 n
eed

s an
d
 in

ferred
 

n
eed

s.  In
ferred

 n
eed

s are n
eed

s b
eliev

ed
 to

 b
e p

resen
t, b

u
t n

o
t k

n
o
w

n
 to

 b
e p

resen
t.  

In
ferred

 n
eed

s reflect th
e p

rio
rities an

d
 assu

m
p
tio

n
s o

f th
e carin

g
 ad

u
lt.  In

ferred
 n

eed
s 

m
ay

 b
e accu

rate, v
alid

, an
d
 im

p
o
rtan

t.  O
th

er tim
es, in

ferred
 n

eed
s m

a
y
 b

e d
eriv

ed
 

fro
m

 false co
n
clu

sio
n
s b

ased
 o

n
 to

o
 little in

fo
rm

atio
n
.  E

x
p
ressed

 n
eed

s are th
o
se n

eed
s 

th
at are id

en
tified

 b
y
 th

e stu
d
en

t an
d
 n

am
ed

 b
y
 th

e stu
d
en

t.  T
h
e teach

ers in
 th

is stu
d

y
 

fo
cu

sed
 o

n
 ex

p
ressed

 n
eed

s in
 ask

in
g
 q

u
estio

n
s b

efo
re d

raw
in

g
 co

n
clu

sio
n
s.  In

 ask
in

g
 

q
u
estio

n
s th

ey
 resisted

 in
ferrin

g
 n

eed
s, an

d
 in

stead
, g

av
e th

e stu
d
en

ts an
 o

p
p
o
rtu

n
ity

 to
 

ex
p
ress th

eir n
eed

s.  T
h
ese teach

ers d
escrib

ed
 th

em
selv

es in
 a m

an
n
er co

n
sisten

t w
ith

 

an
 eth

ic o
f care in

 th
eir em

p
h
asis o

n
 th

e ex
p
ressed

 n
eed

s o
f th

e stu
d
en

t, ev
en

 accep
tin

g
 

th
at, at tim

es, th
ese ex

p
ressed

 n
eed

s in
terfered

 w
ith

 th
e stated

 cu
rricu

lar n
eed

s o
f th

e 

classro
o
m

.  C
o
n
cern

s u
n

related
 to

 sch
o
o
l w

ere o
ften

 a h
ig

h
er p

rio
rity

 an
d
 m

o
re u

rg
en

t 

fo
r fo

ster y
o
u
th

 th
an

 ed
u

catio
n
al task

s.  T
each

ers d
escrib

ed
 th

e im
p
o
rtan

ce o
f atten

d
in

g
 

to
 th

e ex
p
ressed

 n
eed

s o
f fo

ster y
o
u
th

 b
efo

re ex
p
ectin

g
 th

e stu
d
en

ts to
 atten

d
 to

 th
e 

n
eed

s o
f th

e sch
o
o
l.  F

o
r in

stan
ce, th

e teach
er w

h
o

 co
m

m
en

ted
 o

n
 th

e relativ
e 

u
n
im

p
o
rtan

ce o
f th

e E
u

ro
p
ean

 R
en

aissan
ce in

 th
e face o

f a stu
d
en

t‟s ex
p
ressed

 n
eed

s 

cap
tu

red
 th

is w
ell. 

T
a
rlo

w
’s E

ig
h
t T

h
em

es o
f C

a
rin

g
 



 

 
1
2
1
 

 
T

arlo
w

 d
escrib

es eig
h
t th

em
es o

f carin
g
: tim

e, b
ein

g
 th

ere, talk
in

g
, sen

sitiv
ity

, 

actin
g
 in

 th
e b

est in
terest o

f o
th

ers, carin
g
 as feelin

g
, carin

g
 as d

o
in

g
, an

d
 recip

ro
city

 

(D
an

fo
rth

 &
 S

m
ith

, 2
0
0
5
).  T

each
ers in

 th
is stu

d
y
 d

escrib
ed

 th
eir resp

o
n
ses to

 th
e 

n
eed

s o
f th

eir stu
d
en

ts in
 fo

ster care.  I fo
u
n
d
 stro

n
g
 lin

k
ag

es b
etw

een
 T

arlo
w

‟s eig
h
t 

th
em

es o
f carin

g
 rev

iew
ed

 b
elo

w
 an

d
 th

e teach
ers‟ d

escrib
ed

 resp
o
n
ses. 

 
T

im
e 

 
C

arin
g
 m

ean
s in

v
estin

g
 tim

e in
 th

e relatio
n
sh

ip
.  T

each
ers d

escrib
ed

 tak
in

g
 th

e 

ex
tra tim

e n
eed

ed
 to

 co
n

n
ect w

ith
 stu

d
en

ts.  O
n
e teach

er sp
en

t v
irtu

ally
 ev

ery
 m

o
rn

in
g
 

b
efo

re sch
o
o
l w

ith
 a stu

d
en

t in
 fo

ster care, ju
st listen

in
g
.  T

im
e to

g
eth

er is critical to
 th

e 

fo
rm

atio
n
 an

d
 m

ain
ten

an
ce o

f a carin
g
 relatio

n
sh

ip
. A

n
o
th

er teach
er sp

o
k

e o
f 

in
v
o
lv

em
en

t in
 co

-cu
rricu

lar activ
ities as a m

ean
s o

f creatin
g
 th

e tim
e to

 d
ev

elo
p
 an

d
 

m
ain

tain
 carin

g
 relatio

n
sh

ip
s.  S

h
e d

escrib
ed

 h
er realizatio

n
 o

f th
e im

p
o
rtan

ce o
f tim

e 

w
h
en

 sh
e sp

o
k
e o

f th
e p

erso
n
al sh

arin
g
 th

at o
ccu

rred
 o

n
 lo

n
g
 b

u
s rid

es to
 a

n
d
 fro

m
 

sp
o
rtin

g
 ev

en
ts. T

h
e in

v
estm

en
t o

f tim
e co

m
m

u
n
icates care an

d
 in

terest in
 o

th
ers. 

 
B

ein
g
 T

h
ere 

 
C

arin
g
 req

u
ires “b

ein
g
 th

ere” fo
r so

m
eo

n
e.  B

ein
g
 th

ere m
ean

s b
ein

g
 b

o
th

 

p
h

y
sically

 p
resen

t an
d
 em

o
tio

n
ally

 av
ailab

le fo
r a stu

d
en

t.  B
ein

g
 th

ere m
ean

s b
ein

g
 

atten
tiv

e an
d
 attu

n
ed

 to
 th

e stu
d
en

t, activ
ely

 listen
in

g
.  A

ll o
f th

e teach
ers in

 th
is stu

d
y
 

d
escrib

ed
 b

ein
g
 th

ere fo
r stu

d
en

ts in
 so

m
e fo

rm
 o

r an
o
th

er, w
h
eth

er it w
as m

eetin
g
 

b
efo

re sch
o
o
l, p

u
llin

g
 th

e stu
d
en

t asid
e fo

r a p
riv

ate co
n
v
ersatio

n
 w

h
en

 th
in

g
s w

eren
‟t 

g
o
in

g
 w

ell, o
r in

v
o
lv

in
g
 o

n
eself in

 a stu
d
en

t‟s activ
ity

.  O
n
e teach

er ex
p
lain

ed
 b

ein
g
 

th
ere in

 term
s o

f m
ak

in
g
 h

im
self av

ailab
le to

 a stu
d
en

t after th
e stu

d
en

t h
ad

 a co
n
flict 

w
ith

 h
er h

o
m

ero
o
m

 teach
er.  T

h
at teach

er w
as th

ere in
 a literal se

n
se in

 term
s o

f h
is 



 

 
1
2
2
 

p
h

y
sical p

resen
ce.  T

h
e teach

er also
 d

em
o
n
strated

 th
at h

e w
as em

o
tio

n
ally

 av
ailab

le b
y
 

h
earin

g
 an

d
 tak

in
g
 th

e tim
e to

 u
n
d
erstan

d
 th

e stu
d
en

t‟s co
n
cern

.  H
e w

as fu
lly

 th
ere in

 

th
e m

o
m

en
t w

ith
 th

e stu
d
en

t. 

 
T

a
lkin

g
 

 
C

o
n
v
ersatio

n
 w

as th
e sin

g
le m

o
st em

p
h
asized

 asp
ect o

f carin
g
 in

 th
is stu

d
y
.  

T
alk

in
g
 allo

w
s th

e teach
er to

 learn
 th

e ex
p
ressed

 n
eed

s o
f th

e stu
d
en

t.  It is also
 an

 

ex
p
ressio

n
 o

f carin
g
 an

d
 th

e fo
rm

in
g
 o

f a co
n
n

ectio
n
.  E

v
ery

 teach
er in

 th
is stu

d
y
 

d
escrib

ed
 co

n
v
ersatio

n
s w

ith
 stu

d
en

ts in
 fo

ster care th
at w

ere m
ean

in
g
fu

l o
p
p
o
rtu

n
ities 

fo
r th

em
 to

 co
n
n
ect an

d
 learn

 ab
o
u
t th

eir stu
d
en

ts.  T
h
ese co

n
v

ersatio
n
s o

ccu
rred

 o
n
 th

e 

sch
o
o
l b

u
s, in

 classro
o
m

s, in
 h

allw
ay

s, d
u

rin
g
 class tim

e, an
d
 b

efo
re o

r after sch
o
o
l.  

T
h
e teach

ers d
escrib

ed
 th

ese co
n
v
ersatio

n
s as m

ean
in

g
fu

l to
 th

em
, as w

ell as to
 th

e 

stu
d
en

t. 

 
S
en

sitivity 

 
S

en
sitiv

ity
 as a th

em
e o

f carin
g
 is v

iew
ed

 as an
 actio

n
 th

at is ex
p
ressed

 rath
er 

th
an

 as a p
erso

n
al ch

aracteristic.  S
en

sitiv
ity

 is d
em

o
n
strated

 in
 th

e carin
g
 relatio

n
sh

ip
.  

S
en

sitiv
ity

 in
v
o
lv

es tak
in

g
 th

e tim
e to

 em
p
ath

ize an
d
 u

n
d
erstan

d
 th

e m
o
o
d
 o

f th
e 

stu
d
en

t.  A
 carin

g
 teach

er is a k
een

 o
b
serv

er, n
o
ticin

g
 sh

ifts in
 affect an

d
 resp

o
n
d
in

g
 

acco
rd

in
g
ly

.  C
arin

g
 teach

ers act w
ith

 sen
sitiv

ity
 w

h
en

 th
e
y
 in

d
icate th

eir 

u
n
d
erstan

d
in

g
 o

f ev
en

 su
b
tly

 ex
p
ressed

 fru
stratio

n
 o

r stress.  T
h
e teach

ers in
 th

is stu
d

y
 

ex
p
ressed

 sen
sitiv

ity
 to

 th
eir stu

d
en

ts in
 m

an
y
 w

ay
s, in

clu
d
in

g
 p

u
llin

g
 stu

d
en

ts in
 fo

ster 

care asid
e w

h
en

 g
iv

in
g
 feed

b
ack

 o
n
 acad

em
ic w

o
rk

.  T
h
e teach

er w
h
o
 o

ffered
 a 

th
o
u
g
h
tfu

lly
 selected

 b
o
o

k
 to

 h
is stu

d
en

t in
 fo

ster care d
em

o
n
strated

 sen
sitiv

ity
.  H

e 

sh
o
w

ed
 sen

sitiv
ity

 to
 th

e stu
d
en

ts‟ p
o
ten

tial feelin
g
s o

f iso
latio

n
 an

d
 to

 th
e m

an
y
 



 

 
1
2
3
 

u
n
iq

u
e ch

allen
g
es th

at stu
d
en

ts in
 fo

ster care face.  T
h
is teach

er h
ad

 in
creased

 h
is o

w
n
 

k
n
o
w

led
g
e ab

o
u
t th

e ex
p
erien

ce o
f b

ein
g
 in

 fo
ster care b

y
 read

in
g
 th

e b
o
o
k

 h
im

self.  

T
h
is w

as an
 act o

f sen
sitiv

ity
 b

ecau
se it in

creased
 h

is ab
ility

 to
 em

p
ath

ize an
d
 

u
n
d
erstan

d
 h

is stu
d
en

ts. 

 
A

ctin
g
 in

 th
e b

est in
terest o

f o
th

ers 

 
C

en
tral to

 carin
g
 is d

irectin
g
 o

n
e‟s actio

n
s in

 th
e in

terest o
f an

o
th

er.  T
h
e 

teach
ers in

 th
is stu

d
y
 ex

p
ressed

 a d
esire to

 b
e as flex

ib
le as p

o
ssib

le w
ith

 assig
n
m

en
ts 

fo
r stu

d
en

ts in
 fo

ster care.  T
h
is flex

ib
ility

 p
laced

 th
e u

n
iq

u
e n

eed
s o

f th
ese stu

d
en

ts 

ah
ead

 o
f th

e n
eed

s o
f th

e teach
er, fo

r w
h
o
m

 co
m

m
o
n
 d

ead
lin

es an
d
 assig

n
m

en
ts 

sim
p
lify

 th
e ch

allen
g
in

g
 task

 o
f assessm

en
t.  F

lex
ib

ility
 w

as also
 ex

p
ressed

 in
 term

s o
f 

tak
in

g
 tim

e to
 talk

 w
h
en

 stu
d
en

ts n
eed

ed
 th

e tim
e, ag

ain
 p

lacin
g
 stu

d
en

ts‟ n
eed

s at th
e 

fo
re, at th

e p
o
ssib

le ex
p
en

se o
f p

lan
n
in

g
, g

rad
in

g
, an

d
 co

o
rd

in
atio

n
 task

s th
at m

ig
h
t 

n
eed

 atten
tio

n
. 

 
C

a
rin

g
 a

s F
eelin

g
 

 
E

m
o
tio

n
 is in

v
o

lv
ed

 in
 a carin

g
 stu

d
en

t-teach
er relatio

n
sh

ip
.  T

h
e teach

er 

resp
o

n
d
s au

th
en

tically
 an

d
 h

as an
 em

o
tio

n
al as w

ell as a p
ro

fessio
n
al in

v
estm

en
t in

 th
e 

stu
d
en

ts‟ d
ev

elo
p
m

en
t.  T

each
ers in

 th
is stu

d
y
 ex

p
ressed

 feelin
g
 fru

strated
, d

escrib
ed

 

th
e stu

d
en

ts‟ sto
ries as h

eartb
reak

in
g
, an

d
 ex

p
ressed

 real p
rid

e an
d
 satisfactio

n
 in

 th
e 

acco
m

p
lish

m
en

ts o
f th

eir stu
d
en

ts.  T
h
e teach

ers sp
o
k
e w

ith
 co

m
p
assio

n
 w

h
en

 th
e
y
 

d
escrib

ed
 th

e im
p
act o

f trau
m

a, ex
p
ressin

g
 feelin

g
s o

f so
rro

w
 fo

r th
e p

ast ex
p
erien

ces 

o
f fo

ster y
o
u
th

.  O
n
e teach

er d
escrib

ed
 feelin

g
 h

u
rt an

d
 d

istru
stfu

l after a stu
d
en

t in
 

fo
ster care h

ad
 b

een
 d

ish
o
n
est.  T

h
e stu

d
en

t‟s d
ish

o
n
esty

 set th
e teach

er an
d
 th

e fo
ster 

m
o
th

er ag
ain

st each
 o

th
er.  T

h
is teach

er w
as in

v
ested

 in
 th

is stu
d
en

t o
n
 an

 em
o
tio

n
al 
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lev
el an

d
 felt b

etra
y
ed

 b
y
 an

d
 d

istru
stfu

l o
f th

e stu
d
en

t after th
is ev

en
t.  P

articip
an

ts 

sp
o
k
e o

f th
e ch

allen
g
e o

f b
alan

cin
g
 th

e n
eed

s o
f th

e larg
e n

u
m

b
er o

f stu
d
en

ts th
ey

 w
o
rk

 

w
ith

 an
d
 th

e em
o
tio

n
al in

v
estm

en
t req

u
ired

 to
 care fo

r each
 stu

d
en

t.  T
h
e em

o
tio

n
al 

co
m

p
o
n
en

t o
f care w

as ev
id

en
t in

 th
e in

terv
iew

s w
ith

 th
e teach

ers. 

 
C

a
rin

g
 a

s D
o
in

g
 

 
D

an
fo

rth
 an

d
 S

m
ith

 (2
0
0

5
) state th

at stu
d
en

ts u
se th

e w
o
rd

s carin
g
 an

d
 teach

in
g
 

in
terch

an
g
eab

ly
. S

tu
d
en

ts h
av

e id
en

tified
 carin

g
 actio

n
s th

ey
 asso

ciate w
ith

 g
o
o
d
 

teach
in

g
 (W

h
itn

ey
, L

eo
n

ard
, L

eo
n

ard
, C

am
elio

, &
 C

am
elio

, 2
0
0
5
).  T

each
ers in

 th
is 

stu
d

y
 w

ere activ
e in

 th
eir carin

g
 fo

r stu
d

en
ts in

 fo
ster care.  T

h
e
y
 to

o
k
 ch

arg
e b

y
 

w
elco

m
in

g
 th

e stu
d
en

ts in
to

 th
eir classro

o
m

s, ask
in

g
 q

u
estio

n
s, assig

n
in

g
 stu

d
en

ts to
 

p
artn

ers w
ith

 w
h
o
m

 th
e
y
 w

o
u
ld

 lik
ely

 fin
d
 su

ccess, an
d
 reach

in
g
 o

u
t b

y
 in

ten
tio

n
ally

 

m
ak

in
g
 th

em
selv

es av
ailab

le to
 th

ese stu
d
en

ts.  T
h
e teach

ers sp
o
k
e o

f reco
g
n
izin

g
 

stu
d
en

ts in
 fo

ster care b
y
 n

am
e in

 th
e h

all o
r lu

n
ch

ro
o
m

 as an
o
th

er w
a
y
 o

f activ
ely

 

co
n
n
ectin

g
 w

ith
 th

ese stu
d
en

ts.  C
arin

g
 as d

o
in

g
 w

as u
n
d
ersco

red
 b

y
 th

e teach
er w

h
o
 

ex
p
lain

ed
 h

er co
m

m
itm

en
t to

 co
-cu

rricu
lar activ

ities in
 term

s o
f creatin

g
 o

p
p
o
rtu

n
ities 

to
 co

n
n
ect w

ith
 stu

d
en

ts. 

 
R

ecip
ro

city 

 
C

arin
g
 is seen

 as a m
u
tu

al ex
ch

an
g
e. T

h
ere is recip

ro
city

 b
etw

een
 th

e stu
d
en

t 

an
d
 teach

er in
 a carin

g
 relatio

n
sh

ip
.  T

each
ers in

 th
is stu

d
y
 d

escrib
ed

 th
is recip

ro
city

, 

n
o
tin

g
 as o

n
e teach

er d
id

, th
at th

ro
u
g
h
 carin

g
 relatio

n
sh

ip
s w

ith
 teach

ers, th
e stu

d
en

ts 

b
eco

m
e m

o
re fu

lly
 en

g
ag

ed
 in

 sch
o
o
l.  R

ecip
ro

city
 o

ccu
rred

 w
h
en

 th
e care ex

p
ressed

 

b
y
 a teach

er tran
slated

 in
to

 th
e fo

ster y
o
u
th

‟s carin
g
 ab

o
u
t sch

o
o
l.  In

 m
an

y
 cases it 

to
o
k
 lo

n
g
 p

erio
d
s o

f tim
e to

 d
ev

elo
p
 a tru

stin
g
, carin

g
 relatio

n
sh

ip
 w

ith
 stu

d
en

ts in
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fo
ster care.  T

h
ese stu

d
en

ts stru
g
g
le w

ith
 issu

es o
f tru

st.  T
h
e carin

g
 relatio

n
sh

ip
 g

ro
w

s 

an
d
 d

ev
elo

p
s o

v
er tim

e.  A
s th

e teach
er in

v
ests in

 th
e stu

d
en

t, th
e stu

d
en

t, in
 tu

rn
, 

in
v
ests in

 th
e classro

o
m

.  T
each

ers in
 th

is stu
d

y
 ex

p
erien

ced
 th

e recip
ro

city
 o

f th
e 

carin
g
 relatio

n
sh

ip
 o

n
ce th

e relatio
n
sh

ip
 h

ad
 tim

e to
 d

ev
elo

p
.  A

s ad
u
lts, th

ey
 activ

ely
 

an
d
 p

atien
tly

 n
u

rtu
red

 th
e carin

g
 relatio

n
sh

ip
, tak

in
g
 a lead

ersh
ip

 ro
le in

 th
at reg

ard
.  

T
h
ey

 d
id

 so
 in

 p
art b

ecau
se o

f th
e recip

ro
city

: th
e resu

ltin
g
 stu

d
en

t in
v
estm

en
t in

 

sch
o
o
l th

at im
p

ro
v
ed

 learn
in

g
 o

u
tco

m
es. 

Im
p
lica

tio
n
s fo

r F
u
tu

re R
esea

rch
 

S
tu

d
en

t C
h
aracteristics 

 

T
h
ere w

as clo
se alig

n
m

en
t b

etw
een

 th
e ch

aracteristics o
f fo

ster y
o
u
th

 as 

d
escrib

ed
 b

y
 p

articip
an

ts an
d
 ad

o
lescen

t ch
aracteristics asso

ciated
 w

ith
 co

m
p
lex

 

trau
m

a an
d
 in

secu
re attach

m
en

t.  N
o
n
e o

f th
e teach

ers sp
o
k
e o

f fo
rm

al train
in

g
 in

 th
is 

area.  P
articip

atin
g
 teach

ers m
a
y
 h

av
e d

ev
elo

p
ed

 th
eir u

n
d
erstan

d
in

g
 th

ro
u

g
h
 

ex
p
erien

ce an
d
/o

r in
tu

itio
n
.  T

h
e stu

d
y
 site w

as ch
o
sen

 b
ecau

se teach
ers at th

e sch
o
o
l 

w
ere lik

ely
 to

 h
av

e h
ad

 m
o
re freq

u
en

t an
d
 recen

t ex
p
erien

ce w
ith

 fo
ster y

o
u
th

 in
 th

eir 

classro
o
m

.  T
each

ers w
ere id

en
tified

 fo
r th

eir ex
p
erien

ce an
d
 su

ccess w
ith

 fo
ster y

o
u
th

. 

T
h
is selectio

n
 p

ro
cess en

su
red

 th
at p

articip
an

ts h
ad

 su
b
stan

tial ex
p
erien

ce w
ith

 an
d
 

p
o
ten

tially
 a stro

n
g
 in

tu
itiv

e u
n
d
erstan

d
in

g
 o

f fo
ster y

o
u
th

. 

It is a reco
m

m
en

d
atio

n
 o

f th
is stu

d
y
 th

at p
ro

fessio
n
al d

ev
elo

p
m

en
t o

p
p
o
rtu

n
ities 

b
e m

ad
e av

ailab
le to

 classro
o
m

 teach
ers w

h
o
 h

av
e, o

r m
ay

 h
av

e, fo
ster y

o
u

th
 in

 th
eir 

classro
o
m

s to
 su

p
p
o
rt th

em
 in

 d
eep

en
in

g
 th

eir u
n
d

erstan
d
in

g
 o

f th
e ex

p
erien

ces an
d
 

n
eed

s o
f fo

ster y
o
u
th

.  In
co

rp
o
ratin

g
 a fo

rm
alized

 u
n
d
erstan

d
in

g
 o

f attach
m

en
t th

eo
ry

 

an
d
 trau

m
atic stress m

a
y
 su

p
p
o
rt teach

ers in
 d

ev
elo

p
in

g
 clear, g

ro
u
n
d

ed
 u

n
d
erstan

d
in

g
s 
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o
f th

eir stu
d
en

ts in
 fo

ster care.  S
u
ch

 an
 u

n
d
e
rstan

d
in

g
 m

a
y
 su

p
p
o
rt teach

ers in
 

p
ro

v
id

in
g
 a clear an

d
 co

n
fid

en
t resp

o
n
se to

 th
e n

eed
s o

f fo
ster y

o
u
th

 in
 th

eir 

classro
o
m

s.  A
 sch

o
o
l co

u
n
selo

r an
d
 a sch

o
o
l ad

m
in

istrato
r id

en
tified

 th
e teach

ers 

selected
 fo

r th
is stu

d
y
 as b

ein
g
 p

articu
larly

 effectiv
e w

ith
 stu

d
en

ts in
 fo

ster care.  T
h
e 

p
articip

an
ts also

 d
em

o
n
strated

 an
 u

n
d

erstan
d
in

g
 o

f th
e co

m
p
lex

 in
terp

lay
 b

etw
een

 p
ast 

ex
p
erien

ces an
d
 sch

o
o
l fu

n
ctio

n
in

g
 o

f stu
d
en

ts in
 fo

ster care.  P
ro

v
id

in
g
 stru

ctu
re to

 

th
is u

n
d
erstan

d
in

g
 fo

r th
ese teach

ers th
ro

u
g
h
 p

ro
fessio

n
al d

ev
elo

p
m

en
t w

o
u
ld

 lik
ely

 

en
h
an

ce th
e effectiv

e p
ractices alread

y
 u

sed
 in

 th
eir classro

o
m

s.  E
x

p
an

d
in

g
 

p
ro

fessio
n
al d

ev
elo

p
m

en
t o

p
p
o
rtu

n
ities reg

ard
in

g
 attach

m
en

t th
eo

ry
 an

d
 co

m
p
lex

 

trau
m

a to
 all teach

ers w
h

o
 w

o
rk

 w
ith

 fo
ster y

o
u
th

 m
ay

 su
p
p
o
rt teach

ers in
 d

ev
elo

p
in

g
 

th
e ex

p
ertise th

ese teach
ers d

ev
elo

p
ed

 th
ro

u
g
h
 ex

ten
siv

e ex
p
erien

ce.  

 
G

iv
en

 th
e teach

ers‟ p
ractice-b

ased
 o

b
serv

atio
n
s an

d
 th

e in
tersectio

n
s w

ith
 th

e 

research
 literatu

re n
o
ted

 ab
o
v
e, fu

rth
er stu

d
y
 is w

arran
ted

.  If fu
rth

er research
 co

n
firm

s 

stro
n
g
 lin

k
ag

es b
etw

een
 th

e ex
p
erien

ces o
f fo

ster y
o

u
th

 in
 sch

o
o
l an

d
 attach

m
en

t 

th
eo

ry
 an

d
 co

m
p
lex

 trau
m

a stu
d
ies, classro

o
m

 lev
el strateg

ies an
d
 in

terv
en

tio
n
s fo

r 

stu
d
en

ts in
 fo

ster care th
at are g

ro
u
n
d

ed
 in

 attach
m

en
t th

eo
ry

 an
d
 trau

m
atic stress co

u
ld

 

b
e d

ev
elo

p
ed

.  R
esearch

 d
ev

o
ted

 to
 m

easu
rin

g
 th

e effectiv
en

ess o
f su

ch
 in

terv
en

tio
n
s 

w
o
u
ld

 p
ro

m
o
te th

e d
ev

elo
p
m

en
t o

f b
est p

ractices th
at co

u
ld

 b
e im

p
lem

en
ted

 b
y
 

classro
o
m

 teach
ers w

ith
 th

e su
p
p
o
rt o

f sch
o
o
l p

o
licies an

d
 so

cial serv
ice p

ro
v
id

ers.  

T
h
e ex

istin
g
 b

o
d

y
 o

f research
 reg

ard
in

g
 ed

u
catio

n
al o

u
tco

m
es fo

r stu
d
en

ts in
 fo

ster 

care p
ro

v
id

es a g
en

eral b
aselin

e m
easu

rem
en

t ag
ain

st w
h
ich

 o
u
tco

m
es co

u
ld

 b
e 

co
m

p
ared

. 
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T

h
is stu

d
y
 g

ath
ered

 th
e p

ersp
ectiv

es o
f classro

o
m

 teach
ers in

 d
escrib

in
g
 

co
m

m
o
n
 ch

aracteristics o
f fo

ster y
o
u
th

 in
 sch

o
o
l.  A

d
d
itio

n
al stu

d
ies are n

eed
ed

 to
 

fo
cu

s o
n
 th

e p
ersp

ectiv
es o

f o
th

er stak
eh

o
ld

er g
ro

u
p
s su

ch
 as fo

ster p
aren

ts, so
cial 

w
o
rk

ers, an
d
 p

erh
ap

s m
o
st im

p
o
rtan

tly
, fo

ster y
o
u

th
 th

em
selv

es.  T
h
is stu

d
y
 fo

cu
ses o

n
 

n
in

e teach
ers in

 o
n
e h

ig
h

 sch
o
o
l.  T

h
e p

u
b
lic ed

u
catio

n
 sy

stem
 serv

es stu
d
en

ts fro
m

 

p
re-sch

o
o
l th

ro
u

g
h
 g

rad
e tw

elv
e.  D

o
 teach

ers at o
th

er g
rad

e lev
els m

ak
e sim

ilar 

o
b
serv

atio
n
s?

  In
 w

h
at w

ay
s are th

e fin
d
in

g
s o

f th
is stu

d
y
, b

ased
 in

 ru
ral V

erm
o
n
t, 

sim
ilar o

r d
issim

ilar to
 w

h
at m

ig
h
t b

e fo
u
n
d
 in

 o
th

er settin
g
s?

   C
o
n

d
u
ctin

g
 sim

ilar 

stu
d
ies acro

ss g
rad

e lev
els, settin

g
s, an

d
 w

ith
 d

ifferen
t stak

eh
o
ld

ers w
o
u
ld

 h
elp

 in
fo

rm
 

ed
u
cato

rs‟ u
n

d
erstan

d
in

g
 o

f th
e n

eed
s o

f fo
ster y

o
u
th

 in
 th

eir sch
o
o
ls. 

S
u
p
p
o
rt S

trateg
ies 

 
T

h
ere are m

an
y
 in

terestin
g
 in

tersectio
n
s b

etw
een

 th
e teach

ers‟ d
escrip

tio
n
s o

f 

th
eir w

o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care an
d
 an

 eth
ic o

f care as d
escrib

ed
 b

y
 D

an
fo

rth
 

(2
0
0
5
), N

o
d
d
in

g
s (2

0
0
5
), an

d
 S

treitm
atter (1

9
9
6
).  G

iv
en

 th
ese lin

k
ag

es, fu
rth

er 

research
 is w

arran
ted

.  S
tu

d
ies th

at ex
p
lo

re th
e p

ercep
tio

n
s o

f stu
d
en

ts in
 fo

ster care 

reg
ard

in
g
 th

e im
p
act o

f carin
g
 teach

er relatio
n
sh

ip
s w

o
u
ld

 p
ro

v
id

e a b
alan

ce to
 th

e 

teach
er p

ersp
ectiv

e o
ffered

 in
 th

is stu
d

y
.  S

u
fficien

t ex
p
lo

ratio
n
 th

ro
u
g
h
 q

u
alitativ

e 

stu
d
ies cap

tu
rin

g
 th

e p
erceiv

ed
 im

p
act o

f care co
u
ld

 lead
 to

 th
e d

ev
elo

p
m

en
t o

f 

m
easu

res o
f carin

g
 th

at w
o
u
ld

 allo
w

 q
u
an

titativ
e an

aly
sis o

f th
e im

p
act o

f care o
n
 

ed
u
catio

n
al o

u
tco

m
es.  T

h
ere is m

u
ch

 w
o

rk
 th

at co
u
ld

 b
e d

o
n
e reg

ard
in

g
 teach

er care 

an
d
 th

e ed
u
catio

n
 o

f fo
ster y

o
u

th
. 

 
If su

fficien
t d

ata are g
ath

ered
 su

p
p
o
rtin

g
 th

e effectiv
en

ess o
f carin

g
 

relatio
n
sh

ip
s in

 im
p
ro

v
in

g
 ed

u
catio

n
al o

u
tco

m
es fo

r fo
ster y

o
u
th

, classro
o

m
 teach

er 
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in
terv

en
tio

n
s co

u
ld

 b
e d

esig
n
ed

 b
ased

 o
n
 an

 eth
ic o

f care.  T
h
e effects o

f th
ese 

in
terv

en
tio

n
s co

u
ld

 th
en

 b
e tested

 in
 fu

tu
re research

.  T
h
is stu

d
y
 w

as lim
ited

 in
 sco

p
e to

 

n
in

e classro
o
m

 teach
ers in

 o
n
e settin

g
.  W

h
ile th

ese n
in

e teach
ers b

eliev
ed

 th
at th

eir 

carin
g
 resp

o
n
ses w

ere effectiv
e in

 su
p
p
o
rtin

g
 fo

ster y
o
u
th

 in
 sch

o
o
l, th

at v
iew

 m
ay

 n
o
t 

b
e co

m
m

o
n
ly

 h
eld

 am
o
n

g
st ed

u
cato

rs.  F
u
tu

re stu
d
ies th

at in
clu

d
e teach

ers in
 o

th
er 

settin
g
s (i.e. g

rad
e lev

el an
d
 lo

catio
n
), as w

ell as th
e p

ersp
ectiv

es o
f so

cial w
o
rk

ers, 

fo
ster p

aren
ts an

d
 stu

d
en

ts in
 fo

ster care co
u
ld

 p
ro

v
id

e g
reater u

n
d
erstan

d
in

g
 o

f th
e 

im
p
act o

f carin
g
 relatio

n
sh

ip
s o

n
 th

e ed
u
catio

n
al ex

p
erien

ces o
f fo

ster y
o
u

th
.  S

u
ch

 

stu
d
ies co

u
ld

 also
 p

ro
v
e b

en
eficial in

 g
u
id

in
g
 th

e d
ev

elo
p
m

en
t o

f carin
g
 p

ractices in
 

sch
o
o
ls to

 th
e su

p
p
o
rt o

f fo
ster y

o
u
th

. 

 
P

ro
fessio

n
al d

ev
elo

p
m

en
t o

p
p
o
rtu

n
ities an

d
 teach

er train
in

g
 p

ro
g
ram

s 

in
tro
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n
d
erstan

d
 

h
o
w

 th
e ex

p
erien

ce o
f b

ein
g
 in

 fo
ster care im

p
acts th

e ed
u
catio

n
al ex

p
erien

ce o
f th

ese 

stu
d
en

ts.  I am
 h

o
p
in

g
 th

at th
is in

fo
rm

atio
n

 w
ill p

ro
v
id

e a b
asis fo

r d
ialo

g
 b

etw
een

 an
d
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am
o
n
g
st ed

u
cato

rs, so
cial serv

ice p
ro

v
id

ers, an
d
 th

e co
lleg

es an
d
 u

n
iv

ersities th
at train

 

th
ese p

ro
fessio

n
als. 

H
o
w

 m
an

y
 p

eo
p
le w

ill p
articip

ate in
 th

is stu
d

y
?
 

I p
lan

 to
 in

terv
iew

 a b
u
ild

in
g
 lev

el ad
m

in
istrato

r, a sch
o
o
l co

u
n
selo

r, an
d
 5

-8
 

classro
o
m

 teach
ers at th

is h
ig

h
 sch

o
o
l. In

 to
tal, ap

p
ro

x
im

ately
 7

-1
0
 p

eo
p
le in

 y
o
u
r 

sch
o
o
l w

ill p
articip

ate in
 th

e stu
d

y
. 

W
h
at is in

v
o

lv
ed

 in
 th

is stu
d

y
?
 

C
la

ssro
o
m

 T
ea

ch
ers: 

Y
o
u
 w

ill b
e in

terv
iew

ed
 th

ree tim
es o

v
er a p

erio
d
 o

f 2
 –

 3
 m

o
n
th

s. I w
ill ask

 

q
u
estio

n
s ab

o
u
t y

o
u
r fo

ster stu
d
en

ts‟ relatio
n
sh

ip
s w

ith
 th

eir p
eers an

d
 ab

o
u
t y

o
u
r 

relatio
n
sh

ip
 w

ith
 fo

ster stu
d
en

ts in
 y

o
u
r classro

o
m

/sch
o
o
l.  E

ach
 in

terv
iew

 w
ill last 

ap
p
ro

x
im

ately
 6

0
 m

in
u
tes.  W

ith
 y

o
u
r p

erm
issio

n
, th

e in
terv

iew
s w

ill b
e au

d
io

-tap
ed

.  I 

w
ill also

 b
e tak

in
g
 n

o
tes d

u
rin

g
 th

e in
terv

iew
 to

 h
elp

 m
e rem

em
b
er so

m
e o

f th
e d

etails 

y
o

u
 sh

are w
ith

 m
e fo

r referen
ce later in

 o
u
r co

n
v
ersatio

n
.  T

h
e au

d
io

-tap
es an

d
 n

o
tes 

w
ill b

e d
estro

y
ed

 o
n
ce th

e p
ro

ject is co
m

p
leted

. 

T
w

o
 classro

o
m

 teach
ers w

ill b
e ask

ed
 to

 rev
iew

 a d
raft th

e fin
d
in

g
s after 

an
aly

sis h
as b

een
 co

m
p
lete o

n
 a v

o
lu

n
tary

 b
asis.  T

h
is is d

o
n
e to

 en
su

re th
at th

e fin
al 

w
ritten

 w
o
rk

 accu
rately

 reflects th
e w

o
rk

 an
d
 p

ercep
tio

n
s o

f th
e p

articip
an

ts an
d
 to

 

m
in

im
ize o

r elim
in

ate research
er b

ias. 

S
ch

o
o
l A

d
m

in
istra

to
rs a

n
d
 S

ch
o
o
l C

o
u
n
selo

rs: 

A
s a sch

o
o
l ad

m
in

istrato
r o

r sch
o
o
l co

u
n
selo

r y
o
u

 w
ill b

e in
terv

iew
ed

 o
n
ly

 o
n
e 

tim
e.  T

h
e in

terv
iew

 w
ill last ap

p
ro

x
im

ately
 4

5
 m

in
u
tes.  T

h
e p

u
rp

o
se o

f y
o

u
r in

terv
iew

 

is to
 g

ath
er co

n
tex

tu
al in

fo
rm

atio
n
 th

at w
ill b

e u
sed

 to
 in

fo
rm

 th
e research

er ab
o
u
t th

e 
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sch
o
o
l settin

g
 in

 w
h
ich

 th
e stu

d
y
 is tak

in
g
 p

lace.  T
h
is in

terv
iew

 w
ill last ab

o
u
t an

 h
o
u
r.  

W
ith

 y
o
u
r p

erm
issio

n
, th

e in
terv

iew
 w

ill b
e au

d
io

-tap
ed

.  I w
ill also

 tak
e n

o
tes d

u
rin

g
 

th
e in

terv
iew

 to
 h

elp
 m

e rem
em

b
er so

m
e o

f th
e d

etails y
o
u
 sh

are w
ith

 m
e.  T

h
e au

d
io

-

tap
es an

d
 th

e n
o
tes w

ill b
e d

estro
y
ed

 o
n

ce th
e p

ro
ject is co

m
p
leted

. 

W
h
at are th

e risk
s o

f p
articip

atin
g
 in

 th
is stu

d
y
?
 

T
h
ere are n

o
 k

n
o

w
n
 risk

s to
 p

articip
atin

g
 in

 th
is stu

d
y
.  A

s carin
g
 ed

u
cato

rs, it 

m
ay

 b
e d

ifficu
lt at tim

es to
 talk

 ab
o
u
t o

u
r ch

allen
g
in

g
 ex

p
erien

ces an
d
 so

m
e 

p
articip

an
ts m

a
y
 feel so

m
e d

isco
m

fo
rt asso

ciated
 w

ith
 stro

n
g
 feelin

g
s o

f em
p
ath

y
 

an
d
/o

r fru
stratio

n
. 

W
h
at are th

e b
en

efits o
f p

articip
atin

g
 in

 th
is stu

d
y
? 

P
articip

atio
n
 in

 th
is stu

d
y
 p

ro
v
id

es y
o
u
 w

ith
 a stru

ctu
red

 o
p
p
o
rtu

n
ity

 to
 reflect 

o
n
 y

o
u
 w

o
rk

 w
ith

 stu
d
en

ts in
 fo

ster care.  I am
 h

o
p
in

g
 th

at th
e in

fo
rm

atio
n
 g

ath
ered

 in
 

th
is stu

d
y
 w

ill b
e u

sefu
l to

 y
o
u
 an

d
 o

th
er ed

u
cato

rs as y
o
u
 d

ev
elo

p
 y

o
u
r 

classro
o
m

/sch
o
o

l p
ractices. 

W
h
at o

th
er o

p
tio

n
s are th

ere? 

Y
o
u
 can

 ch
o
o
se n

o
t to

 p
articip

ate in
 th

is stu
d

y
. 

A
re th

ere an
y
 co

sts?
 

T
h
ere is n

o
 co

st to
 y

o
u
 fo

r b
ein

g
 in

v
o
lv

ed
 in

 th
is stu

d
y
. 

Is th
ere co

m
p

en
satio

n
?
 

T
h
ere is n

o
 p

erso
n
al co

m
p
en

satio
n
 fo

r p
articip

atin
g
.  T

h
e sch

o
o
l w

ill b
e o

ffered
 

a p
resen

tatio
n
 o

f th
e fin

d
in

g
s at th

e co
n

clu
sio

n
 o

f th
e stu

d
y
 fo

r in
terested

 facu
lty

 an
d
 

staff. 

C
an

 y
o
u
 w

ith
d
raw

 o
r b

e w
ith

d
raw

n
 fro

m
 th

is stu
d
y
?
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If y
o
u
 ag

ree to
 p

articip
ate in

 th
is stu

d
y
 y

o
u
 are free to

 sto
p
 at an

y
 tim

e.  If an
y
 

o
f th

e q
u
estio

n
s m

ak
e y

o
u
 feel u

n
co

m
fo

rtab
le y

o
u

 d
o
 n

o
t h

av
e to

 an
sw

er th
em

.  Y
o
u
 

m
ay

 also
 d

eclin
e to

 p
articip

ate all to
g
eth

er.  Y
o
u
 w

ill n
o
t b

e p
en

alized
 fo

r d
eclin

in
g
 to

 

p
articip

ate o
r sto

p
p

in
g
 y

o
u
r p

articip
atio

n
 w

h
ile th

e stu
d

y
 is u

n
d
erw

a
y
.  

W
h
at ab

o
u
t co

n
fid

en
tiality

?
 

C
la

ssro
o
m

 T
ea

ch
ers: E

v
ery

th
in

g
 I am

 to
ld

, o
r an

y
th

in
g
 I see w

ill b
e k

ep
t 

co
n
fid

en
tial an

d
 n

o
t sh

ared
 w

ith
 n

o
n

-research
 staff.  Jen

n
ifer Jew

iss, as th
e U

V
M

 

su
p
erv

iso
r, o

r o
th

er U
V

M
 facu

lty
 o

n
 m

y
 d

issertatio
n
 co

m
m

ittee m
ay

 h
av

e access to
 m

y
 

n
o
tes an

d
 to

 an
y
 reco

rd
in

g
s o

r tran
scrip

tio
n
s o

f th
e in

terv
iew

s.  A
fter th

e in
terv

iew
s are 

tran
scrib

ed
 th

e au
d
io

-tap
es w

ill b
e d

estro
y
ed

.  T
h

e in
fo

rm
atio

n
 co

llected
 d

u
rin

g
 th

e 

in
terv

iew
s w

ill n
o
t b

e sh
ared

 w
ith

 y
o
u
r su

p
erv

iso
rs, o

u
tsid

e ag
en

cies, o
r th

e fam
ilies 

w
ith

 w
h
ich

 y
o
u
 w

o
rk

.  N
o
 in

d
iv

id
u
als w

ill b
e id

en
tified

 b
y
 n

am
e in

 an
y
 rep

o
rts o

n
 th

e 

fin
d
in

g
s; in

stead
, p

seu
d
o

n
y
m

s fo
r in

d
iv

id
u
als, an

d
 fo

r th
e sch

o
o
l d

istrict w
ill b

e u
sed

.  

Y
o
u
 w

ill n
o
t b

e ask
ed

 fo
r an

y
 id

en
tifiab

le in
fo

rm
atio

n
 ab

o
u
t stu

d
en

ts.  Y
o
u
 sh

o
u

ld
 u

se 

p
seu

d
o
n

y
m

s fo
r an

y
 stu

d
en

ts to
 w

h
o
m

 y
o
u
 refer. T

h
e research

er w
ill co

d
e th

e 

in
fo

rm
atio

n
 co

llected
, w

ith
 a m

aster list o
f p

articip
an

ts secu
red

 an
d
 k

ep
t sep

arately
.  

T
h
e resu

lts o
f th

e stu
d

y
 m

ay
 ev

en
tu

ally
 b

e p
u
b
lish

ed
, b

u
t all n

am
es w

ill b
e rep

laced
 

w
ith

 p
seu

d
o
n

y
m

s. 

S
ch

o
o
l A

d
m

in
istra

to
rs a

n
d
 S

ch
o
o
l C

o
u
n
selo

rs: Y
o
u
r in

terv
iew

s fo
cu

s o
n
 

p
ro

g
ram

 in
fo

rm
atio

n
 th

at is less co
n
fid

en
tial in

 n
atu

re.  H
o
w

ev
er, th

e sam
e g

u
id

elin
es 

g
iv

en
 ab

o
v
e w

ill b
e fo

llo
w

ed
 reg

ard
in

g
 d

ata co
llected

 in
 y

o
u

r in
terv

iew
s w

ith
 o

n
e 

ex
cep

tio
n
. Y

o
u
 w

ill b
e ask

ed
 to

 id
en

tify
 classro

o
m

 teach
ers w

h
o
 m

a
y
 b

e ask
ed

 to
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p
articip

ate in
 th

e stu
d

y
.  P

articip
an

ts w
ill b

e to
ld

 th
at y

o
u
 reco

m
m

en
d

ed
 th

em
 fo

r th
e 

stu
d

y
 w

h
en

 th
at is th

e case. 

G
iv

en
 th

e lim
ited

 size o
f th

e sch
o
o
l an

d
 n

u
m

b
er o

f stu
d
en

ts in
 fo

ster care, it 

m
ay

 b
e p

o
ssib

le fo
r so

m
e m

em
b
ers o

f th
e d

istrict to
 reco

g
n
ize so

m
e o

f th
e p

articip
an

ts 

d
esp

ite m
y
 effo

rts to
 m

ask
 p

articip
an

ts‟ id
en

tities. 

C
o
n
tact In

fo
rm

atio
n

 

D
r. Jen

n
ifer Jew

iss w
ill b

e o
v
erseein

g
 th

is p
ro

ject as m
y
 ad

v
iso

r fro
m

 th
e 

U
n

iv
ersity

 o
f V

erm
o
n
t.  P

lease feel free to
 co

n
tact h

er if y
o
u
 h

av
e an

y
 fu

rth
er q

u
estio

n
s 

o
r co

n
cern

s at (8
0
2

) 6
5
6

-2
7
1
1
 o

r v
ia e-m

ail at Jen
n
ifer.jew

iss@
u
v
m

.ed
u

.  If y
o
u
 h

av
e 

q
u
estio

n
s ab

o
u
t y

o
u
r rig

h
ts as a p

articip
an

t in
 a research

 p
ro

ject o
r fo

r m
o
re 

in
fo

rm
atio

n
 o

n
 h

o
w

 to
 p

ro
ceed

 if y
o
u
 feel th

e research
er en

g
ag

ed
 in

 u
n
eth

ical research
 

p
ractices, y

o
u
 sh

o
u
ld

 co
n

tact th
e R

esearch
 P

ro
tectio

n
s O

ffice o
f th

e In
stitu

tio
n
al 

R
ev

iew
 B

o
ard

 at th
e U

n
iv

ersity
 o

f V
erm

o
n
t at (8

0
2
) 6

5
6

-5
0
4
0
. 

 I w
ill leav

e a co
p

y
 o

f th
e in

terv
iew

 q
u
estio

n
s w

ith
 each

 p
articip

an
t after th

e 

in
terv

iew
.  S

o
m

etim
es p

eo
p
le th

in
k
 o

f ad
d
itio

n
al th

in
g
s th

e
y
 w

an
t to

 say
 after th

e 

in
terv

iew
 is o

v
er.   Y

o
u
 m

ay
 co

n
tact m

e at th
e fo

llo
w

in
g
 n

u
m

b
ers: 

P
resto

n
 R

an
d
all 

(8
0
2
) 6

4
4
-8

2
1
1
 (ev

en
in

g
s) 

(8
0
2
) 5

2
7
-6

5
7
2
 (sch

o
o
l d

ay
s) 
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A
p

p
en

d
ix

 B
 

In
fo

rm
ed

 C
o
n
sen

t 

I h
av

e b
een

 g
iv

en
 an

d
 h

av
e read

 a su
m

m
ary

 o
f th

is research
 stu

d
y
.  If I h

av
e an

y
 

fu
rth

er q
u
estio

n
s ab

o
u
t th

e research
, I m

a
y
 co

n
tact th

e P
resto

n
 R

an
d
all at th

e ad
d

ress 

an
d
 telep

h
o
n
e n

u
m

b
er g

iv
en

 b
elo

w
.  M

y
 p

articip
atio

n
 is v

o
lu

n
tary

 an
d
 I m

ay
 refu

se to
 

p
articip

ate o
r w

ith
d
raw

 at an
y
 tim

e w
ith

o
u
t p

en
alty

 o
r p

reju
d
ice. 

I ag
ree to

 p
articip

ate in
 th

is stu
d

y
 an

d
 I u

n
d

erstan
d
 th

at I w
ill receiv

e a sig
n
ed

 

co
p

y
 o

f th
is fo

rm
. 

_
_
_
_
_
 I ag

ree to
 h

av
e th

e in
terv

iew
 au

d
io

-tap
ed

. 

 

  _
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
          

_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_

 

S
ig

n
atu

re o
f P

articip
an

t 
 

 
 

 
D

ate 

_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
   

P
rin

ted
 N

am
e o

f P
articip

an
t 

_
_
_
_
_
_
_
_
_
_
_
_
_

_
_
_
_
_
_
_
_
_
_
_
_

_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
          

_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_
_

 

S
ig

n
atu

re o
f P

rin
cip

le In
v
estig

ato
r 

 
 

 
 

D
ate 

P
resto

n
 R

an
d
all, M

A
 

2
3
3
 C

u
rran

 D
riv

e S
o
u
th

 

Jefferso
n
v
ille, V

erm
o
n
t 0

5
4
6
4

 

p
eran

d
all@

u
v
m

.ed
u

 

(8
0
2
) 6

4
4

-8
2
1
1
 (ev

en
in

g
s/w

eek
en

d
s) 

T
h
is fo

rm
 is v

alid
 o

n
ly

 if th
e C

o
m

m
ittees o

n
 H

u
m

an
 R

esearch
‟s cu

rren
t stam

p
 o

f ap
p
ro

v
al 

is sh
o
w

n
 b

elo
w

. 

mailto:perandall@uvm.edu
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(8
0
2
) 5

2
7

-6
5
7
2
 (sch

o
o
l d

ay
s)



 

 
1
4
2
 

 

A
p

p
en

d
ix

 C
 

S
ch

o
o
l A

d
m

in
istrato

r/C
o
u
n
selo

r In
terv

iew
 P

ro
to

co
l 

I. 
In

tro
d
u

cto
ry

 Q
u

estio
n
s 

a. 
H

o
w

 lo
n
g
 h

av
e y

o
u
 b

een
 em

p
lo

y
ed

 in
 th

is d
istrict?  H

av
e y

o
u
 b

een
 an

 

ad
m

in
istrato

r/co
u
n
selo

r th
at en

tire tim
e?

 

b
. 

W
h
at are y

o
u
r cu

rren
t en

ro
llm

en
t n

u
m

b
ers?

 

c. 
C

an
 y

o
u
 estim

ate fo
r m

e th
e n

u
m

b
er o

f stu
d
en

ts in
 y

o
u
r sch

o
o
l cu

rren
tly

 

serv
ed

 b
y
 th

e fo
ster care sy

stem
?
 

d
. 

H
o
w

 h
as th

at fig
u
re ch

an
g
ed

 in
 y

o
u

r tim
e h

ere?
 

II. 
S

y
stem

s 

a. 
H

av
e an

y
 p

ro
fessio

n
al d

ev
elo

p
m

en
t o

p
p
o
rtu

n
ities b

een
 o

ffered
 

sp
ecifically

 fo
r teach

ers w
o
rk

in
g
 w

ith
 stu

d
en

ts in
 fo

ster care?
 

a. 
If so

, p
lease d

escrib
e th

e n
atu

re o
f th

e p
ro

fessio
n
al d

ev
elo

p
m

en
t 

activ
ity

 an
d
 y

o
u

r in
terest in

 h
av

in
g
 facu

lty
 p

articip
ate. 

b
. 

A
t th

e sch
o
o
l lev

el, w
h
at reso

u
rces an

d
/o

r p
ro

g
ram

s are av
ailab

le fo
r 

stu
d
en

ts in
 fo

ster care an
d
 th

e p
ro

fessio
n
als w

h
o
 w

o
rk

 w
ith

 th
ese 

stu
d
en

ts? 

a. 
A

re an
y
 o

f th
ese p

ro
g
ram

s sp
ecifically

 fo
r fo

ster ch
ild

ren
?
 

b
. 

H
o
w

 h
av

e y
o
u
 seen

 th
ese p

ro
g
ram

s im
p
act th

e sch
o
o
l 

p
erfo

rm
an

ce o
f fo

ster ch
ild

ren
 (i.e. acad

em
ic p

erfo
rm

an
ce, 

atten
d
an

ce, b
eh

av
io

r)? 



 

 
1
4
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c. 
W

ere y
o
u
 in

v
o
lv

ed
 in

 th
e d

ev
elo

p
m

en
t an

d
/o

r im
p

lem
en

tatio
n
 o

f th
ese 

p
ro

g
ram

s?
   

a. 
W

h
at n

eed
 w

as id
en

tified
 th

at p
ro

m
p
ted

 th
e d

ev
elo

p
m

en
t o

f 

th
ese p

ro
g
ram

s?
 

b
. 

W
h
at w

ere th
e ch

allen
g
es in

 im
p
lem

en
tin

g
 th

ese p
ro

g
ram

s (i.e. 

co
m

m
u
n
ity

 su
p
p
o
rt, facu

lty
 su

p
p
o
rt, fin

an
cial su

p
p

o
rt)? 

III. 
C

o
m

m
u
n
ity

 L
ev

el 

a. 
W

h
at reso

u
rces are av

ailab
le in

 th
e co

m
m

u
n
ity

 fo
r stu

d
en

ts in
 fo

ster 

care?
 

b
. 

In
 w

h
at w

a
y
s are th

ese reso
u
rces effectiv

e in
 su

p
p
o
rtin

g
 fo

ster stu
d
en

ts‟ 

acad
em

ic d
ev

elo
p
m

en
t?

 

c. 
W

h
at is th

e sch
o
o
ls ro

le, if an
y
, in

 acc
essin

g
 th

ese reso
u
rces, o

r h
elp

in
g
 

ch
ild

ren
 in

 fo
ster care an

d
 th

eir fo
ster fam

ilies in
 accessin

g
 th

ese 

reso
u
rces? 

d
. 

In
 w

h
at w

a
y
s h

av
e y

o
u
 seen

 th
ese reso

u
rces im

p
act th

e acad
em

ic 

d
ev

elo
p
m

en
t o

f fo
ster ch

ild
ren

?
 



 

 
1
4
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A
p

p
en

d
ix

 D
 

C
lassro

o
m

 T
each

er In
terv

iew
 P

ro
to

co
ls 

In
terv

iew
 #

1
 

I. 
In

tro
d
u

cto
ry

 Q
u

estio
n
s 

a. 
H

o
w

 lo
n
g
 h

av
e y

o
u
 each

 b
een

 in
 ed

u
catio

n
 an

d
 in

 w
h
at cap

acities (g
rad

e 

lev
els, su

b
jects, sch

o
o
ls)? 

b
. 

C
an

 y
o
u
 estim

ate fo
r m

e th
e n

u
m

b
er o

f stu
d
en

ts y
o
u
 h

av
e h

ad
 o

v
er y

o
u
r 

career w
h
o
 h

av
e b

een
 in

 fo
ster care?

 

c. 
H

o
w

 m
an

y
 o

f y
o
u
r cu

rren
t stu

d
en

ts are in
 fo

ster care?
 

II. 
P

eer R
elatio

n
sh

ip
s 

a. 
H

o
w

 w
o
u
ld

 y
o
u
 ch

aracterize th
e in

teractio
n
s y

o
u
r stu

d
en

ts in
 fo

ster care 

h
av

e w
ith

 th
eir p

eers?
  C

an
 y

o
u
 o

ffer ex
am

p
les th

at lead
 y

o
u
 to

 th
is 

ch
aracterizatio

n
?
 

b
. 

P
lease d

escrib
e a frien

d
sh

ip
 y

o
u

 h
av

e o
b
serv

ed
 b

etw
een

 a stu
d
en

t in
 

fo
ster care an

d
 an

o
th

er stu
d
en

t?
   

i. 
W

h
at ab

o
u
t th

is frien
d
sh

ip
 stan

d
s o

u
t to

 y
o
u
?
 

ii. 
In

 w
h
at w

a
y
s is th

is frien
d
sh

ip
 sim

ilar an
d
/o

r d
ifferen

t fro
m

 th
e 

frien
d
sh

ip
s fo

rm
ed

 an
d
 m

ain
tain

ed
 b

y
 o

th
er fo

ster ch
ild

ren
 w

ith
 

w
h
o
m

 y
o
u
 h

av
e w

o
rk

ed
? 

iii. 
In

 w
h
at w

a
y
s is th

is relatio
n
sh

ip
 ty

p
ical, in

 y
o
u

r ex
p
erien

ce, o
f 

frien
d
sh

ip
s fo

r h
ig

h
 sch

o
o
l stu

d
en

ts?
  In

 w
h
at w

a
y
s is it u

n
iq

u
e 

o
r d

ifferen
t th

an
 th

e ty
p
ical h

ig
h
 sch

o
o
l frien

d
sh

ip
? 
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c. 
C

an
 y

o
u
 d

escrib
e an

 in
teractio

n
 b

etw
een

 th
ese tw

o
 stu

d
en

ts y
o
u
 h

av
e 

o
b
serv

ed
? 

d
. 

W
h
en

 w
e w

o
rk

 w
ith

 stu
d
en

ts w
e d

ev
elo

p
 ex

p
lan

atio
n
s fo

r w
h

y
 th

in
g
s 

are th
e w

a
y
 th

e
y
 are.  W

h
at ty

p
e o

f ex
p
lan

atio
n
s h

av
e y

o
u
 d

ev
elo

p
ed

 fo
r 

an
y
 d

ifferen
ces y

o
u
 o

b
serv

e in
 th

e frien
d
sh

ip
s fo

ster stu
d
en

ts d
ev

elo
p
 

an
d
 m

ain
tain

 in
 sch

o
o
l?

  

III. 
W

rap
p
in

g
 U

p
 

a. 
B

efo
re w

e fin
ish

, is th
ere an

y
th

in
g
 else y

o
u
 th

in
k
 I sh

o
u
ld

 u
n
d
erstan

d
 

ab
o
u
t th

e relatio
n
sh

ip
s stu

d
en

ts in
 fo

ster care d
ev

elo
p
 an

d
 m

ain
tain

 at 

sch
o
o
l w

ith
 th

eir p
eers?

 

b
. 

T
h
an

k
 y

o
u
 v

ery
 m

u
ch

 fo
r y

o
u
r tim

e.  S
o
m

etim
es w

e th
in

k
 o

f th
in

g
s w

e 

w
o
u
ld

 lik
e to

 sh
are after an

 in
terv

iew
.  I w

ill leav
e y

o
u
 w

ith
 th

e 

q
u
estio

n
s w

e talk
ed

 ab
o
u

t to
d
ay

.  P
lease feel free to

 call o
r e-m

ail m
e 

w
ith

 an
y
 o

th
er th

o
u
g
h
ts y

o
u
 h

av
e. 

c. 
A

s y
o
u
 k

n
o
w

, th
is stu

d
y
 is d

esig
n
ed

 w
ith

 an
o
th

er in
terv

iew
 in

 ab
o
u
t a 

m
o
n
th

.  T
h
e seco

n
d
 in

terv
iew

 w
ill fo

cu
s o

n
 th

e relatio
n
sh

ip
s stu

d
en

ts in
 

fo
ster care d

ev
elo

p
 an

d
 m

ain
tain

 w
ith

 ad
u
lts in

 sch
o
o
l.  A

re w
e ab

le to
 

set a d
ate an

d
 tim

e fo
r th

e seco
n
d
 in

terv
iew

 to
d
a
y
? 
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In
terv

iew
 #

 2
 

I. 
R

ev
iew

 o
f in

terv
iew

 #
1

 

a. 
In

 o
u

r first m
eetin

g
 w

e talk
ed

 ab
o
u
t th

e relatio
n
sh

ip
s stu

d
en

ts in
 

fo
ster care d

ev
elo

p
 an

d
 m

ain
tain

 w
ith

 th
eir classm

ates.  H
av

e 

y
o

u
 th

o
u

g
h
t an

y
 m

o
re ab

o
u
t th

at sin
ce o

u
r last m

eetin
g
?
 

b
. 

I h
av

e id
en

tified
 so

m
e th

em
es fo

rm
 o

u
r first in

terv
iew

, an
d
 

sim
ilar in

terv
iew

s w
ith

 o
th

er teach
ers. (I w

ill review
 th

e th
em

es I 

h
a
ve id

en
tified

 to
 d

a
te).  Is th

at accu
rate to

 y
o
u
r ex

p
erien

ce?
  In

 

w
h
at w

a
y
s is it d

ifferen
t?

 

c. 
Is th

ere an
y
th

in
g
 y

o
u
 w

o
u
ld

 lik
e to

 ad
d
?
 

II. 
      A

d
u
lt R

elatio
n
sh

ip
s 

a. 
H

o
w

 w
o

u
ld

 y
o
u
 ch

aracterize y
o
u
r relatio

n
sh

ip
s w

ith
 y

o
u
r 

stu
d
en

ts w
h
o
 are in

 fo
ster care?

   

b
. 

C
an

 y
o
u

 d
escrib

e a relatio
n
sh

ip
 y

o
u
 h

av
e w

ith
 a stu

d
en

t in
 fo

ster 

care?
 i. 

W
h
at stan

d
s o

u
t fo

r y
o
u
 ab

o
u
t th

is relatio
n
sh

ip
?
 

ii. 
In

 w
h
at w

a
y
s is th

is relatio
n
sh

ip
 sim

ilar an
d
/o

r d
ifferen

t 

fro
m

 y
o
u

r relatio
n
sh

ip
s w

ith
 o

th
er stu

d
en

ts in
 fo

ster care?
 

iii. 
In

 w
h
at w

a
y
s is th

is relatio
n
sh

ip
 ty

p
ical o

f th
e 

relatio
n
sh

ip
s y

o
u
 fo

rm
 w

ith
 y

o
u
r stu

d
en

ts?
  H

o
w

 is it 

d
ifferen

t?
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c. 
H

o
w

 d
o
 y

o
u
 u

n
d

erstan
d
 o

r ex
p
lain

 th
e sim

ilarities an
d
/o

r 

d
ifferen

ces in
 y

o
u
r relatio

n
sh

ip
s an

d
 in

teractio
n
s w

ith
 stu

d
en

ts in
 

fo
ster care?

 

III. 
W

rap
p
in

g
 U

p
 

d
. 

B
efo

re w
e fin

ish
, is th

ere an
y
th

in
g
 else y

o
u
 th

in
k
 I sh

o
u
ld

 u
n
d
erstan

d
 

ab
o
u
t th

e relatio
n
sh

ip
s stu

d
en

ts in
 fo

ster care d
ev

elo
p
 an

d
 m

ain
tain

 at 

sch
o
o
l w

ith
 eith

er p
eers o

r ad
u
lts?

 

e. 
T

h
an

k
 y

o
u
 v

ery
 m

u
ch

 fo
r y

o
u
r tim

e.  S
o
m

etim
es w

e th
in

k
 o

f th
in

g
s w

e 

w
o
u
ld

 lik
e to

 sh
are after an

 in
terv

iew
.  I w

ill leav
e y

o
u
 w

ith
 th

e 

q
u
estio

n
s w

e talk
ed

 ab
o
u

t to
d
ay

.  P
lease feel free to

 call o
r e-m

ail m
e 

w
ith

 an
y
 o

th
er th

o
u
g
h
ts y

o
u
 h

av
e. 

f. 
A

s y
o
u
 k

n
o
w

, th
is stu

d
y
 is d

esig
n
ed

 w
ith

 an
o
th

er in
terv

iew
 in

 ab
o
u
t a 

m
o
n
th

.  T
h
e th

ird
 in

terv
iew

 w
ill fo

cu
s o

n
 th

e im
p

act o
f fo

ster stu
d
en

ts 

relatio
n
sh

ip
s at sch

o
o
l o

n
 th

eir acad
em

ics.  A
re w

e ab
le to

 set a d
ate an

d
 

tim
e fo

r th
e seco

n
d
 in

terv
iew

 to
d
a
y
?
 



 

 
1
4
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In
terv

iew
 #

3
 (a

p
p

ro
x
im

a
tely

 1
 m

o
n

th
 la

ter
) 

I. 
R

ev
isit th

em
es: 

a. 
A

t o
u
r first in

terv
iew

s I ask
ed

 y
o
u
 ab

o
u
t th

e relatio
n
sh

ip
s 

stu
d
en

ts in
 fo

ster care h
av

e w
ith

 th
eir p

eers an
d
 ad

u
lts.  T

h
ro

u
g
h
 

th
is in

terv
iew

, an
d
 sim

ilar in
terv

iew
s w

ith
 o

th
er classro

o
m

 

teach
ers th

e fo
llo

w
in

g
 g

en
eral th

em
es em

erg
ed

 (I w
ill d

escrib
e 

th
e g

en
era

l th
em

es th
a
t h

a
ve em

erg
ed

 fro
m

 in
itia

l d
a
ta

 a
n
a
lysis 

a
n
d
 p

ro
vid

e a
 w

ritten
 list o

f th
em

es a
n
d
 b

rief d
escrip

tio
n
s) 

i. 
In

 w
h
at w

a
y
s d

o
 y

o
u
 feel th

ese th
em

es accu
rately

 reflect 

y
o

u
r ex

p
erien

ce w
ith

 stu
d
en

ts in
 fo

ster care?
 

ii. 
W

h
ich

 th
em

es b
est cap

tu
re y

o
u
r ex

p
erien

ce w
ith

 th
is 

p
o
p
u
latio

n
? 

iii. 
W

h
ich

, if an
y
, d

o
 n

o
t fit w

ith
 y

o
u
r ex

p
erien

ce w
ith

 th
is 

p
o
p
u
latio

n
? 

II. 
E

d
u
catin

g
 F

o
ster C

h
ild

ren
 

a. 
H

o
w

 d
o
 th

ese relatio
n
sh

ip
s im

p
act th

e fu
n
ctio

n
in

g
 o

f fo
ster ch

ild
ren

 in
 

sch
o
o
l?

  C
an

 y
o

u
 g

iv
e ex

am
p
les o

f th
e im

p
act y

o
u

 h
av

e o
b
serv

ed
?
 

b
. 

H
o
w

 are y
o
u
r in

teractio
n
s w

ith
 th

ese stu
d
en

ts in
fo

rm
ed

 b
y
 y

o
u
r 

u
n
d
erstan

d
in

g
 o

f th
eir relatio

n
sh

ip
s w

ith
 p

eers an
d

 ad
u
lts at sch

o
o
l?

 

i. 
D

o
 y

o
u
 m

an
ag

e y
o
u

r d
aily

 in
teractio

n
s w

ith
 th

ese stu
d
en

ts 

d
ifferen

tly
 th

an
 w

ith
 o

th
er stu

d
en

ts?
 F

o
r in

stan
ce, d

o
 y

o
u
 o

ffer a 

d
ifferen

t ty
p
e o

f g
reetin

g
 in

 th
e m

o
rn

in
g
?
  C

an
 y

o
u
 g

iv
e 

ex
am

p
les o

f an
y
 d

ifferen
ces?
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ii. 
D

o
 y

o
u
 o

ffer d
ifferen

t ex
p
lan

atio
n
s o

r in
stru

ctio
n
 to

 th
ese 

stu
d
en

ts?
  C

an
 y

o
u
 g

iv
e ex

am
p
les?

 

iii. 
D

o
 y

o
u
 ex

p
ress acad

em
ic o

r b
eh

av
io

ral co
n

cern
s to

 th
ese 

stu
d
en

ts in
 d

ifferen
tly

?
  In

 w
h
at w

a
y
s?

  C
an

 y
o
u
 g

iv
e ex

am
p
les?

 

III. 
W

rap
p
in

g
 U

p
 

c. 
B

efo
re w

e fin
ish

, is th
ere an

y
th

in
g
 else y

o
u
 th

in
k
 I sh

o
u
ld

 u
n
d
erstan

d
 

ab
o
u
t th

e relatio
n
sh

ip
s stu

d
en

ts in
 fo

ster care d
ev

elo
p
 an

d
 m

ain
tain

 at 

sch
o
o
l w

ith
 eith

er p
eers o

r ad
u
lts?

 

d
. 

Is th
ere an

y
th

in
g
 else y

o
u
 w

o
u
ld

 lik
e to

 sh
are w

ith
 m

e ab
o
u
t y

o
u

r w
o
rk

 

w
ith

 fo
ster stu

d
en

ts? 

e. 
T

h
an

k
 y

o
u
 v

ery
 m

u
ch

 fo
r y

o
u
r tim

e.  S
o
m

etim
es w

e th
in

k
 o

f th
in

g
s w

e 

w
o
u
ld

 lik
e to

 sh
are after an

 in
terv

iew
.  I w

ill leav
e y

o
u
 w

ith
 th

e 

q
u
estio

n
s w

e talk
ed

 ab
o
u

t to
d
ay

 an
d
 m

y
 co

n
tact in

fo
rm

atio
n
.  P

lease feel 

free to
 call o

r e-m
ail m

e w
ith

 an
y
 o

th
er th

o
u
g
h
ts y

o
u
 h

av
e. 

 



 

 
1
5
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A
p

p
en

d
ix

 E
 

 

S
tu

d
y
 T

im
elin

e 

 

 A
p
ril 1

3
, 2

0
0
9
: C

o
n
d
u
ct A

d
m

in
istrato

r an
d
 C

o
u
n
selo

r in
terv

iew
s to

 d
ev

elo
p
 an

 

u
n
d
erstan

d
in

g
 o

f th
e sch

o
o
l co

n
tex

t. 

M
ay

 5
 –

 M
a
y
 1

3
, 2

0
0
9
: C

lassro
o
m

 T
each

er In
terv

iew
s, R

o
u
n
d
 1

 

M
ay

 1
3
 –

 2
2
, 2

0
0
9
: In

terv
iew

 tran
scrip

tio
n
 an

d
 in

itial co
d
in

g
/an

aly
sis 

M
ay

 2
6
 –

 2
7
, 2

0
0
9
: S

eco
n
d
 ro

u
n
d
 o

f C
lassro

o
m

 T
each

er In
terv

iew
s an

d
 m

em
b
er 

ch
eck

in
g
 re: 1

st ro
u
n
d
 o

f in
terv

iew
s. 

M
ay

 2
8
 –

 Ju
n
e 5

, 2
0
0
9
: In

terv
iew

 tran
scrip

tio
n
, co

d
in

g
 an

d
 an

aly
sis o

f d
ata. 

Ju
n
e 1

5
 –

 2
9
, 2

0
0
9
: T

h
ird

 ro
u
n
d
 o

f C
lassro

o
m

 T
each

er In
terv

iew
s 

Ju
n
e 2

9
 –

 Ju
ly

 1
5
, 2

0
0
9
: T

h
em

e id
en

tificatio
n
, o

u
tlin

e fin
d
in

g
s 

Ju
ly

 2
0
, 2

0
0
9
: G

ro
u
p
 P

articip
an

t m
eetin

g
 to

 p
resen

t in
itial fin

d
in

g
s an

d
 g

et feed
b
ack

 

(m
em

b
er ch

eck
in

g
).  D

eb
rief o

f p
ro

cess fo
r p

articip
an

ts. 

A
u
g
u
st –

 S
ep

tem
b
er 2

0
0

9
: W

rite in
itial d

raft o
f fin

d
in

g
s (C

h
ap

ter 4
). 

S
ep

tem
b
er 2

0
0
9
 –

 N
o
v
em

b
er 2

0
0
9
: E

x
p
lo

re lin
k
ag

es b
etw

een
 fin

d
in

g
s an

d
 attach

m
en

t 

th
eo

ry
, trau
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