UVM ScholarWorks

Final Evaluation Report: “Quantum Leap”
Truancy and Dropout Prevention Programs Mount
Anthony Union High School, Bennington Vermont

ltem Type article;article

Authors Baege, Monika;Hasazi, Susan;Meyers, H. Bud

Publisher James M. Jeffords Center for Policy Research, University of
Vermont

Download date 2026-06-05 22:30:59

Item License http://creativecommons.org/licenses/by-nc-nd/4.0/

Link to Item https://hdl.handle.net/20.500.14849/5806



http://creativecommons.org/licenses/by-nc-nd/4.0/
https://hdl.handle.net/20.500.14849/5806

Final Evaluation Report

“Quantum Leap” Truancy and Dropout Prevention Programs
Mount Anthony Union High School, Bennington Vermont

Monika Baege, EdD
Susan Hasazi, EdD
H. Bud Meyers, PhD

March 2006




TABLE OF CONTENTS

1o o [ o i o] o PO TR OTTPPPPP 1
PUIPOSE Of the STUAY .....ccooiiiiieieeiiiie s e e e ettt s e e e e e e e e e e e e e aeaaeeeaaeeeeaeannnnes 1
1YY T (o] [ To )RS 3
(@ TN = 111 ¢= U0 LY 0T [T o 5
Program DeSCIPIONS. ........uuuueei s icceereeeeiesse s s e e e e e e e e e eeeereeeeeseesrnnnnnssrennnn e aeeas 5
Views and Experiences of StakehOlders .o oooviivveeeeiiiccii e, 6
Fostering Self-Determination........cc e et 6
Variety of SUPPOItIVE Programs ........cocevvuuuuiiiiiiiiieieeeeeeeeeeeeeeeeeessveeeeneessnsnnnnnns 9
Utilizing Experiential LEarning ......cccceoeeeiiiiiiiiiiiiiiiiiiiene e eeeeeee e 14
Vital Connection with Bennington Colleged the Larger Community ................ 21
Inspired and Collaborative Leadershipusac on Individual Relationships......... 25
Stakeholders’ Additional Advice for ReplicatidSustainability, Improvements........ 27
QUANTItAtIVE FINAINGS .. ...ciiiiiiiiiiitiites ettt s e e e e e e e e e e e e e e e eeeeestsbnnnnneessseennnna s 31
(@'0] o Tod 1157 [0 o S ORRPPPP 37
RETEIENCES ... .o e e e ettt ettt ettt bbb e n e e e e e e e e e aeees 37
APPENAIXES ...t oot e ettt et ettt e e e e e e e e eaaeeaaaaeaeeeeeararrnanna 38
Interview Questionnaire for StUAENTS ... .o oeeeeieiiiiiie e, 38
Interview Questionnaire for PAr€ntS ... e eeeeriiiiieeeiiiiiiie e eeeeennie e 39
Interview Questionnaire for School Staff ..., 40
Interview Questionnaire for Program Personnel..........cccooovvviiiiiiiiiiieeeeeeeeeenn, 41
Interview Questionnaire for Community Partners..........cccccoeeeiiiiiiiiieiiiiienes 42
Observation of the Quantum Leap ClassroomeBtuBxhibit..............cccoevvveiieeennnn... 43

Final Evaluation Report of Quantum Leap PrograrRage i



TABLE OF FIGURES

Chart 1: Enrollment by Programs for the 2006 Cahart...............ccooevvvivriiiiiiiiee 4
Chart 2: Percent Male and Female by Program andal¥&rade 10 in 2006 ................ 31
Chart 3: Percent Eligible for Free or Reduced LuimcBrade 10 in 2006....................... 32
Chart 4: Mean Number of Days Absent by Grade 2006...............ccceeeevvveevveeviinnnnnns 3.3
Chart 5: Average Number of Days Absent by Gradelad 2004-2006 .............cccc..... 33
Chart 6: Average Days Absent by Program 2006...............ccoovrriviiiiiiiiiniiinneee e 34
Chart 7: Program Outcomes Spring 2006......ccoceevieeeeeiiiiiiiiiiee e e e e eeeeeeeeee 35
Chart 8: Performance of Participants and Non-Hp#itds on NSRE 2006..................... 36
Chart 9: Scale Scores 2004-2006 Grade 8 to Grade.1Q...........ccocccvvveveeeiiiiinneneen. 36

Final Evaluation Report of Quantum Leap PrograrRage ii



Final Evaluation Report
“Quantum Leap” Truancy and Dropout Prevention Programs
Mount Anthony Union High School, Bennington Vermont
Monika Baege, EdD, Susan Hasazi, EdD, and H. Bugekée PhD
March 2006

INTRODUCTION

Quantum Leap is an umbrella for three truancy ang dut prevention programs that are the
subject of this study. Located at Mount Anthony &nHigh School in Bennington, Vermont,
these programs include the Quantum Leap ClassrtbeniProject Leap After School Program,
and the Academic Mentoring Program. Each offerfieiht levels of support for students of
promise who are experiencing challenges makindficdlt to learn within the average school
structure. Quantum Leap grew out of collaboratietwieen Bennington College, Mount

Anthony Union High School, and the Bennington C&@ystem. Specifically, the program’s

initial inspiration could be traced to a meetingvieen a college dance professor with an interest
in mediation, an assistant superintendent and & palge who were concerned about truancy.
This inspiration has permeated the staff who imglenthe programs, as well as the families and
students who have benefited from them.

The commitment of those who lead the program ist&elie success of Quantum Leap. Their
philosophy of “do whatever it takes” to reach ddlis tempered by clear definitions of which
program best meets the needs of each child. Thgggros philosophy stems from Bennington
College’s experiential and relationship-based pedgagto develop a one to one relationship
with each student, find out student interests,tapdnto those interests to help young people
find their own motivation to explore and contribtibetheir world.

PURPOSE OF THE STUDY

This evaluation focused on three truancy and dropmyvention programs at Bennington: the
Quantum Leap Classroom, the Academic Mentoring rragand the Project Leap After School
Program. Specific attention was given to the Plaot&ss and Mediation, as well as Systems
Change. The evaluation examined what interventiaor&ed in these programs, what were their
effects, and which are replicable. The overarcleiguation questions that guided the data
collection were:

1) How do selected stakeholders (school and pnogersonnel, community partners, students
and families) view the process, outcomes, and maidity of the truancy and dropout
prevention programs?

2) What are the essential components of the pnogjthat stakeholders consider most effective?

3) What outcomes have the programs tracked amided. How have students performed on
these outcomes?
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4) How are student outcomes related to measurdggnfparticipation and background
characteristics?

5) How do students describe their experiences thglprograms?
6) What program improvements do stakeholders revema?

7) What are the recommendations of stakeholdera tommunity that wants to replicate the
positive outcomes of the programs?

Expanding on questions #3 and #4 above, the gaanétaspect of the study asked the following
evaluation questions:

* Who patrticipated in each of three program initiesi? (Student Characteristics)

0 Quantum Leap Classroom?
o Academic Mentoring?
o Project Leap After School?

* How did participants and non-participants compaith vespect to academic performance
at the beginning of each of the programs?

» What were the outcomes with respect to attendamde@eademic performance for each
of the program initiatives when:

o0 Grouped by program initiative?
o Grouped by grade level?

The quantitative part of the evaluation focusedhencharacteristics and outcomes of the three
programs named above: Quantum Leap ClassroomefAdadvientoring and Project Leap
After School (AS). These three programs weredtiites within the larger scope of the
Southwest Supervisory Union’s regular school prograt Mount Anthony Union High School.
Therefore, comparisons between groups of studentsed by the programs and the general
school population were made in order to estimageetfects of providing somewhat more
specialized services to groups of students who werdified by school staff as ‘at risk of poor
academic performance and dropping out.’

Specifically, the following research questions weosed to the data provided by the Southwest
Supervisory Union:

1. How did the selected students (participants) compath other students with respect to:
» Gender

* Free or Reduced Priced Lunch Eligibility
* Enrollment over time
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2. How did participants in groups formed by prograand the general population of
students compare with respect to:

* Mean number of days absent by grade in 2006

* Mean number of days absent by grade between 2@02G06 by quarter
* Mean number of days absent by program

* Rate of withdrawal from school

» Performance on standardized tests

» Growth on academic measures of performance

METHODOLOGY

Qualitative data collectionThe qualitative portion of the study reached Bbge, primarily
through individual interviews, with several pairsgdeone focus group. Our intent was to conduct
more interviews in focus groups, but due to studat parent preferences for confidentiality,
individual interviews were most often conductedg ®@pendixes A - E for interview
guestionnaires). The interviewees included 24 sitsd@ boys and 16 girls) and 13 family
members (1 father, 11 mothers and 2 grandmothémlgram personnel, 6 school staff, and 4
community partners. Of the interview participardié,were male and 40 female.

These interviews, conducted in September and OcRi6, gathered the perspectives of youth
who had succeeded in staying in school with thp béthese programs as well as a few who
struggled. Parents and grandparents shared treenaiions and experiences. The interviews
also elicited the views of high school teacherspiagstrators, a school board member, and a
school clinician; Quantum Leap program leadersaatiemic mentors; Bennington College’s
President and the professors who initiated theraraga juvenile case worker in the local
community youth and family service agency, andggoreal coordinator of county-wide outreach
to youth and families that is part of a statewidenhn services network. Interviews were
conducted on site, so some observation of progeatded to the data collection. All the data
were coded and analyzed according to emerging théRatton 2002). In addition, this report
includes an observation of the exhibit of studeotknat the end of the school term, held on
January 5, 2007. The description of this obsermasoncluded as Appendix F.

Quantitative data sourcesThe quantitative portion of the study relied upatedsupplied by

the school district and data maintained by the anmg The numbers of students served by the
programs varied by program and by quarter as recan@l maintained for students enrolled in
each of the programs. The largest number of progezords of students served by the program
during the fall of 2004 through the fall of 2006 swB10 students. Average numbers of students
in any one quarter ranged from 63 through 72. &itglcame in and out of programs over the
time period but were not cited as a withdrawal sslney withdrew from the Mt. Anthony High
School and did not enroll in a program elsewhétrés possible that some students re-enrolled at
another school and Mt. Anthony was not notifiegabsequent enrollment. This would have the
effect of inflating the withdrawal rate slightly.

Chart 1, below, indicates the enrollment by progfanstudents who would be considered part
of a cohort of students who were followed as ngrdders from the fall of 2004, then as tenth
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graders in the fall of 2005 and as eleventh gradlersugh the fall of 2006. Since students were
enrolled in the various program components frongedbes, the graduation rate is the number of
graduates as a proportion of the number of studentswere in the tenth grade in 2004. The
total number of students in each grade varies by lyet is approximately 260 students per
grade.

Chart 1

Enrollments by Programs for the 2006 Cohort

80
60 — — @ AcadMentor
m Project Leap AS

40
0O QLClass
20 1 ] O All Programs
0

Number of Students Enrolled

F04(1) S05(1) FO5(1) S06(1) FO6(1)
@ AcadMentor 39 39 45 45 45
B Project Leap AS 8 8 8 11 10
O QLClass 16 16 16 16 16
0 All Programs 63 63 69 72 71

Year and Quarter

Two additional sources of data for program outcomekided the State of Vermont student
records at the SWSU for two cohorts of studentsthadvebsite at the Center for Rural Studies
(http://crs.uvm/schirpt). A cohort of students queted state testing as eighth graders in 2004
and then tested again in 2006. These recordsdaWwoth outcome test measurement for the
New Standards Reference Examination including stia reading, writing and mathematics.

Most comparisons were made as frequency tabulaltipiggade, program or group formed by
gender or free lunch eligibility. In analyses wd@umbers of students in groups were small,
estimates of chance variation were made with imfgaestatistics.

Limitations: As a program in a moderate sized, relatively rbirgh school the numbers of
students enrolled in any given sub-program durmggiven quarter were relatively small.
Program records show a maximum enroliment of 1d@estts over the time period for the study.
Given the total numbers of students enrolled in62&0OMt. Anthony as 1167, across all class
years, the estimated contact rate with studentswére enrolled in at least one program
component was about 10 percent of the total sghoplilation. Given that the estimated
withdrawal in a given year, across all four clagseés4%, the estimate of 10% enrollment seems
appropriate. The estimated cohort withdrawal iImBmewhat higher at approximately 13
percent (the reciprocal of the 4-year graduatioe.yaEven at this somewhat higher ratio the 10
percent enrollment in truancy prevention seemsorede. Nevertheless, when estimating
outcomes such as graduation and withdrawal ratpsogiram participants in certain programs
the numbers of students eligible for graduatiomxqeriencing withdrawal from school
sometimes fell below cell sizes where statisticabgbility estimation was possible.
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QUALITATIVE FINDINGS

The qualitative findings are divided into two seas, following an initial description of each
program. The first set of findings discusses tleavgi and experiences of stakeholders (school
and program personnel, community partners, stugermgamilies) regarding the process and
outcomes of the truancy and dropout preventionnarog, highlighting the essential components
that they consider most effective in truancy armpdut prevention. The second set of findings
reveals stakeholders’ recommendations for prograpravements, thoughts about
sustainability, and advice for replication by otctemmunities.

Program Descriptions

Quantum Leap Classroomrlhe Quantum Leap Classroom offer students therypity to

learn in a setting with a small teacher to studatid. They work independently but have regular
access to the teacher for individual assistance.t&acher makes it a point to be aware and
sensitive to challenges in the student’s persowas that may interfere with learning. At the
same time, expectations are high and clearly adliiThe curriculum is experiential and the
semester culminates with an exhibit of student vibék is attended by staff, families and the
larger community. The classroom provides sevemadpder work stations, books and resources,
a kitchen, and space for creative arts projectdkM@rinto the classroom is more like walking
into an interactive museum exhibit than an ingbndl setting.

Students who join the Quantum Leap Classroom caodor one or more periods a day.
Students become familiar with the Vermont standérdtheir subject, such as Social Studies,
English, Art, or an elective. Assignments are lageto build student knowledge over the course
of the semester and students research and pangaydpics using multiple media. Experiential
assignments weave together various disciplinesekample, a tea party might connect with
trade, commodities, and history as well as etiguett

Academic Mentoring Academic mentoring combines mentoring with tutgrduring school

hours. Located in the library, students can pasaitih to ask for assistance or can spend part or
all of a class period working with a tutor. Mentbiedp students with academic subjects, but also
attend to other student needs that interfere \e#inning. For example, a mentor noticed from a
student’s body language that it was difficult fomho get any studying done. For 20 minutes,
she listened to him. After he had a chance toaatkbe heard, he said, “Okay, I'll do my math
now.” According to the Academic Mentoring Coordimiatthe mentor is a listening ear and an
advocate who “helps kids get what they need froair ieducation.” Sometimes this involves
helping students learn to negotiate with teachedsl@ok at what they want their futures to be.
For some students, meeting with a mentor in tharbis a safe alternative to making a “wrong
choice” in a heated moment.

Within the Academic Mentoring Program, studentg finld various levels of help from their
mentors. The philosophy is “whatever it takes.” 8m@tudents leave class regularly to work with
a mentor. Others check in periodically for helphaatpaper. Issues can include assisting students
with negotiating a challenging peer relationshiglping them work within the system regarding

Final Evaluation Report of Quantum Leap PrograrRage 5



discipline procedures, and getting students toléaask for help when they need it. For some
students, mentoring offers a short term boost duaidifficult time.

Project Leap After School PrograniThe Project Leap After School Program meets @naeek
for a minimum of three hours and involves approxehal?2 youth. The group participates in
various activities such as hiking and field tripsatt museums. One goal of the program is to
expose youth to possibilities and to help them bbgweuriosities and define their interests. In
addition to the weekly meetings, the group meetean twice during the semester on a Friday
night. The Project Leap After School Program isumtéry, however, the Coordinator invites
students to join and teachers refer students tprilgram. The written material on the program
statesThe types of students who might benefit from ttugram are ones who possess high
potential and who seem — for various reasons —a#igdsolated and/or academically
disenfranchised; specifically, we would like taatt any student who feels disconnected from
his/her academics and/or school and/or communigyti€ipation in this program is voluntary
and students must be willing to make a sincere doment to the program ideals and to their
fellow participants.

The Coordinator invited students who she descisesocially disconnected,” who were often
in the nurse’s office complaining of being sickydgnts who ate alone in the lunch room or sat
alone in the corners of the library. One boy néetrhis house before he joined. It took six
months to involve him. The target students are liysnat involved in anything else after school.
She emphasizes that adhering to the particulardistudent who benefits from Project Leap
makes it work. It is not a program for all kidsu@nts “have to want to be there” and to commit
to the time the program asks of them. At the same,tshe adds that it helps when the group is
mixed in age, gender, social strata, and life @gpees. She has found it “tough for kids who are
severely disabled.” However, one youth who was ityelyslexic found the social aspect of the
program beneficial. After a while, students recthéir peers.

Views and Experiences of Stakeholders Regarding Rzess, Outcomes, and Effective
Components of Truancy and Dropout Prevention

The views and experiences of stakeholders cermendrfive major themes of what appears to
make these programs effective: 1) They fosterdetérmination, 2) They offer a variety of
supportive programs for students of promise, 3)yTuse experiential learning, 4) The leadership
is collaborative and inspired, with a focus on vmdiial relationships to enhance learning, and

5) There is a vital connection with Bennington €gk and the larger community.

Fostering Self-Determination
Many of these kids look dead when they come iere'tno response. They're hiding, angry,
nothing motivates or interests them.

--Quantum Leap Classroom Teacher
Quantum Leap changed my whole aspect on schoatdunchtion. | used to hate school. Now |

still come back to high school one or two timesegkto visit.
—Quantum Leap Classroom Graduate
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The goal of each program within Quantum Leap igointo a student’s inner motivation to
learn. ThePlan Processout of Bennington College, is integral to thegraims, though students
rarely use the term. The plan process involvestifyamy interests and goals. This may seem like
a simple idea, but implementing it with high schstidents experiencing significant challenges,
is almost an art. The Quantum Leap teacher desctii@estudents when they first arrive at her
class in the following way: “Many of these kids kodead when they come in — there’s no
response. They're hiding, angry, nothing motivatesterests them.”

The first assignment in the Quantum Leap Classreeeks to tap into students’ inner motivation
through what is called a “Plan essay.” The essaigasient asks each student to write the
teacher a letter, discussing their interests, ehgks, goals, and skills. In other words, theyewrit
about what brought them to where they are todagrevthey want to go academically, and what
they need to get there. The assignment directly sgldents to address “what empowers you.”
The teacher models this assignment by giving eaatest a letter to them about her life and
relevant experiences, as well as her goals for mgnkith the students. In it, she appeals to their
self determination:

What | want to do at MAUHS is inspire each of yogdek what is out there in the world. | wish
to prepare you for what awaits outside of the aless door. | want you to know what skills you
will need to handle any situation that you may emter and | want you to have the confidence
that it takes to do so. Above all, | want to pr@viebu with experiences that you will remember

for the rest of your lives. | want to provide yoihwan exceptional educational experience.

| understand that | have a limited amount of timevork with each of you. | know that you may
not yet be receptive to what | have to offer, butgle you to grasp the world around you and
make it your own. Do not feel sorry for yourseffconfused, or lost any longer...because no
matter what injustices have been dealt to you engast and what hurdles you think are out
there waiting for you in the future...you are fredake control right now. | ask you to commit to
making a difference in the world around you — ithbemall and large ways. Start with yourself.
Everyday | am going to give it all I've got. | affgou experience and experiences in an
unconventional way. We can do amazing things,tlwillinot always be easy. It will, however,
be worth it in the long run.

A school teacher echoed the importance of the Ptaness. She pointed out that the preliminary
goal is not necessarily to get a particular kidehool all the time. Instead it is to help each
student identify their current circumstances, tigeials, and ‘what they need to get there.” Other
school teachers discussed how students eventuallygss from gaining increased confidence to
spending increased time in school.

The Quantum Leap (QL) Classroom teacher said stadgt to know themselves and their
tendencies through the plan process. They learectmgnize self-defeating habits and refocus on
their work. The final semester exhibit in the QuantLeap Classroom also fosters student self
determination. Since the project is too big for ang person to accomplish alone, the students
rise to the occasion. As the QL teacher put it) dfruggle, they come in and start helping.”

Final Evaluation Report of Quantum Leap PrograrRage 7



Although the Quantum Leap teacher said empowermettfficult to quantify, she has observed
that her students who graduate leave more comfertath themselves and on a more “solid
footing” for learning. Many look to attend collegdereas in the past they did not want to
graduate from high school. She anticipates they straggle as they get into college, but hopes
they will continue. We spoke with a graduate of Queantum Leap Classroom who currently
holds a management position at a local companyp#ims to start college through an on-line
course program for business and is seeking finhaitlaThis graduate said Quantum Leap
changed “my whole aspect on school and educatigsed to hate school. Now | still come back
to high school one or two times a week to visitieSolunteers in the classroom as well. Her
mother and grandmother commented that she changadoeing unhappy and depressed to
being more sociable and confident. They said, tbgnam “brought her out of that shell.”

We read a lot of books on stuff I'm interestedfitim interested in it, I'll do it.
-- Academic Mentoring Student

I’'m definitely a lot more mature. | used to notthibefore | did things — be very impulsive. Now
if I get mad, | think before | do anything.
-- Academic Mentoring Student

Fostering self-determination is also a focus ofAkademic Mentoring program, which connects
adult and young adult tutors and mentors with sitglerho are experiencing academic
difficulties. Teachers refer students to the mesjtor students initiate the request for assistance.
Some academic mentoring students value the volungture of it. The Academic Mentoring
Coordinator considers it essential that studemsecop with the solutions to their difficulties.
The mentor asks them, “What is the end resultttiet want? What is the actual problem?” and
helps them sort it out. This process helps yousheatn the root of their disdain for a teacher, a
class, or a subject. In one case, the problem drosesensitivity to anticipated negative
comments from a teacher for not having a necessdngol supply.

An academic mentoring student explained his ine@asotivation due to participating in
academic mentoring, “We read a lot of books onfdtuf interested in. If I'm interested in it, I'll
do it.” This student indicated that he and histwtould be looking into training programs in a
potential career interest. Another academic memgostudent sounded empowered by his
improvement. Reflecting back on last year, wheffailed and “got kicked out,” he said “I've
made a lot of progress....I'm impressed with mydéti.happy.” He added, “I'm getting older. |
have to put things in place so | can have a futlneis student contrasted missing only two days
of school this year to missing half of school ksar. He went on to say, “I wouldn’t be doing
well without tutoring.” Receiving a 98 on a socséildies essay, he said, “I was really proud.”

One participant said academic mentoring has hdipethink about college. Originally planning
to get married and have children right out of hsghool, she said, ‘They got me to think about

it. ’'m going to take a year off and then go tolege.” She described that she looks forward to

learning a particular trade that she loves. Sheabsto get into the college because her tutors
helped her improve her grades in one subject.
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Discussing helpful strategies they learned thropaticipation in Academic Mentoring, students
said they learned to handle procrastination andrieamore organized. Others explored how
they learn best and strengthened social skills.eSdeveloped skills to manage stress and anger,
often due to significant problems at home that veerieof their control. A few quotes highlight
some of their perceptions:

* I've grown up a lot. | know my responsibilitied)at needs to be done, what comes first now.
I’m more mature about making those decisions.

« If | know | have a paper to write... | just do it.

| am more organized — my binder — stuff goes whisrgupposed to.

» They helped me figure out how I learn best ardcthnditions in which | learn best.

» Helped me deal with mental events that go onlpshme sort things out — makes it easier to
deal with things....Got me so | was able to focussmaMade me more successful in school.

* I calmed down a lot — used to be pretty angry....Ntadklabout feelings more....I'm a lot
more happy with my life than | was.

The Project Leap After School Program also shovidesxce of increased self-determination
among participants. The Coordinator has been tngoftades of her students for five years and
finds that 80% of the participants increase theadg point average. Some of the participants
have been inspired enough to start programs fongeupeers in elementary and middle school.
The Coordinator explained that the “activitiesdplare subtle — coming from within small
moments. | choose activities with goals in mindgMinot go visit a college, but might see
music there. It is important that the curiosity @mfirom them and is not placed upon them.”
Here again is an example of the subtle nuancesstéring self-determination in students.

| became more outgoing, more accepting. | grewensfer personality. It helped me find myself.
| improved my grades and was able to better mysealatured too.
Project Leap Program Graduate

The first group of Project Leap students have riéggmaduated, all choosing to attend college,
most being first generation college students. Ther@inator described one girl, the first in her
family to go to college, as “more self possessetl that she “gained confidence.” The
Coordinator helped her with her college applicatexplaining that “college applications are
really hard for kids who do not come from certauttural backgrounds. They don’t know who
to go to with a problem.” Another indicator of thepgram’s effectiveness includes the fact that
some participants get involved in other school@ads such as student government or theatre.

Variety of Supportive Programs for Students of Priza

Quantum Leap provides a variety of programs fodestis with varied needs and styles of
learning. Elements of a supportive program thatrgewfrom the interviews include the
physical environment, compassionate clarificatibexpectations, and sensitivity to student
home situations as well as their need for privkeythermore, supportive programs offer ways
to participate that avoid stigmatization by peat&w students to keep up with their studies
while attending to other problems in their livesdanatch students to the appropriate program.
Most importantly, supportive programs are flexiblaey encourage communication and mutual
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support between teachers and program staff. Irtiaddthey maintain viable connections with
parents and guardians.

Physical environmentin the Quantum Leap Classroom, staff membersidenghe physical
environment integral to a supportive program. T@aeher described her effort to transform an
initially punitive and intimidating environment, whe “students ran the show,” to one where
students have established trust, are happy to theiolassroom, and become self-directed. This
was a tumultuous process that lost her some stsigdra “figured | would buckle.” Standing up
for her own integrity, she said, she “could notegoredit for no work, or justify behavior” that
was unacceptable. One of the first class assigtsmevolved the students in designing the
interior of their classroom. They researched tfieces of color on learning. The results included
not only an inviting and relaxing physical spaceaaducive to concentration, but also a 26 page
paper documenting the process that later becamefpdue students’ end of semester exhibit.

Clarity, compassion, and respe@upportive programs clarify expectations in a pagsionate
way. In the Quantum Leap Classroom, students asngi notebook at the beginning of the
semester which introduces them to assignments>grettations. The teacher outlines three
main categories of expectations: respect, trust|@arning. She writes, “I will always treat you
with respect. | expect the same from you.” Undspeet, she mentions tolerance, attitude, self-
discipline, and managing conflict. She also saysweifi always attempt to speak with the
student first if there is a problem and that shiéalso keep in contact with the student’s parents
or guardians. Next she writes, “I will do all tHatan for you. | ask that you trust me.” Under
trust, she discusses second chances, consequacoasntability, and support. Lastly, she
writes, “I am here to teach you. What do you wariearn?” Under learning, she encourages
students to ‘give their all' and challenges studeatrealize their potential. She discusses being a
lifelong learner herself.

Sensitivity to student challengeSupportive programs are sensitive to studentsslioutside of
school as well as their need for privacy. On Frgjayudents in the QL Classroom write in their
journal as a release, often in preparation for gdiome for the weekend. They staple pages shut
that they don’t want the teacher to read. Jourgadim Fridays reflects variety in their school
routine. Each day is different. Students apprecdtséethe program staff acknowledge the
realities of their personal histories. One studand the Plan Essay, where students write about
their lives and goals, “brought up everything fae.irHowever, she finds it helpful in

interactions with the QL teachers. “They know yaugaknesses, how to talk to you, how to be
stern. It helps they know what I've been through.”

A graduate of the QL Classroom said “this was noped family.” She added, “Everyone’s so
close — you're welcome no matter what past you’hael first two years of high school were
“rough” and she “wanted to dropout,” though hergoas did not let her. At first she thought QL
was for “people slower” but after staying, obsegviand talking with the program leaders, she
realized it was “for everybody.” The QL classroogives high schoolers a chance to become
somebody and not just be a face. You're known leryody.” She added, “If | came here as a
starting freshman, | would have gotten better gsatithink the dropout rate would be lower. It's
welcoming out here, the classroom is comfortalbbe, gan relax and do your work.” With an
attached kitchen, the students can make breakfashch.
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Prevents stigmatizatiarSupportive programs offer a way to participaia thoes not stigmatize
students by their peers. For example, tutoring Bappn the library, a very public location in the
school. Students can ask questions as they pasgyththe library. Teachers can stop in between
classes to refer students. As a matter of factntsstudents think it's cool,” wanting to know
how they can sign up for academic mentoring. Acicgydb one teacher, some students “feel
funny” at first but “that goes away.” Another téac cited the accessibility of the program, the
ease of putting things in the tutor’s box, and wajkthrough the library. The library is
acceptable to a mixture of kids including athletessicians, and kids in trouble.

One teacher also commented on the advantages ofjyators, recently out of college, who
dress like the high school students, watch the samees, and share a common generational
bond. They let the students know academics areriiapoand give them strategies to find
success academically. She also found a mix of araledemale tutors important. She cited an
example of a girl being impressed that “this cuig thinks school is important. Guys think it is
cool for girls to work hard and do good in scho®ldr some teachers who have tried multiple
strategies that have not worked for a particuladet, the mentoring program offers another
place for this student to find a way to be sucads3his teacher added, “It's wonderful to see
them when they feel better about who they are. TaaAe already established strategies to get
work done.”

“Last year | didn’t care about school. | just wadtéo leave.” --Academic Mentoring Student

Accommodates competing demands in students’ li&sgportive programs allow students to
keep up with their studies while attending to othblems in their lives. For example, one
school teacher described three students who beddfam the Academic Mentoring Program.
“All had different problems. If they get behind piteaks their spirit. This program allows them
to keep up speed, build confidence, prioritize asel their time effectively. It avoids the
behavioral issues where they ‘tune you out.” Sttglean keep sharp academically and are more
effective in the classroom.” Referring to a coupiestudents who struggled despite having
wonderful supportive educated parents, he addesm&imes learning from people other than
their parents is helpful.” The Academic Mentoringa@dinator acknowledged that without
appropriate intervention, a lot of bright studdatsd in classes below their level because of
challenges in their home lives.

One student explained that tutoring “helps me gakwlone at school so | can work after school
to help pay bills. All my grades are in the 80’stemad of the 50’s.” He said he has not had grades
like that since elementary school. What made tHerénce? “Knowing | had somebody to help
me. | always felt embarrassed to ask teachersdlsteadded, “I'm a hands-on learner.” This
student had difficulties with reading and spent mtime on it with his tutor. Discussing the

ways he has changed since participating in Acadéfeiatoring, he said, “I actually enjoy being

in school. | had a lot of absence last year. Thery haven’'t except for one week when | was
sick.” He also mentioned an improved attitude aradumity.

He gave a little history of his relationship witthsol. “Last year | didn’t care about school. |

just wanted to leave.” He added, “I had no oneelip Ime. | would get in trouble and leave. It
was so much easier that way. Not really - thenuildidnave to deal with the office calling my
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parents.” This student indicated he is working hars year to catch up. He uses tutoring every
day. He mentioned that his “Dad thinks it's helpmg a lot.”

One student accessed tutoring services while recmyrom a serious car accident and after she
returned to school. She believes people in simsitaations “should have the opportunity to

catch up and get the help they need.” She alsa firghsier to learn in a one to one setting than
in the classroom. Referring to the academic memjgsrogram she said, “Here all my questions
get answered” adding that “they took time to make 4 understood.” She compared her grades
before her accident (C+/B level) to during the deat (D level) and now (B+/A).

Flexibility: Supportive Programs are flexible. A student comeetion the “laid back”
atmosphere in the QL Classroom — that it's “notlyesdrict.” According to one school teacher,
“Quantum Leap affords a flexibility in rigid publschools. It allows for grey areas to exist
where people really exist in. It gives people wegglom.” She shared an example of a student
who was not successful in her class for behavieadons. The 90 minute class period was too
long for him. Arrangements were made so that thanfum Leap Tutor would pick him up from
class and complete the last 45 minutes of clads i individually. Over the course of the
year, this student stayed in class longer. Alwaysrgthe option to go to the library if the
classroom felt uncomfortable, he needed it lessl@ssl Eventually the Tutor only occasionally
needed to ask the student “How did it go today?”

This school teacher also described other waysQbantum Leap tutors filled in the gaps in “all
those places where | don’'t have time to do indiglchlans for each student.” In one case, the
tutor discovered that a student had been misplexted lower level class due to a misdiagnosed
learning disability. Now the student was findingsess in an appropriate level class. The tutor
also gave individual support to a student who h#tdlty being in school due to an anxiety
disorder. The teacher commended this kind of supfibere is a lot of emotional and mental
flexibility in the people in this building.

For the Academic Mentoring Coordinator, flexibilityight involve helping a student take a 30
hour tutorial in order to retake a final exam. Bome students, whose parents cannot afford the
costs of summer school, this opportunity helps theowe forward with their academic goals.
Flexibility also means working outside of the bosmd school time to reach those who have
dropped out. One student, who was “kicked out bbset’ during the last semester of his Senior
year, met with a mentor after school before worlsegond shift at his job. He finished and
graduated. Flexibility allows the academic mentorkandle core issues that get in the way of
learning, such as food. The ability to get someahmeat, take a walk, or modify an assignment
can make all the difference in a young person’tglo continue learning when life challenges
become overwhelming. In addition, students havesgto their mentors beyond school hours.
In extenuating circumstances, they can call thetarencell phone and arrange to meet when
and where it is feasible to meet.

A school staff member described flexibility in tfelowing way: “What | mean is...really doing
an assessment and figuring out important commuaicatith important adults in that kid’s life
and with the kid. What will work here?” In one eathis meant allowing the student to take the
final when the tutor administered it to anothertyorhe student passed with better grades than
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expected. The staff member gave an example of angth, whose experiences at home made
school “priority number 27.” She left school to ¢éaare of other priorities at home. However,
with her mentor’s support through the crisis, “tlueg on by a thread.” Over the Summer, she
“sorted things out” and is back in school with meupport and stability. The mentor was able to
clarify with the student’s teacher what was neefdedhe student to pass. The goal was to keep
the youth “connected enough to pass class and fooward this year.” Tutoring is about

“being adaptive, communication, and hanging in v kid.”

Communication and support between program and sdhstaff: Another important component
involves support between staff. According to a stistaff member, the tutoring program works
because it involves communication with the teachEngy “need to feel this is supporting kids
in their classes.” One program leader considerettinwg with the staff as the most vital piece,
valuing the gradual process of developing commaisgand direction. To facilitate building on
this support throughout the wider school systene, sthool staff recommended a “kind of
demonstration, communicating success and what’sdrapg in the program to teachers who
may not be aware of it.”

Connections with parentsSupportive Programs maintain viable connectioitb parents. The
Project Leap staff emphasized an essential compondime program as “interfacing with
parents in a way that is helpful.” The PrincipaMAUHS places high value on teacher contact
with parents to establish rapport. As a matter faich she monitors that teachers keep a phone
log of their contact with parents outside of schdddintaining contact is not always easy. In
some cases, training on handling conflict is hdlpometimes it is difficult to reach parents,
when students “don’t live with parents.”

Many parents appreciated the connection. One pde=satribed Project Leap as “a good resource
for me — listening and working with me — not agame or discouraging me.” A mother at first
was against putting her daughter in a ‘speciabsiaom. Her daughter told the program leader
her mother’s feelings and the Quantum Leap teaokéed the mother to come in anytime to
learn more about the program. This helped convirecein addition to seeing her daughter’s
study skills improve.

One parent wishes she had known about the QL ©lassearlier. She said it took several
meetings before she learned about it. Her daughteentor told her about Quantum Leap. She
now sees her daughter as “a happier child.” Shéaaqul that her daughter “felt like she wanted
to hurt herself because she couldn’t take the d¢harad then referring to the QL Classroom,
added, “I just love it here.” She also talked altbetway “everyone gets along here. If people
don’t like people here they would never show ite¥ldon’t like that here.” Another mother
spoke highly of the QL Classroom teacher, appriegdahat she is “always in touch with me.”

Thoughtful matching of students to program$§everal people we interviewed mentioned the
importance of matching students to the approppadgram. A variety of offerings allows school
staff to find one that matches their student’'s seederests, and receptivity. The school’'s
principal is central in this matching process. Téachers respect her ability to figure out which
students could benefit from each program.
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Nevertheless, there are still some students whaareeady for the programs offered. The QL
teacher explained, sadly, that some students ravenany personal issues” that “looking inside
is a threat.” In her words, “this program isn't farery student.” Some students drop out of
Academic Mentoring before establishing a relatigmsbspecially if they miss a significant
amount (30 — 50 days) of school. According to astktaff person, the program is not designed
for students who spend time running away, refusingpme to school, or are intoxicated
everyday. For some students, school is not a pyibacause there is “too much other stuff.” The
mentors acknowledged that students share resplitysibi their own engagement in school.
“They have to make the choice, t00.” Some may beemeceptive another time.

Utilizing Experiential Learning

Quantum Leap incorporates various experientialaiets to engage students in learning. For
example, in the Project Leap After School Progrsimgents participate in activities and games
that foster social interaction within the grouplpieg them develop trust and friendships. The
activities also offer students opportunities tollgmge themselves and develop self confidence
and self esteem. All three programs offer a safér@mment in which students can explore their
interests and their thoughts about the future. Eaofram tailors curriculum around student
interests and uses these interests as a doorviegrtong about other disciplines and the larger
world. Stakeholders described the process and mgsof this approach.

Project Leap students engage in experiential dietsvsuch as rock climbing, kayaking, and
visiting art museums in other locations. They spime learning about each other through
games designed to foster interaction. For exangple student recounted an activity sitting at a
circular table, where each group member had a eh@narite down questions and place them in
a bag. The students then took turns reading andeximg) the questions as they passed the bag
around the group. On another occasion, they ceksbbeagroup member’s birthday with an “ice
cream social.” Before finals, the group finds waysnake a game out of studying.

Project Leap’s design broadens student experignaeange of areas. According to one student,
the program leader asks the students early oretuifgl places they would be interested in
visiting, saying “you could learn more about sonmggithat interests you.” Outings sparked new
interests and introduced students to other dis@pliDetailing the inspiration he gained from a
museum trip, one student described “a lot of awessiuff at the museum...a city made out of
kitchenware.” He exclaimed, “it's so cool...with ligghon it.” Adding that he enjoyed pictures of
sunrises and sunsets, this student said, “I didrdtv I'd have a good time there.” Parents
commented that, “These programs keep kids intetest shows them aspects a lot of these
kids would not get a chance to do.”

Discussing how they benefit from their involvemenProject Leap, students mentioned that
they make new friends, try new things, learn angetlfan. For more than one student, rock
climbing presented a challenge to try somethingpiite of fear. One participant said he ‘learned
to have a good time” and another learned to “natyvabout people judging.” One youth
commented on the opportunity to “meet people | wolilnormally talk to,” adding, “I'm shy.”
Her peer who had been involved for several yeaid,“$ learned a lot of stuff from a lot of
different people and also became their friend. laarned to realize other people’s
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feelings....I've grown up, t0o.” Another student coemted, “You learn about different types of
people. You realize all people are the same.”

A graduate of Project Leap, who now attends collegiéected on her changes in the program. “I
started out really rough my freshman year in higlosl. | was very stereotypical — constantly
erasing people out of my life — isolated.” As atgpant in Project Leap, “l| was able to have
friendships, get over my fears and gain a lotwstti' It was the activities that kept her intereste
and helped her talk to people in the group and tenadlig to people outside of the group. She then
led a similar program with junior high studentsisTéxperience “helped me see | wanted to
teach and guide students through tough years.”

The Project Leap graduate discussed the oppowssriiinot only try new things in the program,
but also to bring new interests to the group. “é kad something we enjoyed, we could bring it
to the group, help them learn it.” She placed higlue on “being introduced to very different
things” since “high school is really tough to fisdmething you enjoy.” She found the close
atmosphere of the group helpful. “Even though waltalifferent, we all clicked on different
levels.”

Discussing the best thing about Project Leap, tudesit mentioned “getting out there and
interacting with lots of different people insteddsdting at home...It immerses you in lots of
different things. This student felt like a “betf@rson” as a result. Students bonded with their
peers in the program. One said, “Just knowing ymreHriends that care about you in Project
Leap. By the end of the year, you don’'t want tavéeand say goodbye to your friends.” One
student appreciated “having somewhere to go a dely week and have fun.” A peer added that
Project Leap is “good to keep people off streetsiara controlled environment...keep away
from trouble.”

Discussing the impact of their Project Leap expe@eon their view of their futures, one student
said that it “gives me ideas of things for me tg’ didter a field trip, this student identified, “I
would like to go to a lot of other museums — otk and other historical stuff.” Students also
cited the program. “The program itself shows yowatidhout there. | like that.” A Project Leap
activity included answering questions such as “whaald you do for a career” or “would you

go to college?” Another student discussed howeetdjeap “helps me with what | want to do
when | graduate high school.... It helps me thinkulvehat college | want to go to. Where we
go, if something catches my attention, | writeatwh - make a list of occupations | might want
to do.” Sometimes a Project Leap outing involvessmf college campuses.

My confidence changed a lot, my mind frame. Beldnag to try to fit in with everybody. Now |
get to be myself.
--Project Leap Participant

It's the only place around that you can absolutetyyourself, be who you are....Ilt makes you

have something to look forward to.
--Project Leap Participant
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Several Project Leap participants commented omigelccepted and part of a unique group.
The students also discussed ways in which theychadged as a result of their participation in
Project Leap. One youth explained, “My confidenbarmed a lot, my mind frame. Before, | had
to try to fit in with everybody. Now | get to be s8if. Before, | thought | couldn’t do anything. |
wouldn’t try or do much of anything. Now | do anitf.” Social skills were often mentioned.
“Last year, | was shy....l only said hi to peoplenekv. Once in Project Leap, | realized | could
make friends a lot easier.” Another student whacdeed himself as a “loner” in his freshman
year, said he has learned to open up more andifiedsier to be himself. “People will like me.
If they don’t, they probably won't be my friend amgys.” He also gained confidence by
“experiencing a lot of different things and beirgjeato get through them all.” Other students
added that they had either developed an open rairttiey had matured, or become more
flexible.

The parents of a Project Leap participant saitvégtheir daughter an opportunity “to be with
other kids,” which is lacking in their neighborhod®kfore coming to the program, she had been
primarily surrounded by adults and lost a youngeirgy when she was very young. The
program gives her a regular opportunity to socgaéind form bonds with peers. The program
“keeps her interested” and referring to the daughfmsitive relationship with the program
leader, “gives her someone to talk to.” Accordiadnér parents, the experience has “brought her
out of her shell” and “opened her up to talkingtieTparents say their daughter is interested in
going to college and the program offers a vehiateekploring that goal. They appreciated the
program’s emphasis on recognizing youth potentidl\aere aware of the selection criteria.
According to the parents, the staff “notice thingbey get the right help for them....they know
who to talk to because they work here at the schBolr example, the Project Leap Coordinator
arranged a tutor for the daughter and accommodati@ne made for their daughter to take
morning classes for major subjects because hettabewanes in the afternoon. Tests are also
scheduled at other times. Consequently, her giaas risen from 70’s/80’s to a 96.

The parents commented on the social skills thein teas gained through participation, saying
she moved from being “shy” to being a “social brilye’ She has ventured forth into other
school activities and one teacher commented on ‘imoaeh more mature” the girl had become.
Their daughter wants to attend Project Leap fofaait years of high school. “We pick her up at
5 and see how excited she is - can’t wait 'til ne@ek.” The “program has helped her maintain
her interest in school.” The parents observedtti@Project Leap participants “like to be
together — that’s what draws a lot of them....| neseaw a kid leave or say, | don’t want to be
here.” Referring to their own daughter, they add&tie won't leave. She’d be heartbroken.”

A parent of a former Project Leap and Academic Meng student who now attends a boarding
school for students with learning disabilities désed Project Leap as a “non-academic way for
[her] son to be himself and to be in an environnvemere he felt safe and comfortable.” Though
he was truant, he always came to school on the Blajsect Leap met. It was something he
“looked forward to” and where he “saw a future fiamself.” There were “older students he
looked up to” and he “saw what he could accomplisle. “felt safe” and “made connections.”
These connections “translated to other parts otithe”
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Although she said that her son had many alliesesthool and that the “school developed a
whole program for him,” it was not meeting her sonéeds. This parent feared that had her son
stayed in a regular high school, his disabilitiesild have become more debilitating. “I was
thinking if he stayed here he’s going to be on-S8é& became so disabled....lt was a hard year
in this setting with this amount of kids.” Outsit#sting showed a deterioration in his mental
health status during that time. According to thasgmt, he is doing well at his new school and is
seen as “a confident boy that fits in.”

He would have quit without it. His anxiety is dowi® has goals.
--Parent of Academic Mentoring Student

Stakeholders acknowledged the experiential aspétte Academic Mentoring Program. One
teacher delineated a core component of Quantum as&gloring the curriculum to the interest
of the child. He saw the academic mentors as hati@gme to do this and as supporting him in
doing it as well. Academic Mentoring students alamed exposure to potential new interests
through their involvement. A teacher explained, &Qjirl was failing. She passed because she
came here.” When asked what made the differentetgaicher said, “To me, it's the
communication back and forth” and the program pesia place where students can
communicate about both academics and social/ensbtissues.

Students in the Quantum Leap Classroom also conati@mnt the experiential process of
learning and its benefits. For example, studergpamed exhibits and wrote to pen pals in other
states. According to its coordinator, the QL Claesn’s end of semester exhibit is a “huge”
effort that demands group participation and exoeke This is where the program is not just
focused on the intra-personal, but also encourdmgegouth to work as a group, while
simultaneously demanding a high level of qualitgtindent work.

A graduate of the QL Classroom described herséifinase hands-on” and enjoyed the engaging
nature of preparing exhibits. Her mother and graottier said the business-related display she
prepared for the exhibit motivated her. “She realtyrked on it,” researching the educational
content and creating the visuals. She invited apaom representative who came. On the
evening of the exhibit, she was “so sociable, sgyghrimp with caviar” to the people who
attended. In addition, this student found meetieg pals in Baltimore an “awesome”
experience.

The graduate’s mother and grandmother describedtthesphere in the QL classroom that
worked for her daughter. “I think they learn morighwa smaller group than 20 kids in the
classroom..That’s half the battle.” Further commenting on pinegram, they said, “It

eliminates dropouts — the children are so invoiwedere and they learn to get along. We were
watching some kids working on a project and theyaweorking so well together. | can’t wait to
see their next project....It keeps them off the s$trethere’s enough to keep them interested.”
Both mother and grandmother did not like high s¢hdten they themselves attended. One said,
“I wish | had this when | was in school.” Commeigtion the daughter’s good outlook and self
esteem, they added that she “even got on the Plrglist for her marks.”
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It eliminates dropouts — the children are so inealvn here and they learn to get along.
--Family of a Quantum Leap Classroom Student

Another student enjoyed the exhibit and fewer sttalen a class, which allowed her to get the
help she needed. As a result, she reports “batéeleg” and feeling “more confident in school.”
The experience has helped her define a love oingrdand she hopes to use this skill in her
future. One of the assignments, a journal aboumnaginary trip around the world, is among
what she identified as “more stuff that’s fun tateriabout.” Her mother agrees. “I think [she] is
doing so much better since she started here...Inlmgithool | had a hard time to get her to
school. This has been a blessing to her. She’®aartstudent. It's amazing.” Continuing to
describe her daughter’s progress, this mother e, has learned how to follow through with
tasks that before she was unable to. She wouldeggtdistracted and never finish, not even half
way. She has learned to be consistent. She’s magbidr. | am too.” It has been helpful for her
daughter to receive praise for what she does emtlpuragement to give more to a project, and
to be held accountable for things she does notalb or example, “If I'm late, please don’t
just ignore it. Bring it to my attention and let fkgow I've done wrong.”

For this mother the best thing was her daughtenting to be here, to get things done, achieve
her goals and be proud of them. I'm proud of hé&e €xhibits are wonderful.” This has been a
significant outcome for a student who, in her mggheords, “never wanted to be accountable
for her actions” and was put in state custody Hfeing an unmanageable child.” She explained,
“I didn’t want her to hurt. I didn’t hold her accotable.” She added that during the past few
years, “We've all gone through hard times” and that “amazing she’s been able to stay
functioning.” This mother had high praise for the Qlassroom program. “I've had a wonderful
experience and if it wasn’t for this program for agughter, she would never have made it. It
was a fight to get her to school. It helped hereli®y a routine.”

She got into this program and totally turned arou8te looks forward to coming to school
every day. No more counselors. Total differentdchil
--Parent of Quantum Leap Classroom Student

In the worst way | wanted to quit. | don’t evemthabout that anymore.
--Quantum Leap Classroom Student

Another student described her experiences witlQih€lassroom. “Before | started, | was never
coming to school.” At the high school, she sai@, itlasses were big” and “I failed. Here the
classes are smaller. | looked forward to comingctwool every day. One on one and independent
work is easiest for me.” Her mother agreed. “I khiilne program is wonderful.” She described
her daughter formerly as a “very depressed chilidf Wow self esteem” who “had a rough life”
and “attended counseling every day.” The daugtaier lser attitude changed “a lot.” She
described her former routine. She would come hawora tchool, not talk with anyone, and go
straight to her bedroom to sleep. “In the worst Wasanted to quit. | don’t even think about that
anymore.” Now she comes home “talking, telling hosy day went.” Her mother said “even her
doctor has seen a big change.” The daughter daudryyone has.” The mother continued, “She
got into this program and totally turned arounde &oks forward to coming to school every
day. No more counselors. Total different child.”
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The student added, “I love this program — | looknard to coming here every day.” She
described how her QL teacher helped her connedhteests in makeup products to a class
project on world traveling that she initially foubdring. “We made it interesting. | had to go
around to these countries and get beauty prodadtsnake them from scratch.” Another
example was a cooking class. “It wasn't just a @agklass — more a class about how to live
without a man - independent living. We had to prdtere had an apartment, a job, a car, budget
our month. Monday we went grocery shopping. Thwysdal Friday we cooked lunch. | loved
cooking.” Now she says, “I'm looking forward to ggito college” and is looking into culinary
schools. As a result, her mother says her gradesdxane up, from C’s and D’s to an average of
81.

Another student’s grandmother also lauded the jrogas “one of the best” and “absolutely
marvelous.” She believed the ‘hands-on’ aspeche$é experiences kept her grandson
interested. Describing her grandson, she saidywdsea mess” and is now “like a different kid,
interested in school.” She added, “He got kicketldd8" grade. It's a complete turnaround.”
She attributes the difference to the size of taeg;lthe involvement of the teacher, the general
atmosphere of freedom and allowing students tamlgatheir own way. She does not think all
youth can tolerate an all day structured classroom.

Her grandson appreciated the less structured amdraditional setting, saying “I've learned a
lot.” He has defined a career interest and wangdtemd a specific college for it. He now
combines a class in QL with other courses anditfgograms where he is able to gain
experience in his chosen interest. This studedtlsaiearned from being given “a lot of
responsibility” and by “watching everyone” aroundti He said the QL classroom “helped me
straighten out my life....I don’t want no dead enb.jbdon’t want to be...living on the street
somewhere. | used to be into a lot of dumb stide”also said, “I learned to control my temper a
little more — not scream at teachers the way | iséd.ast year, he made honor roll. Three years
ago, he was not sure he would make it through dchoo

| know | am one of the biggest troubled children’dcever see. Last year, | only came one time
a week if lucky....I had so much going on at horaeuldn’t make myself go to school....Now, I
don’t look at it as it’s a bad thing to come heré’m.doing stuff for my self when | come. | come
everyday now.”

--Quantum Leap Classroom Student

A couple of students made small steps forward tdu®unteracting challenges in their lives.
However, they were making progress. One studeestbko blocks in the QL Classroom. At
times she has found the lack of structure challngshe “got behind last semester” and found it
“overwhelming to catch up.” Her goals are to gradudeom high school and “to keep my mind
full of good thoughts of what | want to do with rifg.” Art is her favorite subject this year and
she is working on a project for the exhibit. Shdsadl know | am one of the biggest troubled
children you'd ever see. Last year, | only came time a week if lucky.” Now, she says, “I

don’t look at it as it’'s a bad thing to come hdh® not gonna get bored. I'm doing stuff for my
self when | come. | come everyday now.”
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This student sees herself as 100% changed by heipation. She said, “I had so much going
on at home, | couldn’t make myself go to schoobgping in the main building wasn’t working
for me.” When someone suggested Quantum Leap shatwast skeptical. She said she
“instantly liked it” and felt “so accepted.” Shedsdtl, “You don’t have to be perfect. They won't
look at you like you've done wrong.” However, shid s/as truant last year. Now, she says,
“everyday my mind keeps getting more on my goatswahat | want in life.”

Her mother thinks the QL classroom has boostedifeghter’s self esteem and improved her
study skills. “One project she is doing now shkdal lot about, finds very interesting.” She
likes the teamwork she sees encouraged in the @&s@lom, “knowing kids aren’t picking on
each other....I don't hear her say other studenteemadte comments. They work together as a
team, not separate.” In addition, she values tinel$r@n approach and the fact that students can
work at their own pace. “This is the only classahtonestly say she talks a lot about...
especially the hands-on part where she can showshle& learned.”

Another student enjoys the “hands-on” approachsayd she doesn’t learn well with textbooks.
She likes working on research papers independantlybeing able to get help from the QL
teacher as she needs it. She finds another hagpeact of the QL Classroom to be the small
class size and the fact that “we all get along.isBtudent spoke highly of current and former
experiential projects and exhibits, describing wdtet had learned. She believes her improved
writing and research skills will be helpful withlEge. “I never used to write papers like I did
last year. [My teacher] said a lot of papers | wraist year were senior level.” This was a major
turnaround for this student. “l always hated — mevete — papers. | started writing and getting
more into it — worked on it every day.” She expéarthat her teacher encouraged her to work on
her paper some before working on the art projebtedk. The trick is to “do it on stuff | like to
write about. However, she said some “stuff goingatside of school” has recently been
causing her to fall behind.

This student’s mother said her daughter is havingxaellent experience in the QL Classroom.
When she was taking “normal classes, she didn’t weaoome to school and was doing poorly.”
Citing “issues at home that we’re straightening’ailiis mother appreciated the one on one
approach, the smaller class size, and the diffesteatture to learning. She sees her daughter
“feeling better about her self in general” and “tag to stay in school instead of wanting to
give up completely.” She was failing in her prexs@achool before moving to the area. She
believes her daughter responds well to working pedeently.

Another year long graduate of the QL Classroom nmnks full time. She “never had an easy
time in high school” saying that as a kid, she atalser “wit's end” and that “things frustrate
you.” She got to the point where she decided shi&lad be in high school anymore and did not
have the help she needed, however, she did nottwanbp out. She found Quantum Leap’s one
on one approach helpful. “People here care and tedmlp you get through school. Everything
was going to be okay and | would get the help deeeo graduate high school.” Describing the
experiential component of the learning, she sad¢lacher “made their interests fit into class.
She helped kids open up and share what they likie to.showed us there’s a bigger place like
this — sushi — other cultures — there’s a biggerlagtter place. By going through school there’s a
bigger world. By going through school you can séatever you want.”
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Vital Connection with Bennington College and the tger Community

Many stakeholders saw the vital connection betvigsmington College, the school, and the
community as key to Quantum Leap’s success widmity and dropout prevention. For
example, a few parents recommended that a keyticaon is to have the college involved.
They explained that this connects youth to peers ark slightly older and shows them “other
possibilities.” Kids say, “I want to be like thatOne parent reflected that with a similar
program, he might have gone to college. Teachengelisas community partners commented on
the benefits of connecting college students witlskfHaving a relationship with Bennington
College is a real plus. This is the biggest pi¢ideelps students realize there’s more beyond
Bennington.”

History of the collaboration that resulted in Quanin Leap It may be useful at this point to
give an overview of the history of Quantum Leape Tbunders of the program, two professors
at Bennington College, both specialize in the lantsexpand the application of their fields to
central issues in the community, such as truanbg.dne professor saw her background in
mediation as the underpinning of the program’s es&cln her view, creative problem solving
emerges from an effective mediation process. Taaliapplied not only to theatre and dance,
but also to preventing students from dropping dutigh school. The President of Bennington
College encouraged the professor to start a progranediation, based on the teacher
practitioner model where you “teach what you ddiéprofessor developed a course and
created a mediation program.

In the meantime, the Judge at the local court wwas as a mediator. “We knew every time he
would decide a case — it was like a mediation. & wvess fairness and justice. This judge had a
handle on justice.” The professor began bringingchesses into court and the judge helped
teach. Students observed and co-mediated withrtfegsor in small claims court, working on
real cases. When the judge was appointed to ddégescommittee in Montpelier looking to
decriminalize the truancy law in the State, he apphed the professor for ideas. With the high
drop out rate in Bennington, the professor was@sieubmit a proposal for a pilot program to
prevent truancy and drop out. She invited a coliedg join her. The two professors reflected on
the Dewey philosophy of Bennington College, “leayndoing,” where students develop a four
year plan with their teachers and advisors. Thexena majors or requirements. “We knew it
worked for students who got engaged in that.” Vée &hew that “just mediation was not
enough. A process like “Plan” might work.” The pre$ors offered to volunteer and try the pilot
for two months to see if it could work.

They began with five youth, one in high school, twaniddle school, and two in elementary
school. Two of these youth had been out of schmoifore than a year. Guided by the mediation
model, the professors decided to go to the familiegy introduced themselves and the new
Quantum Leap program, explained that they werestteeunderstand why the youth were not in
school, to see what they could do to make it bediedl emphasized that they believe kids will do
better and have more choices if they finish schbleé first family they visited included a fourth
grader who had not been in school for a year. Tother seemed unaware of him. He showed no
affect. The professors asked the older brothdreife was anything he thought would put a smile
on his little brother’'s face. He said “Cheese.” €&&? They discovered that the youth was
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interested in all kinds of cheese such as RoqueafatBlue Cheese. Suddenly he had a lot to
say. They arranged to take him on a tour of thdt@raCheese Factory. He had rarely been out
of his trailer park before. Describing the expecieas transformative, the professors emphasized
“the model: to find the interest, the strength, andnect it with something out in the real

world.” Within three months all of the identifiedyth were back in school.

Every case was different. “Mediation helped us aeati families and kids in a process where
everyone felt empowered. Everyone had a placeedfttie.” Citing that connection to an adult
is key, the professors commented on how the PlaceBs worked with all ages. The fourth
grader wanted to own a cheese factory. He waswitlh take the challenge and frustration of
going back to school if he could see a futurehmwords of the professor, “If there is a future,
then people can think about how to get there.”

In another case involving middle school age, a waahd dryer was needed. “We just did it. We
had the money and the flexibility.” The Assistanp8rintendent took notice and offered to
secure funds to support the development of the @uaheap program. The original program
focused on after school mentoring and those whtestéhe program received mediation
training. With the assistance of a three-year dnafpprevention grant from the Agency of
Human Services, they were able to continue theldpreent.

The Quantum Leap Classroom grew out of the need faansitional space, for those students
“who were somehow traumatized, fragile, and in nefeskills.” The Classroom began with two
Bennington College graduates and multiple part staéf. When the current QL Classroom
Teacher came along, the program took the shapentriow. The Academic Mentoring Program
started within the past two years to create a wayduth to connect with an adult during school,
a way to “catch kids before they drop out.” Thegveon has blossomed from a part time staff
member to four full time salaried professionalswhenefits. Project Leap, the after school
program, added an option for kids requiring sonev@ntive options, but not at crisis level.

Several teachers mentioned the philosophy of tbgram’s founding professors in their
interviews. One school teacher’s connection wita@um Leap pre-dated her working at
MAUHS. As a student at Bennington College, she rabers the founder of Quantum Leap
going door to door asking families why kids weré¢ c@ming to school, finding reasons such as
“no clothes” and “no washing machine.” This teaclas intrigued by the “self-organizing”
structure of the program, a term she equates Wélptofessor. This non-hierarchical structure
allows students to “find a person to connect wahd “facilitates the forming of ‘high quality’
relationships that gear students toward learniAgcording to this teacher, the result is
enhanced self esteem. The students feel “I haveevamatter.”

Applying Bennington College pedagogyhe President of Bennington College shared the
symbolism behind the name, Quantum Leap. Ratherititdemental steps, “you move from
being out of play into the thick of it.” That’s tiguantum leap.” The President reflected on the
elements of Quantum Leap’s success as a collaborbgéitween the college, the high school, and
the broader community. She cited “the genius ofridggton pedagogy,” defining it as “the act

of a student taking charge of education” withirfrarhework of support.” She discussed two
ways in which people make sense out of things,bameg an external template with an imposed
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order, and the other being an internal connectiaderbetween life experiences, which she finds
infinitely more powerful. She added that the “powéthe curriculum is the extent to which it
allows you to make internal connections.” The “PlRancess” is the framework for making sense
of experience. It develops the idea of working witl student by responding to need rather than
external criteria. This allows you to work from whlehe person is. A core element is the respect
with which the person is treated. They are treaktettapable” and as having the power to move
themselves to where they want to be.”

The President spoke highly of the professors aen Willingness to defy usual ideas. “It takes
huge energy to fight the system.” She spoke adglyj “Artists have daring and courage.” The
lead professor is a former Bennington College studehe President expressed her profound
“confidence in this most remarkable person to exteer imagination into the world. She is an
artist, a choreographer. She has never separatéetiowork as a dancer from her work in the
world. Then she became a mediator. She just dithére is a richness...a performing artist —
what that makes her able to do.” The President@eladged the challenge of what QL will be
without its founding professors. She has been f&drby how well it's been turned over”
through systems change. She sees that the higbhld@mbecome co-owners of the program.
The professors’ roles are diminishing, though steschot foresee them ever abandoning the
program.

The President described the core components auiieeulum. “On the one hand, mediation
gives it discipline and shape” and the “Plan Preg¢swvery calibrated.” However, she said the
methodology never becomes bureaucratic and theimai@gn and passion remain central.
Always, the question remains, “what’s the bestdhmdo to get at this issue?” Sometimes this
involves helping a student take a cab to schotéatsof a bus or “Bennington students going
into homes to do two days of laundry.” She addsh&vé does that fit into the curriculum?” In
addition to the imagination and passion of the ggebr, the President attributes the success of
Quantum Leap to Bennington College’s approachalimys try to be able to respond to a good
idea — to never have a culture or structure thdesshat impossible.” She added that this “can
be dangerous and irresponsible so you have totyecaesful.”

The President cited Bennington as one of the pbooesmunities in the state, with a divided
demography including a professional class and loniddle class. Discussing institutional
collaboration, she believes Quantum Leap has playetke in the College becoming “one of the
leading ‘higher ed’ institutions in the life of hcommunity.” She emphasized, “For us to be
major players in the community - the community ces$i what we’re doing.” She added, “I think
this program should be a high profile national mdddéowever, she points out that while the
College’s small size allows it to be a laborataryifleas, it also limits grant funding.

Recent developmenté more recent outgrowth of Quantum Leap is “Petg€ such as
gardening, quilting, or cooking, initiated by a rtearwho organizes mentor relationships
between community members and youth. For exampke peooject involves a restaurant chef
who works with youth in foster care, teaching theow to cook. As a culmination of the project,
the youth prepare and serve a meal for their faamly other guests. This program is not part of
this evaluation, but worth mention as another camepod of Quantum Leap’s offerings to
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connect youth with caring adults around commonr@sts. One youth involved in this project
has gone on to get his GED and attend Culinary &cho

The Coordinator of the Project Leap After SchoadPam unofficially serves as a liaison
between the school and the QL program. In this@pahe has been facilitating “systems
change” and helping people within the school ardaitogram feel involved and understand each
other as they transition to school “ownership”teé program. She helps QL staff find ways to
approach the school, sometimes acting as an intkanyebetween a program staff member and a
school teacher, for instance, acknowledging thedc¢hers have a long list of things to deal

with.” Due to her own connections, the PL Coordinditas been developing a dual enrollment
program through a 2Icentury grant where students can receive vouthdeke courses at the
local extension of Community College of Vermont.

Another opportunity that the collaboration with Bérgton College makes possible is Quantum
Leap assistantships through the College’s Mast@eaching Program. Project Leap usually
acquires one assistant each year which they dbawat to pay for. This keeps costs down and
enhances sustainability of the program for the sthithe student assistants receive half of their
tuition free in return for working in the prograithe program has a reciprocal positive impact
on Bennington College students who get involveQuantum Leap. Quantum Leap staff also
receive training through the College. For examie, Academic Mentoring Coordinator took a
course from the founders of the Quantum Leap progra

Community outreach The Director of the Regional Community Partngoshi Bennington
County reflected on study groups that involved ohlhe Bennington College faculty as well as
all the youth in Bennington. Adults and youth faatled, including youth from Quantum Leap
who were struggling to be in school themselves €8gnkids are still connected, even if not
successful in completing school in a normal marif@me have continued with adult education
and another manages a local store. A juvenile cag@vmentioned that “various Quantum
Leap folks” collaborated in the county Catamountti&ship’s youth summit, held recently.
The summit identified areas of need for youth imBagton. He added that one of the professors
from Bennington College is active in these meetifige two professors were also part of a
district-wide training on poverty, which was opertthie community. The caseworker said, “The
fact [the professors] are so visible in the comrtyuhelps to legitimize Quantum Leap as a
program.” He also appreciated Quantum Leap’s cothaion with juvenile justice.

According to the juvenile caseworker, “Quantum Leagntors play a huge role in the lives of
our kids. Too often kids in foster care get stutkystematic ruts. We click into our roles with
pat answers for certain problems. | appreciate Qurth.eap because they can offer fresh
perspectives around enrichment activities that evetdt budgeted or staffed for. They are not
entrenched in the system.” For example, “they vadxle to take a youth who was interested in
drama to New York City to meet working actors. Hel mever left Bennington before. They
have also taken kids to Guatemala... building schaosu can’t duplicate an experience like
that.” He added, “Quantum Leap can also offer enposo arts, cultures, subgroups — even
within our own town that DCF folks might not hawecass to.”
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I've never seen kids respond this way....I've sed@s\who really struggle in school excel in
Quantum Leap.
--Community Juvenile Caseworker

Inspired and Collaborative Leadership Focused ondimidual Relationships to Enhance
Learning

The leadership observed at Mount Anthony Union Feghool was exemplary, creative and
centered on individual needs and goals of studertkding those students who are in need of
individual support to remain and thrive in schddie principal described her role related to
students, especially those who struggled as atrelspbverty, family issues, and low self-esteem
as “doing whatever it takes to keep students imalciwhere we can help them succeed.” When
visiting the school, there was a stream of studentsteachers seeking advice from the principal
who respectfully and creatively attempted to resptonthe needs of the staff and students.

At Mount Anthony, their philosophy is characterizgga caring environment where
administrators and Quantum Leap teachers, tutosdmators and volunteers collaborate to
develop relationships and programs to assist stademcquiring needed skills in general
education classrooms, the Academic Mentoring Progeand the Quantum Leap classroom. In
addition, the Project Leap After School Progranvptes various activities in the community
where students build relationships with other stisieThe administrative leadership strongly
supports the varied ways in which students camlgapugh creative projects that provide rich
opportunities in the community as well as in thiead environment.

When talking with the students who participatedaademic Mentoring all of the students were
enthusiastic about what they had learned, the gatititudes of all of the tutors, and the
knowledge that if they needed support it was alvealable. One student reported that
because of the tutoring “I've changed my attituelgpy being in school, and don’t stay at home
anymore.” Another student said “I can go to anyheftutors for help with school work and also
with my problems.” Finally, another student repdrtkat his tutor sometimes gave him advice,
but he didn’t necessarily take it and the tutdt stspected his choices. Many of the students we
talked with suggested that the tutoring prograndeddo be expanded to support even more
students.

The Academic Mentoring Coordinator clearly underdtathe needs, fears and aspirations of the
students and is available to the tutors to helligvalternative teaching strategies, talk through
personal challenges and collaborate with the géedrecation teachers to develop adaptations
that help students learn more effectively. Shguently stays after school to talk with students,
especially when they are experiencing difficultiegh academic and personal. She also makes
herself available in the evening to talk with stoideabout their assignments and personal
challenges.

Students who participated in Academic Mentoringl $hey discovered learning needs they had,
such as reading out loud, and one on one tuto@ng. student, who described her grades as “so
better” attributes it to the one on one attent®mother academic mentoring student with
learning challenges was close to failing when e@sf he could be tutored for part of class.
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The result was passing with a high grade (95-1ia3) academic mentor said although he is not
required to be in school for fourth quarter, hg/st® read. This is a significant development
since when the mentor first met him, he did notiraad had been expelled from school.

One student utilized mentoring for one block a ttagarn an English credit in order to re-enter
high school. The next semester she re-enterea@iahigh school classes and used one block for
mentoring in social studies. The following semeties same student participated in all regular
classes. According to the Coordinator, what madedifierence for this student was “knowing
that somebody cares and listens, and the acadepic$he would tell you she has one person
she’s connected to.”

All of the Project Leap participants we talked witere enthusiastic about their involvement in
the program. The PL Coordinator's commitment toghegram and the students was ever
present and she found creative ways to engage stiatgnt, help them build friendships and
contribute to the community. One of the studeeported that she had “found new skills” and
“grown more mature.” Another student said thatéie“more grown up and had made more
friends.” Another student said that he had leathatl “not everything needs to do be done
exactly the way you planned and sometimes you ligam that.” Further, another student
reported that being with other students that hertmedknown gave him an opportunity to make
new friends and participate in “activities he woulkler have known about before.” Several PL
participants mentioned the program leader as impotb their process of thinking about the
future as well as other issues. One student desthbr as “really open-eared, she’ll listen to
anybody about anything, she always wants to help.”

A community juvenile caseworker commented on thegyoof individual relationships in the
lives of these youth: “Being in the foster caretegsis disempowering...multiple parties setting
new guidelines leave kids feeling they have no 8éyh the Quantum Leap mentor, they do feel
empowered. They are given choices, opportunitiesey end up “feeling valued.” He added,
“That they’re able to develop a trusting relatiapsiith an adult is impressive itself.” This
thought was echoed by a student who, referringed™i Coordinator, appreciated “knowing
you can trust someone....She’s always looking outi$ot

The Quantum Leap Classroom was designed for stsiedrd were not successful in a typical
classroom and needed to find an alternative waptain their education and become
independent and responsible for their own liveke Quantum Leap teacher helps students to
find their interests and develop creative and mpldtpaths for learning. She is an inspired
teacher and knows how to interact with all of Hedents in ways that allow them to become
engaged and motivated. Her leadership is basddeopelief that all students can succeed and
discover their talents and skills through a caand relational environment where the students
define their interests and goals. Her goal forgetudent is to help them define their interests,
and to build the skills and knowledge required éfplthem become independent and competent
once they complete the program. She achieveshitoagh developing trusting relationships
with her students who value her for her caring emgétive approach to teaching and learning,
and her commitment to every student as thoughwlezg her own child.
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Families also commented on the importance of indiai attention from program leaders. One
parent attributes her daughter’s interest in schmtihe Quantum Leap Classroom teacher’s one
to one work with all the students. “She holds theoountable for everything they do, whether
positive or negative. She helps them through tthéficulties.” Another student said, “I've
learned that you don’t have to have a wall.” Farthe wall was related to abuse problems. Her
mother said “She was a toughy....a fighter” addirag this program “taught her how to talk it
out....She interacts now.”

Critical to the overall success of the programs thasnvolvement of community partners from
Bennington College, the Catamount Regional Partigr¢he local Department of Children and
Families, the School Board and the High Schoole Sipport, insights and collaborative
leadership both within the school and the commumitye sustained the programs for students
who otherwise might not have succeeded. The caeddinowledge, commitment and
leadership demonstrated from varied stakeholdettseirommunity encouraged the expansion of
more creative and productive learning opportuniti€se Bennington community has
demonstrated their ability to work together to ioy® the outcomes for students who struggle in
school. The creative projects, caring skills, amitingness to cross professional borders has led
to positive outcomes for students and familiesaitichopefully continue and expand the
projects made possible through inspired and jeatlérship.

Stakeholders’ Additional Advice for Replication by Other Communities, Thoughts About
Sustainability, and Recommendations for Program Impovements

Additional advice from stakeholders for program regation by other communitiesComments
directly about replication included and expandedrenthemes already discussed. “People” were
most often mentioned. This included enough pediaeible people, the right people, and the
benefits to keep them. Stakeholders recommenddah§rpeople with commitment to young
people and a philosophy of “whatever’s gonna worktifie kid,” along with the skills to make
this a reality, such as mentoring and mediatioreyTdhescribed people who could listen, respect
others, truly value kids, and be willing to stamhoh@ with unpopular views when a child’s best
interest was at stake. These people had commuestyand a vision for their school and
community. For example, the Bennington College ggsbrs had a vision for a town of mentors,
including a community consortium for mentoring.tAé same time, one stakeholder
acknowledged that the program was interested imgbgeplicable” and “not so person reliant.”
She added, “Certainly others can hold that visiotheir own area or school.” Those who are
interested could receive training in the skillsaw® Some quotes emphasize these points:

* You have to get the right people — can't adveffisea job. The human element is so important,
caring, interest in a student’s success, inteneshaking the student’s life better, some value in
education....It's 24/7.

* The people. If it weren't for the particular appida consistent among QL folks: willingness to
listen, respect, truly valuing kids, flexibility tievote the amount of time, willingness to step
forward and take an unpopular view...flexibility ampportunity to construct those community
ties.
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« Have young tutors. Involve teachers who want tlog@am and will promote it and help with
the transition. You will need people who are wglto do it - it takes more work. It takes time
to talk with the tutors, for instance. Start witls@all group willing to do that.

» Mediation skills allow you to understand how tdttd people, to put your own values aside
and figure out how to pull student and family battk school.

Stakeholders also considered program structureriapt) namely a flexible and seamless one in
an accessible location. The truancy and dropowemteon programs should be woven into the
school program and be flexible enough to meet stisdaeeds without getting stymied by
policies and procedures that block students frotingehelp. One parent of a former Project
Leap student encouraged replication by other distriThe more it can happen, the better. It
would be wonderful if it could happen for more kidder advice included keeping group size
small and manageable, and incorporating experiegmeésctivities away from school so that
youth gain familiarity with the community. She remmended a program philosophy of “do what
needs to be done.” For example, finding a way tangeded resources for students with special
needs, such as a handheld recorder for notetaRnglity was emphasized over quantity
whenever considering expansion. Stakeholderstfelas important to gradually build
connections and rapport through one on one and gnaaip structures so that the reputation
would build from within. The following quotes higbht these thoughts:

« Start gradually. Build a rapport within the prograiGet a few kids connected....Build a
reputation among students and among faculty.

*Keep in a place with easy access like the librdtye program should weave into the overall
school program.

» There needs to be enough people, not just one anbione classroom. That's okay for five
kids. A tipping point here is there were enoughgbemvolved in a structure flexible enough to
have something grow from it.

Others advised custom-building the program tahit meeds and resources of a new school or
community. Several interviewees invited other s¢h@and communities to visit and talk with
them for advice on replication. One intervieweeoramended interviewing the founders of the
program and using them as a role model for a negrpm. This person saw the connection to
the college or to a technical center as importarihat students can “see aspiration.” In addition,
mentors from all walks of life, proper funding, amerd of mouth’ were seen as important to
successful replication. A couple of comments ar@ep below.

*Don't cut and paste. Find people who are flexibleogionally and intellectually. Make a list of
what you need and what you have, and then st&ta Iinistake to say this structure that
worked at MAUHS will work at Brattleboro. It cametbis. It makes sense for us.

» Ask them what they want to accomplish? What igutrg trying to do? Find the right person
to start a mentoring program — interest-based men¢p The mentor tries to make a
connection based on student’s interest....The gdalégennect them back to the world that
they're in.”

Stakeholders’ thoughts about program sustainabilifgveryone interviewed expressed
enthusiasm for continuing the programs, often ssijyg expansion. For example, when asked if
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they thought Project Leap should continue, eaathestusaid, “Definitely!” Several lauded the
continued process of “systems change,” in whichhigl school has taken over more of the
funding and management of the programs. Stakelottiscussed funding as the most important
aspect of program sustainability. They saw comnywatvocacy as important to convincing
potential funders. This could be a barrier in a ocamity with a lot of poverty and substance
abuse, where education is not valued. Accordirgninterviewee, a parent was upset that the
school counselor was suggesting college to hisltteugThe community bears a history of
generational poverty with parents who have had thegachool experiences themselves. In this
environment, Quantum Leap fills a need. It conndusn with caring educators and gives them
ways to get involved.

A parent of a QL Classroom student thinks the @moygshould be state funded so that the needed
resources are available. A school staff persorebesi “the school gets a lot for their investment

in the QL programs. They touch a lot of kids.” Se¥estakeholders talked about the importance
of paying QL staff adequately for their work. A schteacher would like to see QL be part of

the line budget rather than grants. She thinksimportant to “get the school board to realize

this is so important to the kids” She quoted a auho said, “It would be hard for me to be here
without Quantum Leap.”

Stakeholders’ recommendations for program improvemtse Most suggestions for
improvements focused on careful expansion whilegmeng quality. Often, additional resources
were recommended. Some stakeholders suggestetbtochtinges and a few parents wanted
improved outreach so that other parents would Erewf QL programs.

Several students and parents would like to see&rbpap extended to two days per week,
accommodating more youth, but without losing thispeal connections that come with the
small group. A peer indicated that although he wdnihe program to be bigger so it could
include more people, he thought it might not wdrik became “like a classroom.” Another
participant preferred to keep the small size santividual attention would not be
compromised.

The Project Leap Coordinator suggested a summiglerggal component, combining on-campus
and community service. She also suggested bettndial access to tutoring and needed
equipment. A few students suggested a differentingeécation, with one student identifying
problems with the room in which Project Leap me€&tey often find the attached kitchen full of
dirty dishes and counters left by other groups. @meéh suggested field trips to farther
destinations that might involve flying somewhere.

Stakeholders in the Academic Mentoring Programutised the need for expanding the
mentoring opportunities for students, by not ordgiag more tutors, but also implementing in-
class tutors, before school mentoring, and outreaahtoring for kids that need to engage in the
community. One school staff member spoke about dadsewho are not in school and instead
need to develop a life plan or connect with a fagpcenter outside of school. The discussion of
expansion also included a new and larger locatiad,more funding to make these possible. A
few parents wanted information on the program meaelily available to parents.
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The emphasis on program expansion seems to bergyawi of a felt need by both students and
mentoring staff. For example, one student saidrt@ator “will see me and another person at the
same time. | don’t get the full 45 minutes.” Someawd like to see more tutors added to the
program “so students get the help they need.” @ughycommented that there were too many
demands on his tutor. This student would like ®‘$ess kids per tutor.”

One student found it challenging to avoid missimglass work while still getting the tutoring
help she needs. She suggested a tutor in classlleaswut of class: “Probably somebody in the
class and out of class too, not in front of frighaisif somehow the tutor was “more together
with the class you're getting help with.”

Some students suggested moving academic mentaxtraf the library and into its own
classroom. Problems with the library include diffty concentrating as classes come in to use
the library or as “people come up and talk to yddther issues were restrictions on food.
“Students want to work during lunch and can’t bringch with them.” Right after lunch, the
tutors are busy and it may be hard to get help terasstudent mentioned that food helps him
focus. Since it is not allowed in the library, hesHess working time because he has to go
elsewhere to eat. Some students felt that a diftéoeation would give tutors more control over
the space. The younger mentors also felt that thenéntoring program needed to move into a
separate space than the library. Although therybnaas accessible to teachers passing through,
it had limitations such as no eating, no listertmgnusic, and rules about attire, such as not
wearing hats. They think the youth will “feel maogether in a separate space.”

The Academic Mentoring Coordinator identified theeed for an after school connection for
some students, a bridge between school and out$isiehool time. Some kids need both but this
taxes the staff (“how to do both and not go insanglock scheduling requires taking students
from class during first and fourth periods, whidslsome drawbacks. The mentoring staff
would also like to see mentoring expanded to oatsidschool, including vacations, school
breaks, and when youth leave school. One schodhéeavould like to see tutoring before
school, from 7:15-7:45, explaining that some yatdhnot stay after school because of the bus
schedule. However the program needs more resotaeeake these improvements happen.
Although the Academic Mentoring Program has expdriddour full time staff, further
expansion is necessary and will require resoufidaesy need more than four mentors. The
library space, which is beneficial due to its openess, also precludes many more staff.

Two parents of Academic Mentoring students wolld tio see more funding so the program can
grow and would also like improved outreach to ptsef think parents should be informed
about the tutoring program, what it is and howeipls.” The other parent said she found out
about it because she worked at the middle sche@:Would have ended up on the back burner
if I hadn’t asked for help. There are a lot of pase.. [of students] in the special ed program that
can’'t read or write - So how do they get help?”

Most of the youth and their parents in the Quantap Classroom had no changes to suggest.

A couple of youth in the QL Classroom suggestedrérieeld trips if anything” and one student
and her parent would like the program to includeemmeople. The QL Classroom teacher
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identified needed improvements including a teachaide, a secretary, more computers, and
improved compensation.

QUANTITATIVE FINDINGS

The quantitative findings are also divided into teextions. The first section presents data of a
descriptive nature concerning the first set of exabn questions. These analyses answer the
guestions concerning who the students were andtheywcompared with the general student
population. The second section focuses on theomgs students experienced during the period
from the fall of 2004 through the fall of 2006. Cpanisons were made with the general student
population in order to estimate program effects.

Question 1: How did the selected students (participants) ammvith other students with
respect to:

* Gender

* Free or Reduced Priced Lunch Eligibility

* Enrollment over time

Enroliment: As Chart 2 indicates, the proportions of malestadles varied somewhat by
program. Project Leap, enrolled more males tharafes by a wider margin than other
programs. In general, there were more male thawalie participants, while the gender
distribution is 50:50 males to females, in the gahpopulation.

Chart 2
Percent Male and Female by Program and Overall Grade 10in
2006
70
60 @ Acad Mentor
S0 1+ B Project Leap AS
Percent
40 +—
O QLClass
30 +—
O All Participants
20 +
10 1 m Others
0 ‘ @ Note: based on estimates from
Male Female the 10th Grade in 2006
Gender by Program

With respect to Free or Reduced Priced Lunch Hlitgbthe Academic Mentor Program
typically enrolled the larger proportion of eligg$tudents than did other programs. The
Quantum Leap Classroom enrolled a proportion wholne closely matched the general
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population. These distribution may be importamtfémther interpretation since it is generally
the case that students who are eligible for fre@duced lunch are generally more likely to have
poorer academic outcomes, including dropping owtcbbol. The range between the Academic
Mentor program and the general population (Othershportant to the discussion which

follows. See Chart 3 below

Chart 3
Percent Eligible for Free or Reduced Lunch in Grade 10 in 2006
50
40 @ AcadMentor
= 30
d?f 20 m Project Leap AS
10 O QLClass
0
FRLM o All Participants
O AcadMentor 44
m Project Leap AS 33 m Others
20 .
o QLCIas.s . O Note: based on estimates from
O All Participants 38 the 10th Grade in 2006
m Others 24
Program

Enroliment over time by programs is indicated ira@H., above. Enroliment percentages are
fairly stable over time despite the fact that shideenter and leave programs. This results in
some apparent discrepancies in the numbers repastedrolled at any given time and the
numbers that were enrolled at any given quartee. Aumbers of students who withdrew from
programs and school are considered below, as p#ré dindings concerning outcomes.

Question 2 How did participants in groups formed by progsaamd the general population of
students compare with respect to:

* Mean number of days absent by grade in 2006

* Mean number of days absent by grade between 2@02G06 by quarter

* Mean number of days absent by program

* Rate of withdrawal from school

» Performance on standardized tests

* Growth on academic measures of performance

Absences:Absences are a key indicator of progress sincaqure research indicates that as
absence increases the likelihood of dropping atremses as well (Lamdin, 1996). Researchers
differ on the projection of thresholds that sigadligh probability for dropping out, but generally
cite 30 or more days of absenteeism as highly ptigdiof a range of poor school outcomes
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including dropping out, delinquency, and poor acaidgerformance. (Dynarski and Gleason,
1998).

The first measure of student performance is thpsmat average number of student absences by
grade in 2006.
Chart 4

Mean Number of Days Absent by Grade 2006
(No Significant Difference by Grade Level)

[
:
[a]

9(n=32) 10(n=25) 11(n=19) 12(n=17)

Grade and Number of Students

One observation about the chart is thal gfaders seem most at risk for higher absentes rate
(although the difference is not statistically sfgraint.) Grade 11 seems to be the prime grade for
dropping out and probably accounts for the droglisentee rate in grade 12.

Chart 5
Average Number of Days Absent by Grade Enrolled
2004-2006
5
41 /\ —e—9(n=26)
2 31 o——j\><,/ ~ —=—10(n=28)
a 2 11(n=22)
1 - 12(n=17)
0
FO4(1) S05(1) FO5(1) S06(1) FO6(1)
—e—9(n=26) 2.92 3 2.38 4.26 3.16
—=—10(n=28) 1.64 2.07 2.59 4.05 2.59
11(n=22) 2.27 2.41 4.36 4.06 4.61
12(n=17) 3.88 4.06 3.25 2.33 3.29

Quarter from F04 to FO6

As Chart 5 indicates, the average number of absdncgrade varies from a low of 1.64 days for
the 10" graders in the Fall of 2004 to a high of 4.61 daysL1" graders in the fall of 2006.
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These averages are consistent with an overalldzter® rate of about 94% reported by the
school for yearly averages from 2002 through 200Be range of these absences however, is
great within the program sub-populations, from@tigh 46 days.

Program absence rates also varied across timgecPt@ap After School demonstrated the
lowest absentee rates across time, while the Acaddentor Program and Quantum Leap
program had a similar profile at around 3.75 averdays absent. See Chart 6, below:

Chart 6
Average Days Absent by Program 2006
5
4 A
" 3 A— S —e— AcadMentor
§‘ 5 — —= Project Leap AS
~— P QLClass
1 ~5— -
0
FO4(2) S05(2) FO5(2) S06(2) F06(2)
—e— AcadMentor 1.85 2.26 3 4.36 3.67
—=— Project Leap AS 2 1.88 0.75 1.38 1
QLClass 2.75 2.13 3.25 3.5 4.19
Quarter by Year

The rate of withdrawal from school is perhaps tlesthimportant of all the outcome measures as
it signals the end of students’ academic progravidkile the cell sizes within programs

indicated in Chart 7 below, was minimal for Projeeap After School Program, for example,

the high rate of graduation (100%), both studerite were eligible to graduate, did graduate.
Perhaps more important from a program design mdiniew, the Academic Mentor program
appears to look more like the general populatidi waspect to its outcomes (but recall that 44%
of this program is FRLM eligible.) The Quantum pe@lassroom, however, may be a better
indicator of what provides the most challenge twiehts and teachers. That is, the fact that the
Mentor program yields a graduation rate only sligbifferent from the general population is
important when considering that all students irttakke programs are at risk of dropping out.
The fact that any of these students persist, evarrate less than the general population is
important to the students who maintain their enmeltt. It is also important to note that the
overall dropout rate for the school increased byil@006, but the cohort dropout rate
decreased by 9% between 2004 and 2005.
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Chart 7

Program Outcomes Spring 2006
Calculated for Students who were Eligible to Graduate in 2006
150 ‘
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Percent in Outcome
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O Others 86 14

Program* Percentages of those eligible to Graduate

Performance on standardized tests is a measures thait well designed to measure the effects of
alternative programs that often focus student atieron attendance and student learning that
emphasizes projects that involve participationammunity activities. Nevertheless, the tests
are measures that tend to be correlated with pbsios success and readiness to proceed to the
next level of education. Here again, cell sizestoflents enrolled in programs and within grades
tend to be small, but probably large enough to éxarmmends.

Chart 8 shows the relative performance of the dshemross time on the subscales of the NSRE.
Differences between participants and non-partidgpare significant in every instance. There
are at least two observations that may be of iatéoeprogram designers. First, the differences
between the groups are expected by the relativerdifce in opportunities to learn experienced
by both participants in the truancy program anckgth That is to say, differences in academic
performance by groups who have historically notipgated in say mathematics or reading or
writing programs to the same extent as other granp$oth predictable and cumulative. Many
programs that are designed as alternative to th@o$program that has failed these students (or
that the students have failed) do not contain #imesrigorous content in mathematics or writing
as experienced by college bound students.

Expectations for student achievement publishedbytruancy prevention programs in the Mt.
Anthony website seem to indicate a higher levgderformance in academics than might be
otherwise expected. However, the detail thatdedsind the expectations for each enrolled
participant was not examined. In any case, Vermonmt is changing its assessment to the New
England Common Assessment Program (NECAP) andotinenon expectation of grade level
expectations would now need to be re-examined &ytbgram for future program design.
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Chart 8
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Chart 9 indicates student performance on the Nandairds Reference Examination between the
years of 2004 and 2006. The chart represents@tcohstudents who were enrolled in all three
truancy prevention programs in 2006 who took th&BE3ests in 2004 as eighth graders and
again as 10 graders in 2006 and compared with the remainitgxtaof 10" graders. What is
interesting about this chart is that the cohopparticipants has the same upward slope of gain in
the scale scores as the general population. Aecteg outcome for this population might well
have been a flat line or even downward trend dvertwo-year period.

Chart 9
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CONCLUSION

The Quantum Leap programs described above haverdggrated the ability to enroll and
maintain students who were at risk of droppingtbubugh positive academic outcomes and
persistence to graduation with a high school diglothile the numbers of students enrolled
are modest, the outcomes with respect to persistarecimpressive.

Future directions for program design and programitodng include the following
recommendations:
» Link academic performance files to program recamdsuch a way as to be able to
closely monitor both academic performance on gledel expectations and attendance
* Map program activities against academic measurdsofth grade reporting and
standardized testing
* Enable students to link the importance of measofesademic achievement such as
college readiness measured by perhaps a portfiimik and their day to day and week
to week academic performance as measured by gaadeests. Provide students with
the documentation of their achievement that willlda them to compete for the next
higher level of education.

The Quantum Leap programs were designed to hetiestsi achieve and all have been
enormously effective in keeping students in schok only that, but students have successfully
graduated and others reported that they were hdpiogntinue their education once they had
graduated. All of these programs have been suitt@s®ngaging students in taking
responsibility for their learning and if the resces were available, even more students would
participate.
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Appendix A
Interview Questionnaire for Students
Bennington Truancy and Dropout Prevention Programs

1. Tell us a little bit about (Academic Mentoring or Tutoring, Project
Leap or Quantum Leap Classroom).

2. What did you get out of participating in (Academic Mentoring
or Tutoring, Project Leap or Quantum Leap Classndom

3. What do you think is the most important part of
(Academic Mentoring or Tutoring, Project Leap ora@tum Leap Classroom) that made it
work for you and why do you think it worked?

4. Is there anything you would change about (Academic
Mentoring or Tutoring, Project Leap or Quantum L&dpssroom) and if so, what is it?

5. Has (Academic Megtor Tutoring, Project Leap or
Quantum Leap Classroom) helped you think about future and if so, how?

6. Do you think (Acacétentoring or Tutoring, Project
Leap or Quantum Leap Classroom) should be contianddf so, for what reasons?

7. From the time that you started (Academic Mentoring or
Tutoring, Project Leap or Quantum Leap Classroamjaw, how do you think you have
changed?
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Appendix B
Interview Questionnaire for Parents
Bennington Truancy and Dropout Prevention Programs

1. What were your son/daughter’s experiences wigh t program?

2. What were the benefits of his or her being engghogram?

3. What was the best thing for your son or daugin@rcame out of the program?

4. Did the program help your sarghbter maintain an interest in school? If
so, how?

5. If parents in another school district wantedtirt a program like this, what advice would you
give them?

6. Would you recommend that this program contimekiaso, why?

7. Do you have any recommendations for how thenaragcould be improved and if so, what
are they?
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Appendix C
Interview Questionnaire for School Staff
Bennington Truancy and Dropout Prevention Programs
1. How and why was the program developed, from pauspective?
2. Do you think this program has made a differesme if so, how?

3. What do you think are the most essential pdrtisi® program that make it work?

4. What changes, if any, have you observed intilgests who have participated in these
programs at your school?

5. Are there students who did not benefit frompghegram and if so, why?

6. Are there any suggestions you would like to makenhance the program?

7. If another school district wanted to replicdtis fprogram, what would you recommend to
them?

8. What is your perspective on how these prograanse sustained?

9. To what degree do these students participagelectted programs in the High School?
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Appendix D
Interview Questionnaire for Program Personnel
Bennington Truancy and Dropout Prevention Programs
1. What do you see as your role in the program?
2. How and why was the program developed, from yauspective?
3. Do you think this program has made a differearog if so, how?

4. What do you think are the most essential pdrtisi® program that make it work?

5. What changes, if any, have you observed intiisesits who have participated in these
programs at your school?

6. Are there students who did not benefit fromghsgram and if so, why?

7. Are there any suggestions you would like to makenhance the program?

8. If another school district wanted to replicdtis orogram, what would you recommend to
them?

9. What is your perspective on how these prograange sustained?

10. To what degree do these students participatelécted programs in the High School?
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Appendix E
Interview Questionnaire for Community Partners
Bennington Truancy and Dropout Prevention Programs
1. How did you get involved in this program?
2. What are your thoughts about the way the prodrasnoperated to achieve its goals?
3. What do you see as the outcomes?

4. What are the most important parts of the progitzahhave contributed to these outcomes?

5. Do you have opinions about ways in which thegpaon could be enhanced, and if so, what are
they?

6. How have the various partners in this initiatbedlaborated to establish and maintain the
program and its sustainability into the future?ofier. systems change)

7. If another community wanted to replicate theigpges outcomes of these programs, what
would you recommend?

Additional Questions for Mentors:

8. As a mentor, what are things you do with theletts you work with?

9. How would you describe the relationship you hlaw#t with your mentee?
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Appendix F
Observation of the Quantum Leap Classroom Student ¥hibit
January 5, 2007
Monika Baege, EdD

The Quantum Leap Classroom held a student exhiltih® evening of January 5, 2007. Formal
invitations were mailed ahead of time which inclddlee quote: If you want your life to be a
magnificent story, then begin by realizing that ywe the author and everyday you have the
opportunity to write a new page. With opportunitye learning becomes possibléhe
invitations themselves were a piece of artwdike exhibit was held in a classroom adjacent to
the Quantum Leap Classroom. Having seen this roomtims earlier during interviews of
program participants, it was hardly recognizablee Tlassroom had been transformed into a
museum-like space, with one intriguing exhibit atitaother, some tucked away in smaller
rooms and spaces that had been created by thenstwdéhin the larger room. Throughout the
exhibits, delicious hors d’oeuvres were offereattendees, accompanied by detailed
information about foods and eating patterns ofawggiregions of the world.

A sampling of the Quantum Leap exhibits includegiadk through a villa in Ancient Pompeii.
Students had made plaster molds, using themsétves;reate lava covered replicas of the
people that had perished when Mount Vesuvius edujpter example, there was a life size
replica of a man and a dog that had died togeEharn the floors became integral parts of the
displays. In the Pompeii exhibit, the floor was ered in plaster to imitate the rubble. The
students also created an exhibit of Etruscan ToaniftiRg, and constructed four original mosaic
murals, modeled after others they had studied. &twese remarkable.

| was invited to view an exhibit on Uganda by athesiastic student who showed me a DVD
about the “invisible children.” A resourceful anlIkd intern from Bennington College, with
expertise in African history, has been working vtttk students on this exhibit. They plan to
raise awareness in the Bennington school and contyralvout the plight of children in Uganda,
as part of a national “Invisible Children Moveméntintroduced myself to a woman watching
the DVD alongside of me and she told me she wagrdn@admother of the student who was
manning the exhibit. She was obviously very profides grandson.

Various displays illustrated what the youth weihéng from traveling the world, both
imaginatively and virtually. They shared what thegd learned about tastes and cultures of
various world regions and they shared actual fandde from recipes they had designed. For
example, there was a spice exhibit. There wasaaddtalian Room with some fabulous
bruschetta. | found it interesting to read abowcamy and Italy, the timing of their daily meals
and the foods they eat. In addition, the studentedhed 50 newly constructed "geobooks,"
which are notebooks, elaborately decorated bytiseats. Anyone attending the exhibit could
take a geobook with the promise of writing in itidig future travels and then returning it to the
Quantum Leap Classroom. The students will thenystinel returned geobooks as part of their
world traveling projects.

Final Evaluation Report of Quantum Leap PrograrPage 43



Appendix F: Observation of the Quantum Leap Classrom Student Exhibit -- Continued

The exhibit was a chance to witness not only taenieg taking place, but also the dedication
and enthusiasm of the various stakeholders corh@gth the program. When | walked in, the
room was brimming with parents, students, schadf,gtrogram personnel and community
partners. For example, | spoke with a local letislavho praised the program. The High School
Principal, the Bennington College professors amdRtesident of Bennington College all had
made the effort to come. Their conversation wasstrony to the collaborative spirit behind
their work with truancy and drop out preventionpther words, on helping students find their
niche and succeed.

In summary, | saw students engaged in learningoamad of their work. It was obvious that this
curriculum allowed the students to bring their w@gerspectives, interests, and personalities to
their learning. | highly recommend attending a fataxhibit of the Quantum Leap Classroom. It
is inspiring and educational.
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